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AI Acknowledgement
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 13 March 2025 to check my work using the prompt: 
· Please check the following text for readability and grammar.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

Targets from my previous assignment:

	Target
	How I have addressed it in this work

	
Check the formatting of your references


	I read over the Harvard referencing guide to ensure I cited the sources correctly.


	
Read more widely.


	I have read journals and Estyn reports for this assignment.


	
Make sure all your ideas are backed up with references.


	I have included a lot more references to back up my ideas.


	Keep working on developing your criticality.

	I feel that I have developed my criticality by giving both sides to a point.







Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

For the purposes of this assignment, the student will be referred to as "Pupil A" in accordance with BERA (2024) guidelines. Pupil A is a nine-year-old male pupil in year 4 who demonstrates a preference for physical and practical activities but faces challenges in academic-based tasks. He expresses a strong dislike for reading, writing, and mathematics, although he engages more positively with activities on digital devices such as tablets or computers. When he is unable to use such devices, he tends to withdraw and requests time outside the classroom for personal reflection. His class teacher has expressed concern regarding his academic performance, which she believes is below the standard of his peers. However, he does exhibit enthusiasm for practical tasks, including assisting with classroom chores and gardening, which he is familiar with doing at home. Physically, Pupil A has well-developed gross motor skills but struggles with fine motor tasks like handwriting. In terms of cognitive development, Pupil A finds it challenging to concentrate for long durations of time. Emotionally, he is motivated by adult approval and is highly sensitive to setbacks. Regarding social development, while polite and respectful towards others, he generally prefers independent work over group collaboration.  
The intervention that would be most advantageous for Pupil A is the Emotional Literacy Support Assistant (ELSA) programme. This is due to the fact that ELSAs are specifically tailored to support the emotional and mental well-being needs of children. While Pupil A is capable of recognising when he requires time outside the classroom for self-reflection, he exhibits an over-reliance on adult approval and expresses noticeable disappointment when he is unsuccessful in completing a task. This suggests that Pupil A would benefit from participating in the ELSA intervention, which could help him build emotional resilience, manage disappointment, and reduce his dependence on external validation. The role of an ELSA is to support children in understanding and managing their emotions, while fostering self-esteem and enhancing social skills. Implementing an ELSA intervention would benefit Pupil A by improving his social skills and potentially facilitating the development of peer relationships, encouraging him to engage with others his age. ELSAs are trained to provide safe environments where students can express themselves freely, promoting resilience. This, in turn, positively impacts their academic progress. For Pupil A, working with an ELSA would be instrumental in preventing the escalation of his emotional challenges (ELSA Support, n.d). 
Emotional development refers to the process in which children learn to understand, express, and regulate their emotions. This development is critical to a child’s overall growth, influencing academic performance, social interactions, and mental well-being (Denham, 1998). For Pupil A, who struggles with academic subjects such as reading and maths, emotional progress is crucial for engagement and success in the classroom. Piaget’s cognitive development theory suggests that children transition from the pre-operational stage, where they are egocentric, to the concrete operational stage, where they learn to manage emotions more effectively and understand others’ perspectives (Piaget, 1970). The transition between these two stages is essential for children like Pupil A, as they start to relate better to peers and teachers, which can improve both their emotional and social development. As Pupil A demonstrates a tendency for working independently rather than with peers in his class, it is evident that he lacks emotional development in this area. Vygotsky’s social development theory emphasises the significance of social interactions in emotional growth, as children develop emotional regulation through guided interactions within their zone of proximal development (ZPD) (Vygotsky, 1978). Vygotsky’s emphasis on collaboration highlights that emotional development occurs through social engagement, helping children like Pupil A feel more connected and supported in their learning environment. This is a concept that is especially valuable for him as he would benefit from adult support, also known as scaffolding, and peer interactions - this would help him develop emotionally within his ZPD. Along with this, this aligns with the Health and Well-being Area of Learning and Experience (AoLE) in the Curriculum for Wales, which focuses on the development of emotional resilience, self-regulation, and positive relationships as being the foundation to a child's overall learning and well-being (Welsh Government, 2022). From a different theoretical perspective, Erikson’s psychosocial stages categorise children into the ‘industry vs. inferiority’ phase between ages 6 and 12, a crucial period for emotional development. In this phase, children build a sense of competence and accomplishment, where failing to do so can result in feelings of low self-worth (Erikson, 1950). For Pupil A, successful experiences at school can greatly impact his emotional resilience, whereas difficulties may result in feelings of disappointment. Focused support in both academic and emotional aspects is essential to avoid feelings of failure. The Welsh curriculum reinforces these developmental principles by prioritising well-being alongside academic progress, aiming to develop healthy, confident individuals and ambitious learners. The curriculum ensures that emotional development is integrated with learning, benefiting children like Pupil A by promoting resilience and self-awareness. The What Matters Statements, particularly within the Health and Well-being and Expressive Arts AOLEs, further emphasise the importance of emotional development, specifically in understanding and regulating emotions in social contexts (Welsh Government, 2022). Teachers can support emotional growth through activities like role-playing, mindfulness, and self-reflection, which help children build self-awareness, empathy, and coping strategies. For Pupil A, these activities could provide opportunities to regulate his emotions, build self-esteem, and develop social skills that are essential for academic and emotional success, and fostering strong relationships. By integrating emotional development with academic goals, Pupil A’s teacher can help children build resilience and self-confidence, ensuring success in both academic and emotional areas.
The Emotional Literacy Support Assistant intervention is a key approach for addressing emotional and social development challenges in children, like Pupil A, who display emotional difficulties and a reliance on adult validation and approval. The intervention aims to help children build emotional resilience, self-regulation, and strong social skills through focused, individual sessions. ELSA intervention is typically delivered by trained staff, such as teaching assistants, who have received specialised training in emotional and social development. This training includes an understanding of emotional literacy, strategies for assisting children with emotional challenges, and methods for fostering self-regulation, resilience, and positive social interactions. It also includes guidance on creating a safe and supportive environment where children can express their emotions and develop coping mechanisms, without feeling judged (ELSA Support, n.d). Additionally, staff who are training to be an ELSA are required to complete six days of training with a fully qualified educational psychologist, ensuring they are well-equipped to meet the emotional needs of children. It is also a requirement that they participate in half-termly meetings with other ELSAs, led by an educational psychologist, where they can collaborate, share experiences, and engage in continuous professional development (SSCE Cymru, n.d.). The Welsh curriculum emphasises emotional well-being alongside academic progress, which aligns with the ELSA intervention's aim of fostering children’s emotional growth as a fundamental aspect of their overall development (Welsh Government, 2022). To implement an ELSA intervention, a child first needs to be identified as potentially benefiting from assistance, based on indicators such as difficulties in emotional regulation, social interaction, or academic achievement related to emotional challenges (Goleman, 1995). Once identified, the child’s needs are evaluated, and an individualised support plan is developed. This plan outlines specific objectives aimed at improving emotional skills, such as managing disappointment, boosting self-esteem, and fostering positive peer relationships. At this stage, parents are informed and involved in the process. Although parental consent is not mandatory for school-based interventions, their collaboration is essential to ensure the intervention's effectiveness. Input from parents helps shape the support plan and reinforces strategies at home, creating a consistent approach to the child’s emotional development. Regular communication with parents is vital for monitoring progress and making necessary adjustments to the intervention. For Pupil A, this would involve engaging his parents in the process by helping them understand his emotional needs, particularly the behaviours he exhibits, such as frustration and his reliance on adult approval. This would benefit Pupil A by ensuring a consistent approach between both school and home, helping him manage his emotional difficulties. Involving his parents would allow the ELSA to adjust the intervention plan as needed, providing him with the most effective support for his emotional development. Sessions typically occur once or twice a week, lasting from 20 to 30 minutes, with a variety of activities aimed at developing the child's emotional development. For Pupil A, this could include activities like role-playing, which would help him act out appropriate responses to social situations, hence building his confidence in managing peer interactions. Emotion cards may help him as it can enable him to identify and express his feelings, boosting his emotional awareness. Adding to this, self-reflection activities could also aid in fostering Pupil A’s emotional development by encouraging him to think about his actions and emotions, helping him recognise potential triggers for frustration and reliance on adult approval. Mindfulness exercises, such as breathing techniques or guided meditation, can aid in calming Pupil A's mind and reducing any potential stress he may have. All of these activities are designed to help children better understand and regulate their emotions (Schonert-Reichl, 2017). The collaborative nature of the ELSA intervention ensures that the support received is not limited to the individual sessions with the ELSA, but also into the child’s overall learning environment. This holistic approach enables the child to utilise the skills they have learnt in the ELSA sessions by interacting with their peers, which further enhances their emotional development. Class teachers play a vital role in monitoring the child’s progress, offering feedback on the child’s emotional and academic development to the ELSA, while addressing the child’s emotional needs in the classroom (Schonert-Reichl, 2017). Regular monitoring and feedback between both teachers and parents are vital in assessing the progress of a child undergoing the ELSA intervention. Consistent communication between both parties ensures that the strategies developed in the ELSA sessions are reinforced, which enhances emotional control. Involving the child's parents allows the intervention support to be adjusted as needed, ensuring the sessions continue to address the child's evolving needs (Webster-Stratton, 2011). The ELSA intervention can enhance a pupil's self-esteem, which in turn boosts their social skills and promotes emotional resilience. Developing these areas can have a crucial impact on a child's academic progress because emotional well-being is closely linked to learning and engagement. Children who feel emotionally supported are better equipped to manage challenges and focus on their studies. Moreover, the ELSA intervention provides tailored support to pupils who need it most, aligning with the holistic approach of the intervention, which addresses both emotional and academic needs (ELSA Support, n.d.)
One of the key strengths of the ELSA intervention is its flexibility and adaptability to individual needs. For Pupil A, who often experiences frustration with academic tasks and prefers working alone, the personalised nature of the sessions can offer a more focused, safe environment for emotional development. Research indicates that targeted emotional support can enhance academic performance indirectly by reducing emotional barriers to learning. ELSA’s design allows it to be tailored to the specific challenges Pupil A faces, such as frustration during classroom tasks or difficulties concentrating for long periods, hence potentially increasing his engagement and well-being in school (Durlak et al., 2011). The intervention’s flexibility not only allows for addressing emotional barriers but also caters to Pupil A’s interests and strengths. For example, the ELSA sessions could integrate activities that align with Pupil A’s love for sports or practical tasks, such as gardening. This would make the sessions more engaging and fun for Pupil A. This approach helps to build on his strengths, using activities he enjoys to develop his emotional literacy in a way that feels familiar and motivating to him. However, a potential disadvantage of this flexibility is that it may be difficult to balance individualised support with the needs of other pupils in the classroom, as other students may also require attention. Focusing on Pupil A’s specific interests could limit the intervention's broader impact because it may not address the diverse emotional or behavioural needs of other students (Estyn, 2020). Additionally, if Pupil A becomes too reliant on certain activities, there is a risk that the skills developed may not transfer to other classroom challenges, such as managing frustration in group work or engaging in more structured academic tasks (Giving Compass, 2024).
Another advantage of the ELSA intervention is how it focuses on forming strong relationships and building trust between the child and the ELSA. For Pupil A, who enjoys working alone, having regular one-on-one meetings with the same person can provide a consistent and safe environment for emotional growth. The presence of a trusted adult who is dedicated to listening and supporting him allows Pupil A to feel more comfortable expressing his feelings, which may be difficult in larger group settings. It is particularly beneficial for children like Pupil A, who struggle with emotional development, to have a supportive relationship with the ELSA as it plays a key role in boosting their emotional and social development. Having consistent emotional support can be particularly beneficial for Pupil A, as it creates an environment where he feels more comfortable expressing his emotions, especially his frustration. In the classroom, surrounded by peers, Pupil A may find it difficult to express these emotions, particularly when he is feeling overwhelmed or disengaged. The one-on-one setting with the ELSA allows for a private space where he can open up without the pressure of being judged by classmates. Building a strong, trusting relationship with the ELSA is essential, as it enables Pupil A to share his concerns freely, making him feel valued and listened to. This feeling of being heard can significantly improve his emotional well-being, as children who feel respected and understood are more likely to develop positive self-esteem and engage more fully in both academic and social activities (Hamre & Pianta, 2001). Through these regular, supportive interactions, Pupil A may begin to feel more confident in managing his emotions and may be better equipped to handle frustration in the classroom environment. This emotional development is crucial for Pupil A, as it can lead to improved emotional regulation, better relationships with peers, and a more positive overall experience in school. However, a potential disadvantage of building strong relationships is that it can cause a dependency on the ELSA by the child. Children, like Pupil A, may struggle to transfer the skills used in ELSA sessions to the classroom. While forming secure attachments is vital for children’s emotional development, it can also lead to over-reliance on that specific attachment figure. Pupil A’s strong bond with the ELSA may limit his ability to develop his emotional regulation strategies that can be applied outside the sessions. Pupil A’s emotional dependence on the ELSA during these sessions might hinder his ability to manage emotions or cope with challenges when the ELSA is not present. This over-reliance could prevent Pupil A from transferring the skills he learns during the ELSA sessions into the classroom, where he may encounter different emotional and social demands. This dependency could potentially affect Pupil A’s emotional resilience and his ability to navigate social situations independently in the classroom environment, which is essential for his emotional development and academic success (Bowlby, 1969).
The ELSA intervention has vast implications for both teaching and learning, especially for Pupil A. This is since he has trouble in regulating his emotions and engaging in academic tasks. Through meetings with the ELSA, Pupil A is provided with strategies that help him manage his emotions and behaviour, enabling him to better engage with his learning. Therefore, the ELSA intervention supports teaching by providing Pupil A's teacher with assistance in managing his emotional and behavioural needs, which often impact his engagement and participation in lessons. It is evident that Pupil A faces challenges in subjects such as reading, writing, and maths, as he tends to withdraw from these lessons and prefers working with technology. By working with an ELSA, he can develop self-regulation skills and coping mechanisms that will allow him to better manage his emotions, ensuring that he can continue his work with the support of the class teacher. This in turn allows his teacher to concentrate on delivering the lesson without needing to address Pupil A’s emotional difficulties, which improves the overall learning experience for both the pupil and the teacher (Durlak et al., 2011). For Pupil A, working with an ELSA provides an opportunity for him to develop his confidence and resilience, which helps him to better manage his frustration and maintain focus while completing academic tasks. The ELSA also creates a safe, supportive environment where he can practice these emotional skills, which improves his ability to work well within the classroom setting and reduce any disruptions he may cause. Ultimately, the ELSA intervention benefits both teaching and learning by fostering an inclusive classroom environment, which focuses on promoting emotional well-being and academic progress.
In conclusion, the ELSA intervention plays a vital role in supporting Pupil A to improve his emotional development and address behavioural challenges, which in turn enhances his academic progress. By providing targeted emotional literacy support, children like Pupil A are able to develop essential self-regulation skills, leading to improved focus and engagement in the classroom. The ELSA intervention also enables teachers to effectively deliver the curriculum by offering assistance in managing emotional and behavioural issues, ultimately benefiting all learners in the classroom. Given the positive outcomes, it would be advantageous to consider the implementation of the ELSA intervention as a whole-school approach, particularly for pupils facing similar challenges. Furthermore, involving parents in the intervention process could provide additional support for pupils, ensuring a consistent approach between home and school. To further strengthen this support, staff could benefit from additional training in emotional literacy, enabling them to better understand and address the emotional and behavioural needs of all students in their classrooms. By taking these steps, the impact of the ELSA intervention could be expanded, creating a more supportive and inclusive learning environment for all pupils.
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