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1. Title
[bookmark: OLE_LINK6]An Exploration of the Application of “Task-Based Language Teaching” and Effective Strategies to Problems in College English Writing Teaching

2. [bookmark: OLE_LINK7][bookmark: _Hlk130853048]The aims of the study
Task-based writing teaching is to ask students to complete a specific communicative task and promote the improvement of students' target language writing ability by using the language with various approaches to complete the task. Given the implementation of task-based teaching method in college English writing teaching, this study aims to examine the importance of Task-Based Language Teaching (TBLT) in English writing activities to enhance the writing skills of EFL students and obtain effective strategies to solve the problems occurring in the process of TBLT to help college English teachers implement this teaching mode more effectively and improve the English writing level of EFL students under the current a context of promoting the "Core competence of English discipline". In specific, its objectives are as follows:
(1) To investigate the implementation and effects of TBLT in current college English writing activities, especially the satisfaction of teachers and students.
(2) [bookmark: _Hlk131698625]To sort out the existing problems of TBLT in college English writing classes and analyze the constraints of the implementation of TBLT.
(3) Concerning the problems in the current TBLT in writing activities, formulate strategies to promote the effective implementation of TBLT in English writing classes and improve the teaching effect.

3. The rationale and main conceptual themes for the study
(1) Reason for choosing this topic
I choose to do this study for several reasons. First and foremost, it is closely related to what I am engaged in currently and its necessity. Having been engaged in writing teaching for many years, I am deeply aware of the disadvantages of the traditional method of writing teaching---Presentation, Practice and Production (PPP), which tends to start from the teachers’ perspective and attach importance to the outcome of writing while ignoring students’ individual experience and their writing process. Although PPP has the advantages of practicability and predictability, the top-down teaching method attaches great importance to the illustration and impartation of grammar and vocabulary. However, it neglects the cultivation of students' practical language application ability.
Concerning the teaching objective, it aims to equip students with imitation ability instead of construction and creation. Years' of teaching experience convinced me that teaching writing should not just be stuck at the level of imparting writing methods but also should start from students' experience, intervene in their writing process, and provide a path to help them construct new knowledge systems in active language practice, to improve their critical writing ability steadily. In terms of teaching methods, more attention should be given to students who are to be guided to engage in their tasks through individual perception, participation, and cooperation to achieve the goal. 
[bookmark: _Hlk131943783][bookmark: _Hlk131944135][bookmark: _Hlk131944086]A language teaching mode, TBLT is based on student-centred and emphasizes that students learn by actively participating in teaching activities carefully designed by the teacher. It is an influential language-teaching model proposed by foreign language-teaching researchers based on much research and practice. In the 1980s, Prabha, N.S. (1979-1984) emphasized “learning by doing” when carrying out a communicative teaching experiment in India, which is the original form of BTLT. In the following successive years, the scholar representatives such as David Nunan, Jane Willis and Peter Skehan conducted an in-depth study on TBLT and provided a practical framework for the theoretical research of TBLT. Nunan compiled the task-based syllabus in 1989, which marked the formal formation of TBLT. Skehan(1998) proposed the cognitive approach to language learning in which he divided the teaching process into three stages: pre-task activity, in-task activity and post-task activity. This has provided a framework for task-based teaching. Ellis (2003) published Task-Based Learning and Teaching, which combines second language acquisition research and second language teaching research to study tasks in all aspects. This is the crystallization of task-based teaching research in the 21st century. 
[bookmark: _Hlk131944867][bookmark: _Hlk131944908][bookmark: _Hlk131944991][bookmark: _Hlk131945023][bookmark: _Hlk131945215]TBLT was brought to China in the late 1990s and began to be employed in English language education. In 2000, some researchers published the first work on the "tack-based method", in which the task-based teaching method's definition, structure and procedure are introduced in detail. The Chinese Ministry of Education issued an English curriculum standard and promoted task-based teaching methods in 2001. Since then, China’s frontline English teachers, experts and scholars have started to conduct profound research on this teaching mode from the perspective of theoretical research and practical teaching research. Remarkably, around 2003, some results of empirical research combining TBLT and Chinese foreign language teaching began to emerge, which promoted the application and popularization of TBLT in China. Yushan Zhu, from the perspective of strengthening grammar awareness and writing ability, discussed five kinds of writing grammar tasks suitable for college English grammar teaching, providing a new perspective for college English teachers (Zhu, 2007, pp. 53-55). Manzhen Feng et al., through empirical research, demonstrated that tasks could effectively improve the independent learning ability and writing ability of non-English majors and cultivate students' critical thinking abilities (Feng & Zheng, 2016, pp.12-13). In a way, years of English teaching research and practice has proved that, as a current widely accepted teaching approach, with the advantage of focusing on student identity, communication and authenticity, TBLT can effectively benefit students’ individual development and has great significance to promote English writing teaching. Even though TBLT has been increasingly improved in China both in theoretical and empirical research; however, there are still some things that could be improved. First, as “key competency” was proposed in 2016, which requires schools to cultivate students' key competencies and discipline to develop its key competencies, whether TBLT can adapt to the new syllabus, teaching objectives and teaching plans, and how TBLT can adapt to the current development of English teaching? These are all problems needed to be considered and solved for TBLT. Second, the task-based teaching method has been applied in Chinese English teaching for over 20 years to improve the students' ability of second language acquisition. However, many practical problems still need to be solved in English teaching. For example, students' motivation and interest are not strong, and many students are in one class, which may affect teachers' task arrangement and students' performance in class, etc. Therefore, the implementation of a task-based teaching method still needs to be completed.
(2) [bookmark: OLE_LINK9]The importance and significance of the study
[bookmark: _Hlk131945989][bookmark: _Hlk131946658][bookmark: OLE_LINK11][bookmark: _Hlk131946854][bookmark: _Hlk131946920][bookmark: _Hlk131946936]Investigating the current status quo of college English writing is meaningful and worthwhile. To be frank, English writing teaching is faced with a severe dilemma. As we know, writing is one of the two ways through which learners produce to communicate meaning. As a kind of language output, writing is acquired through a certain amount of comprehensible input. It can, in turn, trigger input modification (Vanpatten, 2010, pp.1-18) which may promote noticing and facilitating acquisition to an extent (Swain, 1995, pp. 371-391). In the practice of college English teaching, writing is an essential and practical skill for written communication. However, at the same time, it is also an elusive target college students find hard to capture for its high requirement for learners' morphology, syntax, and language ability such as organizational, utilizing, grammatical, and discoursal competence, logical and critical thinking, etc.; meanwhile, overemphasis on grammar knowledge and stereotyped text structure makes writing activities stiff and boring, resulting in a weak interaction between teacher and students and awkward classroom atmosphere. Therefore, teaching writing has become one of the most challenging tasks EFL teachers are confronted with. Fortunately, with the continuous development and popularization of the TBLT approach in EFL classes, an increasing number of college teachers have begun to apply this effective teaching method in teaching practice, especially in listening, speaking, reading and writing, and obtained some positive teaching feedback. Nevertheless, due to the lack of understanding of the definition of tasks and the teaching principles of this new method, many task-based writing teaching classes have become a mere formality, such as arbitrary selection of tasks, incomplete approach to task evaluation, over-interpretation of the importance of language meaning while ignoring the function of language form, etc. So this study is, from the perspective of both instructors and learners, to discover the constraints of the implementation of TBLT, analyze the specific problems and provide solutions by investigating the current application of TBLT in college English writing teaching, and provides some ideas and references for college English writing teaching. 
[bookmark: OLE_LINK10](3) Relevant ideas and issues in the module material	
[bookmark: _Hlk131947013][bookmark: _Hlk131947048][bookmark: _Hlk131947096][bookmark: _Hlk131947157][bookmark: _Hlk131947258]The task-based writing teaching has a very profound theoretical basis. The task-based language teaching, based on the theory of task-based learning, proposes using tasks as a central component in the language classroom and advocates that learners can learn language by interacting communicatively and purposefully while participating in meaningful activities and finishing rewarding tasks. From the perspective of linguistics, TBLT is based on the famous theory of the "Input hypothesis" in which Krashen distinguished the differences between learning and acquisition by stressing that language acquisition requires meaningful interaction in the target language through the natural exchange in which speakers are focused on the communicative act (Krashen, 1981, pp.19-39). According to Krashen, a deductive approach in a teacher-centred setting produces "learning", while an inductive approach in a student-centred setting leads to "acquisition". He also holds that learners must receive comprehensible input a little above their current linguistic levels (level i+1) to progress in language acquisition. In his “Affective Filter hypothesis”, Krashen emphasized that early passive language output (speaking/writing) practice can cause emotional resistance and act as an affective filter to prevent the "acquisition" of the input language, while low or weak affective filter like high motivation, self-confidence, and low anxiety facilitate "input" and promote learners' second language acquisition. In addition, Krashen suggested some ways to acquire more input, including the following: 1. Initiate and maintain conversation; 2. Control the quality of input and make it more comprehensible by modification;3. Improve the quality of input by employing some "back channel cues", such as some verbal cues (some exclamations representing informal responses like "Uhuh" and "Yeah") or non-verbal cues(body language like heading nodding and eye gaze) (Krashen, 1982, p.47 ). Language acquisition is based on learners-centred and input-oriented, which also coincides with the philosophy of TBLT. TBLT, a logical development of communicative language teaching (CLT), is generally defined as an approach based on using meaningful tasks as the core unit of organizing and instructing in a natural context carefully created by instructors. 
[bookmark: _Hlk131947318][bookmark: _Hlk131947407][bookmark: _Hlk131948149]On the other hand, the comprehensible output is also indispensable, which is beneficial to grammatical competence, primarily when learners have achieved a high level of foreign language proficiency. According to Swain, Language output has three functions: “noticing” – recognizing and understanding problems; enabling “testing” of L2 understanding - modifying L2 output where necessary; and negotiating for meaning - promoting reflection on grammatical problems (Swain, 1995, pp.125-144). It appears that the process of language output forms the learners' internal motivation mechanism. Language input provides the basic knowledge, while output integrates the content and reconstructs a new knowledge system based on understanding and acquisition (Izumi, 2003, pp.168-196). As a way of language output, writing embodies the unity of meaning and form. Applying the TBLT approach in writing teaching, based on sufficient input, allows students to recognize their problems with the target language, activate their cognitive process, and pay attention to new information. In TBLT, a task is usually defined as classroom work covering learners' comprehending, producing, or interacting in the second language. At the same time, their attention is basically focused on meaning instead of form (Nunan,2004, p. 10). There is a three-stage model for TBLT, namely Pre-Task, during which the teacher introduces the topic and assigns the task. Learners get the knowledge before the task or recall some useful vocabulary, phrases and sentence patterns for the execution of the task; the Task Cycle, which includes the execution of the task, students’ performance, conclusion, and report on their completion; and Language Focus, during which students conduct language analysis either orally or in written form. Meanwhile, The design of a task involves something considered：(1) drawing learners' interest;( 2) primary focus on meaning; (3) producing outcome; (4) related to real-world (Willis, 1996, p.40). 
[bookmark: _Hlk131948256]It can be seen that the TBLT approach emphasizes “learning by doing” and focuses on processes rather than products in which learners engage and interact communicatively in activities and tasks. These tasks are more flexible in scope, more varied in form, and more stimulating for students. Therefore, I assume that the application of TBLT in writing class will effectively promote the interaction between teachers and students, stimulate the enthusiasm of students, help them obtain comprehensible input, and improve their writing level through the function of learning as a "monitor" and efficient output under instructors' careful teaching design and practical guidance.

[bookmark: OLE_LINK12]4. A description of the evidence I intend to collect
[bookmark: _Hlk131948409][bookmark: OLE_LINK2][bookmark: OLE_LINK13][bookmark: _Hlk131948468][bookmark: _Hlk131156310][bookmark: _Hlk131948568][bookmark: _Hlk131948632]The evidence will be collected through questionnaire surveys, classroom observatory surveys and interviews. First, the study will design two questionnaires for teachers and students depending on its research aim. Then a questionnaire survey will be conducted online among 35 college English teachers and 118 non-English primary students of one class in Hubei University of Automotive Technology (HUAT) to investigate the implementation of TBLT in English writing classes, including the degree of satisfaction among teachers and students, as well as some problems occur in English writing classroom. The collected data will be processed and analyzed with Excel and SPSS 16.0 according to the calculating scores, and valid analysis results will be stored. Meanwhile, I will make an unstructured observation of the performance of teachers and students in class in one semester concerning teachers' classroom organization, students' participation, emotional feedback and their achievements, etc., and then collect and organize the dynamic narrative recording and analyze them with Nvivo. Then individual semi-structured interviews will be carried out and recorded among 18 teachers and 35 students. Furthermore, the recording will be organized, processed, and analyzed with Nvivo to investigate the constraints on applying task-based teaching in writing class. Finally, based on combining the analysis results of the previous questionnaire and interview survey, as well as the record of observation, it will comprehensively and systematically analyze the existing problems and propose some effective countermeasures or suggestions. 

[bookmark: _Hlk131948667]5. The methods I plan to use to collect my evidence
[bookmark: _Hlk131948708] 	Three methods will be used to collect my evidence, namely questionnaire method observation method, and interview method. First, an online questionnaire survey will be carried out through Tencent QQ, and data will be collected and analyzed with SPSS. Then semi-structured observation is carried out to objectively and authentically record the writing classroom activities, and narrative and dynamic records will be made. A rating scale is used to rate the characters to be studied. Thirdly, individual semi-structured interviews among 18 teachers and 35 students will be carried out and recorded with their consent, and all the recordings will be organized and analyzed qualitatively with Nvivo.
 
[bookmark: _Hlk131949213]6. A description of the settings in which I plan to collect my evidence
[bookmark: OLE_LINK14][bookmark: OLE_LINK1][bookmark: _Hlk131151059]Two questionnaire surveys will be conducted among 35 teachers and 118 college non-English primary students of HUAT online. Classroom observation will be conducted in the writing classroom for the 118 students. Interviews with 18 teachers and 35 students will be conducted in the school cafeteria's coffee shop in 2 months. 

[bookmark: _Hlk131949237]7. The ethical issues to be considered
[bookmark: _Hlk131949292][bookmark: OLE_LINK15]According to the BERA document, some ethical matters will be considered. First, a strategy of “informed consent” will be adopted to ensure the right and privacy of all participants, including 35 teachers and 118 students of HUAT. Only with their consent can the research be conducted. Moreover, they are to be informed about the purpose and process of the research in which they are to be engaged. Meanwhile, the research should also get permission from the School of Foreign Language of HUAT. Secondly, individual participants’ rights to confidentiality and anonymity should be guaranteed. Interviews can be recorded with the interviewees' consent; some invading language or behaviour should be prohibited, and the audio-recorded interviews should be stored safely. The use of personal data should be kept open to participants according to the Data Protection Act (1998). Any specific information and data related to the questionnaire and interview shall not be leaked to others or institutions without their permission. 

[bookmark: _Hlk131949381]8. The methods I expect to use to analyze my evidence
[bookmark: _Hlk131949407][bookmark: OLE_LINK16][bookmark: _Hlk131949465][bookmark: _Hlk131949489][bookmark: _Hlk131949526]I plan to use a mixed method research of quantitative analysis, qualitative analysis and observational method. Firstly, quantitative analysis is employed to organize and analyze the collected data obtained from two sets of questionnaires, respectively for teachers and students with SPSS to get relevant results about the current situation, existing and potential problems from the perspective of task-based writing teaching in HUAT. Then semi-structured observation is carried out to objectively and authentically record the writing classroom activities, covering students' responses to the teacher, their interaction, genuine emotions, and feedback during the class. I plan to keep a continuous recording of the classroom activities of 118 students in one class for one semester. Thirdly, after interviews with 18 teachers and 35 students, the recording data will be transformed from concrete to abstract by induction, and qualitative analysis will be used to analyze the induced information to obtain constraints on the development of task-based English writing activities and specific reasons of the existing problems with the help of Nvivo. Finally, corresponding strategies or solutions will be developed based on a combination of quantitative and qualitative analysis. 
  
[bookmark: _Hlk131949550]9 The timetable for the proposed project

	[bookmark: _Hlk131876283]	Stage
	Time
	                 Task

	

First stage
preparation
	

Jul. 1st—Aug. 31st
	(1) Extensive literature review of TBLT in college English writing activities and development research plan; 
(2) Designing two sets of questionnaires, respectively, for teachers and students of HUAT, depending on the research objectives.

	Second stage
questionnaire surveys
	Sep. 1st—15th
	(1)Carrying out questionnaire surveys among 35 college English teachers and 118 non-English major students of one class (in HUAT); 
(2) Collecting and analyzing data.

	Third stage
observation
	Sep.16th—Dec.12th
	Making an unstructured observation of the performance of teachers and students in class and make continuous records

	Fourth stage
interviews
	Nov.15th—Jan. 15th, 2024
	Conducting individual semi-structured interviews among 18 teachers and 35 students and making records.

	
Fifth stage
Analysis and outcome
	
Jan.16th, 2024—Feb. 16th, 2024
	Combining quantitative research and qualitative analysis, analyzing the constraints on applying task-based teaching in writing class, and developing corresponding strategies or solutions.

	Sixth stage
report
	Feb.17th,2024— March 17th, 2024
	Completing the research report
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