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	Target 1
	To widen your reading so that your discussion has greater credibility.

	Target 2
	To develop a critical style of writing – revise this by looking at university sites on academic writing.

	Target 3
	To reference accurately – refer to the referencing guide.

	Target 4
	To make stronger connections to the role of a professional teacher and the classroom.


Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.
Cycle 1 Core Studies: The Learner: who am I teaching?
Holistic child development is where every area of learning, development and growth is intertwined with every other (Brodie, 2002). Supporting children holistically in their development is crucial to enabling them to become whole, well-rounded individuals. The words, ‘Te Whāriki’ mean ‘woven mat’ in Maori and reflect the integrated and holistic nature of the curriculum used in New Zealand (Blaiklock, 2010). This concurs the idea of children developing holistically, not isolating or viewing one area of development more importantly than another. 
Staff working with children have professional responsibilities such as ‘duty of care’ whereby “all teachers are required to apply their education and acquired skills to safeguard pupils, demonstrating reasonable and careful professional standards while they are at work” (National Education Union, 2019).
Studying Ella’s profile as the role of her teacher, I have assessed her development and specific areas that I believe she requires support with aligned with Foundation Phase Framework skills expected of her age. Ella has many diverse needs that must be met using teaching and learning strategies and resources that are tailored to her as an individual to impact change and progress. 
I have researched theories and examples of excellent practice to assist Ella’s development, however, there are many unknown influences on Ella’s development, such as family background, geographical influences, and socio- economic status. Therefore, it is impossible for a complete, fair and comprehensive overview. Nonetheless, it is possible and essential to draw upon and use the information that we are given to create a personalised provision for Ella. 
Part of a personalised provision for Ella would be to create a One Page Profile. The Welsh Government created a document called ‘Person-centred practice in education: a guide for early years, schools and colleges in Wales’. It states, “finding out what is important to and for a learner is at the heart of creating their one-page profile, and later in developing outcomes and actions in person-centred reviews” (Welsh Government, 2015, p. 11). Using this strategy would be an informative tool to find out more about Ella and how she can successfully develop during her time in education.
Physical Development relates to the development of children’s body control and coordination of large movements, ﬁne manipulative skills, spatial awareness and balance. It also focuses on children’s knowledge and understanding of a healthy lifestyle upon which physical well-being depends (Welsh Government, 2008). 
Between the ages of 4-6, children should demonstrate some developing fine and gross motor skills. For example, using one foot per step walk up and down stairs and catches relatively well (Boyd D and Bee H, 2013). Correlating this information to Ella’s pupil profile her gross motor skills appear to need assistance. This is evidenced through her inability to catch a bounced ball and her need of support from an adult’s hand when coming up and down stairs, two feet to a step. 
Whilst on a bridging day, I observed a specialist Developmental Co-Ordination Disorder (Dyspraxia) (DCD) Teaching Assistant deliver a physical session to a group of children, working on their hopping, catching and movement of their bodies. Giving Ella opportunities like this will not only improve her gross motor skills but increase brain development, says Tina Bruce (Brodie, 2002) which underpins the idea that areas of development depend on each other.
From Ella’s pupil profile, her fine motor skills also seem limited. Ella can hold a pencil with a splayed four finger grip and scribble on paper. She has not established a dominant hand and cannot imitate zig zag lines. This is a concern, as according to the writing strand in the Foundation Phase Framework, Ella should copy and write letters, words and phrases (Welsh Government, 2015). Input such as letter formation practice, using rhymes and a pencil grip are examples of strategies and resources I have used during my time as a Teaching Assistant that I found effective for progress with fine motor skills linked to writing that could be inherited for Ella. Montessori, believed that children “learn through movement, particularly the movement of the hand” (Pound, 2006, p. 39).
Montessori believed that learning through movement was closely linked to developing intelligence, agreeing with the idea of holistic development being like a woven mat, intertwining with each other (Blaiklock, 2010). 
The Swiss Phycologist, Jean Piaget’s theory is based upon children learning innately, an idea that the behaviourist B.F Skinner would disagree with by saying that environmental influences are what cause learning and behaviour (Pritchard, 2009). Reviewing Ella’s cognitive development and using Jean Piaget’s Four Stages of Cognitive Development model, I believe Ella is working at the Pre-operational stage. Here children are learning how to represent objects using words (Pound, 2006). Ella demonstrates this by successfully beginning to use symbolic thought by naming simple objects- such as doggy. Ella demonstrates another key feature of the Pre-Operational stage by being reluctant to share resources with her peers. This is supported through Piaget’s thought that children are egocentric and struggle to see things from others point of view. 
Lev Vygotsky says that a child learns new cognitive skills by being guided by a ‘more knowledgeable other’ (MKO) (Pound, 2006). This suggestion is also agreed with by Jerome Bruner in his term ‘scaffolding’, by which the person doing the teaching leads the child step by step in learning (Boyd, D and Bee H, 2013). Vygotsky’s notion of the Zone of Proximal Development (ZPD), meaning the range of tasks that are too difficult for a child to do alone but that can be accomplished with guidance from others more experienced (Boyd D and Bee H, 2013) would be a helpful analogy to use whilst assisting Ella cognitively. Both Bruner and Vygotsky believe that learning is a social process of interaction between learners (Pritchard, 2009). Ella needs a MKO to scaffold concepts of communication, guiding her away from relying on gestures and instead confidently use speech to communicate needs. 
Whilst on a bridging day activity, I witnessed an excellent teaching strategy I would use for Ella whereby the class teacher (MKO) used a puppet to help the children express their needs and feelings. The MKO would demonstrate and in turn, children began to talk about their own needs and feelings with ease.
Ella is not able to point to and count over ten objects correctly which according to the Mathematical Development Framework, she is expected to count reliably up to 10 objects (Welsh Government, 2015). Using Vygotsky’s proposal that “social and cognitive development work together” (Pound, 2006, p. 40), I think that it is important to closely link these two areas together when supporting Ella, for example, whilst on my bridging activity day, I saw children in a reception class counting coins to then pay the teacher for their milk. This example of excellent practice would be useful for Ella to not only encourage her to use mathematical skills but also to develop her social skills, such as communication. 
Whilst observing social development on a bridging day, I saw examples of intentional and purposeful play being used as tool to aid social development which I believe would be particularly valuable for Ella. Her lack of awareness of peers and playing alone regularly are concerns, as well as her one-word responses. According to the oracy strand of Language, Literacy and Communication Framework, she should be using words, phrases and simple sentences (Welsh Government, 2015). 
At playtimes in the bridging school, Foundation Phase (FP) and Key Stage Two (KS2) pupils played collectively on the yard with the aim to encourage greater play and social skills amongst the FP pupils. Younger pupils were surrounded by new language and interactions that they may have not otherwise experienced if playing with peers of the same age. Vygotsky states that a “child’s language both results from and is part of social interaction” (Pound, 2006, p. 40).
Vygotsky’s idea that language is key to social interaction supports the practice of mixed aged playtimes to facilitate social development. I would employ this strategy for Ella by giving her a KS2 ‘playtime buddy’ that can play the role of her MKO to influence her communicate and socialise more. This idea is also supported by Maria Montessori through one of her key themes that her classrooms were of mixed ages (Pound, 2006).
Mildred Parten, an American Physiologist, observed children playing and devised the idea of ‘Social Stages of Play’. Parten identified six stages of play and according to these stages, correlating to age, Ella is expected to be functioning at the fifth stage, Associative Play. This is where children are becoming increasingly interested in their peers and begin to interact, asking questions and talking about a shared goal (Parten, 1932). Using this model and Ella’s pupil profile, she is presenting the second stage, Solitary Play. Here, children start to play on their own and do not seem to notice others sitting or playing nearby. Solitary play is prevalent amongst children aged two. However, Parten reminds us that all ages ought to have some independent play and therefore it is appropriate for Ella to play in isolation within moderation. 
During my time as a teaching assistant in a Special Teaching Facility (STF), I was given training to deliver ‘Lego Therapy’, devised by Daniel B. LeGoff, a Clinical Neuropsychologist,  to groups of pupils who struggled to interact and socialise with others- skills that Ella needs to develop. He found that it was particularly effective amongst children with Additional Learning Needs (ALN) (Coles, date unknown).  Although I believe that Lego Therapy would be a beneficial tool for Ella, the Welsh Government states that “when a pupil requires extra help, it will usually be available within the classroom resources and managed by the class or subject teacher. Even if a pupil requires extra support outside the classroom, e.g. in a nurture group, this should still be in the context of an inclusive curriculum” (Welsh Government, 2016, p. 30).It is important to recognise that approaches to support Ella should remain in line with an inclusive curriculum where she is treated equally in the strategies used. 
Bronfenbrenner’s Ecological Systems theory outlines that “the family is the filter through the larger society influences child development” (Boyd D and Bee H, 2013, p. 398). For Ella, I think that family engagement work and community support would greatly benefit her social development. Although it is not fair to presume, it could be suggested that Ella’s Meso System is limited through her lack of adult interaction to tell them about something she has seen. Provisions such as trips or walks in the local area could support her in becoming more responsive, interested and engaged in her wider community as well as an “ethical informed citizen and a healthy confident individual” (Welsh Government, 2015).
Using Eric Erkinson’s eight stages of psychosocial development, Ella should be displaying the ‘initiative vs guilt’ stage, which occurs at ages 3-6. Here children may present guilty if they act aggressively or irresponsibly (Pound, 2006) but for Ella, she finds difficulty in understanding how decisions may affect others. A strategy I would use as Ella’s teacher to encourage empathy would be based upon Skinner’s idea of ‘operant conditioning’. When Ella acts in a way that positively affects others, I would emphasise praise and reward. Skinner said “a response followed by a reinforcing stimulus is strengthened and therefore more likely to occur again” (Pritchard, 2009).
Ella presents areas of strength within her pupil profile- her active imagination, ability to recall stories and understanding of time. Despite these positive stabilities, Ella requires individual and specific input into areas of development as a result of the concerns raised, including creating an Individual Education Plan (IEP). If Ella is to be supported with unique input such as an IEP, it is imperative to gain parental consent in order to carry out individual support. The focus of creating and IEP for Ella would also link to Article 3 in the UN Convention on the Rights of the Child (UNCRC), “Everyone who works with children should always do what is best for each child” (Children’s Comissioner for Wales, 2019).
As Ella’s class teacher, it is my role to observe and record evidence to then collaboratively discuss and liaise with the school’s Additional/Special Educational Needs Learning Co-Ordinator who would provide related professional guidance with the aim of securing high quality teaching for children with ALN (Welsh Government, 2004). 
[bookmark: _GoBack]It is essential for classroom practitioners to know and understand about holistic child development because staff have the responsibility to identify learners needs (Educating UK, 2016) and therefore need to be aware of how children develop holistically and the inevitable effect it has on those potential needs. 
The support that I would give Ella as her class teacher would be built upon research, theories and a tailored provision with the use of excellent teaching and learning strategies. My hope and purpose of this would be to see Ella progress and excel in her holistic development and wider learning. 
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