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[bookmark: _GoBack]Utilising the Entrepreneurship Competence (Entrecomp) Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
In this response, there will be an attempt to critically explore, analyse and evaluate the place of creativity and enterprise within an educational context. There will be a weighted discussion on the potential of creativity within education, with focus on both teaching creatively and teaching for creativity. Within this, there will be identification and critical reflection on how practitioners can facilitate an environment that fosters creativity within their learners, strategies that are currently being used to promote creativity and enterprise, and the potential benefits there may be to learners and their futures with regards to promoting a creative curriculum. Additionally, a portion of this response will be dedicated to personal, critical reflection on the creative capacities of a student practitioner, while on Professional Teaching Experiences (PTE) with reference to and utilisation of the EntreComp Framework (Bacigalupo, M. et al., 2016). Following that, an attempt will be made to reach an informed conclusion, that offers recommendations on the value of creativity and particularly on how the student may adapt and strengthen their current approach to teaching in a creative and enterprising context. 
Interestingly, in the world of research there have been numerous definitions of ‘creativity’ (Craft, 2001; Robinson, 2008), but each definition seems to have similar connotations. For example, the National Advisory Committee on Creative and Cultural Education (NACCCE) (1999, p. 30) propose ‘imaginative activity fashioned so as to produce outcomes that are both original and of value’, Cropley (2011) discusses the importance of ‘novelty’ and ‘efficiency’ in thought when defining creativity and Robinson (2015) claims creativity is ‘the process of having original ideas that have value’. Again, there are common themes in each of these definitions and ultimately, we see that creativity is often defined by ideas that are new and valuable. However, it is noteworthy that ‘value’ is a subjective term and is applied quite loosely to these definitions; what may be of ‘value’ to one individual, may not be to the next, and so these definitions only raise more questions on how to define ‘creativity’. Therefore, Harrington (2018) and Weisberg (2015) both criticise the use of this terminology and advocate for its removal from the definition of creativity; it can be posited that if there is self-defined ‘value’ of an idea in its originality, there must be a concession that an original thought is valuable, because within it there is the capacity for creation. Within education, practitioners must share this principle with learners, adopting an environment where all new ideas are valuable; this inclusive environment may arguably prompt the production of more creative ideas due to its motivational nature (Thomas and May, 2010).  
Currently, there is global concession that creativity plays an important role in education, with ‘creativity’ and ‘creative thinking’ featuring in numerous curricula documentation across the world (Shaheen, 2010). This general agreement seemingly stems from the idea that ‘creativity’ will be an essential competency for the future (Tan et al. 2017; World Economic Forum, 2016) and this would argue the case for embedding it within children presently. Moreover, there is a history of contention surrounding previously dominating educational structures centred around ‘knowledge acquisition’ as a desired outcome (Gurteen, 1998; Csapo, 2010), there is a notion that this system is no longer applicable (hence the change), due to the unpredictability of an uncertain, rapidly changing future (Schwab, 2018) in which quick, creative and effective application of knowledge may be more beneficial (De Bono, 2015; Toikkanen, 2016; Bazinas, 2018) than the memorisation and understanding of facts and figures.  However, it would be prevalent to note that knowledge acquisition is an important skill and as demonstrated by Bloom’s Taxonomy (Anderson et al., 2013), provides the basis for all other forms of thinking. Gurteen (1998) outlines that the acquisition of knowledge can only become beneficial if opportunities for this knowledge to be applied creatively are allowed; this is elaborated on further by Schank and Cleary (1997, p. 329) who claim that creative cognition is knowledge-based, labelling it ‘the intelligent misuse of knowledge’. So, it may seem sensical to advocate for a system that allows for knowledge-acquisition so that it can be creatively manipulated. 
However, there is a case that embedding creativity into education is not enough, that it must be accompanied by enterprising attitudes (Young, 2014). In this context, ‘enterprise’ is to be interpreted as the potential and capacity to bring an idea into reality and separated from the definition surrounding educating for commercial gain (Office for Standards in Education, Children’s Services and Skills (Ofsted), 2016). Therefore, there is an argument to suggest that bringing enterprise into education alongside creativity is essential, as the capacity to bring ideas to life is just as important as generating those ideas in the first place. This is reflected in ‘enterprise’ being a desired learning outcome in the curricula documentation of both England and Wales (Department for Education and Employment, 1999; Donaldson, 2015). According to the Welsh Joint Education Committee (WJEC) (2017) and BBC Bitesize (2019), being ‘enterprising’ involves: 
· Taking risks 
· Showing initiative 
· Undertaking new ventures 
As practitioners, it would be important to facilitate an environment that gives learners opportunities to attempt and develop the above, so that they may apply their creative thinking and progress in those areas. 
Hence, there are many ways that practitioners can facilitate environments that allow for the development and application of creativity and enterprise, often depending on the high creative capacities of the practitioner themselves, which is arguably essential to the educational approach. We see this reflected in the inclusion of ‘Innovation’ in the list of five Qualified Teacher Status (QTS) standards for Wales (Welsh Government, 2017) and in the existence of the ‘artillerista’ in the Reggio Emilia approach (Malaguzzi, 1998 cited in Reggio Children, 2019), it could be proposed that a creative practitioner would not only possess the potential to manipulate resources efficiently but would also have an understanding of the creative processes and how to more effectively provide for them in children. However, in a practical context, the measurements of a ‘creative teacher’ are broad and arguably vague and complex (Grainger and Barnes, 2006), this may make it difficult for practitioners to identify themselves as ‘creative’ or struggle to find ways to become creative. Also, one might argue that school settings are not environments that allow teachers to be creative, due to the high-levels of workload, pressure and stress placed upon them (Asthana and Owen, 2018); a study by The Education Support Partnership (Stanley, 2018, p. 5) stated that ‘67% of education professionals describe themselves as stressed’ and Craft (2003) stipulates that often, teachers are not provided with a curriculum that caters for creativity, that there is focus on performing, rather than creating. Therefore, Seelig (2014, cited in Palomäki, 2014) has devised ‘The Innovation Engine’, a model that helps practitioners deconstruct the necessary conditions to support creativity and innovation. 
The Innovation Engine outlines the six aspects of an individual that impacts their potential for innovation and creativity; Seelig (2012) elaborates that there are three internal aspects of the self that effectively power the ‘engine’, attitude, knowledge and imagination; but also, there are the outside factors that affect our creative potential, habitat, culture and resources. Within an educational context, there is an argument that the practitioner could adapt their pedagogical approach in a way that would cater for every element of the engine within their learners (Ghosh, 2016). For example, Dweck (2006) discusses the importance of a ‘Growth Mindset’, her work is rooted in the notion that attitudes to life and learning have a measured impact on success and progress; with this, it’s notable that a positive attitude to learning and failure makes one more likely to try new things and take risks. Not only is this approach currently being integrated into schools with successful outcomes for learners with regards to attainment and well-being (Estyn, 2018a; Estyn, 2018b; Estyn, 2017), but Perkins (1981) lists the capacity to take risks as one of the traits of a creative individual, this is also evident in Costa and Kallick’s (2008) ‘Habits of Mind’, a breakdown of successful/creative individuals’ thinking habits. However, the Growth Mindset is observably a form of ‘metacognition’ which can be hard to assess and often must be taught to children, ideally from a young age (Clapper, 2012; Lai, 2011), this may have negative implications should educational institutions wish to implement this construct without acknowledging this factor. 
Next, there is the inclusion of knowledge within the engine, as discussed previously, a structure that supports a level of knowledge-acquisition is appropriate in a creative context as notably, ‘creation’ is a higher order thinking skill, based on ‘remembering and understanding’ (Gibb, 2017; Anderson et al., 2013); the importance of knowledge within education is often suggested to be its application, this is reflected in Wales adopting a curriculum that focuses on the application of knowledge through skills and experience and the acquisition of knowledge through skills and experience (Welsh Government, 2013). Scott (2015) outlines the importance of learners being more proficient at problem-solving and creative-thinking than the acquisition of knowledge, as there is no certainty in what knowledge will be applicable to the uncertain future and it would be more productive to produce creative, adaptable learners. For practitioners, this would mean that it would be important to think carefully about the knowledge being subjected to learners and how it could be ‘transformed’ (Shulman, 1987) so that it allows for the application of creative thinking. 
In addition, practitioners must be sure to foster imagination within their learners. Despite Guilford’s (1962) original ideal that creativity is dependent on intellect, this has been heavily disputed (Christensen, 2013; Torrance, 1965) and it has instead been argued that creativity depends on the imaginative capacities of the learner (Robinson, 2015). According to Robinson, creativity is the application of imagination, and knowledge is retained more effectively through motivated, creative exploration. Vygotsky (2004) reasoned that imagination is the structure on which creativity is built, he expounded that should practitioners wish to cater for the imagination of children, they must expose them to a wide range of rich, sensory experiences, as it is suggested that young learners have tendencies to interact with the world by applying knowledge gained from past experiences (Sjoberg, 2010; Hein, 1991). In a practical context, Promote Your School (2017) offer ‘imaginative play and drama’, ‘reading’ ‘creative subjects’ and ‘artwork’ as rich experiences for children to engage with and develop their imaginations. 
Lastly, Seelig (2012) discusses the external factors that affect innovation. In an educational context, ‘culture’, ‘resources’ and ‘environment’ can be defined as the learning environment or setting and its prominent impact on learners is already heavily researched. For example, the Reggio Emilia schools in Italy describe the learning environment as ‘the third educator’ (Edwards, Gandini, Forman, 1998 p. 177), this is a testament to its effect on children's learning. Arguably, should the environment have this much of an impact, it is the capability and responsibility of the practitioner to prepare that environment for the desired outcome (Montessori and Gutek, 2004). Therefore, it is in the interest of a practitioner to create an environment that ‘scaffolds’ (Bruner 1978, cited in Mercer, 1995, p. 73) for creative thinking. 
Practically, some argue that the right environment for creative thinking comes from an atmosphere of resilience and acceptance, a practitioner must imbed a culture of freedom and confidence in their learners so that they are not afraid to make mistakes and will not ridicule those who do (Birch, 2016; Coughlan, 2008). Estyn (2015) already recognise the importance of resilience within schools, and research by Institute of Health Equity (2014) reasoned that being resilient had a positive impact on health and well-being. However, Chinn (2017) argues that there is a danger of resilience leading to a failure to appreciate experiences for what they are and too much focus on ‘bouncing back’ could be potentially damaging if we do not recognise the emotional impact of our upset, therefore Neenan (2018) recognises the importance of fostering a mindset that adapts the way we perceive failure, rather than how we deal with its impact, and this may be beneficial for practitioners to do also. 
Also, there is a financial element to constructing a creative classroom. For example, the Welsh Curriculum document for art outlines the requirement of schools to subject learners to a wide variety of media, including ‘inks, clays and textiles’ (DCELLS, 2008, p. 13), which as observed on PTE, some schools do not have the finances to provide, this correlates with recent, continuous cuts to education (Wightwick, 2019; Price, 2018). Though ‘environment’ and ‘resources’ are considered an essential part of the creative process (Seelig, 2002), some practitioners arguably do not have the means. However, Barrett et al. (2015, p. 119) in their multi-level analysis, maintain that a productive learning environment is more than just what it physically contains, they opine that a productive environment has: 
· Naturalness: light, sound, temperature, air quality and links to nature;
· Individualisation: ownership, flexibility and connection;
· Stimulation (appropriate level of): complexity and colour.
Observably, these are factors that do not require substantial resources, just the creative and enterprising capacities of the practitioner to manipulate their resources (Bacigalupo, M. et al., 2016). 
Next, there will be an analysis of the student’s creative and enterprising capacities while on PTE, with utilisation of the Entrecomp Framework; added to that, there will be an attempt to integrate potential classroom strategies that are currently being used and relate them to the theory already discussed. Aspects of the Entrecomp Framework that the student will be measured against will be ‘Creativity’ and ‘Learning from Experience’; this is due to recognised strengths and weaknesses in all of these areas; however, the cyclical nature of the model suggests it is sensical to use all aspects, as ‘the 3 competence areas directly mirror the definition of entrepreneurship’ (Bacigalupo, M. et al., 2016, p. 10), therefore neglecting aspects of the model arguably defeats the purpose of using the model in the first place (Achinstein, 1971). Despite this, the documentation regarding the framework itself acknowledges that it can be used liberally, depending on where it would be most appropriate, (‘adapted with less competencies prioritised to mirror a particular entrepernarurial learning process or experience’ (Bacigalupo, M. et al., 2016, p. 14))’ it may be fitting for an educational professional to adapt the framework specifically for teachers, so it would have more relevant implications in responses such as this. 
On PTE 1, there were numerous situations where the student demonstrated competency within ‘creativity’ due to the freedom given by the school, all activities that were planned were of their own creation, demonstrating the ‘creation’ and ‘testing and refinement’ elements of the ‘creativity’ strand. Notably, the Framework is vague in its own definition of ‘value’, but in this context, it can be presumed it means, that in which was beneficial to learners. Numerous times the student demonstrated use of knowledge and resources, which had a positive effect on learners (see Appendix 1) to plan lessons, there was also evidence of the knowledge of Behaviourist theory (Murtonen, Gruber and Lehtinen, 2017) and resources to construct a class management strategy (see Appendix 1). This demonstration of creativity and refinement proves capacity for creativity and enterprise as it is the production of something original, which in this case has value, this would arguably place the student at ‘Level 6’ within the competency framework (Bacigalupo, M. et al., 2016, p. 20). However, to progress to ‘Level 7’, there is a recognised requirement to be able to tailor the creativity to the stakeholder, this was not evident on the student’s PTE 1 (see Appendix 2) and so this is where there is potential for the development of creativity within the practitioner, with a distinct link to how this would benefit the children (Tasmanian Department of Education, 2016; Bruner 1978, cited in Mercer, 1995, p. 73). 
Additionally, on PTE 2, the student demonstrated the potential to create an original process that aided learners in generating their own original ideas that have value. The student developed ‘The Drama Triangle’ (see Appendix 3) which they used to support extra-curricular drama sessions outside of contact time. The model worked to explain the elements of drama and gave learners criteria to consider while creating their dramatic pieces, this demonstrates a ‘Level 8’ capability within creativity, despite the student not reaching that proficiency in other areas. Therefore, there is an issue regarding the Framework and where its application is appropriate, one may be a ‘Level 8’ within an artistic capacity, but a ‘Level 4’ within a musical realm; despite this, it is specified within the framework documentation that its use is entirely subjective and would depend on where the practitioner would want to apply it. 
With regards to ‘Learning through experience’, this element was chosen due to the necessarily reflective nature of PTE (Furlong, 2015). Throughout both PTEs, the student’s reflective potential was recognised; for example, originally in PTE 1, the student demonstrated ‘Level 3’ reflective capabilities, being able to acknowledge feedback and reflect on outcomes (see Appendix 4). Then, the beginning of PTE 2 saw an improvement within the reflection, as the student observably used reflection to inform practice (see Appendix 5). However, the student interestingly failed to meet even the criteria for ‘Level 1’ during the second phase of PTE 2, as the quality of the experience started to deteriorate, the student struggled to find positive aspects of their teaching, meaning the reflection became less meaningful and productive (Gostelow and Gishen, 2017). Through professional development and collaboration with staff, it can be seen thzt eventually, the student was able to reflect positively on their experiences and use both the positive and negative aspects. However, even though this can be interpreted as a ‘Level 8’ skill, the progression of the framework could be called into question, due to the fact that reflection is a personal experience in which one must draw upon their own experience to reach productive conclusions (Saylag, 2012), and interestingly here, the Framework lists ‘helping others reflect’ as a ‘Level 7’ skill; this is paradoxical in the sense that helping others reach their conclusions from reflection would defeat the object, and as an observer, one would not have the true experience or context to reach any sort of reflected conclusion (Kolb, 2015). 
In summation, there is an acknowledgement that there are a myriad of ways in which practitioners can adapt the environment to foster creativity in young children, and the reasons for which they would do this are in abundance. However, it seems that, educational contexts do not seem to have the capacity to cater for such things and currently, institutions are too regimented circularly and environmentally. Therefore, attempting to implement any such strategies would be far more detrimental to children than beneficial, as there is not an environment to cater for it on such a large scale and children seemingly are not familiar with it. Looking forward, it would seem appropriate to remove the overwhelming pressures on practitioners so that they are able to teach creatively, remove the focus of education from attainment and testing, foster an environment that rewards and praises original ideas and thoughts in a way that is just as valid as a test score and give children more opportunities to apply creativity across the curriculum so that they become more well-versed in creative thinking (Barnes, 2015). Donaldson (2015) recognises the demand for a culture that fosters creativity and maintains that it should manifest itself cross-circularly. Thus, it would seem apparent that the rest of the curriculum and school context would adjust itself accordingly, so creativity can be fostered, applied, evaluated and praised. 
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Appendices



Appendix 1

‘had clearly researched the topic of Hinduism and was able to talk confidently about the Gods.’ 
‘used a power point presentation at the start of the lesson to introduce the religion and show pictures of the Gods’
 ‘incorporated a physical element by getting the children to take on the role of each God which worked well.’
 has introduced own classroom management strategy by using pebbles and beat the teacher 
worked well on trying to find ways of incorporating Numeracy into lessons
For the plenary, played a game where the children were able to use the pattern that they had learnt which was very effective

(Feedback from PTE 1)
Demonstrates use of knowledge and resources (physical element/digital resources).

Appendix 2
needs to now work on differentiating his activities in the Foundation Phase setting to ensure that all children are being pushed to their fullest
needs to make more formal records which they can then refer to, this will also help when it comes to planning their differentiation.
here was some slight differentiation but this still needs to be developed
now needs to look at where the lesson could lead on and remember to share this with the children.
starting to look at ways to differentiate the activity but this needs to be further developed as he goes onto his next placement.
(Feedback from PTE1)
Demonstrates the need to adapt creativity so that learners are scaffolded and extended where appropriate. 

Appendix 3

Body 


The Drama Triangle 






(Model developed and created by the student for PTE 2)


Stage
Voice

Appendix 4
is able to say what did and did not work in a lesson, now he must act on this to move forward.
is starting to reflect well on what worked in his lessons and is starting to think about ways in which he could improve
 is able to reflect on what went well and what he still needs to work on to ensure that he achieves to his best possible standard.
(Comments on reflection on PTE 1)

Appendix 5
Early PTE2
shown a good ability to reflect on his own practice and its impact on leaners. His next step would be to act upon advice and suggestions from staff
You are a highly reflective student and you have begun to be less negative in your evaluation of your own progress
Continue to reflect and use advice and your ARCs to inform your next steps. This will give you the confidence to build on your independence.
You have learnt to be more positive about your ARC and own reflection on your performance within the class. 
You are a highly reflective practitioner
 
Late PTE2
 Remember to reflect on the positive aspects of your practice
You have become far more positive about your abilities and now reflecting on what went well as well as identifying ways to improve
((Comments on reflection on PTE 2)
	
	
	



