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 Critical evaluation of behaviour approaches. 


This essay will outline the strengths and weaknesses of two different behaviour approaches. It will evaluate the practicality of the approaches and whether these are able to be used effectively in the classroom. This essay will focus on one proactive approach and one approach that can be classed as both reactive and proactive. This is down to the fact that in the education system and day to day life it is not always practical to be proactive and therefore we often need to have reactive approaches. The first approach is positive relationships and environments for pupils to learn in and the second approach is rewards and punishments. The positive relationships and environment approach are proactive approaches with the aim to provide pupils with a place they feel safe and secure to learn in. The second approach of rewards and consequences is a reactive approach that occurs after a certain behaviour from the pupil or pupils. For example, a positive behaviour gains a reward and a negative one gains a consequence. These approaches are used in everyday education both mainstream and additional learning needs, both in the primary and secondary sectors. Throughout this essay it will describe the strengths and weaknesses of each approach and briefly compare the two towards the end to see if they meet the same level of effectiveness or if one is proven to be much better. 

The first approach the essay will discuss is that of positive relationships as well as positive environments as they interlink. Usually a positive relationship with a teacher makes their environment such as their classroom as a safe and positive environment to learn within. The Welsh Government (2012) states in the Practical approaches to behaviour management in the classroom handbook that a practitioner having a positive relationship with a student allows the practitioner to be able to connect and form the foundations of a relationship that effectively influence future behaviours in and out of the classroom environment. If a student feels comfortable around a certain practitioner and has a positive relationship with them then this would effectively go on to create a positive environment in which the student would feel safe and relaxed as well as accepted which could influence them to engage in classroom activities more often which would increase their level of learning as well. The Welsh Government (2012) goes onto explain in the handbook that it is important to use the positives as opposed to the negatives while interacting with pupils. It states that this would ultimately guide them to positive outcomes. For instance, telling the students they should walk in the corridors as opposed to telling them not to run.

Additionally, there are many strengths and benefits to this approach. For instance, Rimm-Kaufman & Sandilos (2020) explain the benefits being that a pupil can develop their skills further with a positive relationship with their educator. They state that the positive relationship with the teacher would mean the pupil may open up more and seek out extra guidance or follow up more on feedback allowing them to expand their work further and reach a higher standard of work. The connection also allows students to engage more in lessons and actively participate which would in turn improve their quality of learning. For students to be able to excel in education they need to feel comfortable and supported in their surroundings. Making it vital that they have a positive relationship with their educator.  Webb et al (2011) explains how a warm and positive relationship would go onto promote a general positive attitude towards school and agrees with Kufman & Sandilos (2020) that it would improve student engagement within schools as they can express their feelings and emotions in a safe environment in which they feel comfortable within. 

Although building a positive environment and relationships has many benefits there are also many weaknesses this approach as well as many barriers that can prevent the approach from occurring in the first place. For instance, to be able to build positive relationships, teachers need to be enthusiastic, but some do not have enthusiasm to teach any more. They have been worn out by the lack of support they receive as well as a lack of funding which restricts what they can do within the classroom. To build that positive relationship and environment both sides need to feel supported and happy within the school environment and if the teacher has lost their passion to teach then ultimately this approach would be unsuccessful. As Cooper (2018) states everything a teacher does has a ripple effect to the students, including their general attitude. Cooper (2018) goes on to explain the importance of motivation from teachers to create a positive environment and relationship, however it is also stats that energy and motivation from a teacher is what drive success and positive relationships therefore without the enthusiastic, motivational teacher the approach of positive relationships would not be effective. A lack of resources and funding can also demotivate teachers and students which can further create a barrier to the success of this approach. 

Overall, this approach would be suitable in any setting, be that a primary or secondary school or an ALN facility, it would also be effective in nurseries and even extracurricular clubs. Therefore, if the teacher or practitioner was in the best possible mindset and was devoted to ensuring there is a positive environment for pupils to feel safe and secure, they would be effective at maintaining a positive relationship with students. As stated in the Welsh Government Practical approaches to behaviour management in the classroom handbook (2012) that this positive relationship would help to promote positive behaviour in the classroom. However, unless the practitioner is given the correct and appropriate resources and support the approach would not be effective and the teacher and students would struggle to create positive environments and relationships and that would lead to the approach being ineffective. Furthermore, this approach would allow many to build on relationships in life not just within the education settings. Some pupils may not receive any form of attachment from their home environment therefore it is vital that they are able to form relationships with teachers and other practitioners to provide support for them throughout their education. Lavis (2016) states that it is essential to build positive relationships to be mentally healthy. Without those positive relationships within the positive environments pupil’s well-being may be at risk. Therefore, it is a vital approach to behaviour management that can promote and encourage positive behaviour and attitude from pupils. 

Additionally, the second approach being rewards and consequences can be used positively by can also have consequences of its own. Rewards are also known as reinforcers. The approach can be used in all educational settings with the appropriate rewards for the age group or ability. For example, sweets or extra play can be used as rewards for primary school children and then use of free time and mobile phones can be effective rewards for secondary school pupils. This would give pupils an incentive to behave and participate in lessons. NHS Lothian (2014) explains how when dealing with difficult behaviour it is easy to forget positive behaviour. Some critics state that rewards can also have negative impacts on classroom management and can cause some children to feel left out which would make them unmotivated to behave in class. 

This behaviour approach is also known as operant conditioning. Through this the individual makes the assumption between the positive behaviour and the reward and in theory this positive behaviour should become habit and reoccur. Many different things can be used as rewards. For instance, the reward could simply be praise from a teacher as an intrinsic reward as opposed to an extrinsic reward such as sweets or chocolate. NHS Lothian (2014) states that it is important to allow the child to choose the reward to ensure that they would want to work towards the reward. NHS Lothian (2014) goes on to state that physical rewards can also be used as a tool to back up verbal rewards such as praise. This would give the pupils both intrinsic and extrinsic motivation which in turn would lead to self-discipline and habits of positive behaviour. The Welsh Government (2012) states that the more difficult the behaviour the higher the frequency of the rewards. As shown below. 
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 O'Learly et al. (1985) states that it is possible to run an effective classroom with an all positive approach such as rewards to reinforce positive behaviour. However, its stated that this approach would take up a lot of teacher time which is not always possible. Therefore, the use of negative consequences as well as rewards allows for teacher's time to be used for teaching effectively rather than managing behaviour in the classroom. Furthermore, Citino (1998) goes on to explain how punishments and consequences are an easy solution to an unwanted situation. Baranek (1996) states that the use of rewards can also cause self-discipline as students begin to form positive habits. Reeve (2006) states that ‘Extrinsic rewards enhance students' emotion and on-task behaviour.’ It is also stated that the rewards can affect students' inner motivation which as mentioned before they can develop self-discipline. This would be effective for classroom behaviour management as it would push pupils to learn and participate in the lesson more.  Furthermore, this approach is seen to be effective for children with learning disabilities and additional learning needs as if intrinsic rewards are used, these often mean sentimentally more to the pupils and therefore gives them a more positive reward to work towards. The use of intrinsic and extrinsic rewards can encourage them to work hard and reach their goals. Making this a useful approach for classroom behaviour management.  

Additionally, Citino (1998) writes how punishments and consequences are in place to try to discourage the student from negative or disruptive behaviour. Although this is an effective approach for classroom management to ensure there are no behavioural outbursts it can also mean for some that if punishment means extra work then learning can be associated with punishment. It is also sited that the punishments, consequences and rewards become bigger and bigger and often more expensive, as the difficult behaviour increases. In the rewards system students lose sight of the task and focus on gaining the reward so take no real value from the task at hand. However, then when the reward is taken away or not accomplishable for the student the difficult behaviour begins again. Therefore, there is a vicious never-ending circle. When do we say that rewards are no longer needed? Clearly, the rewards system is not working as initially desired. 

Overall, the reward systems within a classroom as well as the idea that negative actions lead to punishments and consequences is a useful and practical approach to behaviour management that can be used in any education setting with an appropriate reward for the age of the students and settings. The use of extrinsic rewards can be used on special occasions like end of term parties or work towards exams and intrinsic rewards can be an effective way to reward pupils daily. Just like the first  approach this would be a beneficial approach in any educational setting, such as a primary school or secondary school, a pupil referral unit or a nursery the approach would be effective as long as the rewards and punishments are appropriate for the age group and setting. Just as Renard (2015) states reward systems can boost self-esteem and motivate students. 

To conclude, the first approach of a positive environment is effective as a proactive approach as it shows the students that there is a support network in place for them if they ever need it. It reassures the students that they are safe within the classroom environment allowing them to relax and behave accordingly. Additionally, the second approach of reward systems benefits the children as they are able to form positive habits and develop their self-discipline. As the approaches are effective and suit all age groups and stages it makes them very useful to classroom behaviour management. However, it is important to note that rewards can become depended upon and it is important to ensure that this will does not happen and students form positive behaviour habits as opposed to depending upon rewards. Overall, the two approaches mentioned above have been proven to be useful when it comes to behaviour management in the classroom and are adaptable to all ages and stages making them effective for all. 
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