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The Role of Motivation and Second Language Learning
Summary
The authors of this chapter explore various factors that affect second language learning. The authors, Patsy M. Lightbrown and Nina Spada, acknowledge the differences in second language learning and how success in language learning can vary greatly. This chapter examines common beliefs regarding what makes a good language learner and whether these claims are supported by research (Lightbrown, n.d.). At the beginning of the chapter, the authors discuss five main categories: motivation, aptitude, personality, intelligence, and learner's preferences.  The authors do not consider these factors singular and separate, but these factors interact in complex ways. The authors also state that the findings and research within their chapter are not in absolute (Lightbrown, n.d.). Second language acquisition is individualized, and measuring certain qualities like motivation and how these factors are interconnected is difficult. These factors cannot be readily isolated due to their interdependence (Lightbrown, n.d.). 
Age and the Critical Age Hypothesis
The authors did not include age as one of the key factors of second language acquisition. Age is a different factor compared to the five factors previously mentioned. Those five factors are considered individual learner traits, whereas age is a developmental variable (Lightbrown, n.d.). Age is a factor that changes over time and interacts with other factors. The authors dedicate a section of the chapter to discussing the complex relationship between a learner's age and success. 
Within the chapter, the authors also mention that it has been observed that children from immigrant families often achieve native fluency in the language of their new community. In contrast, parents often do not reach the same level of fluency. The authors explore these scenarios within the aspects of the Critical Period Hypothesis. This hypothesis states there is a specific time in human development when the brain is optimally suited for language learning (Abutalebi, 2018). The hypothesis states that learning may rely more on learning abilities than innate capacities available only to younger children. It is contested that this crucial period ends around puberty, and some researchers believe it could be earlier. The authors state that language learning differences between children and adults are challenging due to different learning conditions (Lightbrown, n.d.).
In contrast, older learners have different demands, such as a need for complex language use, and frustration can be a mental barrier to learning (Abutalebi, 2018). The authors also present evidence against the Critical Period Hypothesis. The authors explain that there has been research showing that older learners may be more efficient in the early stages of second language development, and there are examples of older learners who have achieved high proficiency levels. 
Personality Traits Revisited
The chapter many of positive arguments regarding second language acquisition, but there are a few potential sections for expansion. The chapter dedicates many subsections to the multiple interconnected factors, but the section on personality traits is oversimplified. The chapter discusses that extroverted learners may have an advantage in second language acquisition but also acknowledges there are conflicting evidence (Lightbrown, n.d.). It discusses the successes, possibly connected to inhibition, and vaguely mentions studies that contradict extrovert’s success in language acquisition. Though it is understood that introverts are the opposite of extroverts, the chapter does not elaborate on introverts and their connection to second language attainment. Some studies have suggested that introverts engaged learning a second language with careful observation of the subject materials and structured learning can lead them to excel in different aspects (Zainuddin, 2023). Research has shown that introverts understand grammatical concepts and recognize patterns quickly when learning a second language. Studies have also observed that introverts excel in tasks involving text analysis and comprehension compared to extroverts (Zainuddin, 2023). Introverted or extroverted learners can possess various strengths and weaknesses regarding second language acquisition. Even though the main chapter's argument was to provide several factors regarding personality traits within second language learning, it is also important to broaden those aspects to include people with opposite traits.   
Motivation as a key factor
Second language learning is a multifaceted process influenced by the five factors mentioned previously. However, the most influential factor regarding second language learning is motivation. The authors collaborated on this by stating, "The overall findings show positive attitudes and motivation are related to success in second language learning” (Lightbrown, n.d.)
Motivation is often defined as an internal state or force that propels an individual to engage in goal-directed behavior (Bandhu et al., 2024). Motivation plays a key role in the classroom because it affects student engagement with a specific topic and shapes the student learning experience and academic success. Studies have shown that motivated students are more likely to participate in classroom activities and problem-solve (Saeed and Zyngier, 2012). Motivation is divided into broader categories: intrinsic and extrinsic. 
Intrinsic motivation is the drive to engage in an activity because it is interesting or enjoyable rather than because of pressures or external rewards (Saeed and Zyngier, 2012). Intrinsic motivation is internally driven, and the feelings of satisfaction and curiosity often perpetuate it as a sense of accomplishment meaning that the individual sees the activity as a reward. Intrinsically motivated students are more likely to be associated with autonomy and creativity (Saeed and Zyngier, 2012). Regarding second language learning, intrinsic motivation is often preferred because it is associated with more in-depth learning, memory intention, and students' desire to learn (Saeed and Zyngier, 2012). 
Intrinsic motivation does have potential disadvantages and limitations. This type of motivation is subjective. It is also difficult to quantify, track, and assess, especially within a traditional educational environment (Bandhu et al., 2024). Intrinsic motivation can change, and several variables could affect it. Some examples of these variables are mood, interest, and energy levels. These factors vary over time and make it less predictable than other forms of motivation (Bandhu et al., 2024).
Extrinsic motivation is driven by external drives that can be tangible (money or grades) or intangible (recognition or praise) (Legault, 2016). Extrinsic motivation emphasizes results, and activities are performed as a means to an end. This type of motivation can encourage specific behaviors when intrinsic motivation is low. The negatives of extrinsic motivation are that it often leads to short-term focus on achieving the reward rather than long-term commitment. Once the reward is achieved, it is more likely that motivation will disappear (Legault, 2016). Example for Second Language Learning, is a student who is focused by achieving a higher grade rather long-term comment to the materials. 
Several factors can influence intrinsic and extrinsic motivation in education. Examples include teacher’s behavior toward their students, how educator’s present lesson materials, instructor feedback, and interpersonal relationships teachers build with students. Encouraging and supportive teachers can help guide and interpret learning mistakes as learning opportunities to encourage motivation further (Legault, 2016).
There are subcategories of motivation: integrative and instrumental motivation. Integrative motivation is defined as the motivation to learning to connect with the target language, culture and native speakers (Gardner, 1972)). The ultimate goal with integrative motivation is learning a language to eventually integrate within a community. Instrumental motivation is often guided by practical goals and learning a language for its utility (Gardner, 1972). Some examples include learning a language for career advancement, academic purposes, or travel.
There is an overlap between intrinsic and extrinsic motivation with integrative and instrumental motivation, but they are not synonyms (Legault, 2016). Integrative motivation is often associated with intrinsic motivation. Learners who want to connect with culture will often be interested in that target culture. Instrumental motivation is often connected to extrinsic motivation. However, there is no clear correlations.  Instrumental motivation can have some intrinsic elements, and integrative motivation can have some intrinsic components (Legault, 2016). An example of integrative motivation with extrinsic elements is a person who wants to integrate into a society and gain the external rewards of being accepted by that community. 
Connections to Educational Theories and Models
Providing academic materials that balance accessibility and is challenging are important for promoting engagement and motivation (Shabani, Khatib and Ebadi, 2010).  Students will become bored if learning material is deemed too easy, while too difficult materials can lead to frustration. Creating a balance between motivation and successful learning is an important factor. These factors were well studied by sociocultural theorist Vygotsky. 
Vygotsky's Theory of Cognitive Development emphasized that learning is a social process in a second language; learning and interactions with native speakers, teachers, and peers are all essential (Shabani, Khatib and Ebadi, 2010). Motivation provides a driving force that encourages learners to engage in social interactions and tasks that are necessary for second language acquisition. Without motivation, learners are less likely to seek out opportunities to practice interacting with the subject materials (Legault, 2016).
Vygotsky also emphasizes what he called the Zone Approximal Development (ZPD). ZPD is the space between what a learner can do independently and what they can achieve with guidance (Shabani, Khatib and Ebadi, 2010). In second language learning, learner’s progress is more effective when presented with tasks slightly beyond their current abilities and provided with the appropriate scaffolding that connects to the Zone of Approximal Development. Motivation is important when working within the ZPD. Motivated learners are willing to take on new ideas and persevere through complex learning challenges (Shabani, Khatib and Ebadi, 2010).  
Vygotsky’s theory focuses on the role of external support within learning through a process known as scaffolding, where the learner receives support from an instructor (Puntambekar, 2022). However, overreliance on scaffolding can create a sense of independence, potentially hindering independent learning skills (Puntambekar, 2022). Learners become dependent on external support, preventing students from having the confidence to take on challenges themselves. Overreliance and dependency can impact motivation.
According to Vygotsky's models, people learn best through social interaction, not memorizing (Puntambekar, 2022). This process involves internalization or the gradual taking of a language a person hears and uses with others to make it their internal understanding. The ultimate goal is moving away from using language with support and using it independently with one's thoughts (Puntambekar, 2022). Motivation is important because it keeps people engaged in social interactions, essential for successfully internalizing a new language.
Lastly, the theories presented also incorporate social and emotional factors in motivation. When learners feel a sense of belonging and connection to the target language's communicative unity, they are more likely to be motivated (Shabani, Khatib and Ebadi, 2010). Vygotsky's theories on social learning are tied in with integrative motivation, where the learner wants to learn a language to integrate with the speakers of that target language (Shabani, Khatib and Ebadi, 2010).
Vygotsky's ZPD is an important concept in education but cannot be applied to all aspects of education and motivation. Maintaining a learner's ZPD requires highly individualized attention and assessment (Shabani, Khatib and Ebadi, 2010). Maintaining this high level can be challenging in a typical classroom because educators might not be able to provide the appropriate level of scaffolding for every individual (Puntambekar, 2022). 
Howard Gardener's theory of Multiple Intelligence is another important educational model for understanding the motivation behind second language learning. Gardner's model stresses social, educational, and cultural interaction (Gardner, 1972). He states that success in second language learning is not just about cognitive ability or instructional quality, but on the learner’s, social and emotional engagement within the language and the language community. Educators and learners can enhance Second Language acquisition outcomes by fostering positive attitudes and strong motivation (Gardner, 1972).
Gardener's model also emphasizes integrative motivation. This type of motivation is associated with learning a new language to integrate into a new culture or society (Gardner, 1972). Researchers have considered that Gardener's theoretical model emphasizes too much integrative motivation while minimizing other forms of motivation (Gardner, 1972). Only focusing on integration motivation could underestimate the importance of instrumental motivation within specific educational contexts. In many situations regarding language learning, especially in foreign language contexts where interaction with native speakers is limited, instrumental motivation may play a more significant role. While researchers like Gardner have suggested that integrative motivation can lead to tremendous success in the long term, in reality, learners often have a mixture of both types rather than just one (Gardener, 1972).
While Gardener's framework for understanding the role of motivation in second language learning was groundbreaking, many of his concepts have been challenged, and his work is considered outdated. Researchers like Dörnyei have created newer theories regarding L2 Motivational self-systems, which have provided other perspectives and a personalized approach to understanding motivation in second-language education (Dörnyei, 2019). 
Conclusion
Motivation plays an important but complex role in second language learning. Whether external or internal, motivation drives a person's actions and pushes them to pursue goals and objectives. Motivation is not a singular, individual factor but interconnected with other crucial factors beyond aptitude, personality, intelligence, and learner preference. Successful second language learning recognizes these connections and factors like age, environment, and social factors to create a sustainable and effective educational strategy. 
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