





























Element 1.
Reflective practice is a well-established professional skill which supports continuous professional development, which Davies (2012) believes enables practitioners to change and develop the quality of their service. Additionally, Dahlberg, Moss, and Pence (1999) cited in Bleach (2014) suggest reﬂective practice and ongoing professional development are regarded as essential to ensuring high standards of quality provision in early childhood care and education settings.
Finlay (2008) states that reflective practice is encouraged throughout a wide range of professions and although practitioners have done this for many years, reflective modelling or methods have formed a structure which can be monitored and tailored to best suit their approaches. Finlay (2008) further states that it is an ongoing process which takes feelings and emotions into consideration and so it will not always have a definitive solution or conclusion. Reﬂective practice enable practitioners to face questions individually or in collaboration with others to gain perceptions on difficulties or concerns within their practice. Jay and Johnson (2002) maintain that a reﬂective practitioner can focus on a dimension of their practice, explore it from several perspectives, and review their thoughts on it with their peers additionally stating that thinking metacognitively about an aspect of one’s practice, and then communicating those insights with colleagues, is at the core of reﬂective practice.  Gube and Lajoie (2020) maintain that the accelerating rate of change within the early years means that we are unaware of the exact skill set that will be essential for children to succeed and thrive in the decades to come, but recognise that flexibility, adaptability, and creative thinking by practitioners are crucial in directing practitioners to provide quality within their settings.
There are several models that are used for reflective practice, but this assignment will evaluate two models of reflection. Selected models are Gibbs (1988) and Rolfe (2001). 
 To effectively achieve the objectives of reflective practice, several models have been formulated to facilitate the process of reflection and although the structure and format of these models may vary, they share many common features. Gibbs reflective model contains 6 distinctive stages and encourages practitioners to think about experiences in a systematic way. The model’s cyclical nature lends itself to learning from events over time, allowing practitioners to think deeply, focusing on both the positive and negative influences of an event which Priestley (2015) believes the demand for conclusions and action planning are made unequivocal. Owen and Fletcher (no date) recognise that reflective practice is an essential part of developing new skills, but maintain than when completed at a deeper level it raises the capacity of the practitioner to respond to trials, make timely decisions, cope with emotions, conduct productive relationships and manage appropriately with strain.  According to Finlay (2008) the Gibbs model (1988) provides a transparent structure but does not enable reflexive and critical approaches in this uncomplicated format further stating that the model does not offer the opportunity to move beyond practice to explore values and have practice lead to change, commitment to quality and respect for difference.
In comparison, Rolfe’s model is simpler with the model containing 3 steps of reflection. The core advantages of the Rolfe model relate to its simplicity and clarity. Reflective tools need to be accessible and useful to the user and to produce meaningful results. Rolfe’s simplistic model may be valuable for a swift review of events adopting Schon’s reflection in action technique. Schön developed this concept further, suggesting ‘reflection in action’ was essential for  practitioners to make decisions in the process of their work, thereby continually having interaction between thought and action and consequently moving away from reactive to proactive practice Schön (1987). Dabell (2020) agrees arguing that although stages of reflection in the Rolfe model may appear superficial, they are indeed descriptive, theoretical and action orientated, allowing effective reflection to take place and meaningful changes to practice to occur as a result of reflection.
Although the work of Schön and Rolfe developed the process of reflection, it has been criticised for ignoring the essential features of context, and for being unreflexive. Ekeburgh (2007) argues that it is not possible to distance self from the lived situation and reflect in the moment, so reflection must be retrospective. Similarly, Colwell (2019) suggests that if reflection is only applied at the level of the three core questions, a deep reflection may not take place which could lead to the  continual review of practice required for high-quality provision not being achieved.
 For deep reflection to take place, practitioners require time to engage, something that Sellars (2013) suggests is not always straightforward. Practitioners practice within environments that are usually busy and fast-moving within which children of distinct characteristics are engaging in learning new knowledge, skills, and strategies.  
 Smith (2011) describes reflection as personally challenging, and believes it needs to be embarked on at the individual’s own speed and appropriate to their preferred choice of reflection. A study by Venninen (2015) within Finnish day care settings identified limitations on time as a factor which prevented practitioners in engaging in effective reflection. The liveliness of the environment along with various disruptions posed significant challenges to practitioner’s opportunities to reflect. Equally a study by Miller (2020) identified 68.9% of practitioners stating that lack of time being a significant barrier for individual reflection.
 Despite limitations on time recognised as a barrier for reflection taking place effectively  Hedburg (2009) cited in Bolton and Delderfield (2018) believes the busier practitioners are, the more vital reflection and reflexivity are to preclude practitioners missing important issues and making mistakes. Early childhood professionals who spend time reﬂecting on their positive guidance skills may gain crucial insight into how they can adapt their practice. Giving practitioners the opportunities to actualize their ideas through practice enables them to improve practice explains McFarland (2009). Both Gibbs and Rolfe offer the opportunity to allow effective reflection to take place, with Rolfe’s simplistic stages offering busy practitioners the quick review of practice to take place. Gibbs’ 6 stages pose a challenge however if practitioners are limited on time to complete it proficiently. Yet, conclusions from Venninen study recognized the importance of reflective practice and suggest that time should be allocated to practitioners to engage in reflection as a way of improving quality of practice for children.
With this in mind, Etscheidt, Curran & Sawyer (2012) cited in Foong (2018) explain that reflection demands time but furthermore emotional engagement from the practitioner to explore and probe personal values and beliefs in addition to stepping outside of one’s comfort zone.
 Bassot (2015) suggests that a vital part of reflective practice is gaining a clear understanding of feelings, attitudes, and values they bring to individual practice. Furthermore, Fook (2010) cited in Zembylas (2014) believes that further examination of critical reflection is required to create a deeper understanding of how social and personal features are integrated in reflective practice. Gibbs’ models offer a unique opportunity to do this with the inclusion of feelings within stage 2 of the model which encourages exploration of thoughts and feelings at the time of the event. Rolfe’s model, although appearing simplistic, gives the opportunity within the description and self- awareness level opportunity to reflect deeper to uncover their own thoughts and feelings. Johns (2013) suggests that practitioners should utilise a model of reflection to help explore the breadth and depth of experience, choosing a model that is most useful to them individually.
It seems more possible that practitioner’s choice of preferred reflective models fit with their wider moral, spiritual, and ethical beliefs. Winter (2003) cited in Dallos and Stedmon (no date) suggests that if practitioners are generally uncomfortable with articulating or thinking about their own emotions, they may be more comfortable with reflective models that are more structured and procedural which may include Rolfe’s model, as reflection of feelings is not necessarily asked to be reflected. In contrast however the more expressive models such as Gibbs may be better suited to practitioners who feel comfortable for those of us who are less inhibited in expressing our feelings in our personal lives. 
To conclude, this assignment has evaluated two models of reflection. The evidence base indicating the importance of reflection to enhance professional development thereby improving the quality of service for children has been discussed and the potential barriers to engaging in reflection have been identified. One of the consistent messages from research evidence is to provide a quality service for children to thrive and develop, reflective practice should be key and made a vital factor in daily practice.
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What is Reflective Practice?

University of Edinburgh (2019) believes that Gibbs’ reflective cycle is one of the most famous models of reflection. The structure offers opportunities to examine experiences, and given its cyclic nature, lends itself particularly well to repeated experiences. Notably different to other models is the element of feelings, Mulder (2018) states the intention is not to discuss the feeling in detail as emotions do not need to be evaluated or judged and recognised awareness is the most valuable element of this phase. However, Middleton (2017) suggests the broader, mutual, and joint sharing of a more critically reflexive approach seems to be absent, further stating that  examination of feelings can happen in isolation and cloud the authentic learning that can evolve from the associated thoughts and emotions.
There are many ways of using and describing reflective practice, but it is generally described as a self-evaluation tool. Buck (2003) describes it as a way in which practitioners learn from their successes and mistakes by assessing their own practice.
According to Daly (2009), reflective practice is seen as a procedure of making practice more successful through deeper thinking, consideration, action research and further learning.  Reflective practice is not a modern-day sensation and Forbes (2009) states that the work of Dewey, Schon and Kolb have all impacted upon the development of the reflective process practitioners embark on. 









[bookmark: _Hlk42169024]reflective practice as a valuable tool in continuous professional development which leads to improvements in the service practitioners provide. Also, findings within the REPEY report (2002) placed emphasis on practitioners expanding their knowledge through professional development, stating that practitioners who continuously expand their knowledge through reflection and professional development, provide children with greater academic experience, particularly within the areas of Literacy and Mathematics. It further stated that less qualified staff are better pedagogues when supervised by higher qualified staff. 
Similarly, findings from the EPPE project (2004) suggested that settings that had practitioners with higher qualiﬁcations have higher quality scores and children made more progress.  Effective pedagogy was described as including interaction traditionally linked with the term “teaching”, the provision of an educational learning environment and ‘sustained shared thinking’ to extend children’s learning. Sustained shared thinking was observed in quality settings and likewise in settings observed in the REPEY(2002) report, however it suggests that inadequate practitioner knowledge and understanding within this area will lead to wasted opportunities for children to engage. 
In conclusion, reflection is a key element to being a reflective Early Years practitioner. Creating a reflective Early Years workforce is critical for implementing policy into practice, particularly through the advancing early years sector explains Hallet (2013).
Hadfield et al (2011) cited in Hallet (2013), believes that reflective practice provides practitioners with agency to lead, shape and create effective provision. Evidence from the longitudinal study suggests that the ability to reflect is improving provision and practice in Early Years Settings.

Why is Reflective Practice important?

There are many benefits of reflective practice, however when practitioners use it as a research tool, giving themselves freedom from conventional knowledge and practice, Macnoughton and Smith (2001) cited in Rodd (2006)  believes it allows them to work more effectively and transforms both their practice and the service they provide.
Reflection is a means for increasing expertise and inspiring a change in attitudes, values, and practice, which Rodd (2006) believes to be essential components in progressing the early childhood field. Johns (2013) maintains that only when practitioners recognize themselves and conditions of their practice they initiate to realistically change and respond differently.
In addition to the above, Reflective practice has been demonstrated to have significant benefits when it comes to the quality of service children are provided with in the Early Years. Research by Vennien (2012) indicates that high quality childcare is valuable and plays a key role in improving children’s outcomes in learning. Quality service is difficult to define but present day, quality is measured in many ways including child attainment, child engagement, feedback from service users and compulsory inspections within Wales from ESTYN (no date) who describe

















Barriers to reflective practice.
Modern day pedagogy places value on reflective practice underpinning it within local government guidance and legislation in practice. A professional learning community (PLC) is a group of practitioners working collaboratively using a structured process of enquiry focussing on an area of their teaching, which Hwb (2013) suggests improves learner outcomes therefore raising school standards.
The current curriculum in Wales, The Foundation Phase, offers practitioners opportunities to develop their thinking through processes of planning, developing, and reflecting upon their practice. First- hand experiential play activities that are provided for children allow prospects for sustained shared thinking to take place with a balance between adult-led and child- initiated activities. Welsh Government (2015) believe that involving children in their own learning and supporting them to reflect allows practitioners to plan effectively to the child’s individual needs, likes and interests to provide quality learning experiences.
The implementation of the new Curriculum designed by Professor Donaldson provides a broad focus for practitioner accountability and professional development. It promotes the basis for focus and consistency in expanding knowledge which will give confidence in individual autonomy when delivering the curriculum. Welsh Government (2015).  Like the Foundation Phase, the Successful Futures curriculum promotes the importance of practitioners thinking creatively and critically to solve problems and they state a good adult role model who is able to reflect effectively will be also able to support children to do the same.



Pedagogical practice.

There are several barriers to reflective practice which can impede on the development of successful reflection. Timmins (2015) suggests that these should be viewed and construed as challenges, that when understood and negotiated correctly will lead to successful reflection. Barriers may be practical such as limitations on time or a heavy workload with other commitments or as research by Herr and Anderson (2005) cited in Bleach (2014) more personal suggesting that practitioners low level of education and lack of confidence in self-reflection led to unsuccessful reflective practice. 







A reflective practitioner is:


Moyles (2007) cited in Daly (2009) suggests that a great deal of reflection is involved in the process of self-evaluation and has the potential to empower individuals. Daly (2009) suggests that through effective reflection, a practitioner will be:
· Able to identify effective practice and evolve that practice.
· Access a greater range of knowledge and skills.
· Take part in reflective conversations.
· Refine and modify current practice and research new ways of working.












How can I reflect?

 Schon’s (1983) biggest contribution to professional development was to emphasise the role of reflection within practice. Whilst investigating practice, Schon identified two types of reflection: reflection-in-action and reflection-on-action. Reflection in action, is a process that allows practitioners to reform the event or activity on which they are working while it is developing.  Schon suggests that, by "reflecting-in-action", practitioners reflect on unpredicted experiences and conduct 'experiments' which promotes the creation of both a new understanding of the experience and alters the situation.  Reflection-on-action involves reflecting on an event after it has occurred. When practitioners "reflect-on-action" they discover what happened in that situation, reasons for their actions and whether they could or would have acted differently. Reflection-on-action is often associated with reflective writing in which practitioners reflect on their experiences and observe alternative ways to improve their practice. Boud (1985) suggested that reflective practice should not always be viewed as a solitary activity and placed value on it occurring within a group. Equally Hattie (2013) research findings found that practitioners learning from and communicating collaboratively about planning – learning intentions, success criteria, what they viewed as valuable learning and progression.  The findings were clear, practitioners did not need to work alone.  Hattie explains that settings must establish the structures and cultures that promote effective practitioner collaboration. It maintains that collaboratively working and concentrating on reflective and critical thinking impacted on child learning and outcomes in a constructive way. 
Dewey (1933) also saw collaboration with and learning from others as a valuable tool in reflection. The three elements within reflection he identified were open mindedness, responsibility and whole heartedness placed emphasis on areas practitioners needed to recognise to change practice and improve quality and outcomes for children.
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	Brief description of the activity.

	Literacy Launch Pad intervention session involving the use of a wide range of multi- sensory strategies and resources for learning. Children were given the opportunity to actively gain knowledge on individually set targets using a hands-on approach. The recognition of letters, formation of sounds to build words, spelling exercises and activities to tactile build letters as well as group reading time was included within the session.


	Aim/Objective of the activity.

	To enhance children’s Literacy skills. Improving children’s knowledge within areas of Literacy including phonics, blends, and initial sounds. Future aim of activity would be to develop their self-confidence to enable them to apply skills learned when working within classroom environment.


	Your role.

	I am the ALNCO within my setting and part of my role is to run specific interventions to improve children’s learning. The specific intervention in this case is Literacy Launch Pad, an intensive Literacy programme to enhance children’s Literacy performance. I planned the activity as part of my role, in addition to delivering a 45 min session for four children 3 times per week.  This activity was delivered as part of the intervention and because of observation during previous sessions and assessment data collected for children involved using the Skillteach assessment tool. This enables me to identify children’s strengths, progress made and areas of difficulty. This information is transferred into Individual Education Plans for each child, written by my-self, which set them realistic targets to achieve. 


	Positive aspects – why?  How could these be developed further?

	Resources were carefully selected to be appropriate to activity and age and stage of development for each child. They were chosen to encourage manual dexterity skills and fine manipulative movement. 
Children were engaged and eager during the session which suggests activities provided were planned effectively for them.
Most children who participated in the session achieved the targets that were set, displaying what they had learned through verbal questioning at the end of session.
I created a secure environment using my own imagination and children’s assessment data to facilitate learning.
Children were given a voice throughout the session, communicating what they were enjoying and any difficulties they were experiencing.

	Challenging aspects. Why?

	Each child was a different age and had a variation of targets set for the session. I found it difficult to identify whether each child accessed quality teaching and to assess individual learning during the activity.
Providing activities to suit each learning style was challenging and required additional time to plan.
One child has undiagnosed additional learning needs and required a lot of support to engage. This took my focus off the other children in the group on times.


	What knowledge did you demonstrate?

	20 years of practice in Early Years settings has provided me with an abundance of knowledge about child development and milestones children should attain and at what age. 
 Prior Literacy Launch Pad training undertaken enabled me to construct the session, whilst knowing elements of what was planned would improve children’s experience. 
Reflective practice from previous sessions enabled me to build on children’s progress and expand on areas of difficulties.
Individual child attainment and academic performance within class from discussions with class teachers helped me to plan the session according to child’s learning styles.
UNCRC knowledge enabled me to plan an activity that incorporated and included the rights of the child.


	What skills did you demonstrate?

	Previous experience of observing and working with the children enabled me to plan to the best of my ability with prior knowledge taken into consideration. I was able to transfer other skills, such as flexibility and creativity to concepts that children understood and adapted to the children’s individual style of learning. For example, one child did not like the texture of playdough, so I introduced pipe cleaners as a substitute for them to form the letter.



	Which values did you demonstrate?

	I remained calm and patient throughout the session, at each stage, informing children what the activity was and how they could achieve. I supported each child to be the best they could be.
I was respectful and verbal communication between my-self and the children was encouraging and supportive. I communicated with children on their level, breaking complex subjects into easily digestible pieces.
I listened to the voices of the children, asking them for their own thoughts and ideas regarding the session.
I was inclusive in planning and implementing session, ensuring each child had the same opportunity to contribute, discover and achieve. 

	What could be done differently in future?  Why?

	For future sessions smaller groups of children possibly in pairs would be recommended. This would enable me to support the children more effectively and ensure complete understanding is being met. Children of similar ages with similar targets working together would consolidate learning. Furthermore, children of different ages working alongside each other could also be beneficial. Vygotsky (1978) believed that children learn best when working with a more knowledgeable other. This could include a peer or an adult who could provide support during activity. Bruner (1956) suggested that when children begin to learn new concepts, they require help from adults in the form of active support. This may possibly be of benefit to the child with additional needs. The activity could be developed further by involving children in their individual target setting and activity planning following a session which would reduce the amount of time I need to spend planning.


	






Element 4- Personal Development Plan.
	Area for further development
	Why?
	How?
	Who/ Where?
	When?

	Autism Friendly Schools Award
	Professional development 
Build experience
Enhance services delivered to children.
	To complete training and delivering of model into school. 
	www.ASDinfoWales.co.uk

Myself, Colleagues, Governors and Pupils working towards accreditation.
	January 2021.

	British Sign Language
	To support child with hearing impairments who is currently in Year 1 to develop skills as she progresses through school.
	To secure a place and funding of £80 to attend workshop.
	National Deaf Children’s Society: Supporting Deaf Children in Early Years Settings training.
	21 November 2021
National Deaf Children’s Society, Castle House, 37– 45 Paul Street, London, EC2A 4LS.
Time: 10am - 5pm.

	Forest School Training
	To gain knowledge and confidence in planning and delivering outdoor activities and providing effective learning environments.
	To secure a place on training course and complete a 10 day Forest School training programme.
	Go Wild Education.
	26th-30th October 2020.
31st May-4th June 2021.

	Speech and Language (ELKLAN)
	To understand development of children’s speech. To support children effectively with interaction difficulties. To improve professional knowledge.
	To secure a place on training course and complete training to an acceptable level.
	ELKLAN Training Ltd.

	3rd February- 21st April 2021.
3 intensive training days each separated by a month.

	Bachelor of Arts: Early Years Education and Care: Early Years Practitioner status
	To improve on academic qualifications and skills. To access further employment opportunities.
	To attend lectures and tutorials and take an active role in module discussions.
	University Of Wales Trinity Saint David.
	July 2021.

	Public speaking
	To improve confidence when speaking in front of an audience.
	To participate in presentations included in modules. Engage actively in staff discussions within workplace.
	University of Wales Trinity Saint David.
Capcoch Primary School, Aberdare.
	Ongoing development of practice.
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