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Research Context
The research question, ‘How do Year 6 Pupils and Teachers Perceive the Impact of Mindfulness and Well-Being Practices on Pupil Regulation, Academic Engagement, and Mental Health?’ is not just a query but a crucial investigation into students' and educators’ subjective experiences and perspectives. It delves into the effectiveness of mindfulness and well-being interventions in enhancing student well-being and academic engagement, a topic of utmost importance in the current educational landscape. 

This research explores the perceptions of Year 6 pupils and teachers regarding the impact of mindfulness and well-being practices on pupil regulation, academic engagement, and mental health within the context of ‘School B’ and the Welsh educational system. The research seeks to understand how these practices are perceived to influence various aspects of students’ well-being and academic performance in the context of ‘School B’. Previous research has highlighted the importance of nurturing mindfulness in children and youth to promote their well-being, in line with the principles of the Welsh Curriculum (Greenberg & Harris, 2012; Welsh Government, 2015), and the efficacy of mindfulness-based programs in preventing depressive relapse (Kuyken et al., 2016). 

The research question emerged from recognising the increasing importance of addressing mental health and well-being concerns among primary school-aged children, a priority highlighted within the Welsh curriculum framework. As an educator, I am interested in understanding the potential efficiency of mindfulness and well-being practices in addressing these concerns and enhancing student outcomes in alignment with the goals set forth by the Welsh Government for education in Wales. This research is directly linked to my Professional Learning Plan (PLP), which emphasises developing and implementing evidence-based interventions to support student well-being and academic success by the Welsh curriculum standards. Furthermore, reviewing the evidence and policy context surrounding mindfulness with children and young people has underscored its potential benefits in educational settings (Weare, 2013).  

‘School B’ provides the backdrop for this research. It serves as a microcosm of the broader educational landscape, grappling with the challenges of promoting student well-being amidst academic pressures. Within this context, the Year 6 class represents a crucial stage in students’ educational journey, marked by transitions and increasing academic demands. The effects of a mindfulness-based education program on pre and early adolescents’ well-being and social and emotional competence have been studied extensively (Schonert-Reichl & Lawlor, 2010), providing valuable insights into the potential benefits of integrating mindfulness and well-being practices in educational settings. 

Literature Review 
The literature surrounding mindfulness and well-being practices in educational settings, including those in Wales, has experienced substantial growth in recent years. Reflecting an increasing interest in addressing student well-being alongside academic achievement, numerous studies have delved into various facets of mindfulness interventions, investigating their impact on student well-being, educational engagement, and mental health. Additionally, research has scrutinised the perceptions of both students and teachers regarding the efficacy of these practices.

Implementation and Integration into Teaching
Mindfulness can be integrated into teaching through various stages, including dedicated mindfulness sessions, embedding mindfulness principles into classroom routines, and incorporating mindfulness into existing curriculum subjects (Zenner et al., 2014). Collaboration among staff members is crucial for sharing best practices and ensuring consistent implementation across classrooms (Jennings et al., 2013). 

Furthermore, ‘School B’ effectively supports pupils with additional learning and social-emotional needs. Staff promptly identify these needs and collaborate with the ALNCo to implement tailored interventions, ensuring that nearly all pupils make good progress from their starting points (ESTYN, 2024). This aligns with research emphasising the importance of early identification and targeted support for students with diverse needs (Gregory & Chapman, 2013; Lane et al., 2007). 
The school's proactive approach to promoting social and emotional well-being is evident through robust tracking mechanisms and support for students' emotional needs. Teachers actively monitor students’ well-being and provide support as needed, creating a safe and supportive learning environment conducive to academic success (Durlak et al., 2011; Zins et al., 2004). 
Moreover, ‘School B’ effectively supports students’ spiritual, moral, social, and cultural development through diverse learning experiences. The school provides opportunities for students to learn about diversity, engage in creative expression, and thoughtfully explore values and beliefs (ESTN, 2024). This holistic approach aligns with the principles of holistic education, which emphasise the development of the whole child, indicating their moral and ethical understanding (Miller & Seller, 2019; Noddings, 2013). 

Assessing the effectiveness of mindfulness activities requires ongoing evaluation and collaboration between staff members (Felver et al., 2016). They provide teacher training and support in integrating mindfulness into their teaching practice (Jennings et al., 2013). Providing teacher training and support in implementing mindfulness practices is essential for ensuring the fidelity and sustainability of these interventions (Mendelson et al., 2010). Collaboration among staff members is crucial for sharing best practices and ensuring consistent implementation across classrooms (Jennings et al., 2013). 

Implementing mindfulness activities may be challenging due to limited resources, time constraints, resistance from staff or parents, and the need for ongoing support and professional development (Felver et al., 2016). Addressing these challenges requires a whole-school approach and commitment from school leadership (Jennings et al., 2013). However, by leveraging collaborative approaches and aligning with government initiatives, schools can overcome these challenges and create supportive environments conducive to students’ flourishment. 

Children’s Response and Observed Changes in Behaviours 
Mindfulness activities have garnered attention for their potential to enhance children’s well-being by fostering emotional regulation, stress reduction, and improved concentration (Greenberg & Harris, 2012). However, implementing mindfulness practices in schools presents variability in frequency and duration, with some advocating for daily sessions while others emphasise integration into daily routines (Felver et al., 2016). 

Engaging children in mindfulness activities is essential to making them enjoyable and age-appropriate. Playing, creativity, and storytelling can enhance children’s participation and enjoyment (Conner & White, 2018). Additionally, providing opportunities for movement and sensory experiences can further engage children in mindfulness practices. Additionally, ‘School B’ promotes healthy living and physical activity through various initiatives, including active transportation and participation in school tournaments. Research suggests that promoting physical activity improves student well-being and academic performance (CDC, 2010; Hillman et al., 2008). 

Children’s response to mindfulness activities varies, but many report feeling calmer, more focused, and better able to manage their emotions after engaging in mindfulness practices (Mendelson et al., 2010). Teachers often observe improvements in behaviour, such as reduced impulsivity and increased empathy, among students who regularly practice mindfulness (Felver et al., 2016). However, resistance from staff or parents may hinder the adoption of mindfulness practices in schools (Felver et al., 2016). 

Education theorists such as Piaget and Bronfenbrenner furnish valuable insights into child development and the ecological influences on learning. Piaget's theory of cognitive development delineates the evolving cognitive abilities of children, thereby informing the design of age-appropriate mindfulness practices (Piaget, 1952). Similarly, Bronfenbrenner's ecological systems theory underscores the broader environmental factors shaping child development, stressing the significance of considering contextual influences in implementing mindfulness interventions (Bronfenbrenner, 1979).
Synthesising findings from these theorists, educators can tailor interventions that target specific aspects of student well-being and academic performance. Moreover, aligning with government initiatives, such as the Health and Well-being Area of Learning and Experience (AoLE) in the Curriculum for Wales, underscores the importance of integrating mindfulness practices into the educational curriculum to support student flourishing.

Pupil Regulation, Academic Engagement, and Mental Health 
Mindfulness practices have been shown to support pupil regulation by promoting self-awareness and emotional regulation skills (Schonert-Reichl & Lawlor, 2010). Theorists such as (Durlak et al. 2011) suggest that interventions focusing on social-emotional learning, including mindfulness, can enhance students’ ability to regulate their emotions and behaviours, leading to improved classroom behaviour and academic performance. 

The ESTYN report on ‘School B’ provides valuable insights into the school’s commitment to supporting student well-being and holistic development. The school’s strong identity as ‘… Stars’ foster a sense of belonging among students, positively influencing attendance and overall school experiences (ESTYN, 2024). This emphasis on school identity aligns with research indicating that a positive school climate and sense of belonging contribute to improved academic outcomes and student well-being (Goodenow, 1993; Roeser et al., 1996). 

Moreover, research indicates that mindfulness practices can enhance academic engagement by improving attention and focus (Greenberg & Harris, 2012). Zimmerman's theory (2000) emphasises the importance of self-regulation in academic engagement, suggesting that mindfulness skills may help students regulate their attention and focus on learning tasks. 
Furthermore, mindfulness skills have been linked to improvements in mental health outcomes, including reduced symptoms of anxiety and depression (Kuyken et al., 2016). The Welsh Government recognises the importance of supporting student mental health and well-being in schools, emphasising promoting mental health literacy and resilience-building strategies, including mindfulness practices (Welsh Government, 2015). 
While research suggests that mindfulness activities can positively impact academic performance by improving attention and cognitive functioning, more studies are needed to understand the long-term effects on educational outcomes (Felver et al., 2016). The theorists of (Durlak et al. 2011) and (Zimmerman 2000) provide frameworks for understanding the impact of mindfulness practices on pupil regulation and academic engagement. 

The literature review comprehensively explores mindfulness and well-being practices in educational settings, emphasising their implementation, effectiveness, and impact on student outcomes. Key themes include integrating mindfulness into teaching through strategies like dedicated sessions and staff collaboration despite challenges like resource limitations and resistance. Children's varying responses to mindfulness activities highlight the need for engaging, age-appropriate approaches. 
Additionally, the research underscores the potential of mindfulness to enhance pupil regulation, academic achievement, and mental health, aligning with the Welsh government initiatives to promote student well-being. Incorporating insights from educational theorists enriches our understanding, emphasising the need for further research to address implementation challenges and deepen our understanding of long-term effects. By leveraging evidence-based strategies and government support, schools can foster supportive environments for student flourishment. 

Explanation of Case Study 
Case study research is a qualitative method used to explore complex phenomena within their real-life contexts. It involves an in-depth examination of a single case or multiple cases to gain a detailed understanding of the subject under investigation (Yin, 2018). One of the primary reasons for using a case study approach is to provide rich, detailed insights into the dynamics of a specific phenomenon within its natural setting (Stake, 1955). By focusing on a single case or a small number of cases, researchers can delve deeply into the context, processes, and outcomes associated with the phenomenon of interest (Yin, 2018). This study employs a case study approach to investigate the impact of mindfulness and well-being practices on pupil regulation, academic engagement, and mental health among Year 6 pupils and teachers at ‘School B’. 
Furthermore, case study research is particularly well-suited for investigating complex, multifaceted phenomena that cannot be adequately captured through quantitative methods alone (Baxter & Jack, 2008). It allows researchers to capture the intricacies and nuances of human experiences, perceptions, and interactions in their natural environment (Yin, 2018). 

Despite its strengths, the researcher had to consider the case study research's limitations. One limitation is the potential need for more generalizability of findings to broader populations or contexts (Yin, 2018). Since case studies typically focus on a specific case or cases, the findings may only apply to other settings or groups with careful consideration of contextual factors. Additionally, case study research can be time-consuming and resource-intensive, requiring extensive data collection and analysis efforts (Baxter & Jack, 2008). 

In terms of participants, the case study will involve Year 6 pupils, teachers and ‘School B’s’ health and well-being officer. Year 6 pupils represent a critical stage in their educational journey, characterised by transitions and increasing academic demands. They are particularly relevant for investigating the impact of mindfulness and well-being practices. Teachers and the health and well-being officer play a central role in implementing these practices and observing their effects on students, making their perspectives essential for a comprehensive understanding of the phenomenon. 
To ensure a representative sample, purposive sampling will select participants with direct experience with mindfulness and well-being practices at ‘School B’ (Palinkas et al., 2015). This sampling method allows the intentional selection of participants based on their relevance to the research question and objectives. By including a diverse range of participants, including both male and female pupils and teachers from different socio-economic backgrounds, the study aims to capture a comprehensive range of perspectives on the topic. 

Research Methods 
Sampling 
Participants in this study include Year 6 pupils, teachers, and the school wellbeing officer from ‘School B’. Purposive sampling selects participants based on their relevance to the research questions and the study's objectives (Creswell & Creswell, 2017). 
A convenience sampling approach is used for observations. The researcher observed mindfulness and well-being sessions across different classrooms to capture diverse experiences. For questionnaires, participants are selected based on their availability and willingness to participate through consent forms for the pupils from parents and guardians and emailed permission from teachers and the wellbeing officer, ensuring a varied representation of perspectives among pupils, teachers, and officers. 

Observations 
Observation is a qualitative research method used to observe and systematically record behaviours, interactions, and events naturally occurring in real-world settings (Creswell & Creswell, 2017). In this study, observations are conducted during mindfulness and well-being sessions in the classroom environment to capture the implementation of these practices and their effects on pupil behaviour and engagement. 
The literature suggests that observation allows researchers to understand better participants’ behaviours and interactions within their natural context (Bogdan & Biklen, 2006). By directly observing the implementation of mindfulness and well-being practices, researchers can identify patterns, challenges, and successes in their integration into teaching and learning processes. 
However, observation also has limitations, including the potential for observer bias and the inability to capture participants’ subjective experiences (Creswell & Creswell, 2017). To mitigate these limitations during my research, I maintained a reflective stance. I employed a structured observation schedule, focusing on specific behaviours and interactions related to mindfulness and well-being practices. 
A thematic analysis approach was employed to systematically identify and analyse patterns, themes, and meanings within the observed data (Braun & Clarke, 2006). This method facilitated exploring various aspects of mindfulness and wellbeing practices, including their implementation strategies, observed effects on pupil behaviour and engagement, and the challenges encountered in integrating these practices into daily routines. The thematic analysis identified recurring patterns and noteworthy insights, providing a comprehensive understanding of the observed phenomena (Braun & Clarke, 2006). By adopting this approach, the observational data was rigorously analysed to uncover rich and meaningful insights into the implementation and impact of mindfulness and well-being practices in the classroom environment at ‘School B’.  

Questionnaires 
A quantitative and qualitative questionnaire collects participant data and research through standardised questions (Denscombe, 2014). This study administers questionnaires to Year 6 pupils, teachers, and the school well-being officer to gather qualitative data on their perceptions and experiences with mindfulness and well-being practices in the classroom. 
The literature suggests that questionnaires are efficient and cost-effective for collecting data and research from many participants (Bryman, 2016). Questionnaires also allow for data collection and analysis to standardise, facilitating comparisons across participants and groups. 
However, questionnaires may suffer from low response rates and the potential for participants to misinterpret or provide incomplete responses (Denscombe, 2014). In this research study, clear instructions are provided to enhance the validity and reliability of the questionnaire, and efforts are made to ensure the questions are understandable and relevant to participants’ experiences. 
In designing the questionnaire for Year 6 students, teachers and the health and well-being officer, a specific structure was employed to ensure clarity, relevance, and ease of response (Bryman, 2016). The questions were crafted as open-ended, allowing participants to express their thoughts and experiences (Denscombe, 2014). This approach aligns with qualitative research methodologies, aiming to capture rich and detailed responses that provide insights into participants’ perceptions and experiences with mindfulness and well-being practices (Creswell & Creswell, 2017). 
Open-ended questions encourage participants to articulate their understanding of well-being and mindfulness, describe their engagement in related activities, and offer suggestions for improvement (Denscombe, 2014). Additionally, the questionnaire includes specific prompts, such as asking about the frequency of mindfulness activities and their perceived benefits, to guide participants in providing detailed responses (Bryman, 2016). 

Year 6 Questionnaires (Appendix 1)
The age of the pupils was a significant factor considered in the questionnaire design. Questions were formulated in a manner that is age-appropriate and accessible to Year 6 students, ensuring that the language used is comprehensible and engaging (Bogdan & Biklen, 2006). Moreover, the questions were tailored to resonate with the experiences and developmental stage of the participants, fostering a sense of relevance and encouraging active participation (Bogdan & Biklen, 2006). 
The literature surrounding mindfulness and well-being practices in educational settings informed the design of the questionnaire, guiding the selection of relevant topics and framing of questions (Greenberg & Harris, 2012). Drawing upon existing research, the questionnaire was structured to explore key themes such as students’ understanding of mindfulness and well-being, their engagement in related activities, and their perceptions of the impact on academic performance and overall well-being (Greenberg & Harris, 2012). 

Teachers and Health and Well-being Officer’s Questionnaires (Appendix 2 and 3)
The questions were carefully crafted to address key aspects of mindfulness and well-being practices, including implementation strategies, observed changes in pupil behaviour, assessment of effectiveness, and suggestions for improvement (Bryman, 2016). For example, teachers were asked about the specific practices they incorporate into their teaching, how they integrate them into daily lessons, and their observations of pupil responses and behaviour changes (Bogdan & Biklen, 2006). Similarly, the health and wellbeing officer was queried about integrating practices into the school curriculum, providing training and support to teachers, addressing challenges encountered, collaborating with teachers, and planning for continuous improvement (Greenberg & Harris, 2012). 

Data Presentation and Analysis Methods 
Thematic analysis is a widely used method for identifying patterns, themes, and meanings within qualitative data (Braun & Clarke, 2006). This approach is suitable for analysing the rich and nuanced responses from observations and open-ended questionnaire responses. The thematic analysis involved several iterative stages, including familiarising the data, generalising initial codes, searching for themes, reviewing themes, defining and naming themes, and producing the final report (Braun & Clarke, 2006). 

To ensure the trustworthiness of the findings, measures are taken to enhance credibility, transferability, dependability, and confirmability (Lincoln & Guba, 1985). Credibility will be established through prolonged engagement with the data, member checking, and triangulation of data sources (observations and questionnaires). Transferability is addressed by providing a detailed description of the research context, participants, and data collection procedures to enable readers to assess the applicability of the findings to other contexts. Dependability was ensured through the systematic and transparent documentation of data collection and analysis procedures, allowing for replication by other researchers. Confirmability was addressed by maintaining an audit trail of decisions made throughout the research process and acknowledging any potential biases or preconceptions that may have influenced the findings.

Ethical Considerations (Appendix 4)
Participants' anonymity and confidentiality are strictly maintained to protect their privacy and ensure their willingness to provide honest responses. All data collected, including observations and questionnaire responses, are kept confidential and stored securely on password-protected devices accessible only to the researcher. Identifying information such as names, addresses, and contact details are not collected to preserve participants' anonymity (BERA, 2018).
Before data collection, informed consent and assent were obtained from all participants, including Year 6 pupils, teachers, and the school well-being officer. For pupil assent, an information sheet (Appendix 4) explaining the purpose and procedures of the study was distributed to each participant’s parent or legal guardian. Only pupils who provided assent and whose parents or guardians provided consent were included in the study (BERA, 2018). 
By adhering to ethical guidelines and obtaining informed consent and assent from all participants, this study ensures the ethical conduct of research while respecting the rights and well-being of those involved (BERA, 2018). 

Analysis of Results 
Observation Results 
As the researcher, before administering the questionnaires, observations in the classroom revealed a dynamic landscape of well-being practices interwoven into the daily routines. This aligns with findings by (Conner et al. 2018) and (Huppert and Johnson 2010), who emphasise the importance of seamlessly embedding mindfulness and well-being activities into the school day. I noted instances of students engaging in calming techniques like finger breathing and participating in group activities focused on emotional regulation, echoing the suggestions by (Dariotis et al. 2017) and (Roeser et al. 2013) regarding integrating mindfulness into classroom routines. 
Furthermore, interactions with teachers showcased a collaborative approach to fostering student well-being, echoing the sentiments of (Flook et al. 2010) and (Zoogman et al. 2014), who emphasise the significance of staff cooperation in the success of mindfulness programs. These preliminary observations underscored the holistic approach to well-being evident within the school community, setting the stage for a deeper exploration through the questionnaire responses.

Year 6 Pupils’ Questionnaire Results (Appendix 1)
Firstly, regarding well-being and mindfulness, the responses indicate a general awareness among the pupils. Many described well-being as ‘thinking positively about oneself’, ‘caring for others’, and ‘looking after mental health’. Similarly, mindfulness was often associated with ‘being nice to others’ and ‘maintaining a positive mindset’. These responses suggest that the pupils have a basic understanding of these concepts, aligning with previous research highlighting the importance of introducing mindfulness practices in educational settings to promote well-being as outlined in the New Welsh Curriculum (Greenberg & Harris, 2012). 

Secondly, the data reveals the extent of pupils’ engagement in mindfulness and well-being activities at school. ‘Breathing exercises’ emerged as the most common activity, followed by ‘mindful colouring and drawing’, ‘meditation’ and ‘yoga or stretching’. However, the frequency of these activities varied, with most pupils reporting participation sometimes. Despite the variation in participation frequency, the majority acknowledged that these activities helped them ‘stay calm and focused’, supporting existing literature highlighting the effectiveness of mindfulness practices in promoting emotional regulation and attention (Schonert-Reichl & Lawlor, 2010). 

Furthermore, when asked about the impact of mindfulness and well-being activities on their schoolwork, pupils emphasised the calming effect of these practices, suggesting that they facilitate concentration and task engagement. This finding aligns with the research that mindfulness practices can enhance academic engagement by improving attention and focus (Greenberg & Harris, 2012). However, some pupils expressed neutral or mixed views, indicating the need further to explore individual differences in response to these activities. 

Moreover, the pupils’ opinions on the frequency of mindfulness and well-being activities in school varied, with the majority prefer not to have them daily. This finding underscores the importance of considering pupil preferences and balancing integrating these activities with other aspects of the curriculum. Additionally, their suggestions for making mindfulness and well-being activities more enjoyable highlight the importance of incorporating fun and engaging elements, such as sports and breathing exercises, to enhance participation and effectiveness. 

Teachers’ Questionnaire Results (Appendix 2)
Teachers, on average, reported integrating mindfulness and well-being practices into their classrooms for approximately five years. This prolonged engagement underscores a sustained commitment to fostering student well-being (Felver et al., 2016). Moreover, the diverse array of implemented practices, ranging from finger breathing exercises to outdoor learning sessions, reflects a holistic approach educators adopt to address the multifaceted dimensions of student wellness (Greenberg & Harris, 2012). 
While some students initially exhibit resistance or amusement towards mindfulness activities, teachers note considerable improvements in student behaviour and emotional regulation over time (Jennings et al., 2013). Educators observe enhanced self-awareness, empathy, and coping skills among students, contributing to a more conducive learning environment (Felver et al., 2016).  
Teachers primarily assess the effectiveness of mindfulness practices through qualitative observations and discussions with students. Despite positive outcomes, challenges like time constraints and varying student responses persist (Greenberg & Harris, 2012). Strategies to mitigate these challenges include setting clear expectations, tailoring interventions to individual needs, and fostering collaboration with colleagues and well-being officers (Felver et al., 2016). 
Mindfulness and well-being practices significantly create a positive classroom environment characterised by safety, trust, and student engagement (Greenberg & Harris, 2012). Notably, students demonstrate heightened academic performance and engagement in environments prioritising their emotional and psychological well-being (Jennings et al., 2013). 

Educators should prioritise the ongoing integration of mindfulness and well-being practices into their teaching, as the New Welsh Curriculum encourages, and support it with continuous professional development opportunities (Greenberg & Harris, 2012). A personalised approach to mindfulness activities ensures that diverse students’ needs and preferences are met, maximising the potential benefits of these interventions (Felver et al., 2016). Collaborative efforts among educators and school well-being officers are essential for sustaining the implementation of mindfulness practices and fostering a supportive learning environment (Jennings et al., 2013). As well as regular evaluations of mindfulness practices are imperative for identifying areas of improvement and adapting strategies to meet evolving student needs (Felver et al., 2016). 

Health and Well-being Officer Questionnaire Results (Appendix 3)
The findings from the well-being officer's responses resonate with established literature on the implementation and impact of mindfulness and well-being practices in educational settings. Research conducted by (Jennings et al. 2013) and (Greenberg and Harris 2012) supports long-term commitment to these practices, emphasising their sustained impact on student well-being and academic performance over time. Moreover, insights from (Felver et al. 2016) and (Mendelson et al. 2010) validate the specific practices mentioned by the well-being officer, such as Thrive and ELSA, highlighting their role in promoting emotional regulation and fostering a positive school climate. 

The challenges highlighted by the well-being officer in assessing the effectiveness of mindfulness practices align with existing literature, as evidenced by studies conducted by (Black et al. 2015) and (Schonert-Reichl et al. 2015). These studies emphasise the importance of qualitative observations and ongoing evaluation in gauging the impact of mindfulness interventions on student well-being and behaviour. Furthermore, the collaborative approach advocated by the well-being officer finds support in recommendations from (Dariotis et al. 2017) and (Roeser et al. 2013), who underscore the importance of collective efforts among educators and school staff in implementing and sustaining mindfulness initiatives. 

The emphasis on staff cooperation and consistent implementation, as highlighted by the well-being officer, is echoed in literature by (Flook et al. 2010) and (Zoogman et al. 2014). These studies stress the critical role of unified practices across the school in the success of mindfulness programs. Additionally, insights from (Renshaw et al. 2019) and (Zenner et al. 2014) emphasise the importance of continuous improvement and access to resources in enhancing mindfulness and well-being initiatives, aligning with the well-being officer's call for additional time and support to further refine and expand the school's well-being practices.

Conclusions 
Reflecting on the entirety of the research journey undertaken, several critical insights emerge regarding the preparation, execution, and implications of the study. Firstly, the chosen data collection methods, including questionnaires for both students and teachers, provided a comprehensive understanding of the implementation and impact of mindfulness and well-being practices within the educational context. These methods align with previous studies by (Jennings et al. 2013) and (Greenberg and Harris 2012), which emphasise the importance of gathering data directly from stakeholders to assess the effectiveness of mindfulness interventions. However, it is important to acknowledge potential limitations, such as social desirability bias and the subjective nature of self-report measures, which may affect the reliability and validity of the findings (Renshaw et al., 2019).

Moreover, the findings obtained from the study offer rich insights into the efficacy of mindfulness practices in promoting student well-being and academic engagement, aligning with existing literature on the subject. Research by (Felver et al. 2016) supports the positive impact of mindfulness interventions on student behaviour and emotional regulation, highlighting the relevance of the current study's findings. However, caution must be exercised in generalising these findings beyond the study’s specific context, considering each educational setting's unique characteristics and dynamics (Meiklejohn et al., 2012).

Future research endeavours could focus on implementing mixed methods approaches, combining quantitative data from standardised assessments with qualitative insights from interviews or focus groups. This would enhance the depth and breadth of understanding regarding the impact of mindfulness practices on student outcomes (Dariotis et al., 2017). Furthermore, in terms of professional development, the findings from this study underscore the importance of ongoing training and support for educators in implementing mindfulness practices effectively. Aligning with Professional Standards, future research endeavours could explore integrating mindfulness education within teacher training programs, fostering a culture of well-being and resilience within educational communities (Schonert-Reichl et al., 2015).

Recommendations
In light of the research findings, several recommendations emerge for enhancing the integration of mindfulness and well-being practices within educational settings. Firstly, it is imperative to prioritise ongoing professional development opportunities for educators to ensure they have the necessary skills and knowledge to effectively implement mindfulness interventions (Jennings et al., 2013). Tailored support mechanisms should be established to address the diverse needs of students, with dedicated well-being support teams comprising counsellors, psychologists, and well-being officers (Greenberg & Harris, 2012). 
Moreover, mindfulness practices should be integrated into the school curriculum across various subjects and grade levels to promote consistent exposure and reinforcement of well-being principles (Felver et al., 2016). Collaborative efforts with parents and the wider community are essential to promote holistic student well-being (Cowie et al., 2019). Future research endeavours should focus on longitudinal studies to assess the long-term impact of mindfulness interventions on student outcomes and explore alternative intervention strategies (O’Reilly et al., 2020). Adopting a cyclical process of evaluation and adaptation is crucial to ensuring the continuous improvement and responsiveness of mindfulness interventions to the evolving needs of students (Durlak et al., 2011). 
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Appendix 1 – Year 6 Questionnaire
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Appendix 3 – Health and Wellbeing Officer Questionnaire 
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Appendix 4 – Ethics Form 
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Appendix 5 – Consent Form 
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Teachers - Wellbeing and Mindfulness

1. How long have you been implementing mindfulness and wellbeing practices in your
classroom?

Enter your answer

2. What specific mindfulness and well-being practices do you incorporate into your teaching?

Enter your answer
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3. How do you integrate mindfulness and wellbeing practices into daily lessons and routines?

Enter your answer

4. In your experience, how do Year 5 and 6 pupils respond to mindfulness and wellbeing
activities?

Enter your answer

5. Have you observed changes in pupil behaviour or regulation since incorporating mindfulness
and well-being practices into your teaching?

Enter your answer
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6. How do you assess the effectiveness of mindfulness and wellbeing practices on pupil
regulation?

Enter your answer

7. What challenges, if any, have you encountered in implementing these practices? How do you
address them?

Enter your answer
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8. How do you collaborate with other teachers or the school's wellbeing officer to support the
implementation of mindfulness and wellbeing practices?

Enter your answer

9. In what ways do you think mindfulness and well-being practices contribute to a positive
classroom environment?

Enter your answer
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10. Have you noticed differences in pupil engagement or academic performance due to
incorporating mindfulness and well-being practices?

Enter your answer

11. How do you tailor mindfulness and wellbeing activities to meet the diverse needs of Year 5
and 6 pupils?

Enter your answer
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12. What suggestions do you have for further enhancing the effectiveness of mindfulness and
wellbeing practices in promoting pupil regulation?

Enter your answer
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Wellbeing Officer - Mindfulness and Wellbeing
Practices

1. How long have Mindfulness and Wellbeing practices been implemented in school?

Enter your answer

2. What specific Mindfulness and Wellbeing Practices are currently being used at the school?
Including any agencies.

Enter your answer
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3. How are these practices integrated into the school's curriculum and daily routines?

Enter your answer

4. What training and support do teachers receive to facilitate mindfulness and wellbeing
practices in the classroom?

Enter your answer

5. Have you noticed changes in pupil behaviour or regulation since implementing Mindfulness
and Wellbeing Practices?

Enter your answer
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6. How do you assess the effectiveness of mindfulness and Well-being practices concerning
pupil regulation?

Enter your answer

7. Are there any challenges or obstacles encountered in implementing these practices? If so,
how are they addressed?

Enter your answer
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8. What feedback have you received from teachers regarding the impact of mindfulness and
well-being practices on pupil regulation and academic retention?

Enter your answer

9. How do you collaborate with teachers to ensure the successful implementation of
mindfulness and wellbeing practices?

Enter your answer
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10. What are the key factors contributing to the success or effectiveness of mindfulness and well-
being practices in promoting pupil regulation?

Enter your answer

11. How do you plan to continue improving and refining mindfulness and well-being initiatives in
the school?

Enter your answer
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12. What additional resources or support would you find beneficial in enhancing mindfulness
and wellbeing practices for pupil regulation?

Enter your answer




image18.png
V\ f r
5 U PG2/E1 FORM

APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS
This form s to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part
Two of your course.

Once complete, submit this form via the MyT.SD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

This document is also available in Welsh.

[RESEARCH STAFF ONLY
Al communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University’s insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and
society, and the use of this stock of knowledge to devise new applications”. As such this covers activities

undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1 | Full Name: Laura Townsend
2 | Tick all boxes that apply: Member of staff: :"e‘l"ga’?’y esearc
Taught Postgraduate Postgraduate

Undergraduate Student | B | grident - B | Rosearon Student =
5 | stuterAcademic University of Wales Trinity Saint David

Discipline/Centre:

3 Swansea SAT

4 | campus:

5 T —— 2305843@student.uwtsd.ac.uk

6 | Contact Telephone Numper: | 07962658257

For students:
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7 | Student Number: 2305843
8 | Programme of Study: PGCE Primary

9 | Director of Studies/Supervisor: | Jingjing Buan,

SECTION B: Approval for Research Activity

T Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate vES = No -
approval process for different levels of research by different
categories of individual)
Date
2 [T Yes, please indicate source of ['Research Degrees Committee o
approval (and date where known):
Approval in principle must be | Institute Research Committee o
obtained from the relevant —
source prior to seeking ethical | Other (write in) = 14.03.2024
approval

SECTION C: Internal and External Ethical Guidance Materials

Please Tist the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).
Please tick to confirm that your research proposal adheres to these codes and guidelines. You may
add rows to this table if needed.

UWTSD Research Ethics & Integrity Code of Practice =
2 UWTSD Research Data Management Policy =
3 BERA Ethical Guidance for Educational, Fourth Edition (2018) =

SECTION D: External Collaborative Research Activity
If there are external callaharators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external callaharators then leave this section blank and
continue to section E.

T Tnsfitution
[ Contact person name
3| Contact person e-mall address.

7| Ts your research extemally funded? YEs [ O NG ]
5[ Ate you In recelpt of a KESS scholarship? YEs | o NO ]
& | Are you speciically employed 1o oTuntary YEs | O o | O
undertake this research in either a
paid or voluntary capacity? Employed YES [=] NO [=]
8 [ Ts the research belng undertaken | 1T YES then The
within an existing UWTSD Athrofa | permission question | ves | o o
Professional Leamning Partnership | below does not need o
(APLPY? to be answered.

April 2022 2 PG2 Ethical Approval Form




image20.png
University of Wales PG2/E1FORM

9 [ Has permission o undertake the (T YES attach copy)
research has been provided by the | If NO the application | YES | o NO o
partner organisation? cannot continue

Where research activity is carried out in collaboration with an external organisation

10

Does this organisation have its own ethics approval system? | YES | O No | O

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

How do Year 6 Puplls and Teachers Perceive the Impact of Mindfuiness
Indicative title: and Wellbeing Practices on Pupil Regulation, Academic Engagement,
and Mental Health.

Proposed start date: 14.03.2024 Proposed end date: 31.07.2024

Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:

Purpose of Research Activity
Proposed Research Question
Aims of Research Activity
Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

What the research activity will add to the body of knowledge
How it addresses an area of importance.

Purpose of Research Activity
This case study investigates how Year 6 pupils and teachers perceive the impact of mindfulness and
wellbeing practices on pupil regulation, academic engagement, and mental health. Rooted in
principles of self-awareness, stress reduction, and emotional regulation, these practices have gained|
recognition for their potential to support students' holistic development. By exploring the
experiences, attitudes, and observations of both pupils and teachers, this research aims to
understand the extent to which mindfulness and wellbeing practices are integrated into the school
curriculum and daily routines of Year 6 pupils. It seeks to examine how pupils perceive the effects of
these practices on their ability to regulate emotions, focus attention, and manage stress, while also
investigating teachers' perspectives on their effectiveness in supporting pupil regulation, enhancing
academic engagement, and promoting positive mental health outcomes. Through this inquiry, the
study aims to contribute valuable insights into the specific experiences and perceptions of Year 6
pupils and teachers, informing future educational practices and interventions aimed at promoting
student well-being and academic success in upper primary school settings.

(this box should expand as you type)

Research Question
This case study endeavours to address the research question: "How do Year 6 pupils and teachers
perceive the impact of mindfulness and wellbeing practices on pupil regulation, academic
engagement, and mental health?" This inquiry stems from a growing acknowledgment of the
multifaceted nature of education, wherein nurturing students’ emotional well-being alongside
academic achievement s recognized as paramount. Mindfulness and wellbeing practices,
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characterized by techniques such as breathing exercises, meditation, and relaxation strategies, have]
emerged as potential tools to address these holistic needs. By focusing specifically on Year 6 pupils,
who navigate critical developmental transitions, and their teachers, who are instrumental in
implementing these practices, this research aims to shed light on the nuanced ways in which such
interventions manifest within upper primary school settings. Understanding how these stakeholders
perceive the impact of mindfulness and wellbeing practices on pupil regulation, academic
engagement, and mental health not only provides valuable insights into the efficacy of these
interventions but also informs future educational strategies aimed at fostering student well-being and
success. Through this exploration, the study seeks to contribute to the ongoing dialogue surrounding|
the integration of mindfulness and wellbeing practices in educational contexts, ultimately aiming to
support the holistic development of Year 6 pupils and beyond.

PG2/E1FORM

(this box should expand as you type)
‘Aims of Research Activity
To explore the extent to which mindfulness and wellbeing practices are integrated into the
dally routines and curriculum of Year 6 pupils. This involves examining the prevalence and
variety of mindfulness techniques employed within the classroom setting.

- Toinvestigate how Year 6 pupils perceive the effects of mindfulness and wellbeing practices
on their ability to regulate emotions, focus attention, and manage stress. This aim delves into
understanding the subjective experiences and self-reported benefits of these practices
among pupils.

- Toassess the perceived impact of mindfulness and wellbeing practices on Year 6 pupils'
academic engagement, including their motivation, participation, and overall learning

5 experience. This objective seeks to elucidate the potential connections between mindfulness

practices and academic outcomes.

- Tounderstand Year 6 teachers' perspectives on the effectiveness of mindfulness and
wellbeing practices in supporting pupil regulation, enhancing academic engagement, and
promoting positive mental health outcomes. This aim involves gathering insights from
educators who are directly involved in implementing these practices.

- To identify any challenges or barriers encountered in implementing mindfulness and
wellbeing practices in Year 6 classrooms and explore strategies for overcoming these
obstacles. This objective aims to provide practical insights for improving the implementation
and sustainabilty of mindfulness initiatives in educational settings.

(this box should expand as you type)
Objectives of Research Activity
To Assess Integration of Mindfulness and Wellbeing Practices: The first objective is to
examine the extent to which mindfulness and wellbeing practices are integrated into the daily
routines and curriculum of Year 6 pupils. This involves identifying the specific practices being
implemented, their frequency, and the methods used to incorporate them into the classroom
setting.

- To Explore Pupil Perceptions: The second objective is to investigate how Year 6 pupils
perceive the effects of mindfulness and wellbeing practices on their regulation of emotions,
attention, and stress management. This includes understanding pupils' subjective
experiences, their attitudes towards these practices, and any observed changes in their

6 behaviour or well-being.

- To Evaluate Academic Engagement: The third objective is to assess the perceived impact of
mindfulness and wellbeing practices on Year 6 pupils' academic engagement. This involves
examining how these practices influence pupils’ motivation, participation, and overall learning
experience, and whether they contribute to improved academic outcomes.

- To Understand Teacher Perspectives: The fourth objective is to gather insights from Year 6
teachers regarding the effectiveness of mindfulness and wellbeing practices. This includes
understanding teachers' observations of pupil behaviour, their views on the benefits and
challenges of implementing these practices, and their recommendations for improvement.

- To Identify Challenges and Solutions: The fifth objective is to identify any challenges or
barriers encountered in implementing mindfulness and wellbeing practices in Year 6
classrooms and to explore potential strategies for overcoming these obstacles. This involves
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understanding logistical, practical, and pedagogical challenges faced by teachers and
proposing solutions to enhance the effectiveness and sustainabilty of these practices.

(this box should expand as you type)

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here_but should instead describe how you intend to collect the data necessary
for you to complete your project.

Survey questionnaires will be administered to Year 6 pupils and teachers to gather quantitative and
qualitative data on their perceptions of mindfulness and wellbeing practices. The survey
questionnaires will include questions to assess attitudes, as well as open-ended questions to gather
qualitative insights.

Observations will be conducted in Year 6 classrooms to directly observe the implementation of
mindfulness and wellbeing practices. This will involve documenting the types of activities conducted,
the duration and frequency of practices, and any observable effects on pupil behaviour and
engagement.

Qualitative data from interviews, observations, and focus groups will be analysed using thematic
analysis to identify recurring pattems, themes, and insights related to pupil and teacher perceptions
of mindfulness and wellbeing practices.

Quantitative data collected through surveys will be analysed using statistical methods to identify
trends, correlations, and associations between variables such as frequency of practice, perceived
impact, and academic engagement.

School documents such as curriculum guides, lesson plans, and policies related to mindfulness and
wellbeing practices will be reviewed to understand the context and framework within which these
practices are implemented.

(this box should expand as you type)

Location of research activity
Identify all locations where research activity wil take place.

PTE2 Primary School - Year 6 Classroom

(this box should expand as you type)

Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
quidelines (e.g. from local professional associations/leamed societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
andlor legal sensitivities or vulnerabilities of participants. If you live in the country where you will do
the research then please state this.

N/A

1

10

Use of documentation not T the public domain: Are any documents NOT NO =
publicly available?
YES 5]
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1

TFYes, please provide detalls hiere of how you Will gain access To specific documentation that 1s ot
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.

(this box should expand as you type)

Does your research relate to one or more of the seven aims of the Well-being
of Future Generations (Wales) Act 20157 YES NO

12 | A prosperous Wales

13 | Aresilient Wales

14 | A healthier Wales

15 | Amore equal Wales

16 | A Wales of cohesive communities

17 | AWales of vibrant culture and thriving Welsh language

18 | A globally responsible Wales

RO(RXRO|®
O|®(O|o|0|®|O

19 [ If YES to any of the above, please give details:

(this box shou

A prosperous Wales: Promoting student well-being and mental health can contribute o the
prosperity of Wales by ensuring that future generations are equipped with the necessary
skills, resilience, and emotional intelligence to thrive in society and the workforce.
Ahealthier Wales: Mindfulness and wellbeing practices are directly related to promoting
mental health and emotional well-being. By implementing these practices in schools, there.
is an opportunity to support the mental health of pupils and contribute to a healthier Wales
overall.

A more equal Wales: Access to mindfulness and wellbeing practices in education can help
address inequalities in mental health outcomes among pupils. By ensuring that all students
have access to these resources, regardiess of background or socio-economic status, we
can work towards a more equitable society.

A Wales of cohesive communities: By fostering emotional resilience and well-being among
pupils, mindfulness practices can contribute to building cohesive communities where
individuals are better equipped to understand and support each other's mental health
needs.

A globally responsible Wales: Prioritizing student well-being and mental health aligns with
the goal of nurturing responsible global citizens who are empathetic, self-aware, and
capable of contributing positively to society on a global scale.

pand as you type)

SECTION F: Scope of Research Activity

Will the research activity include: YES | NO
1| Use of a questionnaire or similar research instrument? ® | O
2 | Use of interviews? = [ O
3 | Use of focus groups? = | O
4| Use of participant diaries? 0| ®
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Use of video or audio recording?

Use of computer-generated log files?

Participant observation with their knowledge?

Participant observation without their knowledge?

Access 1o personal or confidential Information Wthout the participants’ Specic
consent?

Administration of any questions, test stmull, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

11 | Performance of any acts which may cause embarrassment or affect self-esteem?

12 | Investigation of participants involved in illegal activities?

13 | Use of procedures that involve deception?

14 | Administration of any substance, agent or placebo?

15 | Working with live vertebrate animals?

o|o|ofofo|o|o|o|o|xr|o|o
AR E A=

16 | Procedures that may have a negative impact on the environment?

Other primary data collection methods. Please Tndicate the type of data collection
method(s) below.
Detalls of any other primary data collection method:

- Survey Questionnaires

(this box should expand as you type)
TTNO o every question, then the research activity s (ethically) low fisk and may be exempt from some of the
following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until ful ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the Intended participants:

YES | No

1| Students or staff at the University? [=] =

2 | Adults (over the age of 18 and competent to give consent)? ® [=]

3 | Vulnerable adults? o ®

4| CPildren and Young People under the age of 187 (Consent from Parert, Carer or | o o
Guardian will be required)

5 | Prisoners? [=] ®

6 | Young offenders? [=] =

| Those who courd be considered To have @ particurarly dependent refationship wifh | o =
the investigator or a gatekeeper?

8 | People engaged in illegal activities? [=] ®

Others. Please Indicate the paricipants below, and speciically any group Who
9 | may be unable to give consent.

Detals of any other parlicipant groups
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ihis box should expand as vou type)

Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and

how will they be recruited?

10

Year 6 Puplls - 30

How many participants are Teachers - 3
expected? Wellbeing Officer — 1
(this box and as yol

Year 6 Puplls

Who will the participants be? | Year 5 and Year 6 Teachers

11 Wellbeing Officer
(this box and as you type)
“The children n my Year 6 PTEZ classroom, The school Welbeing
Officer, and the Teachers in my Phase of Learning (KS2) who
have il volunteered to take part in helping myself with my
research.
Prior to participation, all potential participants (both pupils and
teachers) wil be provided with detailed information about the
research study, including its purpose, procedures, risks, and
; benefits. Informed consent will be obtained from participants or
12 :;’;{;“;!3{;‘; Enyio their guardians (in the case of pupils) and teachers, ensuring that
: they understand their rights and responsibilities.
Measures will be taken o ensure the anonymity and
confidentiality of participants throughout the research process.
This may involve assigning Unique identifiers to participants to
anonymize their responses and ensuring that data collected are
securely stored and accessible only to authorized personnel.
s o i as vou toe)
Trformation for paricipants:
YEs | no | N
3 [ Vv desciibe The maln research procedures 1o paricpants T = = =
advance, so that they are informed about what o expect?
14 | Willyou tell participants that ther participation is voluntary? £ o o
15 | Will you obtain written consent for participation? = o o
7o | VITyou explain to participants That refusal To paricipate i the 5 = =
research will not affect their treatment or education (f relevant)?
+ [ e research Ts observational, wil you ask pariciparts for el = = =
consent to being observed?
< [ VWi you Tl pariicipants that They fay wiliaraw from e research at = = =
any time and for any reason?
"o | With questionnaires, Wil you give paricipants e option of ormting 5 = =
questions they do not want to answer?
20 | VT you tel paricipants that el data Wl be treated Wit ful = = =
confidentiality and that, if published, it will not be identifiable as theirs?
51| VT you Gebrief paricipants at e end of el paricipation, 11 @ way = = =
appropriate to the type of research undertaken?
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22 [ 1fNO to any of above questions, please give an explanation

this box sho

Information for participants:

YES NO NA

24 | Will participants be paid?

25 | Is specialist electrical or other equipment to be used with participants?

26 | University arising from this study?

Are There any financial or ofher inferests to the Investigator or

27

Wl the research activity nvolve dellberately misleading participants In
any way, o the partial or full concealment of the specific study aims?

ofofofo
0 - =
ofofofo

28 [ If YES to any question, please provide ful details

this box shou

SECTION H: Anticipated Risks

Outline any antlcipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

1| Full risk assessment completed and appended?

Yes O
No | ™

RIsks to participants

2 | For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,
transfer of personal data, sensitive organisational information

Risk o participants:

Emotional Distress: Participation in interviews or
surveys about sensitive topics such as mental
health and well-being could potentially evoke
emotional distress in both pupils and teachers.
Discussing personal experiences or challenges
related to these topics may trigger feelings of
vulnerability or discomfort.

Confidentiality Breach: There is a risk of
confidentiality breach if participants’ personal
information or responses are inadvertently
disclosed to unauthorized individuals. This could
lead to privacy concerns and potential harm,
particularly if sensitive information about mental
health or personal experiences is shared without
consent.

Stigma o Labelling: Participants, particularly
pupils, may experience stigma or labelling if they
disclose personal experiences related to mental

How you will riligate the sk To participants:

To mitigate these risks, it's essential to obtain
informed consent from participants, provide
clear information about the purpose and
procedures of the research study, and ensure
confidentiality and anonymity of participants’
responses. Additionally, researchers should be
prepared to provide appropriate support or
referrals for participants who may experience
emotional distress or require additional
assistance.
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Tiealth challenges or emotional dfficulties. THIS
could have negative repercussions on their self-
esteem, relationships with peers, or perceptions
of themselves within the school community.
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(this box should expand as you type)

TFresearch activity may Tnclude Sensitive, embarrassing or Upseting topics (6.0, Sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

N/A

(this box should expand as you type)

Risks to the Investigator
4 | For example: personal health & safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

RIsk To the investigator: Fiow you Wil migale The TSk To e TnvesTgator
Self-Care Practices The investigator will have access to supervision
and support throughout the research process.
Maintain Professional Boundaries This may include regular check-ins with a
supervisor or mentor who can provide guidance,
Disclosure and Transparency advice, and assistance in managing challenging
situations. Having a support system in place can
(this box shouid expand s you type) help the investigator navigate potential risks

more effectively.

The investigator will prioritize self-care practices
to maintain their physical and emotional well-
being throughout the research study. This may
involve setting boundaries around work hours,
engaging in stress-relief activities, and seeking
support from friends, family, o colleagues when
needed. By prioritizing self-care, the investigator
can better manage the potential stressors and
challenges associated with the research
process.

The investigator will establish clear
communication and boundaries with participants
to minimize the risk of misunderstandings or
conflicts. This includes clearly explaining the
purpose and procedures of the research study,
respecting participants' autonomy, and
confidentiality, and addressing any concerns or
questions they may have in a transparent and
respectful manner.

The investigator will adhere to ethical guidelines
and standards of conduct throughout the
research study. This includes obtaining
informed consent from participants, protecting
their confidentiality and privacy, and ensuring
that the research is conducted in a respectful
and responsible manner. By upholding ethical

April 2022 10 PG2 Ethical Approval Form
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principles, the investigator can miigate the sk
of harm and maintain the integrity of the
research study.
(this box shoul as you type)
o | UnersTiy/institufional Fisks
For example: adverse publicity, financial loss, data protection
Risk to the University: "How you will miigate the risk fo the Uriversity:
Reputational Damage Ensure adherence to the UWTSD code of ethics
and research standards and commonly agreed
standards of good practice.
Ensure compliance with data storage
regulations and university guidelines and
security procedures.
Ensure that research methodology is robust and
that methods are appropriate.
Adhere to the UWTSD code of conduct (and the
EWC code of conduct as a teacher).
Establish clarity regarding procedures on
reporting of disclosures in field work settings.
Work with partners to promote a comprehensive
understanding regard the nature of the research
to avoid misunderstandings and manage
expectations.
fthis box should expand as
& | Environmental Aisks
For example: accidental spillage of pollutants, damage to local ecosystems
Risk to the environment: N/A "How you will mitigate the risk fo environment:
Use of Paper This research activity will mostly use electronic
systems reducing the need for paper.
Travel - Carbon Footprint
(this box should expand as you type)
Disclosure and Barring Service
Trihe research activity Tnvolves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES | NO | NA
contact with such participants.
7 | Does your research require you to hold a current DBS Certificate? = [ o o
TYES, please give the certificate number. 1T the certiicate number 1s not
8 | availahle please write “Pending’; in this case any ethical approval will be 001843155435
subject to providing the appropriate certificate number.
SECTION I: Feedback, Consent and Confidentiality
T Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

April 2022 1 PG2 Ethical Approval Form
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Once data analysTs Is complete and research findings are avallable, participants Wil be provided
with feedback on the results of the study. This may include summaries of key findings, insights
gained from their contributions, and implications for practice or policy. Feedback will be presented
in an accessible and understandable format, ensuring that participants can meaningfully engage
with the research findings.

es PG2/E1FORM

Debriefing sessions and feedback on research findings will be provided to participants in a timely
manner, following the completion of data collection and analysis. Debriefing sessions wil typically
oceur shortly after participants' involvement in data collection activities, while feedback on research
findings will be provided once analysis is complete and results are available. The exact timing wil
be communicated to participants in advance to ensure they are aware of when to expect feedback.

On request | will be able to share the headline findings for my research.

(this box shouid expand s you type)
2 [ Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

Before providing consent, potential participants wil be provided with an Information sheet that
clearly outlines the purpose and objectives of the research study, the procedures involved, the
potential risks and benefits of participation, and their rights as participants. The information sheet
will be written in clear and accessible language, avoiding technical jargon, and will include contact
information for the researchers in case participants have any questions or concerns.

After receiving the information sheet, potential participants will be asked to provide full consent by
signing a consent form. The consent form will include a statement indicating that the participant has
read and understood the information provided, voluntarily agrees to participate in the research
study, and understands their rights as a participant. The consent form will also include space for
participants to indicate whether they consent to various aspects of the research study, such as
audio or video recording of interviews or observations.

All consent processes will be documented and recorded in accordance with prevailing data
protection legislation. This includes maintaining signed consent forms, information sheets, and any
correspondence related to consent in a secure and confidential manner. Participants will be
assured that their personal information will be handled with the utmost care and confidentiality
throughout the research process.

(this box should expand as you type)

3| Confidentiality ] Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

ATl efforts will be made to maintain the anonymity of participants In the research outputs. This
includes using pseudonyms or unique identifiers instead of participants' real names in any written or
verbal communication about the research study. Identifying information such as specific school
names, locations, or personal details that could potentially reveal participants' identities will be
omitted or generalized to preserve anonymity.

Any data collected from participants, including interview transcripts, survey responses, and
observational notes, will be treated as confidential and handled with the utmost care. Only
members of the research team directly involved in data collection and analysis will have access to
participants' data, and strict protocols will be followed to ensure that data are stored securely and
protected from unauthorized access or disclosure.

Participants will be informed during the consent process about how their data will be used and
shared. If there are plans to share anonymized data with other researchers or stakeholders,

April 2022 12 PG2 Ethical Approval Form
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participants will be asked To provide explicit consent for data sharing. Any data shared with third
parties will be anonymized to prevent the identification of individual participants.
(this box sh ‘expand as you
SECTION J: Data Protection and Storage
Toes the research activity Involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR" and the Data Protection Act 2018 YES NO
“DPA)?
Personal data” means any information relafing fo an identiied of identiiable
natural person (‘data subject). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier
1| such as a name, an identification number, location data, an online identifier or o x
to one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.
If YES, provide a description of the data and explain why this data needs to be collected:
2
this box should expand as you type)
Does it involve special category data (as defined by the GDPR)? YES NO
“Special category data” means sensifive personal data consisting of information as
to the data subjects’—
(a) racial or ethnic origin,
(b) political opinions,
(c) religious beliefs or other beliefs of a similar nature,
3 | (d) membership of a trade union (within the meaning of the Trade Union and Labour o X
Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
() sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
TFYES, provide a description of the special category data and explain why this data needs o be
collected:
4
X shouid expand as
'Will data from the research activity (collected data, drafts of the thesis, or | YES NO
materials for publication) be stored in any of the following ways?
5 | Manual files (i.e. in paper form)? =] &
6 | University computers? a =]
7 | Private company computers? a =]
8 | Home or other personal computers? X [E]
9 [ Laptop computers/ CDs/ Portable disk-drives/ memory sticks? ] =]
10 [ “Cloud" storage or websites? X [E]
17 | Other —specty: = =
For all stored data, explain the measures in place o ensure the securlly of the data collected, data
12 | confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:
April 2022 13 PG2 Ethical Approval Form
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Al Gata Wil be Kept on @ password protected computer.
this bo 1nd as vou type)
Data Protection
Will the research activity involve any of the following activities: YES | NO
13 | Electronic transfer of data in any form? =) =
haring of data with others at the University outside of the mmediate research
4 | team? o =
15 | Sharing of data with other organisations? [=] =
16 | Export of data outside the UK or importing of data from outside the UK? [=] ®
17 | Use of personal addresses, postcodes, faxes, emails or telephone numbers? [=] ®
18 | Publication of data that might allow identification of individuals? [=] ®
19 [ Use of data management system? [=] ®
20 | Data archiving? [=] ®
If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):
22 | List all who will have access to the data generated by the research activity:
Taura Townsend — The researcher
(this box sh pand as yol
23 | Listwho wil have control of, and act s custodian(s) for, data generated by the research actvity:
Taura Townsend — The researcher
his box shouid exp
Give detalls of data storage arrangements, Including securlty measures Tn place 1o protect the data,
24 | where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.
Each padlcipants electronic consent form and data from class observations and questionnalres will
be stored in a secure place in a password protected computer or the University Office 365 System
which will be encrypted.
(this box sh P
25 | Please Indicate T your data wil be sfored Tn fhe UWTSD Research Data Repository (see
hitps://researchdata.uwtsd.ac.uk/ ). If sa please explain. (Most relevant to acaderic staff)
No
Confirm that you have read the UWTSD guidance on data management (s6e
26 | hitps://www.uwtsd.ac.uk/library/research-data-management/) YES X
Confirm that you are aware that you need to keep all data untll after your
27 | research has completed or the end of your funding YES X
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SECTION K: Declaration

The information which I have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Integrity Code of Practice which is
published on the website: https:/www.uwtsd.ac.uklresearchiresearch-ethics/

Date: 14.03.2024
1 | Signature of applicant: | Laura Brooke Townsend
For STUDENT Submissions:
5 | Drecorof Date:
Studies/Supervisor:
3 | signature:
For STAFF Submissions:
4| Academic Director] Assistant Date:
Dean:
5 | Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guidelines and attached any required documentation:

5 |1 have read the guidance notes supplied before completing the form.
5 |1 have completed ALL RELEVANT sections of the form in full.
5 |1 confirm that the research activity has received approval in principle
[ |1 have attached a copy of finalfinterim approval from external organisation (where appropriate)
[ |!have attached a full sk assessment (where appropriate) ONI Y. TICK IF YOU HAVE
ATTACHED A FULL RISK ASSESSMENT
5 | understand that it s my responsibilty to ensure that the ahove named research activity wil meet
the University's Research Ethics and Integrity Code of Practice.
1 understand that before commencing data collection all documents aimed at respondents
5 | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.
[RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).
[ RESEARCH STAFF ONLY

Al communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.
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PROJECT TITLE: Investigating the Perception of Mindfulness and Wellbeing Practices on Emotional
Regulation and Academic Performance in Primary School Students.

Name of Researcher: Laura Townsend

Please initial box

1.

1 confirm that | have read and understand the information sheet for the above
study.

I understand that my child's participation is voluntary and that | am free to
withdraw my child from the study without giving any reason.

1 understand that my child can choose to withdraw at any time without giving
areason.

1 understand that the information given by my child will be used in a
university assignment.

5. | understand that my child's name will not appear at any time.
6. | agree that my child should take part in the above study.
Child's name Parent Signature Date

When completed, please return it to C:.Shoemark by the 15th of March.

Thank you.

“Investigating the Impact of Mindfulness and Wellbeing

Practices on Emotional Regulation and Academic Performance

in Primary School Students.”

oo 00
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Dear Parent / Guardian,

My name is Laura Townsend. I am studying for a PGCE qualification at Y, Athtof,
University of Wales Trinity Saint David. I am currently a student teacher at Birchgrove
Primary School, where I teach in your child’s class.

I want to invite your child to participate in my research project. I aim to discover how
Birchgrove implements practices to promote emotional regulation and enhance academic
performance. Through your child’s participation, I hope to ascertain their feelings towards the
use of mindfulness and wellbeing practices in school and how it affects their education when
receiving them from their teachers and fellow peers.

1 plan to observe the classroom throughout its everyday routine and ask the pupils questions
about their feelings towards mindfulness and wellbeing strategies used by the teachers and
their peers in a questionnaire.

All names will be kept strictly confidential, known only to me, and will not be included in the
university assignment. Your child’s participation in this study is completely voluntary, so you
or your child can withdraw from it at any stage. Y our child will also be asked to give their
assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group
interview, I would happily provide you with a copy of the findings at your request. The
research results will be discussed in a university assignment contributing to my PGCE course
with strict confidential use. The results of this study will be stored on a hard drive, and all
raw data will be destroyed once the assessment has been marked.

Thank you in advance for your time. If any questions arise, please contact me at your
convenience.

If you do not wish your children to participate in this research project, please reply to this
email to inform me and C. Shoemark.

Yours sincerely,

Laura Townsend
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2. Have you done any Wellbeing or Mindfulness activities in school?

More Details
® Yes 7
® No 1

Maybe 0
® wvay
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3. If 'Yes', which activities have you done?

More Details

@ Breathing Exercises 7
Mindful Colouring or Drawing 3
Meditation 3

Yoga or Stretching 4

Other 1
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5. How often do you do Mindfulness or Wellbeing activities in school?

More Details

® Daily 0
@ Weekly 1
@ Monthly 1
. Never 0
@ Sometimes 6
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6. Do these activities help you to stay calm and focused?

More Details

Yes 5
o

No 2
o

Maybe 1
® wvay
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8. Do you think Mindfulness and Wellbeing activities should be done everyday in school?

More Details
® ves 1
® No 6

Maybe 1
® wvay





