Reflection on My Placement Experience at UWTSD
Initially, we were set out to be on the marketing team of the business school at UWTSD. We started collaborating but quickly met a few obstacles. None of us had ever done this type of work before, and working as part of a team without regular meetings or anyone taking the initiative was very difficult. I am willing to say I was disappointed in my own efforts not to step forward as a team leader.
We then had the opportunity to join the university wellbeing team in a paid position - an unprecedented opportunity for students at the university. This time (which is currently ongoing until the end of June) has proven to be much better. Whether due to the cash incentive or not, we were all much more enthusiastic and productive. I can happily say there has been a serious improvement not only in the quality of our work but also in our output and, most importantly, in our ability to function as a team.
When reflecting on my learning and personal development during this placement, I can see clear growth across a range of areas. Initially, my expectations were somewhat idealistic. I imagined the marketing role would be highly structured, with clear guidance from supervisors and regular meetings to track progress. In reality, the early phase was largely self-directed, which presented a challenge. This disconnect between expectations and reality is well documented in placement experiences (Jackson, 2015), and it taught me the importance of adaptability and self-motivation (Yorke, 2004).
When we transitioned to the wellbeing team, I took with me the lessons from the marketing phase. I became more proactive, offering ideas during meetings and communicating more openly with teammates. One skill I developed significantly was communication. According to Andrews and Higson (2008), communication is one of the top employability skills employers look for in graduates, and I was able to improve this by regularly checking in with my team and contributing more confidently to group discussions. I now not only understand the true value of communication (perhaps due to the lack of it between us on occasion) but actively reach out and communicate with my peers as much as possible. 
I also strengthened my time management and organisational skills. Balancing university studies with placement responsibilities required prioritising tasks and managing deadlines effectively - something that aligns with recommendations from Pegg et al. (2012) on improving graduate employability. One example was during the planning of a wellbeing project that I pitched to a wellbeing officer: I created a timeline for the project up to the point of release, which helped me visualise my project in a clear way.
Feedback from supervisors and peers was instrumental to my development. Early on, I received informal feedback that I needed to contribute more actively in meetings. While initially disheartened, I used this feedback constructively and made a conscious effort to be more vocal. This aligns with the findings of Sargeant et al. (2008), who highlight the value of feedback for performance improvement. By the later stages, I was more confident to speak up in meetings and not afraid of being wrong, which I believe to be an invaluable lesson.
Working on the idea for a wellbeing closed forum group at UWTSD has been one of the most rewarding parts of my placement experience. Through developing two detailed plans and writing a full script for a PowerPoint presentation, I gained valuable skills in project planning, communication, and strategic thinking. Reflecting on this, I realised how much I’ve grown in turning an initial concept into a structured, practical proposal. It also helped me develop confidence in presenting ideas clearly and persuasively, while deepening my understanding of student wellbeing needs. This experience not only strengthened my organisational and writing skills but also showed me the importance of listening to feedback and refining my work to meet the needs of both students and staff.
 Despite these positive developments, the journey was not without challenges. One significant challenge was working in a team where roles were initially unclear. Without formal leadership, we sometimes duplicated efforts or missed tasks altogether. To overcome this, it was suggested that we assign specific roles based on individual strengths, which helped clarify responsibilities and improve efficiency. This approach reflects Belbin’s (2010) team role theory, which argues that understanding and leveraging team roles leads to better collaboration.
Another challenge was managing occasional interpersonal tensions. Working with peers can sometimes blur the boundaries between personal and professional relationships. I learned to navigate this by applying active listening and conflict resolution techniques, as recommended by Goleman (1998) in his work on emotional intelligence. By acknowledging differing viewpoints and focusing on shared goals, we maintained a positive working environment.
Importantly, this placement has reshaped my future career aspirations. Initially, I saw myself pursuing a more traditional business centred  role, whether it be marketing or finance etc. perhaps in the private sector. However, working with the wellbeing team has sparked a strong interest in student services and mental health support. Seeing the impact a project - that I have put time and effort into - may be able to have on a students’ sense of belonging and wellbeing has been almost rewarding. Research shows that student wellbeing initiatives can significantly improve academic outcomes and retention (Baik et al., 2019), and being part of this work has inspired me to consider roles in higher education or student support services after graduation.
The experience has also led to positive changes within our work environment. At the beginning of the project, we were peers at university, however, I can confidently say when this experience comes to a close I will have made friends for life. This has not only reflected positively on us in a team working environment, but definitely contributed to the uptick in productivity towards the latter stages of our experience.  As Naslund et al. (2016) highlight, peer support and social connection are critical in promoting mental health, and it has been gratifying to help facilitate these within the university.
On a personal level, I have developed a greater sense of confidence and resilience. There were moments during the placement when I felt overwhelmed or uncertain about my abilities- and definitely do suffer from imposter syndrome on occasion. However, by pushing through these difficulties and seeking support when needed, I emerged so more self-assured. This aligns with Schön’s (1983) concept of the reflective practitioner, where learning is deepened through ongoing reflection on practice.
Additionally, the placement experience reinforced the importance of continuous professional development. As Kolb (1984) suggests in his experiential learning model, learning occurs through a cycle of experience, reflection, conceptualisation, and experimentation. This placement allowed me to move through that cycle repeatedly, building not only technical skills but also self-awareness and adaptability.
In summary, my placement at UWTSD has been a transformative experience. It has challenged my assumptions, forced me to confront weaknesses, and ultimately enabled me to grow both personally and professionally. I have learned the value of teamwork, communication, initiative and resilience - skills that will serve me well in any future role. More importantly, it has shaped my career aspirations, opening my eyes to the meaningful work being done in student wellbeing. As I look ahead, I am motivated to continue developing these skills and to contribute positively to any organisation I become part of.
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Above are photos from a college open day, marking the start of our placement as a group. This experience was both memorable and initially quite daunting. What stood out most was when, to our surprise, the lecturers left the room at the end of the day, giving us the opportunity to speak directly with the students. At first, this felt intimidating, but we soon overcame our initial nerves and were able to engage with them confidently. 
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During this project, I also had the opportunity to put my Welsh language skills to use by translating many of the posters and ideas into Welsh, supporting the university’s bilingual initiative. This was particularly rewarding for me, as I hadn’t had the chance to apply my Welsh in this way since completing my qualification. In addition, I pitched the idea of themed days, such as ‘Wellness Wednesdays’ (which is what the post above translates to), as part of a content creation strategy to maintain consistent content and help boost engagement.
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In this image, you can see one of the key documents I prepared to pitch my idea to the team. This part of the placement was where I invested most of my time and felt most passionate. I proposed creating a closed mental health forum for students, offering them a safe and supportive space to share their experiences and seek help when needed. I developed a detailed three-phase rollout plan, which I believe would not only benefit students but also support the wellbeing team I’ve been working with. By gathering insights from student interactions on the forum, the team could better understand student needs and tailor their support and resources more effectively.
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Pictured above is the PowerPoint plan I created in order to pitch to the team and other members of the well-being team the idea of a closed forum group.
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Proposal: Creating a Closed
Forum for Student Mental
Health Support

Prepared by: Matthew Evans

Department: University Wellbeing Team

1. Introduction

University life brings a unique set of challenges that
can affect students' mental wellbeing. While formal
support services are in place, many students seek
a more casual, low-pressure space to share
experiences and get guidance. This proposal
outlines a plan to create a closed, anonymous
forum for students to discuss mental health issues
safely and access tailored support.

2. Objectives

e Provide a safe, student-led platform for
open discussions about mental health.

e Gather real insights into the current mental
health landscape at the university - getting
closer to students and identifying trends into
the real issues students are struggling with.

e Tailor wellbeing team initiatives based on
actual student needs.

e Reduce stigma and isolation through shared
experiences and peer support.

3. Phase One=iritrrOwtrereh
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3. Phase One: Initial Outreach

Action: Distribute a brief Google Form survey to all
students

Rationale: Quick and accessible engagement
increases participation

Survey Overview (Max 3 Questions):

1. On a scale of 1-5, how well do you feel
you're coping with university life and stress?

2. Do you feel your mental health could be
better at this moment in time?

3. Have you considered seeking help for
mental health concerns related to
university?

Optional Pathways at the End of Survey:

e Link A: Tell us more — An extended,
open-ended questionnaire

e Link B: Join the Conversation — Access to
the anonymous forum

4. Phase Two: Follow-Up Questionnaire
(Optional)

Purpose: Collect qualitative data on student
experiences and barriers to support

Sample Questions:

e \What are the biggest challenges you face at
university?

e \When do you notice your mental health
declining?
What support would help you most?
Have var oo ey o lbeing services
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using a mental health forum?

Option to remain anonymous or leave contact
details

5. Phase Three: Closed Forum Launch

Platform: University intranet / Discord / Slack /
Discourse
Features:

Anonymous or pseudonymous usernames
Themed channels for specific topics
Moderated by trained wellbeing team
members

e Drop-in style — no pressure to stay or
participate consistently

Example Forum Categories:

General Mental Health Chat
Academic Stress & Study Pressure
Loneliness & Social Life

Identity & Belonging

Coping Tools & Tips

Where to Get Help

e 0o 0 0 0 o
<>

6. Forum Moderation & Safeguarding
Moderation Plan:

e Daily check-ins by wellbeing staff or peer
supporters
Clear community guidelines enforced
Inappropriate content reported and actioned
promptly

Safequarding FEOTUTED . —
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6. Forum Moderation & Safeguarding
Moderation Plan:

e Daily check-ins by wellbeing staff or peer
supporters
Clear community guidelines enforced
Inappropriate content reported and actioned

promptly
Safeguarding Features:

Reporting tool for harmful posts
Trigger warnings on sensitive content
Immediate links to university counselling
and crisis support

e Option for 1:1 outreach by moderator when
needed

7. Impact Goals

Increase in early help-seeking behaviours
Higher engagement with wellbeing content
Improved sense of community and
belonging among students
e Data-driven wellbeing initiatives tailored to
student needs A
v

8. Next Steps /
Task .

Finalise 3-question survey TBC
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7. Impact Goals

Increase in early help-seeking behaviours
Higher engagement with wellbeing content
Improved sense of community and
belonging among students

e Data-driven wellbeing initiatives tailored to
student needs

8. Next Steps

Task Dates
Finalise 3-question survey TBC
IT platform review TBC
Launch pilot survey TBC
Analyse data and finalise TBC

forum categories

Launch forum TBC

9. Conclusion

This initiative has the potential to fill a
much-needed gap between formal counselling and
complete silence. A safe, student-led forum
empowers students to speak up, support each
other, and feel heard. With the right structure and
safeguards, it can become a key piece of our
proactive mental health strategy.
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@ Slide 1: Title Slide

Title: Creating a Closed Mental Health Forum for
Students

Subtitle: A Proposal by the University Wellbeing
Team

e Name
e Date
e University Logo

# “Thank you for being here. I'm excited to share
our plan to launch a safe, closed forum for students
to discuss mental health and receive tailored
support.”

. Slide 2: Why This Matters
Title: Why Do Students Need This Space?

e Mental health struggles are increasing in
university settings

e Many students avoid formal support due to
stigma or fear

e Aneed for an informal, drop-in space to talk
and listen

e Builds community, trust, and encourages
early help-seeking

# “Formal services are crucial, but many students
need a softer entry point. A closed forum could be
that bridge.”

@" Slide 3: Ob'!ectives
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@" Slide 3: Objectives
Title: What Are We Aiming to Do?

e Offer a safe, anonymous space for
students
Understand the real issues they face
Improve wellbeing outreach and content
Encourage peer-to-peer support

["] Slide 4: Initial Outreach (Google
Form)

Title: Phase 1 — Quick, High-Impact Survey

Sent to all students
3 questions, takes <5 minutes
Designed to spark awareness and gather
insight
Sample Questions:
1. Coping with university life (1-5 scale)
2. Do you feel your mental health could be

better?
3. Have you considered seeking support?
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Slide 5: Follow-Up Options
Title: What Happens After the Survey?

e Option A: Extended, anonymous
questionnaire
o Gives deeper insight
e Option B: Access to the closed forum

o Rugpin.ghatorread others’
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o Dropin, chat, or read others’
experiences

# “We let students choose how much they want to
share or engage, keeping it fully optional and
student-led.”

» Slide 6: Extended Questionnaire
Example

Title: Optional Follow-Up Questions

Challenges students face

Times when their mental health declines
Type of support they want

Whether they've used wellbeing services
Barriers to seeking help

& Slide 7: Forum Concept Overview
Title: Phase 2 — Launching the Forum

Secure, anonymous platform
Drop-in style — low commitment
Themed channels (e.g. academic stress,
loneliness, identity)
e Moderated by trained staff/peers

 Slide 8: Safety & Moderation
Title: Keeping the Forum Safe

e Community guidelines pinned
e No tolerance for bullying/trolling

o Reportineg=syeteommmsententsy/arnings

)
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& Slide 8: Safety & Moderation
Title: Keeping the Forum Safe

Community guidelines pinned

No tolerance for bullying/trolling
Reporting system + content warnings
Direct links to professional help
Option for private mod messages

il Slide 9: Anticipated Impact
Title: How This Helps Students & the Uni

More students accessing support earlier
Richer understanding of mental health
trends

e More relevant and targeted wellbeing
content

e Reduced stigma and stronger community

* Slide 10: Next Steps

Title: Timeline & Task Overview

Task Deadline
Finalise survey [Insert Date]
Confirm platform [Insert Date]
Launch pilot [Insert Date]
Train moderators [Insert Date]
Open forum [Insert Date]
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* Slide 10: Next Steps

Title: Timeline & Task Overview

Task Deadline
Finalise survey [Insert Date]
Confirm platform [Insert Date]
Launch pilot [Insert Date]
Train moderators [Insert Date]
Open forum [Insert Date]

i\ Slide 11: Final Thoughts
Title: Let’s Empower Students to Talk

A student-led space is the missing link
Builds trust, encourages conversation
With the right support and structure, it can
make a real difference

# “This is more than a digital space — it's a cultural
shift toward normalising mental health
conversations.”

* Slide 12: Questions & Contact Info
Title: Questions? Let’s Chat!

e Email: my email
e Thank you slide with university branding
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