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Section 1- 
This section of the portfolio will be focusing on what a catalytic leader is, and how the challenging nature of leadership and management in the early years settings has been equipped to meet the complex sociological factors and any other issues that may have an impact on young children’s lives. To begin this section, I will start off with a description of what catalytic leadership looks like in a setting.
The definition of leadership is ambiguous and complex, with several variations available. Leadership has developed into a broad term that is difficult to pin down. It is beneficial to consider the actions of a leadership team in greater detail (Alvesson and Spicer, 2012). A similar remark may be made concerning the definition of leadership development, because any underlying attitudes and perspectives have ramifications for the promotion of various strategies inside organisations. (Mabey, 2013; Van Velsor et al., 2010). The way people talk and write about leadership development has an impact on their perceptions, values, and priorities (Mabey, 2013). According to Vogel et al., (2020), investigating implicit leadership development theory, or evaluating multiple stakeholders' opinions and implicit assumptions about the main aspects of leadership development processes, is a promising subject of leadership development study. According to McDowall Clark (2012) Rather than maintaining their authoritative standing, a catalytic leader in early childhood serves as a role model and influences the children. Colmer (2017) considers leadership as a form of influence towards the involvement in shared and collective goals. Agile Academy (No date) states that a catalyst leader must communicate a clear aim and strategies for their settings. Due to the nature of this they need to have exceptional communication skills. National College for School Leadership (2006) details that teachers who have catalytic leadership tendencies in their teaching nature are often regarded as leaders within the pedagogical profession. Teachers typically communicate their ideas and opinions with other teachers, and when given opportunity inside the school, they utilise catalytic leadership qualities. Catalytic leadership can be distinguished from other types of leadership because it has a stronger physical ethos than others. Power Resource Center (2017) describes a catalytic leader as someone who uses lots of energy throughout the classroom and is a forward thinker who sparks actions in the people around them. Even though catalytic leadership is detailed as a leadership style, it is seen as an untraditional one compared to a more authoritarian type which is inclusive of dimensional approaches. Being a catalytic leader allows people to adapt to several aspects of traditional leadership styles, such as delegative leadership, participative leadership, and transformational leadership (VeryWellMind, 2021). 
Even though being a catalytic leader has numerous benefits, there are many elements that can have an impact on the work of a catalytic leader. One of the dominant factors that can have an influence on performance of a catalytic leader is their self-confidence, due to the structure of a catalytic leader the practitioner that intends to use this method needs to have a significant amount of self-confidence and the capacity to be able to lead by precedent whilst keeping their focus on what is expected of them for them to be a successful leader (Working Differently, 2013). 
To be an effective leader, self-reflection is key. Finlay (2008) states that when someone learns from and from their own experiences, they are able to get fresh insights about self-practice. Reflective practice is a crucial element of teaching and learning because it allows you to track your development and set goals and targets to strive towards in order to grow professionally. Reflective practice's main goal is to make people more aware of their professional knowledge and behaviours by challenging everyday practice, assumptions, and criticising their own responses to practice circumstances.
The Open University (2020) details that Gibbs Reflection Cycle is an example of a self-reflection cycle that people might use to help them reflect. Graham Gibbs created the Gibbs Reflective Cycle in 1988 in order to provide a more structured approach to learning from experiences. Self-reflection tasks like this can help people identify their capabilities and weaknesses. This makes it simple to determine what they need to improve in order to turn a weakness into a strength. Continuously reflecting on your job gives you an insight into how you are working and how you may improve, which is an effective way to minimize stress levels (Indeed, 2021),
According to Ofsted (2019), Most teachers enjoy teaching and are in positive mindsets about their workplace and their colleagues but have reported that the general well-being of staff during work is only moderate or feeling low. To be able to be a successful leader, teachers need to be confident in their abilities to be able to improve their effectiveness a teacher as well as their mental and emotional well-being. Regrettably, school students can notice if a teacher lacks confidence, thus leading to classroom difficulties such as classroom control. A leader that is lacking confidence will not be able to become a catalytic leader as they will not be able to express themselves in ways that could help children learn better and challenge them in ways they have not seen before (Teach Early Years, No Date). According to Iris Connect (2019) a teacher who lacks confidence can have a detrimental effect on children, this is because teachers act as role models for children and very often children look up to them. If a child has a confident teacher that is full of life, they are more than likely to go on to become ambitious children and have high expectations for their future. Teaching with Mrs T (2019) details that having a teacher who is a positive role model is a prime example for the children, this helps to encourage them to have a purpose in life and do the best they can in school to help shape the best future they can for themselves. Department for Education (2010) state that teachers are one of the main constants and reliable sources of guidance and support, teachers have just as much if not more authority and influence over a child than the child’s parents. Having a practitioner who is a catalytic leader will ensure that children have the best support networks. Catalytic leaders are best known for their cooperation with outside organisations to create support networks for the children and their families which can support them if they were to ever come across any type of sociological issue. 
Public Health Scotland (No Date) states that a child who is brought up facing poverty often have lifelong effects. Child poverty increases the risk of a large number of health problems. This is inclusive of poor nutrition, mental health issues and sometimes can lead to chronic disorders. Due to a result of living in poverty, children and their families are put under further pressure and stress and can lead to relationship problems within the household along with financial difficulties and sometimes in worst case scenario, parents can turn to substance abuse to take the stress away. According to Luke (1998), for children to be happy, self-confident and for them to be able to learn and progress but also to be comfortable in their surroundings, it is crucial that children are in happy, safe, and stable surroundings. A catalytic leader will be able to form relationships with the child and their families through the use of specific organisations such as health visitors. 
According to the NSPCC (No Date) another social aspect that can have an impact on children’s well-being is parent separation. Children may need support in dealing with this and this is where a catalytic leader would intervene in the situation and contact the correct organisations who would be able to provide the support. They would deal with the family and the children together, with the child’s best interests being the centre of attention. 
Coronavirus has had a detrimental effect on children’s development and schools have had to adapt to the new ‘normal,’ this has meant that their curriculums have had to change to coincide with the effects on the children’s development due to the pandemic. Schools in the UK closed on March 20th, 2020, other than for the children who were classed as vulnerable or those children whose parents are key workers, not just this but all exams were cancelled throughout the UK. This meant that schools were unable to complete their normal activities to help and support children's development (Nuffield Foundation, 2020). The National Foundation for Educational Study (NFER) (2021) has released new research on the ongoing impact of COVID-19 on schools serving disadvantaged students. The studies reveal how schools are modifying their curricular to aid students' learning recovery. It also finds that, compared to prior years, students transitioning from Early Years, Reception, and Year 1 are less emotionally and academically equipped to make the transfer, and that many pupils transitioning from primary to secondary school are emotionally underprepared.
All 4 Kids (2018) details that the community a child lives in plays a significant role in their development. The child spends a lot of time within their community and quite often become connected with their neighbourhood and the people in it, they have opportunities to join local sports club and make friends. Therefore, it is crucial for a child to grow up in a healthy and loving environment where the right values are respected. Many communities consider people’s religions to be an important factor within their communities, it is up to the parents and their personal beliefs to decide if they encourage other religions. High quality, loving and safe neighbourhoods in which a child grows up in will benefit their influences in later achievements throughout their school lives and later on in their working lives (Allison Academy, 2021). 
Children in the twenty-first century are becoming increasingly vulnerable to the effects of technology and modern communication. We are constantly bombarded with several types of information derived from various multimedia sources. Today's children are far more exposed to external stimulation, which might have a negative impact on their mental health. This is most obvious during the emotional pre-teen period. Parents are unaware of the parallel universe created by social media, which has a significant impact on children. One of the disadvantages of accessibility and easy communication is public embarrassment. Unfortunately, online bullying occurs on a regular basis, subjecting many children to the pressures of an "invisible" world. To avoid this, the children must have effective communication with their immediate environment and community support.
Section 2- 
Within this section, I will be discussing, comparing, and critiquing the exploration of how children’s rights have changed over the years and how it has had an impact on early childhood. I will also be discussing the appointment of the children’s commissioner across the UK and how he or she has had an impact on children’s rights.
The Children's Commissioner role first came about in 2001, following a recommendation that was made by Lord Laming in the Victoria Climbie case. The role initially founded under the Childrens Act of 2004, which in turn gave the Commissioner the responsibility of promoting awareness of the children's views and their interests (Legislation.Gov.Uk, 2001). Peter Clarke was the first children's commissioner in Wales and served as the Commissioner up until his death in 2007 (Nursery World, 2007). 
Sally Holland has served as the Children’s Commissioner for Wales since April 2015, her term as Childrens Commissioner is ending in April 2022, her role will be taken on by Rocio Cifuentes (Welsh Government, 2022). Rocio Cifuentes has lots of experience that will have a significant impact on how she takes on her role as Children’s Commissioner in April. She previously led the Ethnic Minorities and Youth Support team (EYST) since its development in 2005. According to the BBC (2021), She has also previously worked for the Swansea Young, Single and Homelessness project, Gower College, Swansea University, and the Council of Ethnic Minority Voluntary Organisation. Cifuentes will bring a large amount of expertise and understanding to office which will help shape children’s futures from her own experiences (SACPA, 2022). The children’s commissioner’s duties are inclusive of detailing why children’s rights are so crucial, explaining these rights to children and why they have these rights, and conducting research on how decisions are made by the Welsh Government in Wales and how the decisions impact on their rights (Childrens Commissioner for Wales, No Date). The main aim of the Commissioner’s role is to ensure that children’s rights are promoted and protected across the whole of Wales. The Children’s Commissioner will have been appointed by The Secretary of State for Education, but the first minister and members of the Senedd all have a say in the appointment of a potential candidate (Freeman, 2009). 
The Children’s Commissioner for Wales Act of 2001, which improved the Care Standards Act of 2000, points out the commissioner’s main responsibilities. The commissioner's principal objective is to defend and advocate for children's rights, as well as to assure their safe care. (Children’s Commissioner for Wales, No Date). While undertaking their official duties, the commissioner’s role is to protect the public. Abiding by the UNCRC, the commissioner has a legal duty to promote and protect the rights of the children in Wales (UNICEF, No Date). It is because of the commissioner’s work that the people who have an impact on children’s lives are more inclined to take the children’s perspectives and feelings into account when making decisions about them. The commissioner has the ability to use her unprecedented powers to bring in long-term improvements and changes for children, specifically those children who are most vulnerable (Children’s Commissioner for Wales, No Date, B). In order to use these powers, she first needs to gather all the evidence she needs to be able to back up her decisions, this would include talking to the children and asking them for the information she needs along from the institutions such as care homes or foster parents. Once she has all the information she needs, she will then complete her research and will gather information on the issues that are affecting children’s lives. She is there to be the ‘ears and eyes’ of the young people in the public systems and for the children throughout Wales. The expectation is that she carries out her role without feeling fear of the government, the volunteers, the private sectors, or the children’s agencies that she deals with. She is there to offer support and guidance to those youngsters living in or leaving care, those youngsters who live away from home, or those who are unfortunate enough to be known to social services. The commissioner has an advice line called Help at Hand, which is an anonymous advice line that children can ring and speak to someone where they can give them the guidance and support, they need. (Children’s Commissioner, No Date). 
The Welsh Government has established a high standard when it comes to campaigning for children's rights. This approach is based on a dedication to the values of the United Nations Convention on the Rights of the Child (UNCRC). The UNCRC is an international convention that outlines children's rights. It is a treaty and was signed in 1989 (Clark, 2009). The UNCRC is based on the assumption that children’s rights call for significant considerations due to the continual need for specific care and safeguarding. The UNCRC is a set of rights that all young people have access to and can enjoy, regardless of their ethnicity, gender, religion or where you reside in the world. All children under the age of eighteen have the right to obtain an education, be content with their lives, be safe and they have the right to play. 
Within the UNCRC, there are four main articles that are seen as the foundation of children’s rights are highlighted in the document. They are as follows: 
· Article 3- The best interests of the child 
· Article 6- the child’s right to life, survival, and development
· Article 12- The right to be heard 
· Article 2- The right to not be discriminated against. 
 
In 2004, the Welsh Government publicly embraced the UNCRC as the foundation for policymaking relating to children and young people. The Children Act of 2004 evolved from the Children Act of 1989, which was enacted in 1989 (Welsh Government, 2019). It emphasised that everyone who works with children, including individuals and organisations, have a responsibility to help protect and promote children's wellbeing. The rules outlined in this act enable individuals working with young children in an academic or non-educational setting, irrespective of their position within the organisation, to understand how a youngster should be cared for within the eyes of the law. According to (Ihasco, 2020), This Act's main objective is to make the United Kingdom a safer place for children, and it includes provisions for the appointment of a Children's Commissioner as well as the requirement that each local authority appoint a director of children's services. In England, Scotland, and Wales, the government can also generate computerised records for every child. This makes it easier to locate children across many jurisdictions and government agencies.
 
The following are the Act's guiding principles:
· It is critical to provide opportunities for children to be healthy.
· Encourage the children to be happy and enjoy their life.
· Giving youngsters the capacity to stay safe in their surroundings
· Assisting children in their pursuits Assisting in the development of economic stability for the future of the children.
· Assist in making a good influence in children's lives.
 
According to Nursery World (2013), the well-being of children is one of the key concerns addressed by the act. Most people are familiar with the section of the Act that concerns child maltreatment and the responsibility of individuals who suspect child maltreatment to present their case to the appropriate authorities. The Act also covers the establishment of Children's Trusts. These are independent non-profit organisations that are not necessarily affiliated with the Department of Health and Human Services or any other government entity. Its goal is to encourage cooperation and interaction between these two groups, as well as between them and their teachers, parents, or guardians. These interactions and collaborations may not always be wanted or welcomed by their parents, teachers, or guardians, which makes it harder to offer help, intervention, sources of information or support. The Department for Education (2021) state that as a result of this Act, a fund has been established to assist persons who are in financially disadvantaged situations in avoiding poverty and financial hardship. Its purpose is to help youngsters aged 5 to 13 maintain regular attendance at school. Even though the Children Act covers all of these issues, the primary and most important purpose is to assure and give the best degree of care and protection possible. The interests of the child are paramount when it comes to the care and protection of children, and anybody who works with children carries this obligation. 
The early years workforce strategy was put into place in early years settings and training providers to enable them to recruit people for the job roles in these settings who have a passion for working with children and to ensure that they have the right skill sets and knowledge to offer the highest quality education and childcare. To be able to operate an early years settings, the employer must have at least one member of staff who has a relevant level 3 qualification or higher and at least 50% of their other staff members must be at level 2 or higher (Department for Education, 2017). 
On July 1st, 1979, Sweden became the first country to abolish all forms of corporal punishment on all children by all adults, including the child’s parents or caregivers. The goal of the ban was to change the way people view corporal punishment and to stop intrusive intervention if needed when it came to child protection (Save the Children, 2000). Comparing this to the smacking ban in the UK, currently only Scotland and Wales have a smacking ban in place. Scotland introduced the smacking ban in November 2020 and Wales have only recently introduced it in March 2022. Scotland and Wales introducing the smacking ban meant that children have the same protection against physical punishment that adults do. This means that in England and Northen Ireland smacking is still currently legal under some circumstances (Made for Mums, 2022).

Section 3- 
Within this section I will be critically evaluating one sociological aspect that challenges children’s early life experiences and the interventions and services that are in place to support my chosen sociological aspect. 
One of the main sociological aspects that challenge children's day to day lives and experiences is poverty. Poverty affects millions of people daily in the UK. According to Dictionary (2022), the definition of poverty is ‘the state or condition of having little or no money, goods, or means of support; condition of being poor’, this is inclusive of waking up every morning in uncertain times, most often feeling very insecure. The Joseph Rountree Foundation (2022) define poverty as ‘not being able to heat your home, pay your rent of buy the essentials that children need’. The child poverty act (2010) determines people to be in relative poverty if their household financial income is less than 60% of the median in that financial year (Legislation.Gov, 2010). Unfortunately, some people and families may face discrimination and be stereotyped due to their financial situation. The McMillan sisters opened the first open-air nursery for those children who lived in deprived areas. Margaret McMillan was convinced that children from poor and deprived areas would benefit from fresh air, good amounts of exercise and nutritious food. This would therefore be valuable to their health and wellbeing, giving them a better chance in life to be able to get good school and GCSE grades, this in turn gives them the chance to be able to change their lifestyle for a better future (Nursery World, 2015). 
A significant factor that has recently increased levels of poverty is the Coronavirus pandemic. It has caused a massive increase of pressure for families who live on a low income. A recent teaching union survey has disclosed that virtually all members of the union had reported that they were teaching students who had little to no access to learning resources at home during the lockdown periods of the pandemic. 81% of the respondents disclosed that there was an increase in the number of families asking schools for aid and support during the lockdown periods. The survey revealed that they were asking for basic learning resources such as pens, pencils, and paper. According to National Education Union (2021) Since March 2021, several UK schools have set up food banks of their own. Some teachers have disclosed that they have personally supplied food for some of the children in their care to ensure they have food throughout the school day. 
There are many strategies in place in early years settings that are there to help families that struggle with day-to-day life expenses due to poverty. One of these strategies are free school meals for children. Free school meals are a legal type of benefit that is available to children of school age that come from families who receive other types of benefits and that have been through the required registration of those entitled benefits (DFE, 2013). In 2020, professional football player Marcus Rashford started campaigning for free school meals for children throughout the summer as well as during term time. The aim of this was for those children who live in deprived areas or those living in poverty. The campaign was started because Rashford himself was a child that grew up in a deprived area and understood how hard the struggle was to live like that. When Coronavirus hit, Rashford recognised that millions of children were missing out on the free hot meals they were guaranteed at least once a day when they are in school (Good to Know, 2021). Due to Rashford's campaigning the government have changed their minds about the free food vouchers and now 1.3 million children in England have been able to claim free food vouchers in the holidays (BBC Newsround, 2020). 
Free school meal entitlement has also been extended in Wales due to the rise in demand for them resulting from the aftermath of the pandemic that has recently been experienced. According to Gov.Wales (2021) Jeremy Miles the education minister for Wales released a written statement in December 2021, explaining that the Welsh Government had been working with Plaid Cymru to look at their resources and funding and were able to extend the free school meal entitlement for an extra 196,000 children living in Wales. 
The Welsh Government (2015) states that child poverty in Wales remains stubbornly high with research showing that every one in three children are living in low-income households. The Welsh government aimed to eradicate all child poverty in Wales by 2020, unfortunately this has not been the case due to the Coronavirus pandemic. The pandemic meant that those who were more vulnerable were hit the worst due to the inequalities in today's society. Due to this Wales now has the highest poverty rate in the UK. (Gov.Wales, 2021b). 
According to Save the Children (No Date), from birth to the age of five is the most crucial parts of the children’s developmental stage in their lives. During this stage is when the child needs quality nurture and care to develop the base of the development for their future learning. This also means that the early years of a child's life are the most vulnerable when it comes to children's experiences and the environments around them as there can be negative impacts which will impact on their growth and development. There is growing concern about the repercussions of children growing up in poverty-stricken areas on their development and learning. There is ever growing evidence in the UK and across the globe that there is a compelling link between low-income families (poverty) and the cognitive outcomes in the early years of children’s lives. The evidence shows that the gap in achievement between the children growing up in poverty and low-income families and their fellow peers will start in their early years and lasts throughout their entire time in school. 
Following on from the effects poverty has on children's development and learning, poverty has also been known to cause adverse childhood experiences (ACES). According to The British Psychological Society (2019), Aces are exceptionally stressful events or circumstances that happen during childhood, pre-teen years and teenage years. It can consist of just one event that has been prolonged, it can be threats, breaches of trust, security, or someone's safety. It can also be repeated traumatic events. Evidence has shown that aces have a possible connection with poverty. An example of this is Metzler et al (2017) has found that children with higher aces scored had reported to have not completed school, high levels of unemployment after finishing school and were also living in a household that was below the poverty line (Liao, H, et al, 2021). 
According to The Nuffield Foundation (2021), there are six key elements needed to tackle poverty in early childhood years. They are as follows: 
· There needs to be a multi-dimensional method that echo the ranges of socioeconomic risks that are faced by young children and their families. 
· A financial basis for families who have young children that are living on low incomes. They need to have access to employment through social security benefits that consider the complex needs of care for those children who are under the age of five. 
· There needs to be a larger amount of attention and investment into polices that support parents' mental health and support for their parenting habits from the birth of a child. 
· There needs to be effective national, global, and local concepts to focus on the concentrations of poverty and deprivation. 
· There needs to be a greater understanding of the effectiveness of different polices that are in place to help improve the outcomes for the children over extended periods of time. 
· There needs to be development of a greater consensus on the measures and the investments that are required to address child poverty data now and for the future. 
Another strategy that schools and their local authorities have in place to help reduce the number of children living in poverty, along with the impact that poverty has on children. One of the fundamental issues associated with poverty is children coming to school hungry, The Welsh Assembly Government have implemented a breakfast club to try and reduce the number of children coming to school hungry. The pledge was made to be able to provide all children that are of primary school age throughout the whole of Wales with a free healthy breakfast at school, this started back in 2015 and has been a tremendous success (Childrens Legal Centre Wales. 2021). UNICEF (No Date) states that in Article 27 of the United Nations Conventions on the Rights of the Child also known as the UNCRC states that ‘A child or young person’s right to live in a way that allows them to reach their full physical, mental, spiritual, moral and social potential’ along with Article 24 of the UNCRC which details that ‘healthcare for children and young people should be provided in the best possible way’.
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