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This reflective journal is based on my experience delivering physical development sessions inspired by the SKIP-Cymru program at UWSTD. I am a Reception teacher at a traditionally built inner city school based in Swansea. The school is set within a deprived residential area, where the amount of free school meals is above the national average rate for Wales (Estyn 2017). I have been teaching for seven years and have worked mainly in Swansea throughout this time. I have spent the last three years at my current school which has a cohort of 60 Reception children. 
These children were born a year prior to the covid-19 out-break, which saw government enforced closures of early year settings and lockdowns. Much of their early beginnings have been unsettled by the pandemic, however we continually work hard to rebuild and enhance the health and wellbeing of our children. Thus the commitment to support young children’s physical development is of great importance, we aim to do this through a play based curriculum. 
Cycle 1
After attending the first day of training I devised a plan and liaised with colleagues to carry out SKIP sessions within my busy timetable. I was inspired by the notion that every child has an ‘inner drive’ to develop sensory integration from infancy and that each activity acts as a ‘building block’ to master and refine senses and skills within the first seven years of life (Ayres 2005). I felt I have duty to explore its importance due to working with children within this age range. Normally PE days are carried out during PPA cover by another teacher, so it was interesting for me to have this time and focus solely on the children’s physical capabilities. 
I began to experiment with some of the warm up methods I had experienced during training. I saw some common challenges presented when working with four and five year olds such as low concentration levels, limited ability to follow instructions and maintaining stamina during physical activity. This made me question the content and complexity of the sessions. The children needed to understand the concept of ‘space’. It became clear that they would copy their friends and resulted in everyone aimlessly running in a circle around the hall. It a showed me how young children value the input of their peers supporting that “Associating with other people is an integral part of movement activities of young children” (Davies 2003:29). My assumption was that after having weekly PE lessons and generally moving about on a day to day basis the children would have a concept of space and locomotion skills but this was not the case and it was important to set these foundations so that the children could apply and build upon. Movement skills is believed to be a means by which children learn about the world around them and “developing FMS could be considered analogous to learning letters or characteristic and sounds of an alphabet” (Goodway Ozmun and Gallahue 2019:3).
We all blew a ‘space bubble’ to represent personal space. We further discussed the importance of safety and identifying dangers, and being able to make sensible decisions for the task. After a few sessions with this as my focus, I was impressed to see that their understanding of personal space and general space improved within the first three weeks. Most of the children built a catalogue of movement patterns using running, skipping, jumping and hopping. My next focus was to enhance their skills further. Changing constraints by introducing speed, balance and travelling, using different body parts and pathways. I found almost all children held an egocentric opinion, that they could do it but when observing I found that the previous concepts e.g. spatial awareness had been forgotten with the introduction of the new constraints. Piaget’s theory stated that it can take up to seven or eight years for children to use abstract thinking (cited in Ayres 2003). I found I needed to break down each concept into manageable chucks whilst also reflecting on previous learning. Through repetition of games most children were beginning to apply conceptions and skills by week 4. 
As part of my findings, the premature set of twins in my class were amongst those who had much determination although were the ones who needed greatest support with co-ordination, balance and spatial awareness as they were prone to more trips and falls. It was important for me to ensure that more opportunities are available for the development of Fundamental Motor Skills for these pupils (Goodway and Brenta 2003) and to build on their sensory integration. I offered equipment in outdoor areas for children to use during their free play time including an area dedicated to an obstacle course for children to build using loose parts. This type of play is believed to build confidence, co-operation and higher order thinking together with physical health benefits (Play Wales 2020). One twin lacks the confidence to participate in play with her peers (other than her sibling) and is discouraged by unfamiliar situations and seems to display feelings of insecurity. This limited her capacity to part take in group activities. Stodden et al 2008 model of trajectory showed me that the relationship between her physical activity and motor competence seemed to be weak, possibly due to lack of opportunities she is allowing herself to part take in.  Much encouragement was provided to help her engage in tasks and games to encourage a ‘positive spiral of engagement’ within these sessions (Goodway, Ozmun and Gallahue 2019:5). She responded well to comments such as “I love the way you bend your knees to get ready for a big jump”. After the first two weeks of SKIP sessions I saw progress in her confidence allowing her explore a variety of activities.  
I noticed some lower ability pupils during my SKIP sessions also lacked fine motor skills in the classroom. In particular, there was one boy who struggled to skip, using a rhythmic pattern of opposite arm swing and high knee, and also struggled to use scissors and button his shirt. This child was clearly at the initial stages and needed support to follow into ‘emerging patterns’ of movement (Goodway, Ozmun and Gallahue 2019). I looked to incorporate more opportunities for physical activity and manipulative skills each day. “increased physical activity provides more opportunities to promote neuromotor development, which in turn promotes FMS development” (Stodden et al 2008:294). Morning warm up games and ‘daily mile’ time became a regular feature along loose parts area within the classroom. It was lovely to hear the children’s feedback and requests for particular games such as ‘The butterfly game’ with scarves attached to their waists as they enjoyed the competiveness of “stealing wings” (Anonymous child). Using scarves allowed this boy to exercise fine motor skills using his fingers to tuck the scarf into his trouser waistband whilst running in spaces. 

After day two of training I incorporated ‘gardens’ and this really made me think about the way I conduct my SKIP sessions. I attempted to do half the class with four gardens but I felt overwhelmed with the number of children. Contributing factors included, the hall being a shared space and main walkway for accessing other essential rooms e.g. toilets. I found it useful to cone off a walkway however this limited the work space even more. I tried to conduct a session outdoors but again this proved to have its own environmental challenges making it unreliable. Thus I had to change my approach. I was able to carry out sessions effectively with smaller groups of up to 8-10 children at a time with three gardens.
Now I could understand the level of competency and challenges needed for individuals within my focus group. There were times that I worried about my own classroom management practice as I could not move between the gardens to support all areas. To overcome this, I ensured one garden would consist of an obstacle course that would remain the same with one different element each week such as changing the height of the balance beam. The other garden would feature games to emphasis locomotor skills such as the ‘treasure chest game’. With time and experience, I found that children in the gardens became more independent and focussed. I chose to give regular feedback on aspects such as object control skills and make this my focus group, adapting the tasks such as moving targets and changing the size and shape of the throwing object. I would use this approach in the future as it worked well.
Cycle Two
From background reading and training days, I was able to see the improvement in the children’s FMS and use the stages to assess their level of competence. Object control skills such as throwing and catching were particularly interesting to watch. Initially I allowed the children to throw objects between partners noticing all children were at initial or emergent stages. I found most children lacked in control, balance and co-ordination. I reinforced terms such as “eyes looking” and “hands ready” and encouraged them to use it within partners. A few were aiming to throw with as much power and speed as they could rather than throwing it for their partner to catch. Goodway, Ozmun and Gallahue 2019 explains this as individual constraints due to biological factors. I somewhat observed this in three boys who also attend extracurricular sporting activities, as being confident throwers than others. 
Later, I noticed that I needed to work on the children’s bilateral proficiency. During warm up games the children really found crossing the midsection of their bodies difficult. The simple action of touching left toe with right arm proved difficult for some. So coloured stickers on hands and feet were used to help with this. I spent time with stage 3 throwers refining the act to step forward with opposite foot when target throwing. To emphasise this, hoops were placed on the floor at different positions during the game ‘tidy the bedroom’. They began to adopt the movement of stepping one foot out of the hoop to transfer their weight then release the beanbag, although this did slow down the game it gave opportunity for stage 1 and 2 throwers to share in success. This method was valuable for the learners as they were able to process the learning visually. 
Newell 1986 triangle of constraint (cited in Haywood& Getchell 2019) has taught me to understand motor development in individuals and that the interaction between each factor (individual, environmental and task) impacts movement. See Figure1. Where I am restricted on changing the height of a child, I am able to change the task constraint and adapt the equipment used to support the child’s emerging movement such as adjust the target position to eye height which will impact their sense of achievement with frequent successive attempts.
Figure1: Newell’s model of Constraint Theory.
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(Cited Haywood & Getchell 2019:6)
Despite the sessions dedicated to throwing and catching I feel as though I didn’t have enough time this due to end of term commitments and factors out of my control. It may have been more effective if I had started this skill sooner in my sessions, as throwing and catching are deemed as most ‘useful FMS’ as they are amongst the foundations to most sporting games (Goodway, Ozmun and Gallahue 2019). However, I did see an overall improvement in the amount of time children dedicated to physical movement during the school day. Most children seemed to build on their stamina, physical activity levels and skill when they became familiar with the expectations of the sessions, supporting the belief that “developing motor competence or skilfulness is paramount to understand why individuals choose to be active or inactive (Stodden et al 2008:5). 
In conclusion the training I have received through this module has been essential to developing my own personal understanding of movement in development, growth and education of children. It has enabled me to improve my practice and support others through shared experience. It has raised my awareness of the importance of fundamental motor skills and changed my understanding that physical education needs to be more than just one PE lesson a week with a specialised teacher. I now feel more confident to carry out techniques and deliver games that I have learnt, whilst using FMS and Constraint Theory core to my planning and reflections. Personally I aim to continue delivering SKIP sessions throughout the Reception year and intend to use SKIP as part of our health and wellbeing topic in the Autumn term. However, my concern is its continuation throughout the school with lack of SKIP Knowledge. I would recommend SKIP training to other colleagues and aim to offer it as part of whole school initiatives such as ‘Busy Bee groups’. Another aspect I would like to address is parental involvement. As part of the topic next term, I aim to upload weekly videos to our media platform to demonstrate what has been covered to highlight its importance and ways that they can help their children at home. The training has mostly inspired me to want to see the progression in my learners and watch how it impacts other areas of their development in my future classes. Most importantly the change in children’s attitude and enthusiasm by the end was endearing and I even witnessed some children showing friends in other classes how to play some of the games. 
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FIGURE 1.1 Newell's model of constraints.




