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Good morning, my name is Sehrish Chaudhry and welcome to my presentation. Today, my chosen Additional Learning Need is Attention Deficit Hyperactivity Disorder, also known as ADHD. ADHD is a neurodevelopmental condition which may affect attention, impulsivity, hyperactivity and emotional regulation within educational settings (American Psychiatric Association, 2022).

Throughout this presentation, I will begin by discussing the identification and diagnosis of ADHD within early years education. I will then critically explore two barriers that young children with ADHD may experience, including attention and concentration difficulties, alongside impulsivity, social and behavioural difficulties. Following this, I will evaluate structured classroom environments as a supportive strategy within early years practice. Throughout the presentation, I will also refer to the images included on my poster and discuss how these relate to educational experiences and classroom support for young children with ADHD.

ADHD is commonly identified during early childhood because practitioners and teachers may observe difficulties relating to concentration, listening, emotional regulation and behaviour within classroom environments (NICE, 2019; Nutbrown, 2019). According to the SEND Code of Practice (Department for Education and Department of Health, 2015), early identification and intervention are important in supporting children’s educational development and wellbeing. Similarly, the Welsh Government (2021) emphasises the importance of person-centred practice and early support for children with Additional Learning Needs within educational settings.

Diagnosis of ADHD usually involves observations from parents, practitioners, teachers and healthcare professionals alongside behavioural assessments and developmental histories (APA, 2022). Research by Sayal et al., (2018) suggest that early diagnosis may positively support access to educational interventions and specialist services. However, ADHD diagnosis remains debated within educational research. Some researchers argue that behaviours associated with ADHD may become more noticeable within highly structured classroom environments where young children are expected to sustain concentration and regulate behaviour for extended periods of time (Wearmouth, 2021).

Furthermore, concerns have been raised regarding stigma and labelling. Lebowitz (2016) argues that diagnostic labels may sometimes contribute towards negative perceptions and lower expectations within educational environments. This may affect children’s confidence, peer relationships and emotional wellbeing. Therefore, early years practitioners should adopt balanced approaches which recognise both the strengths and challenges associated with ADHD rather than focusing solely upon behavioural difficulties.

The first barrier I explored within my poster is attention and concentration difficulties experienced by young children with ADHD. Research suggests that children with ADHD may experience difficulties sustaining focus during structured classroom activities, particularly within busy or overstimulating early years environments (DuPaul and Stoner, 2020). This may affect listening, task completion, organisation and overall classroom engagement.

This image included within this section of my poster shows a young child appearing distracted within a classroom environment. I chose this image because it visually represents how concentration difficulties may affect learning experiences during everyday classroom activities. Within early years settings, distractions such as classroom noise, movement and transitions may make sustained attention particularly challenging for some children with ADHD (Barkley, 2021). 

Furthermore, recent research suggests that repeated difficulties with concentration may negatively affect children’s confidence and emotional wellbeing over time (Ewe, 2019). Young children may become frustrated if they are frequently corrected or compared negatively to peers during classroom tasks. This may also affect practitioner-child relationships and participation within learning activities.

However, some researchers argue that attention difficulties should not be viewed solely as deficits within the child. Cooper and Bilton (2014) suggest that highly structured educational expectations may sometimes disadvantage children who learn more effectively through active, movement-based and practical experiences. Similarly, the Welsh Government (2021) highlights the importance of adapting learning environments to meet individual developmental needs within early years settings.

Therefore, supportive classroom environments and practitioner understanding remain important in helping young children with ADHD feel engaged, supported and confident within educational settings (UNESCO, 2020).

The second barrier explored within my poster is impulsivity alongside social and behavioural difficulties experienced by some young children with ADHD. According to the American Psychiatric Association (2022), children with ADHD may experience difficulties regulating impulsive behaviour, emotional responses and activity levels within educational environments. Within early years settings, this may include interrupting others, excessive movement, frustration during activities and difficulties following classroom routines.

These behaviours may sometimes affect peer relationships and classroom participation. Research by Miranda et al., (2017) suggests that children with ADHD may experience social difficulties due to impulsive behaviours and emotional regulation challenges, which may affect friendships and emotional wellbeing during early childhood. Furthermore, practitioner responses to behaviour may significantly influence children’s confidence and classroom experiences (Ewe, 2019).

Within my poster, I included an image of a calm corner within an early years classroom. Although this image does not directly represent the barrier itself, it demonstrates how structured and supportive classroom environments may help children regulate emotions and reduce overstimulation. Calm spaces may provide opportunities for emotional self-regulation, reflection and sensory regulation within busy classroom environments (NICE, 2019).

However, some researchers argue that behavioural difficulties associated with ADHD may become intensified when classroom environment rely heavily upon prolonged sitting, rigid behavioural expectations and limited movement opportunities (Barkley, 2021). The Welsh Government (2021) therefore emphasises the importance of flexible and person-centred educational practice which supports children’s individual developmental and emotional needs.

Consequently, supportive practitioner approaches and emotionally safe classroom environments remain important in supporting behaviour regulation, emotional wellbeing and positive early educational experiences for young children with ADHD.

The final section of my poster explores structured classroom environments as a supportive strategy for young children with ADHD within early years education. I selected this strategy because research consistently highlights the importance of predictable routines, clear expectations and supportive classroom organisation in helping children regulate attention, behaviour and emotional responses (DuPaul and Stoner, 2020).

Within my poster, I included images of a visual timetable and a calm classroom area to demonstrate how structure and environmental support may positively influence children’s educational experiences. Visual timetables may help young children understand routines, transitions and classroom expectations more clearly, which may reduce anxiety and improve classroom engagement (Blandford, 2017). Similarly, movement breaks and calm classroom spaces may support emotional regulation and concentration within busy early years environments (NICE, 2019; Education Endowment Foundation, 2018). 

Supportive learning environments may positively influence motivation, independence and engagement during early childhood education (Reeve, 2021; Rogers, 2021). Furthermore, Macintyre (2015) highlights the importance of adapting classroom practice to meet children’s individual developmental needs rather than expecting all children to learn and behave identically.

However, structured classroom strategies may not always be implemented consistently within educational settings. Large class sizes, limited staffing and practitioner workload may create challenges when attempting to provide individualised support for children with ADHD (Greenway and Rees Edwards, 2021). Additionally, not all children with ADHD respond similarly to environmental adaptations, meaning practitioners should adopt flexible and child-centred approaches rather than relying upon one universal strategy (Young et al., 2020).

Overall, structured classroom environments may positively support concentration, emotional regulation and classroom participation for young children with ADHD when implemented consistently and alongside supportive practitioner relationships.

Before concluding my presentation, I have included two audience questions relating to my chosen Additional Learning Need.

The first question is:

“What other strategies are out there to support the ALN?”

In addition to structured classroom environments, there are several other strategies which may support young children with ADHD within early years education. For example, positive reinforcement strategies may help encourage engagement, confidence and appropriate classroom behaviours through praise and reward systems (Barkley, 2021). Sensory and movement-based approaches may also support children who experience difficulties remaining seated or regulating attention for extended periods of time (NICE, 2019). Furthermore, collaborative working between practitioners’ parents and external professionals may help provide more consistent support for children across educational and home environments (SEND Code of Practice, 2015).

The second question is:

“Is there another strategy that you found interesting and why?”

One strategy I found particularly interesting was the use of movement breaks within early years classrooms. I found this strategy interesting because research suggests that physical movement opportunities may positively support concentration, emotional regulation and classroom engagement for some children with ADHD (Gapin and Etnier, 2016). Rather than expecting young children to remain seated for long periods of time, movement-based approaches may create more developmentally appropriate learning experiences during early childhood education. I also found this strategy interesting because it reflects the importance of adapting classroom environments to meet individual learning and developmental needs rather than expecting all children to learn in identical ways.

In conclusion, ADHD may affect young children’s attention, behaviour regulation and educational experiences within early years settings. Throughout this presentation, I have critically explored how attention difficulties, impulsivity and behavioural challenges may create barriers to classroom participation and emotional wellbeing. I have also discussed how structured classroom environments, including visual timetables, calm spaces and predictable routines, may positively support young children with ADHD. However, effective support requires flexible, child-centred and well-informed early years practice (Welsh Government, 2021; Estyn, 2021). This recognises children’s individual strengths, developmental needs and educational experiences (Florian and Black-Hawkins, 2016).

Thank you for listening.
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