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Introduction 
This report details the curriculum design of a course I led at a university in the Hakka region. The course focused on promoting the conservation of local traditional customs through the concept of public pedagogy. This case study centred on a process of the students immersing in local cultural heritage through visual images. They participated in the studio with a theme of heritage visual images, primarily drawing rural life. As the course director/supervisor, I developed a participatory art experience for students by creating pop-up books which did not require too much high-tech equipment. As a part of their learning process, Students incorporated traditional Hakka Longmen folk paintings into their Pop-up books, showcasing the stories of local nursery rhymes from a 3D or 4D perspective. By making pop-up books, insight into the region’s cultural heritage was provided and helped develop the students' imagination. The research turns to rigorous observation and related methods of an interview to document the phenomenon of what and how the participator gained from this course under investigation. The approach is not to limit the use of pop-up book experiences as the only method for implementing practices, but it showcases its boundless potential for public pedagogy in cultural heritage activities and experiences associated with images. It promotes the conversation of local traditional customs and fosters a deeper understanding and appreciation of cultural heritage in the region. 

[bookmark: _Hlk135914481]Research and reasons for adaptation
[bookmark: _Hlk135209688][bookmark: _Hlk135063694]It is the Art-based research about the multi-dimensional character of Pop-up Books that can be used for heritage communication. Understand the culture through visual expression and stimulate the imagination of inheritance. One is to think about how symbolic memory disappears through the disappearance of decorative symbols. One is through the reorganization of image symbols, thinking, about how to make culture form an immersive scene so that people are willing to experience and understand the characteristics of culture. As Kress etc. (Kress, Stine et al. 2017)[footnoteRef:1] pointed out, Visual representation can translate science to a general audience,  to get people to recognise and understand the defining characteristics of the Anthropocene, according to recording environmental changes and sparking imagination, for exploring creative self-expression through visual representation, stimulating the imagination of inheritance.  [1:  Throughout human history, visual representation has helped to record environmental change as well as spark imagination. Getting people to recognize and understand the defining characteristics of the Anthropocene often involves translating science to general audiences in countless settings around the world. Both visual culture and history can play important roles here. The impact of art, including the emotions it invokes, will be decisive in how our societies will exist in the midst of global change(Kress, Stine et al. 2017). 
] 

Creating art can feel risky and unknown, especially for those who believe they lack certain skills like drawing. However, as a method of public pedagogy, Collage provides a safe and accessible space.
Public pedagogy, is an educational approach that acknowledges that there are various places, contexts, and media through which diverse kinds of knowledge are manifested: places and contexts. To create an active learning experience for the public, always discuss the research of public pedagogy. Geetanjali Sachdev gains insights toward a pedagogical framework in the context of higher education in art and design for studying plants. A visual ethnography of the representational use of plants in the public environment(Sachdev 2019). Julia Bentz(Bentz 2020)[footnoteRef:2] explored the way of the student’s involvement in-with-through the arts and humanities offers to engage and learn about climate change.   This case is eager to provide guidance for Creating links between disciplines to support meaning-making, create new images and metaphors and bring the wider solution space for the item, among art’s capacity to engage emotions and to expand imaginaries of the future to create hope, responsibility, care, and healing. Lou Harvey’s research(Harvey, McCormick et al. 2019)  aim is about how the public relates to ‘otherness’ and difference in communication and make the participator reflected on mutual responsibilities for successful communication.   [2:  I have shown how the arts and humanities can offer important contributions to the challenge of engaging and learning about climate change. Art has multiple potentials that can be harnessed for climate change education, among them its capacity to engage emotions and to expand imaginaries of the future to create hope, responsibility and care, as well as healing. (Bentz 2020) 3] 


Method 1: Case study: Construct Art Activity used in Public Pedagogy
Visual art used for conveying as a medium 
With this powerful form of communication, art can integrate diverse knowledge through experiential learning. Art can also engage young people in a deeper, embodied, and potentially transformative way with the subject[footnoteRef:3] (Bentz and O’Brien 2019; Dieleman 2017).  [3:  Art is also a powerful form of communication; it can integrate diverse knowledges through experiential learning and it can engage young people in deeper, embodied, and potentially transformative ways with the subject (Bentz and O’Brien 2019; Dieleman 2017).] 

Art was used as the medium for conveying information about the culture, and the dominant views of race, class, and gender, which were produced by political ideas, concepts, and beliefs. Hooks conceptualises this contention and points out that visual art also carries a transformative power that can resist and unsettle stereotypical thinking(Hooks 1996, Leavy 2020).  
Leavy(Leavy 2020) has mentioned that some recent research supports Hooks’s adhesion, pointing out that in the short term, showing people counter-stereotypical images was effective in combating the subtle, unconscious bias. 
Following Hooks’s framework for art served with respect to group representation: (1) recognition of the familiar and (2) defamiliarisation. For the recognition of the familiar, “visual art can depict aspects of how social life really is for people differentially located in the social order, or how life can be (re)imagined”. But with some groups systematically privileged over others, there are gross distortions and stereotypical characterisations in artist representation, and then visual art can foster a stereotypical way of thinking. In terms of the capacity of art to promote defamiliarisation, visual art can propel people to look at something in a new way, and “can jar people into seeing something differently”. Images unleashed consciousness-raising which may not be possible in textual form. 
Hooks offered and explained a methodological strategy of “Aesthetic Intervention” for the artistic practice of researching, by Emma Amos’s work, how Shared(collective)images be reimagined harnessing the power of visual images and their culture in a new context, and corresponding jolt people into seeing differently. 
Reference projects - Heritage public pedagogy programme from England
Historic England[footnoteRef:4] is the main page used to protect England’s cultural heritage for a wide range of applications, whether in institutional management, educational institutions, or in the mass media of the digital world.   [4:  Historic England - Championing England's heritage | Historic England] 

Heritage Schools programme[footnoteRef:5] is developed in response to the government report on cultural education in England. It includes clusters of schools in eight regions across England. This programme which is mainly for the region of England announced that it aims to “help school children develop an understanding of their local heritage and its significance” to make sure that: Children develop a sense of pride in where they live; Children understand their local heritage and how it relates to the national story; Teachers are more confident in making effective use of local heritage resources in delivering the curriculum; Local historical context is embedded in the school’s curriculum; Heritage provides more connected to the needs of local schools; parents are engaged in their children’s learning; Communities are more deeply involved in the life of the school.  [5:  Heritage Schools | Historic England] 

Missing Pieces Project[footnoteRef:6] is for the public by the digital world. Everyone can discover places with stories anywhere, “from buildings to battlefields”, whatever on the doorstep or just a day trip away. The project allowed the public to share their pictures and stories of the unique, significant and memorable places on the list. The list could be the data to protect England’s cultural heritage.  [6:  Missing Pieces Project: Share Your View of Unique Places | Historic England] 

[bookmark: _Hlk135957603]Re-interpretation of cultural works such as nursery rhymes and folk songs 
This is a research method of image history, which combines images with text works to construct a historical scene of a certain period.  
In the research of The Poetics of Glass in France, 1850-1900(Ryan 2016)[footnoteRef:7],  the researcher raised a kind of theory from this research by the process of examining whether the mechanism is insisted that poetry meditated upon itself through the material world, that is: the reading for (these) poets mainly in favour of their more abstract and idealised reputation, but often overlooked their profound engagement with the environment in which they lived. Without their interaction with the material, their conception of the idea would be impossible. The physical world should therefore be front and centre in the new readings of then-marginalized literary movements. [7:  By examining the material world as a mechanism through which poetry meditated upon itself, I suggest a new reading of a literary movement that was marginalised in its time. These poets’ profound engagement with the environment in which they lived is often overlooked in favour of their more abstract and idealised reputation: I demonstrate that their conception of the ideal would, in fact, be impossible without their interaction with the material and that criticism of this movement should place the physical world front and centre.(Ryan 2016)] 

Through the pictures worked by the local painters, the content of the picture will reflect some scenes of local people living and working at that time. This is a kind of historical material for people to study local culture. Usually, the picture has characters, scenes, daily objects, and so on. The painter will put the daily utensils of local life into the scene as a “tangible cultural” record of the scene of local life.
Similar as the pictures, Nursery rhymes are also a form of local written records, reflect local lifestyle, describing the traditional and narrate local people's traditional living habits and social consciousness. Taking the narrative content of Hakka nursery rhymes as a clue. It can also Makes a connection between the items used in Hakka daily and special ceremonies from the aspects of Hakka regional characteristics, festival ceremony, folk custom consciousness, etc. 
The multi-dimensional character of Pop-up Books in heritage communication
In this research, we will be focusing on specific cultural traditions and stories.  By exploring how pop-up book making can be utilized as a tool to capture and preserve cultural heritage, and how ephemeral storytelling through pop-up book making has the potential to uncover memories that might otherwise be lost. To support these arguments, there will be integrating more references and citations to provide a more informed approach to research practice. 
Pop-up book as a three-dimensional activity collage.
As a three-dimensional art maker, I took a pop-up book working studio in the last two years for four rounds. The studio’s theme is the heritage visual image mainly drawn about rural life. The process of designing and making pop-up books look similar to the cognitive turn of spatial experience[footnoteRef:8].  [8:    Research on the Construction Strategy of Landscape Architecture Space Experience Based on the Concept of Cartography: To cite this article: Fangli Tang 2020 J. Phys.: Conf. Ser. 1673 012031] 

The design process of three-dimensional books/pop-up books is from the continuation of the story to the three-dimensional scene, then to the continuous understanding of two-dimensional characters. The process of making three-dimensional books is gradually formed from two-dimensional, three-dimensional, and four-dimensional. Two-dimensional is a single design of a character, which includes not only a certain character, but also various objects in the scene, similar to film and television props. Through an in-depth understanding of the scene, consider the objects that should appear. Furthermore, design their image, action/state (size, colour, fullness or freshness, etc.) appear in the picture as elements. After the book’s layout, when the painting is full, there can be a three-dimensional space experience, participants through three-dimensional picture processing, the above object elements in the formation of collagen, and the integration of dynamic time dimension experience to form a four-dimensional experience. The process from design to production can make the participants integrate into the rural scene organically.
Collage makes the experience easy to control
One of the free dimensions of pop-up books lies in collage. Collage is a relatively easy-to-control way of visual art expression.  Its operation process is relatively easy, intuitive and can be modified immediately without being affected by too many technical and professional abilities. Facing laypeople who come to art general education courses, it is complicated for them to complete a whole picture work through professional painting techniques. Collage provides a safe and accessible space for exploring creative self-expression through various mediums. It contributes to creating a relaxed and supportive space for making art, where participants can freely express themselves without fear of criticism or judgement during the process of the artwork making-all of them can be modified. Cartwright (Cartwright 2022)[footnoteRef:9]is also a collage artist, and she expressed similar sentiments in an interview. She argues that “collage is a particularly ‘safe’ medium to use when facilitating art with those affected by trauma”. In the practice of the course, students can understand culture through visual representation and stimulate the imagination of inheritance.  [9:  collage is a particularly ‘safe’ medium to use when facilitating art with those affected by trauma……Making art can feel risky. The results are unknown and art-making is hindered by the (wrong) presumption that one should have certain skills such as drawing to make art. Collage offers multiple ‘safe’ ways to explore creative self-expression. Some of these include: ……Collage allows the participant to control….Collage is accessible…….Collage is democratic……These are just three examples of the many facets of collage that contribute to creating a non-judgemental art-making space, where the participant’s choice and agency is foregrounded in a relaxed and connective space.(Cartwright 2022)。] 

[bookmark: _Hlk135063312][bookmark: _Hlk135063961]Creating art can feel risky and unknown, especially for those who believe they lack certain skills like drawing. However, as a method of public pedagogy, Collage provides a safe and accessible space for exploring creative self-expression through visual representation, stimulating the imagination of inheritance[footnoteRef:10]. As Kress etc. (Kress, Stine et al. 2017)[footnoteRef:11] pointed out that visual representation can get people to recognise and understand the defining characteristics of the Anthropocene, translating science to a general audience, according to recording environmental changes and sparking the imagination.  [10:  Throughout human history, visual representation has helped to record environmental change as well as spark imagination. Getting people to recognize and understand the defining characteristics of the Anthropocene often involves translating science to general audiences in countless settings around the world. Both visual culture and history can play important roles here. The impact of art, including the emotions it invokes, will be decisive in how our societies will exist in the midst of global change(Kress, Stine et al. 2017). ]  [11:  Throughout human history, visual representation has helped to record environmental change as well as spark imagination. Getting people to recognize and understand the defining characteristics of the Anthropocene often involves translating science to general audiences in countless settings around the world. Both visual culture and history can play important roles here. The impact of art, including the emotions it invokes, will be decisive in how our societies will exist in the midst of global change(Kress, Stine et al. 2017). 
] 

[bookmark: _Hlk130847418]Limitations
In fact, I do not think that the production of the POP-UP Book style is the only way for people to gain an in-depth understanding of the pictorial cultural heritage, but only one of them. Many scholars have carried out innovative experiments on teaching methods for similar courses, such as making embroidery, coloured clay, hand-woven bags, painting on different forms of objects such as fans or plates, etc.  Here, this study focuses on considering that the method of “Collage” is of great help to the learning motivation of the introduction to art. 
Method 2: Observation and related methods of interview
The research turns to rigorous observation and related methods of an interview to document the phenomenon of what and how the participator gained from this course under investigation. This investigate research aim of this study is to understand participators’ behaviour and experience creating this poo-up book in the context of public pedagogy. In particular, this piece of research examines what ephemeral content is used combining the local image with local folk song as the culture heritage to reflect the local traditional culture and customs. 
Data collection
[bookmark: _Hlk130847472]Data for this study were followed the Villaespesa research based on the Brooklyn Museum about stories with social media (Villaespesa, Wowkowych 2020) and the pedagogy research by Julia Bentz(Bentz 2020) about “in-with-through art” to learning about climate change. Both of these researches use art to carry out interdisciplinary education and public pedagogy research. 
 For this Pop-up Book stories about the folk culture experience, the data was collected via semi-structured interviews with 28 students at the midpoint or end of their public pedagogy to study the local heritage culture. In order to confirm their eligibility to participate in t the study, every student was screened to confirm that they had already take the course of the local heritages with the same image theme. And that they had finished at least one experience work.
The participation or non-participation of the pop-up book course was devised. the state separation between presenting the results of a work in a three-dimensional form or in a flat form.
[bookmark: _Hlk130847491]All the interviews are not forced and will not affect the course performance and the lesson scope they are attending because of whether the interview is accepted or not, so as to relax the students’ utilitarian mentality of achievement. The interview process should be kept as simple as possible, controlled within 20 minutes, and implemented during the course time,  so that students can focus on the interview content without being disturbed by other things. 
Before starting the interviews, a brief explanation of the research and the methodology was provided including the fact that they would be asked to show their stories during the interview. Once the student agreed, they signed the consent form and decided how their stories’ content and the video or photography which recorded the process of making their works, would be shared, for analysis and/or publication of the research. Interviews took place during 4 terms in 2021-2022. 
The semi-structured approach was chosen because it would allow us to collect some specifics of these sharing actions across all participants and explore in detail students’ behaviours.  The interview consisted of behaviours. The interview consisted of 24 questions grouped into three parts. 
The first part of the interview included questions about the reason they came into the course to study craft work for the local heritage cultural courses. 
The second and the core part of the interview focused on the stories effected during the craft making. The questions were designed to identify the motivations to take the courses and earn from the courses. A fundamental question was asked here to understand their level of athletic recognises. During this part of the interview, participants were asked to show the works and talk through what they had done and what their thoughts and feelings were behind this sharing activity. 
The third and last section of the interview aimed to gather data about the student profile, such as their age and connection with the arts, for example, whether they have a background in painting or drawing and otherwise they are the professional student or the amateur.
0. Participant profiles(Villaespesa, Wowkowych 2020)
Participants came to the course with a range of intentions in mind. There were Students in the university study the local heritage culture in the general course. There were participants that wanted to enjoy the art and feel inspired while other participants came just for their credits of general courses studied in university. 
[bookmark: _Hlk130847550]The social motive was also a driver to come to heritage kind of course, as this is a place students wanted to come with their fellows to get a good time (30% of the participants came alone to the course). 
65% participants had consultant from the former students who had studied in this course.    For 24% of the participants, this was the first contact with the intangible cultural heritage of peasant painting. The rest of the participants were know some knowledge related to this course, such as pictures displayed in public places, etc. (Get the data from the course selection scale and the questionnaire scales).
The skills of presenting by images, such as drawing or painting., are relevant in the context of this research. Half of the participants had a connection with the arts sector as they were either studying in the arts or studying in the major of children’s education or primary and secondary education. The next most mentioned pop-up book skill is the dimensional experience. People who have once known about the pop-up card which is usually used for the birthday or festival greeting will understand the working theory of the pop-up books in the early time of the course. But this problem can be solved through the introduction of this book system. Looking at the participants’ age, for the course chosen limited, 67% of students were fresh people at the university, and 33% were in their second study year. 
Content analysis 
[bookmark: _Hlk130847593]The ideal scenario for analysing images and video for research purposes involves assessing the expropriated methods in a particular research context. According Villaespesa etc..(Villaespesa, Wowkowych 2020) quote by Pink(Pink 2007): the relationship between research and analysis and believes that analysis occurs throughout the entire process, not as a separate process in and of itself. Meaning making should occur during an exploration of the relationship between the visual content and other knowledge. 
For this research, the biographies of the images included the expressed motivations, chosen content, selected image, and participation level. The interviews aimed to gather the experience of creating pop-up books and sharing the content. The media and interview content underwent a deductive approach to coding, wherein the coding was initially influenced by previous literature but was later modified to fit the new scenario(Elo, Kyngäs 2008). During the interview, the participator’s pop-up bookwork would be shown out, together with the design description of the content. 
Diary study method
Constant
The theme of the knowledge is the heritage of 
-image
-folk song
-pop-up book
Variable
Across the study, they constructed the heritage image, 
1. The Time of making the book.
2. The lesson scope they are attending. 
3. [bookmark: _Hlk130847797]Since it is a certain painting course, what is their previous painting foundation.
-I have learned children’s painting, I have learned painting as a child.
-I have learned systematic painting skills professional. 
-I am not very interested in painting. I just chose a course.
-I have studied painting for a long time. 
-I have no professional painting skill. I usually like to draw some comics. 
Limitations 
The results of this study are subject to certain limitations. The small size of the dataset meant that it was not possible to cross-tabulate the motivations to chosen and presenting the courses work with other response data such as age, interested in the heritage culture and the courses of making pop-up books. 
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