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Chapter 1 - Introduction	

1.1 Background
In Wales, the education system recently underwent significant transformations through the introduction of a new curriculum in 2022. These changes were instigated by the Welsh Government's report, "Successful Futures" (2014), which was authored by Graham Donaldson. The report highlighted the utmost importance of supporting every young person and placed particular emphasis on child wellbeing as a crucial area of schools' success. Consequently, Graham Donaldson's review of the Welsh curriculum has propelled child wellbeing to the forefront of educational priorities. Nevertheless, it is worth acknowledging that the concern for student wellbeing in schools has been a long-standing issue, and the recent developments represent a notable stride towards addressing this vital aspect of education.
Several previous policies and guidelines have indicated that more needs to be done to enhance pupil wellbeing, including the Wellbeing of Futures Wales Bill (2015), this highlights a set of long-term goals to develop the wellbeing of Wales and the National Institute for Health and Clinical Excellence (NICE) established updated recommendations for supporting wellbeing in primary and secondary education. They both support the idea that schools have a role in preventing the onset of poor outcomes and supporting those who have identified needs. These guidelines are also in line with ‘The Every Child Matters’ (ECM; DfES 2004) policy that education has a duty to promote wellbeing. Similarly, Estyn (2010) has placed a greater emphasis on wellbeing in its new common inspection framework.

1:2 Researcher’s Rationale
It is intended that this research would help shed light on the experiences of educational staff on the implementation of an intervention to support wellbeing. According to the researchers' observations, the demand to support pupils' wellbeing was highly needed. there appeared to be an increase in poor social interaction and relationships, lack of self-esteem and resilience and therefore having an impact on mental health, attitudes to learning and attendance. The opportunity to introduce Thrive from the local authority was a welcomed suggestion and the researcher had a personal interest and strong belief that wellbeing is important in education.  
The researchers concern developed after the Thrive approach (TA) was introduced and the differing perceptions of teachers that followed. In the researcher's experience, there were mixed views on this approach, and this appeared to impact on how thrive was delivered. 

1.3 Background to Thrive
The Thrive Approach (TA) is a well-known program designed to support children and young people with social, emotional, and behavioural difficulties in schools. It aims to promote positive outcomes for vulnerable pupils by focusing on the development of their social and emotional wellbeing (The Thrive Approach, 2023). Despite the increased popularity of The TA in educational settings, there is a need to examine and understand the perceptions of school staff regarding its utility and effectiveness. 
Research on the perceptions of the TA in schools can provide valuable insights into how it is perceived, understood, and implemented by educational professionals. Understanding these perceptions is crucial for assessing the program's impact, identifying areas of strength, and addressing any potential limitations or challenges. It is hoped that the findings can inform educational policymakers, and practitioners about the strengths, limitations, and potential areas for improvement in the implementation of the program. This research can contribute to evidence-based decision-making, helping to optimize the use of the TA in supporting the social, emotional, and behavioural wellbeing of children and young people in educational settings. 


1.4 School and/or local context
The research will be conducted in an English medium 11-18 comprehensive school in Southwest Wales with a school size of over 1200 pupils. 38% of pupils live in 20% of Wales's most deprived areas, with over 25% of pupils eligible for free school meals and over 20% identified as having additional learning needs. The researcher has a role within this setting as a teacher of inclusion and will conduct all research to help inform and improve teaching and learning outcomes. 

1.5 Structure of this study
This chapter briefly introduced the context within which Wellbeing has become a key focus in education in Wales and the background to the TA. Six additional chapters were used to structure this study. The intention of Chapter 2 considers literature that relates to the research questions. To answer the research question fully, a literature review was conducted on the following areas relating to Wellbeing, The TA and similar interventions, training, and the role of the secondary Teacher. Chapter 3 discusses the data collection techniques and analysis used and specifics on ethical issues. The themes that arose from the thematic analysis of the semi-structured interview data are discussed in Chapter 4. Chapter 5 discusses the findings from the data obtained, the study's limitations, and finally Chapter 6 offers recommendations for future research. 
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2. Introduction
This chapter aims to review, explore and synthesize the existing body of literature on the interventions for improving social and emotional wellbeing in a local authority supported secondary schools in Wales.  Local authorities and schools have adopted different approaches and schemes to support young people with their wellbeing.  An example of this is the TA (The Thrive Approach, 2023). This resource enables staff to make a baseline assessment of a young person’s developmental level and to then use different strategies to teach appropriate intervention, so that the young person can develop. Approaches such as thrive require staff to receive training and implementation time. Staff may be drawn from a variety of disciplines and have various levels of engagement with the resources. This literature review will consider understanding of wellbeing interventions that are being used within secondary schools in the UK, training, review processes and the opinions of staff over the implementation of the resources.   

The review of the literature in this paper is relevant to the primary research question and any necessary supplementary questions. To get a clear description of this concept and some background information, Section 1 will look at the larger body of literature on social and emotional wellbeing. The second section investigates the role of the secondary school teacher and the school itself. The provision of wellbeing training in educational settings is examined in Section 4. The use of educational interventions to support wellbeing is examined in Section 5 together with earlier efforts. Section 6 will examine any gaps in the study or limitations, followed by the research questions.
 




2.1 Section 1 - Social and emotional wellbeing

2.1.1 What is social and emotional wellbeing?  
To better understand the growing emphasis on promoting wellbeing in schools, it is important to first establish a clear definition of what constitutes "wellbeing." According to the World Health Organisation (WHO, 2005, p.12): 

‘Wellbeing is a state in which individuals can realize their full potential, cope with everyday stressors, work productively, and make meaningful contributions to their community. essentially, it refers to mental health and overall wellbeing.’ 

For this research, the term Wellbeing, be used as an umbrella term to represent social and emotional wellbeing.  



2.1.2 Background on wellbeing 
The worrying trend of rising mental health issues among young people over the past 20 years has been highlighted by a research report by WHO (2015), it stipulate that over the last 25 years, mental health difficulties have increased in young people worldwide, Additionally, a study by Gore et al (2011) cites that an estimate 10-20% of students in education have a diagnosed mental health condition, which emphasises the prevalence of the problem. However, even though WHO being a reliable source it is important to note that the literature mentions an increase in mental health difficulties over the last 25 years. While this data is significant, it would be even more compelling if there were additional and more recent longitudinal studies or multiple sources of data that could corroborate this claim and provide a clearer picture of the trends. The research also mentions that mental health difficulties have increased worldwide. It would be helpful to examine variations in this trend across different countries, cultures, and socioeconomic contexts. Some factors contributing to mental health issues may be universal, while others could be specific to certain regions.


2.1.3 Implementation, funding, and policy

The Donaldson report, Successful Futures (2015) and the Welsh Assembly Government (WAG, 2022) have recognised the importance of developing pupils' wellbeing and put it as one of the areas of learning within the curriculum (health and wellbeing). The guidance suggests that it helps to deliver healthy confident and resilient learners, this idea is reiterated in every child matter document (ECM DF Ed, 2004). All three initiatives suggest that developing children's good mental health is a vital factor in protecting children from wellbeing difficulties that in turn can impact on pupil's attainment (NICE, 2009]. While the recognition of the importance of wellbeing in education is commendable, the critical aspect lies in how well these ideas are being implemented in schools. Examining whether schools have the necessary resources, trained staff, and structured programs to address students' wellbeing is crucial to understanding the effectiveness of these interventions.

Danby & Hamilton (2015) found in a small case study (sample size 29) that many schools believed the increase in the need to support students' wellbeing was due to factors like limited funding and overburdened external specialist services, placing pressure on schools. One of the limitations of the study is the small sample size. This sample may not be representative of all schools, and the findings may not be generalizable to a larger population. Additionally, the study's reliance on self-reporting from schools could introduce bias, as schools may be hesitant to report challenges or shortcomings in supporting students' wellbeing. Overall, while the study provides valuable initial insights into the difficulties schools encounter in supporting students' wellbeing, it is essential to acknowledge its limitations and call for further research to better comprehend the complexities.

The next section will review this literature considering how this research and recent policy changes have affected teachers' obligations and demands for fostering wellbeing in the classroom. 
 

2.2 Section 2 -What is the role of the secondary teacher and the secondary school?	Comment by Melissa Owen (0801544): add more about schools role
2.2.2 Role of teachers 
There is a large volume of research that looks to identify the changing role and expectations of schools and teachers in secondary education.  Striking a balance between academic teaching and other roles, such as mentoring, counselling, or administrative tasks, is crucial for ensuring teachers can meet the diverse needs of their students (Maden, 2017).

Research suggests that schools are under increased pressure to provide early and easy access to high-quality mental health support because the demand for these services (CAMHS) is greater than the supply (Mckee & Breslin, 2022; WAG, 2018). Integrating wellbeing initiatives into academic objectives rather than treating them separately is crucial to successfully promoting it in educational settings. How wellbeing is being incorporated into educational practises in schools should be evaluated. Koller & Bertle, 2006 suggest that this can be emotionally challenging and complex and could potentially have an impact on teachers's wellbeing. Further investigation is required into how Scotland implements this strategy and supports the teachers in this capacity.

 
2.2.3 Role of the school, a whole school approach

Research suggests that having schools deliver a strong emotional wellbeing environment can build resilience for young people can prevent emotional health problems and reduce the escalation of more serious mental health problems in the future (WAG, 2021). This idea is also supported in an Estyn report (Happy and Healthy Schools, 2019) which suggest that good schools are the ones who approach health and wellbeing as a whole school through teaching PSE in tutor time session. Addressing wellbeing often requires collaboration between schools, families, and communities. A critical analysis should assess the level of involvement and engagement of all stakeholders in fostering a supportive environment for students' mental health. 

2.2.4 Implementation in secondary schools
Research has shown that implementing wellbeing strategies in a secondary school can be quite different in a Primary school. There are several factors that can impact implementation of a wellbeing intervention in secondary schools. Firstly, limited contact with one teacher and the time to be able to provide targeted approaches to pupils who need this (WAG, 2019). Secondary schools often have larger student populations and more complex schedules compared to primary schools. This can make it challenging for individual teachers to have the same level of contact and connection with each student, potentially affecting their ability to provide personalized support (Estyn, 2019). 

Blakemore (2018) also suggests that it is more difficult to support pupils' wellbeing in secondary schools. This research suggests that the brain develops in adolescence and can be related to behavioural changes such as risk-taking or challenging behaviours that impact their wellbeing. She argues that secondary education staff should be trained on how to deal with teenagers and develop their understanding of adolescence development. However, the paper solely relies on neuroscientific aspects of brain development without considering other factors influencing adolescent behaviour. This potentially provides an incomplete view, and the paper only focuses on the challenges without providing concrete strategies or solutions for educators, it might not be as helpful in guiding policy or practice.
 
 The research above shows that promoting wellbeing often requires specialized skills and knowledge. Schools should offer adequate training and support to teachers and staff to effectively address students' emotional needs and create a positive learning environment. This leads to the next section of the literature review
 
 

2.2.5 Training  

The Happy Healthy Schools Report (2019), The Donaldson Report (2015), and the Welsh Government's guidance on "whole school Approach to Mental Health and Wellbeing Framework" all support consistent whole-school approaches to everyone's emotional wellbeing and mental health. This guidance on a "whole school approach to mental health and wellbeing framework" underscores the significance of prioritizing emotional wellbeing and mental health in schools. The Welsh Government's 2021 survey of 142 schools in Wales, found that more training is required for all school staff to carry out this policy in an efficient manner. This consistency may serve as solid groundwork for enacting policies that effectively advance wellbeing. According to the survey's findings, to successfully promote mental health and wellbeing in the school setting, it is important to address practical issues, adapt strategies to the context of each school, and remain committed over the long term. It is also important to note that the sample size of the survey (142 schools) may be considered relatively small, and its representativeness across all schools in Wales could be questioned. Additionally, the survey findings suggest a need for more training for school staff, but the specific training requirements and challenges faced by individual schools may not be fully explored.



2.2.6 Lack of understanding 
The Young People and Education Committee (2014:2019) found that a lack of understanding, training and confidence in dealing with mental health and wellbeing in schools has led to staff referring pupils into CAMHS incorrectly which has led to external agencies being outweighed by demand and has put additional pressures on these services.  The findings from this report highlight the importance of addressing the lack of understanding, training, and confidence in dealing with mental health and wellbeing among school staff. Mckee & Breslin (2018) argue that, by implementing appropriate measures, such as comprehensive training, in-school support services, and early intervention programs, educational institutions can better support young people's mental health and reduce the strain on external agencies. Ultimately, a collaborative and proactive approach is vital in ensuring the wellbeing of young individuals within the educational system.

 
Kutcher et al (2016) pointed out that educational interventions have hugely improved over the years and teachers' knowledge and attitudes on mental health have improved. This has reduced stigma and had an indirect positive impact on pupils. However, Mckee & Breslin (2018) voiced concerns from teachers that were totally ill equipped. They said that there should be mandatory part of teachers training and that everyone should be trained consistently and there was a call for specialists to work with schools in order to develop teaching and staff awareness' The contrasting  perspectives highlight the progress made in addressing mental health in education, as well as the challenges that still exist. To create a supportive and effective environment for students' mental health, it is vital to continue improving teacher training, ensuring consistency in support, and collaborating with mental health specialists. By taking a holistic approach to mental health in education, schools can play a crucial role in reducing stigma and supporting the overall wellbeing of their students.


2.3 Section 3 Wellbeing Interventions  
The purpose of the literature review's next section is to discuss Similar interventions to ‘The Thrive  Approach’ to get an appropriate understanding of its use in comparison to other interventions.  

2.3.1Thrive 
Thrive is an online intervention and assessment tool that has been developed to help students who might need support with their wellbeing by providing them with tools to help them reengage in their studies (Projects for Fronting the Challenge were limited in 2014). Thrive believes that child development consists of six building blocks that are linked to learning for wellbeing development. 
According to the TA, these building blocks will remain solid if we have enough cases of positive experiences over time. However, because of certain life events, these building blocks may be interrupted, leading to gaps in the child's development. By observing behaviours and then offering relevant experiences to reshape the brain and fill these gaps, Thrive aims to do just that. The Thrive evaluation looks at the following developmental phases.
· Being (0-6 months)
· doing (6-18 months)
· Thinking (18-36 months) 
· Power and identity 3-6 years) 
· Structure (6-12 years): and 
· Identity, sexuality, and separation (12-18 years) 
(Fronting the Challenge, 2014)



The TA draws from attachment theory and neuroscience, which are valuable frameworks for understanding the importance of early experiences in shaping emotional development and relationship patterns. This theoretical foundation may provide a comprehensive understanding of how wellbeing is influenced by early life experiences. It can be argued that unbiased research studies demonstrating positive outcomes and improvements in student's wellbeing would enhance the intervention's credibility, which is currently extremely limited. Gibby-Leversuch, Field and Cooke (2019) argue that even though thrive is based on attachment theory there is limited evidence to support these connections.

The research findings above also indicate that the Thrive training comes with significant costs, and its effectiveness is not extensively supported by evidence. This leads to the proposition that schools might explore other viable interventions or solutions. One such alternative is the development of teacher and child relationships or the implementation of nurture groups. The researcher holds the belief that these alternatives have a more substantial evidence-based success rate, making them potentially more beneficial options for schools seeking to enhance students' wellbeing.





2.3.2 Other interventions used to wellbeing. 
2.3.3Nurture groups 
The purpose of a nurture group, according to Bonnathan & Boxall (2000), is to assist students in successfully participating in class through withdrawal sessions and interventions, who have wellbeing difficulties. Cooper, Arnold, and Boyd (2000) found that this intervention had a positive effect on the school's ethos and academic results after a year of implementation in their study of 216 people with SEBD. The nurture group intervention shows promise in supporting students with wellbeing difficulties within mainstream settings. The positive effects on school ethos and academic results indicate its potential benefits. However, nurture groups are short-term interventions where pupils sometimes integrate back into mainstream education, consideration to the integration of pupils back into settings may impact on the long-term effectiveness and research has shown there is limited evidence to support this. (Gayter, 2018). 

 


2.3.4 Boxall profile  
Another intervention commonly used in school’s is the Boxall profile (BP). It is like thrive in the way it uses an online tool it then provides series of questions of measures against a specific criteria and assessments can be used later to measure progress (Bennathan & Boxall, 2000). It can also be used for as an assessment tool for pupils to access nurture groups. (Cooper, Arnold and Boyd, 2003). The BP was developed by Marjorie Boxall (Bennathan, 1998). The assessment provides educators with an insight into the pupils ' behaviours and allows them to think about what may be causing those challenges. It is said to be the most popular assessment tool for wellbeing used in the UK (Boxall, 2021) 

The BP widespread use in schools and its ability to provide insights into students' behaviours are positive aspects. However, a study conducted by Sloan et al. (2019) raised questions about its long-term impact on academic achievement. The study, which examined a non-random sample of 384 children in a primary school setting, found limited evidence that using the BP to support students' wellbeing had a significant influence on their academic outcomes. Analysis of this paper suggests that the findings may not necessarily generalize to secondary schools. Moreover, assessing the long-term impact of an intervention on academic achievement is complex, as numerous factors contribute to a student's academic progress.
Given this, Further research is needed to assess the efficacy of these interventions in diverse educational settings and age groups to inform evidence-based decision-making in supporting students' wellbeing.


 
 
 
 2.4 Limitations of this literature review 

This literature review provides valuable insights into interventions for improving wellbeing in secondary schools in Wales. However, there are some limitations and areas for critical analysis to consider:
· Lack of diverse Studies on the TA - A lot of the research focused heavily in primary school settings and there was limited evidence of developing wellbeing in secondary schools, especially the TA. 
· Lack of evidence to show the effectiveness of the TA - there appeared to be limited long term data to support the idea of the TA being effective in supporting pupils wellbeing. 
· Potential Biases and Limitations: Many studies identified were written by thrive researchers and therefore had a specific bias. These papers also had limitations, such as small sample sizes. 
· Extremely limited, research on the TA from non-biased researchers. A lot of the research collated appeared to be from Thrive practitioners themselves.

In conclusion, the scope of this literature review is limited. These research gaps have been used to frame and support my research question. Following this review, it was determined that several related questions needed to be investigated to fully address the main research question.

2.5 Research question/title:
In what ways is the TA perceived by teachers and teaching assistants to be effective in supporting learners social and emotional wellbeing in a secondary school in Wales?
(a) 1.1 How does training impact on how effective the TA is?
(b) 1,2 How does the way in which Thrive is delivered impact on how effective the programme is?
(c) 1.3 What are the overall perceptions of teachers? 
2.5.1 Research aims
· To investigate the perceptions of secondary school staff regarding the implementation and effectiveness of the TA in supporting wellbeing among pupils.
· To identify the factors that facilitate or hinder the successful implementation of the TA in secondary schools.
· To compare the perceptions of different stakeholders, such as teachers and teaching assistants, regarding the effectiveness and of the TA.
· To gather feedback and suggestions from school staff on ways to enhance the implementation and effectiveness of the TA in their specific educational setting.
· To contribute to the existing body of literature on wellbeing interventions in education by providing valuable insights into the perceptions of the TA from the perspective of secondary school educators.
· To contribute to the developing of teaching and learning in Wales and school improvement. 
· To generate evidence-based recommendations and best practices for the successful integration of the TA into secondary school settings to support students' overall wellbeing and academic success.
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Chapter 3 – Research Design 

3.1 Introduction 
In this section, it will explore the epistemological and ontological stance of the researcher, providing insight into the underlying beliefs and assumptions that guide this study. Additionally, it will present the theoretical framework that forms the foundation of the research, drawing upon key social and educational theories to frame the investigation into the TA in secondary schools.
Furthermore, the research design will be outlined, encompassing the chosen research methods and data collection procedures. This includes careful consideration of ethical considerations to ensure the integrity, reliability, and validity of the findings. It is essential to emphasize that all research conducted in this study has received ethical approval from the University of Wales Trinity St. David (UWTSD).

 
3.2 Introduction to the Research Approach 
This research approach is rooted in the researchers own personal philosophical ideas and beliefs, which are reflected in the formulation of the research questions and provide the theoretical foundation for the study (Denscombe, 2013). 
In the context of exploring the perceptions of the TA, the theoretical framework that aligns well with this researcher’s beliefs is social constructivism. Social constructivism is a theoretical perspective that emphasizes the significant impact of social and cultural factors on the construction of knowledge and meaning (Keaton and Bodie, 2011). 
In the case of the TA, social constructivism suggests that the perceptions and beliefs of teaching assistants and teachers about this intervention are shaped not only by their individual experiences but also by the social interactions they have within the school community. These perceptions are influenced by the norms, values, and beliefs prevalent in the school environment. Teachers and staff may develop their perceptions of the intervention through their interactions with colleagues, training sessions, and professional discussions.
By adopting a social constructivist lens, the research can delve into the complexities of how the TA is understood and experienced within the social context of the secondary school. It recognizes that perceptions are not static but are influenced by social interactions and the shared interpretation of experiences. As such, the research will aim to capture the multifaceted and dynamic nature of individuals' perceptions of the TA in the educational setting.


3.3 Personal position 
In this study, the researcher plays an active role in data collection as the research is being conducted within their own setting with the aim of understanding the participants' perceptions of the TA (Thomas, 2009). However, it is important to note that the researchers interest in Thrive is primarily professional in nature. The researcher is aware that their position as the researcher may influence the responses of the participants, which is known as the Hawthorne effect, where participants may alter their behaviour when being observed or assessed (Sedgwick and Greenwood, 2015).
In understanding how reality is perceived, the researcher can align with the epistemology of an interpretivist (Cohen et al., 2018). As an interpretivist researcher, the focus is on trying to understand the participants' reality and their subjective experiences. This stance has led to reject alternative paradigms such as positivism, as suggested by Cohen (2008), which views the world as external and emphasizes a detached role for the researcher in relation to the participants (Carson et al., 2008). Instead, the researcher value’s the importance of interpreting and understanding the participants' viewpoints in their unique context.
By adopting an interpretivist approach and recognizing the potential influence of the researcher's position, the aim is to conduct this study in a way that respects the participants' perspectives and ensures the reliability and validity of the findings. 



3.4 Theoretical framework 
Introduction
The theoretical framework on the factors that influence the delivery of an intervention in schools is a critical aspect of research that seeks to understand the effectiveness and outcomes of interventions aimed at improving student wellbeing. This framework incorporates various theories and models to explain the relationship between training, intervention delivery, and the resulting impact on students' wellbeing. Some key aspects of this theoretical framework will be discussed in this next section.
3.5 Training 
In recent years, schools have been implementing various interventions aimed at improving student outcomes. However, the effectiveness of these interventions is often relied upon the training of teachers in implementing them. According to Webster et al. (2012), the lack of training among teachers can have a significant impact on their ability to effectively deliver new interventions For example, they have emphasized the importance of training, support, and timely evaluation of teachers who participate in the implementation of intervention programs. Without consistent and intensive delivery of the intervention by schools, it is possible that no desirable changes will be observed (Goldberg et al., 2018).
The theoretical framework underlying the impact of teachers' lack of training on intervention delivery is based on several theories and concepts. One key theory is the social cognitive theory, which suggests that individuals gain knowledge and skills through observation, modelling, and reinforcement (Czerniak and Chiarelott, 1990) According to this theory, teachers who receive comprehensive training in intervention programs are more likely to acquire the necessary knowledge and skills needed for effective implementation (Schwarzer, 2015) This theory is important because it will allow the researcher to examine what extent the amount of training had an impact on the delivery of the TA. 
3.6 Examining the population of the study
Another relevant theory is the diffusion of innovation theory, developed by Rogers (in 1962. He explains that over time a new intervention can gain momentum and diffuse through a specific population, but the intervention must be adopted by those individuals. He states that this does not happen simultaneously, and it is impacted on the persons willing to adopt which can vary from person to person. There are five stages to his theory (see Figure 1 & Appendix9). This theory suggests that the successful adoption and implementation of an innovation, such as the TA, is influenced by factors such as the perceived benefits of the intervention, compatibility with current practices and norms, implementation difficulty, and who encourages this change. Lamorte, (2022) argues that by understanding the targeted population and the factors that influence their rate of adoption. This is a key idea when analysing the concerns on how the TA is being implemented. 
[image: ]Figure 1
Based on these theories, it can be suggested that when teachers do not receive sufficient training in an intervention implementation, they may have negative outcomes on intervention delivery. Insufficient training can lead to a lack of knowledge and understanding of the intervention strategies, resulting in ineffective implementation. In addition, teachers who are not adequately trained may also lack the necessary skills and confidence to effectively deliver the intervention.
3.7 Perceptions
The Theory of Planned Behaviour (TPB). developed by Icek Ajzen, helps understand human behaviour, including decision-making processes, intentions, and actions. It provides insights into how individuals' attitudes, subjective norms, and perceived behavioural control influence their behavioural intentions and, consequently, their actual behaviour (Yan and Sin, 2013).
In the context of the delivery and effectiveness of the TA by teachers in schools, the TPB can be applied as follows:
· Teachers' attitudes impact their evaluation of interventions, with positive attitudes boosting motivation and enthusiasm for implementation. Negative attitudes may hinder engagement or investment in the intervention.
· Social pressure and expectations from school leaders, or parents, influencing teachers' compliance with intervention implementation and incorporating it into teaching practices.
· Teachers' beliefs about their ability to successfully implement interventions. Confident teachers engage in intervention delivery with self-efficacy, while being overwhelmed or lacking resources may lead to low behavioural control, reducing commitment.

These three factors influence teachers' intentions towards intervention delivery, influencing their actual behaviour and implementation. By identifying and addressing teachers' perceptions and barriers to intervention implementation, schools can develop targeted strategies to promote positive attitudes, enhance perceived behavioural control, and create supportive environments. This can improve the likelihood of successful intervention delivery and contribute to positive outcomes for students' wellbeing.
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4.1 Introduction
In this section, the researchers present the research methods employed in the study to explore and understand the perceptions of the TA within the context of secondary schools. The chosen research methods are considered crucial for collecting, analysing, and interpreting data, which will enable the researchers to gain valuable insights into how teachers and teaching assistants perceive the TA. By adopting a rigorous and appropriate research methodology, the researchers aim to ensure the reliability and validity of their findings.


The research design and methods were carefully selected to align with the interpretivist paradigm and social constructivist approach, as discussed in the previous sections. As an interpretivist researcher, the researcher believes that reality is socially constructed, and individuals actively participate in creating their understanding of the world through social interactions and shared experiences. Accordingly, the researcher seeks to delve deeply into the subjective perspectives and experiences of the participants to gain a comprehensive understanding of the of the TA.
To achieve the research, an inductive reasoning approach was used. This method allows for a general conclusion from numerous observations, patterns and relationships gathered during the research process. By analysing the data inductively, the researcher can explore the diverse and nuanced perspectives of the participants, uncovering valuable insights that may not have been evident through deductive reasoning.
The research methods emphasize qualitative techniques, as they align with the researcher’s epistemological stance that emphasizes subjective knowledge and context-dependent understanding. Through qualitative data collection and analysis, the researcher can capture rich and detailed narratives, providing a deeper exploration of the participants' realities and experiences.
Throughout the research process, ethical considerations have been paramount. Ethical approval from the UWTSD, ensuring that the participants' rights and confidentiality are protected, and they have given informed consent to participate in the study.
This section will provide a comprehensive overview of the research methods, including data collection procedures, data analysis techniques, and the overall research design. The Researcher seeks to present a credible and insightful examination of the perceptions of the TA within secondary schools, shedding light on the potential impact and effectiveness of this intervention in supporting wellbeing.






4.2 Action Research/ Reconnaissance stage one of action research   

In this section, the study adopts an action research approach to investigate the implementation and impact of the TA in secondary schools. Action research is a participatory and collaborative methodology that allows researchers to work closely with educators and stakeholders to identify challenges when implementing an intervention and gives the opportunity to evaluate its effectiveness. ​(Cohen, Manion et al. 2007) By actively involving teachers, and teaching assistants, in the research process, action research seeks to generate practical solutions and bring about positive changes in educational practices. The researchers aim to gain a comprehensive understanding of how the TA is perceived, experienced, and utilized in schools, with the goal of informing and improving wellbeing interventions in the researcher's educational context. It’s said to be a useful method for change and improvement (Efron & Ravid, 2019). 

In contrast to other research approaches, such as experimental or quantitative methods, action research offers a more contextually sensitive and nuanced exploration of the TA's perceptions (Elliott, 1991). It provides valuable insights into the lived experiences of stakeholders, which may not be captured adequately through other research methodologies. Therefore, action research is the most suitable approach to comprehensively investigate and inform the implementation and effectiveness of the TA in secondary schools.


4.3 Reconnaissance stage 
For this research, it was deemed necessary to follow the Mckernan (1991) and Kemmis & Mctataggart (1988) reconnaissance action research model inspired by Lewin's concept of spirals (As shown in figure 2). In this study, the researcher adopts the Lewin model, which involves a series of cycles, each encompassing analysis, reflection on the problem, reconnaissance, and evaluation of the intervention. This approach aligns with the research question, which seeks to gather the perceptions of teachers and teaching assistants regarding the TA.
In stage one of the research, data gathering from teachers and teaching assistants will be conducted to explore their perceptions. This stage is supported by Kemmis, Mctaggart, and Nixon (2014), who describe reconnaissance as a process of identifying shared concerns among different individuals. By employing this approach, the researcher aims to identify common themes and insights from the perspectives of diverse stakeholders in the school setting.
In stage two, the researcher will examine the effectiveness of the TA through a baseline assessment and implementation of the thrive and develop a comprehensive plan of action. Following the Lewin model of action research allows for an iterative and adaptive process, enabling the study to delve deeper into the perceptions of stakeholders and enhance the overall effectiveness of the TA in secondary schools.


(Figure 2) The basic cycle of the Action Research (Lewin, 1948)[image: ]
(researchgate.net) 

4.4 Participatory  
The research approach employed for this study is Participatory Action Research (PAR), which can be considered a form of 'insider research.' In this methodology, the researcher adopts two distinct positions. Firstly, they embrace an insider's perspective, drawing upon their firsthand knowledge and views of the setting under study. Secondly, they strive to perceive themselves as an outsider, attempting to see things from an external perspective (Kemmis, Mctaggart, and Nixon, 2014).
The researcher in this study holds a dual role, initially as a teacher within the school and subsequently as the researcher. By adopting the Critical Participatory Action Research role, the researcher seeks to explore a felt concern within their setting and engage with the perspectives of other stakeholders (Kemmis, Mctaggart, and Nixon, 2014).

4.5 Reflexivity in Action Research  
Within the action research, reflexivity stands as a vital concept. It refers to the process of examining and critically analysing one's own perspectives, positions, and involvement in relation to the research process and the community being studied. This self-awareness is essential as it allows researchers to recognize and account for their biases, assumptions, and values that could potentially impact the interpretation and outcomes of the research (Cohen, Manion, and Morrison, 2018).

 
 

4.6 Sampling strategy 
The sampling strategy for this research, conducted as part of the reconnaissance stage in the action research process within the researcher's own educational setting, focused on contacting participants exclusively from the researcher's school who possessed prior experience in delivering the TA.
Before proceeding with data collection, prior consent was sought from the headteacher and governors. An initial email was sent to them, outlining the interview questions and providing background information about the research (see Appendix 2). Additionally, a detailed discussion was held with the headteacher to address any queries and concerns.
For participant recruitment, the researcher exclusively targeted individuals identified by the school as having experience in delivering the TA. This ensured that all contacted participants had a clear understanding of the research focus and interview questions. Email communication was chosen for its efficiency in delivering information and obtaining quick responses. The emails included comprehensive details about the research and consent forms.
Strategic sampling was implemented, specifically employing a combination of purposive and random stratified sampling methods. The researcher selected staff members from the educational setting who held various positions but were all involved in delivering the TA. This approach allowed for diverse perspectives, benefiting from varying levels of experience and viewpoints (Magnusson and Marecek, 2015).
Initially, the researcher intended to use random stratified sampling, where the population is divided into groups based on shared characteristics, and random sampling is done within each group (Thomas, 2017; Cohen, Manion, and Morrison, 2018). However, upon identifying willing participants, a balanced representation of teachers and teaching assistants was achieved without needing to conduct the second stage of random selection.
By adopting this sampling strategy, the researcher aimed to gather a comprehensive representation of all individuals involved in delivering the TA at the school, enabling a thorough exploration of their perceptions and experiences.


	Participants 
	population 
	Sample 

	Teachers 
	3 
	3 

	Teaching Assistants  
	3 
	3 



4.7 Sample size 
The research utilized a small sample size of 6 participants, primarily due to constraints in time and the limited number of staff trained in the TA at the research setting. The selected sample size aligns with the population of teachers and teaching assistants who have received Thrive training. According to Krejcie and Morgan (1970), the sample size should be determined based on the population, not the number of participants, thus justifying the choice of approximately one-third of the population.
As this study represents stage one of the reconnaissance in the action research process, the researcher deemed the data obtained from this sample size sufficient for establishing the foundational insights. Further details and depth of investigation will be conducted during stage two of the action research. Considering the available time and resources, the chosen sample size was considered feasible, as outlined by Martyn Denscombe (2010).
 
4.8 Data analysis
4.8.1 Semi structured interviews
The research employed a participant-centred approach by conducting semi-structured interviews to explore the perceptions of teachers and teaching assistants regarding the TA. As an interpretivist researcher, the focus was on understanding how participants experience events in their lives and seeking the meanings behind their cognitive interests (Magnusson and Marecek, 2015; O'Donoghue, 2006).
Semi-structured interviews were chosen as they allow for in-depth exploration, flexibility, and adaptation to individual participants' responses. This method prioritizes the participants' voices, enabling them to express themselves freely and share diverse viewpoints, personal nuances, and unique narratives. The flexibility of semi-structured interviews ensures that the questions and probes can be tailored to each participant's background and experiences, promoting a comfortable and open environment that establishes rapport and trust.
Several justifications support the use of semi-structured interviews. Firstly, they enable the gathering of rich and detailed insights, facilitating a comprehensive understanding of participants' thoughts and experiences. Secondly, the openness to unexpected insights contributes to the richness and depth of the data. 
The chosen data collection method aligns closely with the research question, which aims to explore and understand the perceptions of teachers and teaching assistants regarding the TA. Through semi-structured interviews, the researcher could delve into participants' personal views and experiences, gaining valuable insights into the effectiveness, challenges, and potential improvements of the TA within the school setting. This alignment ensures that the research findings directly address the research question and contribute to a comprehensive understanding of the topic.

The interviews took place at a convenient time and location within the researcher's setting. Each interview, lasting approximately one hour, was recorded using the UWTSD Teams accounts to adhere to ethical guidelines. Participants were clearly informed about their right to withdraw consent at any point during the process. This approach ensured that the interviews were conducted with utmost respect for the participants' comfort and rights while maintaining ethical standards throughout the research.
4.8.2Recruitment of Participants:
4.8.3 Introduction:
The recruitment process and data collection procedures are critical aspects of any research study. In this section, we will discuss the recruitment of staff who were trained in the TA, the use of pre-sent questions, the pilot testing of the questions, the tone of voice used during communication, and the ethical considerations, including the use of consent forms.

Prior consent was gathered from the school headteacher and governors prior to recruiting participants. To ensure a representative sample of staff trained in the TA, the researchers used an email-based recruitment strategy. Participants were contacted through email, where they were provided with information about the research study and invited to participate voluntarily. The email included details about the purpose of the study, the data collection methods, and an assurance of confidentiality. Participants were given the choice to participate, and no pressure was exerted to encourage involvement. They were also issued consent forms; all documents can be seen in Appendix 5.
4.8.4Pre-Sent Questions:
Before conducting the interviews, a set of structured questions was prepared to guide the interview process. These questions aimed to explore participants' experiences, perceptions, and challenges related to the TA. The questions were designed to be clear, specific, and relevant to the research objectives (Thomas, 2023). By sending out the questions to participants beforehand, it allowed them to familiarize themselves with the topics and prepare their responses in advance, promoting more in-depth and thoughtful answers during the actual interviews. (See appendix 7)
4.8.5 Pilot Testing of Questions:
To ensure the effectiveness and clarity of the interview questions, a pilot test was conducted with another member of staff who was not part of the final participant group. This pilot test allowed the researchers to identify any potential ambiguities, difficulties, or issues with the questions. Feedback from the pilot test was used to refine the wording and structure of the questions, ensuring that they were well-suited for the target participants and research objectives (Malmqvist et al., 2019).
4.8.6 Tone of Voice Used:
In all communications with potential participants, a professional and respectful tone of voice was employed. The email invitations and follow-up messages were written in a neutral manner to avoid influencing participants' decisions to participate. The researchers strived to establish a sense of openness and trust in their communication, emphasizing the voluntary nature of participation and the importance of their input to the research (Magnusson and Marecek, 2015).
4.8.7 Consent Forms and Ethical Considerations:
Before participating in the research, all participants were required to provide informed consent. The researchers sent out consent forms along with the interview questions, which outlined the purpose of the study, the data collection methods, confidentiality measures, and the rights of participants. Participants were asked to sign and return the consent forms if they agreed to take part in the research. Ethical considerations, such as ensuring anonymity and confidentiality of participants' responses, were carefully addressed throughout the research process to protect the rights and wellbeing of the participants (Oliver, 2010).


4.8.8 Exclusion of Methods
Other methods were considered for this research but not utilized for the following reasons:  
Observational methods, which involve observing and recording participants' behaviours or interactions, may not capture participants' internal thoughts and emotions (Mcleod, 2015). Semi-structured interviews provided a better avenue for participants to express their thoughts and feelings openly (DeJonckheere and Vaughn, 2019).
Surveys and questionnaires were efficient for gathering data from a large sample, but due to the limited number of staff trained in the TA within the school setting, a small sample size was anticipated. Semi-structured interviews provided a more appropriate approach for collecting rich and detailed data from a smaller group.
Secondary data sources, such as previous studies, might not fully capture the specific perceptions and insights sought in this research, plus from the literature review there were extremely limited studies in this area. 

In the context of this study, the semi-structured interviews served as a suitable method to explore the perceptions of teachers and teaching assistants on the TA. The open-ended nature of the interviews allowed participants to express their perspectives freely, providing valuable insights into the effectiveness and challenges of the intervention in the secondary school setting. Overall, the chosen data collection method aligns closely with the research question and supports the aim of gaining a nuanced understanding of participants' experiences and perspectives regarding the TA in schools.


4.8.9 Thematic analysis
Thematic analysis is a qualitative research method that involves systematically identifying, analysing, and reporting patterns (themes) within a dataset of textual, visual, or audio information. It is a flexible approach that allows researchers to gain a deeper understanding of the meanings and patterns in participants' experiences, perspectives, or narratives. Braun and Clarke, 2022 model was used in this research, as shown in Figure 3
[image: ]Figure. 3 (Braun and Clarke, 2013)
The thematic analysis provides a rich and nuanced understanding of participants' experiences, as it allows researchers to capture both surface-level content (semantic meaning) and deeper underlying interpretations (latent meaning) (O’Donoghue, 2006). The flexible and iterative nature of thematic analysis allows for a thorough exploration of the data, enabling researchers to uncover unexpected or novel insights that may not emerge in more structured research approaches.
In the context of this study exploring the perceptions of the TA in secondary schools, thematic analysis was used to identify and analyse themes related to teachers' and teaching assistants' experiences with the intervention. By analysing the participants' narratives, the researcher could gain valuable insights into the effectiveness, challenges, and potential improvements of the TA within the school setting, contributing to a comprehensive understanding of the topic.

The thematic method was employed in this study to analyse the interview data. Firstly, each interview was transcribed using the UWTSD teams account, ensuring compliance with ethical procedures. The transcriptions were then carefully reviewed by the researcher to become acquainted with the data. Next, Nvivo software was utilized to generate initial codes from the transcripts, which were subsequently refined to form sub-themes. To visualize the main themes and identify connections, the researcher created mind maps. Additionally, tables were used to collate and organize all data relevant to each theme. This comprehensive approach facilitated a thorough and systematic analysis of the data, leading to valuable insights for the study. 

4.8.9.1 Research validity and reliability 
· To ensure reliability, the researcher utilized a systematic approach to data analysis. Thematic analysis, as per Braun and Clarke's (2006) model, was used to identify patterns and themes in the data. 
· The coding process focused on both semantic and latent meanings, providing a rigorous and consistent way of analysing the responses.
· To address test-retest reliability, the researcher conducted a pilot study to test the interview questions and refine the data collection process. The pilot study allowed the researcher to ensure that the questions were clear and understandable to the participants, minimizing potential ambiguities.
· reliability was addressed through the researcher's reflexivity and engagement with the data. By using a flexible and open coding system during analysis, the researcher ensured consistency in identifying patterns and themes. The researcher also ensure that transcripts were checked by the participants to remove any bias. 
In summary, this study employed various strategies to address research reliability and validity. Using appropriate data collection methods, systematic analysis, and reflexivity, the study aimed to produce credible and trustworthy findings regarding the perceptions of the TA in secondary schools. By adhering to these principles, the research contributes to the body of knowledge on wellbeing interventions in educational settings.

 
4.8.9.2 Ethical considerations 
In conducting this research on exploring the perceptions of the TA in secondary schools, ethical considerations played a paramount role in ensuring the wellbeing, rights, and privacy of all participants involved. The study adhered to the guidelines and principles outlined in the ethical approval obtained from the UWTSD (Ethics form in app. 6).
Firstly, prior informed consent was obtained from all participants, including teachers and teaching assistants, after providing them with detailed information about the research objectives, procedures, and potential risks and benefits of participation. Participants were assured that their involvement was voluntary and that they could withdraw from the study at any time without consequences (Flick, 2011).
To maintain confidentiality, all data collected during the study was anonymized, and any identifying information was removed. The use of codes for participants further protected their identities. Data storage and handling followed strict security measures to prevent unauthorized access (Oliver, 2010).
Furthermore, the researcher ensured that the data collected was used solely for research purposes and that no personal information would be disclosed to unauthorized individuals or entities (Cohen, Manion and Morrison, 2018).
Respect for the dignity and rights of participants was at the core of the research design. The researcher upheld a participant-centric approach, ensuring that participants' perspectives were valued and respected throughout the data collection and analysis process (Oliver, 2010).
Finally, this study aimed to avoid any form of harm to participants, both during the data collection process and in the dissemination of research findings. Steps were taken to prevent any negative consequences arising from participation in the study (Cohen, Manion and Morrison, 2018).
By adhering to these ethical considerations, this research aimed to maintain the highest standards of integrity and safeguard the rights and wellbeing of all participants involved.
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Chapter 5- Findings/data analysis
 
Data Analysis (see appendix for transcript analysis)
5.1 Introduction
In this section, the researcher will present a detailed account of the analysis process conducted for this study. The primary goal is to uncover meaningful patterns, trends, and relationships within the data set, allowing the researcher to gain a deeper understanding of the perceptions of the TA (George, 2022). The analysis section will use thematic analysis techniques employed to analyze the data, ensuring rigor, transparency, and accuracy in the findings. 

The researchers analytic review process resulted in a final analytic structure of four themes, each with several subthemes; the researcher organized these themes to capture the way participants described each question.  As shown in the thematic map on the next page.
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5.1.1 Theme 1 – Factors inhibiting effective delivery of the Thrive Approach 
In this study, the first theme that emerged from the dataset relates to the ssub-factorsrs that inhibit effective delivery of the TA. This theme encapsulates how several factors can have an indirect negative influence on the thrive delivery, this has been highlighted and broken down in the table in Appendix 3.

 
5.1.2 Sub-theme 1: Training 
One prominent sub-theme within the lack of training in the TA is the participants' limited knowledge of its underlying principles and strategies. Many participants expressed their frustration and confusion due to the inadequate understanding they had received during their initial training or professional development sessions. Some participants stated the ‘training was brief’. They reported that the training provided only a surface-level understanding of the TA, lacking in-depth explanations and practical application guidance. As a result, educators and professionals felt ill-equipped to fully implement the principles and strategies in their day-to-day interactions with pupils. 
 
Participants were asked what training they had received regarding the ‘TA. What appeared interesting is that all participants were trained differently within the same setting, yet all were expected to deliver the thrive within the school. the table below shows the type and amount of training they all received:  



	A 
	B 
	C 
	D 
	E 

	STF Teaching assistant/teacher 
	Inclusion teaching assistant 
	Inclusion teacher 
	Inclusion teaching assistant/ thrive practitioner 
	Mainstream teacher/ thrive practitioner 

	An hour and half in school training 
One to one session on profiling with the in school thrive practitioner  
	2 x 2 hour sessions of the same PowerPoint in school training 
And a one to one on profiling 
	An afternoon In school training  
	8 weeks training, twice a week for 4 hours with thrive online 
 with 2 yearly catch-up sessions 
online 
	8 months training every week for 4 hours with thrive online must have 100% attendance. 
online  

	Described as brief 
	brief 
	brief 
	detailed 
	In depth 


  
The interviews revealed that many participants perceived the training as "brief." This feedback predominantly came from staff members who received training within the school from Thrive-trained practitioners. These findings suggest that additional training may be necessary to attain a comprehensive understanding and competence in delivering the TA. The lack of sufficient training seems to be linked to participants' reported challenges in fully grasping the intervention's concepts and feeling confident in its implementation.

5.1.3 Sub theme 2 – time
Time constraints emerged as a significant challenge in delivering the TA. Participants expressed difficulties in determining how much time to allocate to each child. The feeling of guilt was commonly reported, especially when called to cover other duties, which hindered their ability to implement Thrive effectively. Some participants acknowledged the need for more time with certain students but struggled with leaving the classroom and other pupils unattended. The lack of designated personnel solely responsible for Thrive implementation was also highlighted as a concern. Limited time and resources were identified as barriers to effective delivery.

 Delays in the profiling process, often involving mainstream teachers, were another aspect affecting timely implementation. Some children could only receive short 20-minute sessions, resulting in potential missed opportunities. Overall, all participants felt the need for more time to deliver the TA effectively, as they faced restrictions due to their other job responsibilities, the number of pupils to attend to, and limited space for Thrive delivery.

5.1.4 Sub theme 3- knowledge and understanding/ profiling 
The lack of understanding of the TA emerged as a significant challenge among many participants in the study. Several educators expressed confusion and uncertainty regarding the underlying principles and strategies of Thrive. They mentioned that the initial training provided only a surface-level understanding, leaving them ill-equipped to fully comprehend and implement the approach in their interactions with students.
One particular aspect that caused confusion among participants was the process of profiling. Participants reported difficulty in understanding the profiling tools and how to apply them effectively. Some educators mentioned that the profiling did not always seem to relate to the specific needs and circumstances of their pupils. This lack of clarity in the profiling process created ambiguity in identifying the appropriate interventions for individual students.
Moreover, participants mentioned that they struggled with determining the duration of interventions and when to reprofile the pupils. They felt uncertain about the optimal timeframe for assessing the effectiveness of the interventions and making adjustments to meet the evolving needs of the students.
The lack of understanding of Thrive and confusion with profiling resulted in challenges in delivering the approach effectively. Educators expressed a sense of frustration and inadequacy, feeling that they were unable to fully support their students' wellbeing due to these uncertainties.
To address these issues, it is crucial for schools and practitioners to invest in comprehensive and ongoing training programs. By providing educators with in-depth knowledge of the TA and offering practical guidance on profiling and intervention strategies, schools can equip their staff to implement Thrive more confidently and effectively. Additionally, creating a supportive environment that encourages open communication and shared experiences among staff can facilitate the exchange of insights and best practices, contributing to better implementation of the TA and ultimately supporting students' wellbeing development more effectively.

5.1.5 Summary: 
The lack of training in the TA emerged as a significant theme in this study, highlighting the participants' challenges and frustrations in effectively applying the principles and strategies in their professional roles. The sub-themes of limited knowledge, insufficient resources and support, and barriers to implementation within the education system further shed light on the multifaceted nature of this issue. Addressing these concerns requires comprehensive training programs that offer a deeper understanding of the TA, accessible and up-to-date resources, and ongoing professional development opportunities. By recognizing and addressing the gaps in training, educators and professionals can enhance their capacity to effectively implement the TA and ultimately promote the wellbeing of children and young people in Secondary education.

5.2 Theme 2 – Recognizing positive impacts on social and emotional wellbeing 
5.2.1 Introduction: 
This thematic analysis aims to explore the views and perspectives of the participants regarding the development of relationships, progress, confidence, wellbeing. Through an in-depth examination of the data, this analysis seeks to understand the participants' experiences, challenges, and insights related to these interconnected aspects. 

5.2.2 Sub theme 1: Importance of developing positive relationships 
A prominent theme that emerged from the data is the participants' recognition of the significance of developing positive relationships. Participants highlighted the crucial role that strong and supportive relationships play in fostering wellbeing. They emphasized the importance of creating a nurturing and inclusive environment that promotes trust, empathy, and understanding among individuals. The participants discussed the positive impact of these relationships on their overall wellbeing, self-esteem, and sense of belonging. They recognized that meaningful connections with others can lead to improved progress, enhanced confidence, and a greater sense of happiness and fulfillment. 

5.2.3 Theme 2: Progress as an indicator of wellbeing 
The participants also emphasized the notion of progress as a vital aspect of wellbeing. They viewed progress as an indicator of personal growth, resilience, and self-efficacy. Participants expressed the belief that making progress, whether academically, emotionally, or socially, contributes to a sense of achievement and fulfillment. They shared their experiences of how witnessing the pupils' progress positively impacted their confidence, motivation, and overall wellbeing. The participants acknowledged the importance of recognizing and celebrating progress as it reinforces a sense of competence and encourages further growth. 


5.2.4 Sub theme 3: Building confidence and self-esteem 
Building confidence and self-esteem emerged as another significant theme within the data. Participants discussed the crucial role of confidence in supporting wellbeing. They expressed the belief that developing self-confidence enables individuals to navigate challenges, take risks, and engage in meaningful interactions. The participants shared their experiences on the pupils, how it increased confidence positively, influenced their ability to form relationships, overcome obstacles, and make progress in various aspects of their lives. They highlighted the importance of providing supportive environments, tailored interventions, and opportunities for personal development to foster confidence and self-esteem among individuals. 

5.2.5 Sub theme 4: Social and emotional wellbeing as foundational 
The participants recognized wellbeing as foundational to overall wellbeing. They emphasized the interdependence between social, emotional, and psychological aspects of wellbeing. Participants expressed the view that  wellbeing provides the necessary foundation for personal growth, resilience, and fulfillment in pupils. They discussed the impact of positive social and emotional experiences on mental health, happiness, and overall life satisfaction. Participants stressed the importance of integrating wellbeing learning into educational settings and promoting holistic approaches that prioritize wellbeing alongside academic progress. 

5.2.6 Summary: 
The analysis of participants' views on developing relationships, progress, confidence, and wellbeing revealed important insights into their experiences and perceptions. The themes of the significance of positive relationships, the importance of progress as an indicator of wellbeing, the role of confidence and self-esteem, and the foundational nature of wellbeing provide a comprehensive understanding of these interconnected aspects. The findings underscore the need for supportive environments, tailored interventions, and holistic approaches that prioritize wellbeing alongside academic achievement.  
 
5.3 Theme 3 – best practice in delivering the TA 
5.3.1 Introduction: 
This thematic analysis found a general theme on the perceptions of participants regarding best practices in delivering the TA. The analysis focuses on three sub-themes: whole school implementation, one-to-one support, and strategies for supporting everyone involved being trained. By examining participants' perspectives, experiences, and insights, this analysis aims to uncover valuable insights into effective implementation strategies and support systems for the TA. 

5.3.2 Sub-theme 1: Whole school implementation 
A significant sub-theme that emerged from the data is the importance of whole school implementation of the TA. Participants recognized the value of embedding Thrive principles and strategies throughout the entire school environment. They emphasized the need for a holistic approach, where all staff members, from leadership to support staff, actively engage in applying the TA. Participants highlighted the positive impact of a shared language and consistent implementation across the school, creating a cohesive and supportive environment that promotes wellbeing for all students. They stressed the need for regular staff training, collaborative planning, and ongoing communication to ensure the successful implementation of the TA across the entire school community. 

5.3.3 Sub-theme 2: One-to-one support 
Another key sub-theme that emerged is the significance of providing one-to-one support for students within the TA. Participants acknowledged the value of individualized interventions and tailored support to meet the specific wellbeing needs of students. They emphasized the importance of building strong relationships with students, fostering trust, and creating safe spaces for open communication. Participants shared experiences of implementing personalized strategies, such as therapeutic sessions, mentoring, or counseling, to address individual challenges and promote positive wellbeing. They highlighted the impact of one-to-one support in enhancing students' confidence, self-esteem, and resilience. 

5.3.4 Sub-theme 3: Strategies for supporting everyone being trained 
The participants emphasized the importance of ensuring that everyone involved in the school community is trained in the TA. They recognized the need for comprehensive training programs that provide a deep understanding of the principles, strategies, and underlying theory of the TA. Participants discussed the benefits of equipping all staff members, including teachers, support staff, and administrators, with the knowledge and skills necessary to effectively implement the TA. They emphasized the value of ongoing professional development, refresher courses, and continuous learning opportunities to support sustained implementation. Participants also discussed the importance of creating a culture of support and collaboration, where all staff members can share experiences, exchange ideas, and learn from one another. 

5.3.5 Summary: 
The thematic analysis of participants' perceptions of best practice in delivering the TA revealed valuable insights into effective implementation strategies and support systems. The sub-themes of whole school implementation, one-to-one support, and strategies for supporting everyone being trained highlight the importance of a comprehensive and inclusive approach to the TA. Participants emphasized the significance of embedding Thrive principles throughout the entire school community, providing individualized support to address specific needs, and ensuring that all staff members receive adequate training and ongoing professional development. By considering these insights, schools can create nurturing environments that promote wellbeing and effectively implement the TA to support the holistic development of students. 
 

5.4 Theme 4 – recognizing educators' viewpoints  
 
5.4.1 Introduction: 
This next theme explores the viewpoints of educators regarding the TA. The analysis focuses on several sub-themes, including the need for more training, the distinction between Thrive and building relationships, uncertainties regarding the value of profiling, difficulties in implementing the approach in mainstream settings, and the overall perception of the TA as a positive initiative. By examining these sub-themes, this analysis aims to provide insights into educators' perspectives, challenges, and overall perceptions of the TA. 

5.4.2 Sub-theme 1: Need for more training 
A prevalent sub-theme that emerged from the data is the educators' expressed need for more training in the TA. Participants highlighted the importance of comprehensive and ongoing training programs that provide in-depth knowledge and practical strategies for implementing the TA effectively. Educators recognized that a deeper understanding of the underlying principles and methodologies would enable them to better support students' wellbeing. Participants emphasized the value of continuous professional development and the need for accessible resources and guidance to enhance their capacity to implement the TA in their educational practice. 

5.4.3 Sub-theme 2: Distinction between Thrive and building relationships 
Another significant sub-theme is the educators' reflections on the distinction between the TA and the broader concept of building relationships. Participants discussed their understanding of Thrive as a structured framework that goes beyond basic relationship-building practices. They recognized that while building positive relationships is essential, the TA offers specific strategies and interventions to address wellbeing needs in a systematic and targeted manner. Educators acknowledged the value of Thrive in providing a comprehensive approach to supporting students' wellbeing and facilitating their overall development. 

5.4.4 Sub-theme 3: Uncertainties regarding the value of profiling 
Participants expressed uncertainties and mixed views regarding the value of profiling in the TA. Some educators questioned the efficacy and validity of profiling tools in accurately assessing students' wellbeing needs. They expressed concerns about potential labeling and the risk of oversimplifying complex issues. However, others acknowledged that profiling could provide a useful starting point for identifying areas of support and tailoring interventions. Participants emphasized the need for a balanced and cautious approach to profiling, where it serves as a tool for understanding rather than defining students' wellbeing. 

5.4.5 Sub-theme 4: Difficulties in implementing in mainstream settings 
Educators discussed the challenges they faced in implementing the TA in mainstream settings. They highlighted time constraints, heavy workloads, and the pressure to prioritize academic achievement as barriers to effectively integrating the Thrive principles and strategies into their daily practice. Participants also acknowledged the need for supportive environments, adequate resources, and strong leadership to facilitate the successful implementation of the TA. They expressed the importance of collaboration, communication, and a whole-school approach to ensure the effective integration of Thrive in mainstream educational settings. 

5.4.6 Sub-theme 5: Overall perception as a positive initiative 
Despite the challenges and uncertainties, educators generally perceived the TA as a positive initiative. Participants expressed the belief that prioritizing students' wellbeing was essential for their overall development and academic success. They acknowledged the positive impact of the TA in promoting a nurturing and inclusive school environment, fostering positive relationships, and enhancing students' resilience and self-esteem. Educators recognized the value of the TA in addressing students' diverse needs and providing a framework for supporting their holistic growth. 


5.4.7 Summary: 
The thematic analysis of educators' viewpoints on the TA revealed insights into their perspectives, challenges, and overall perceptions. The sub-themes of the need for more training, the distinction between Thrive and building relationships, uncertainties regarding profiling, difficulties in implementing in mainstream settings, and the overall perception as a positive initiative provided a comprehensive understanding of educators' experiences. These insights highlight the importance of continuous professional development, the distinction between Thrive and general relationship-building practices, the cautious use of profiling, the need for support in mainstream settings, and the recognition of the positive impact of the TA. By considering these viewpoints, educational institutions can work towards effectively implementing the TA and promoting students' wellbeing. 
 
 
After conducting thematic analysis of the data, using the Braun & Clarke method (2006), it is essential to examine the reoccurring patterns and meaningful themes that emerge from the dataset. This analysis aims to gain a comprehensive understanding of the research in order to answer the research question and to shed light on the shared views of the participants.  
 

6 Chapter 6 Discussion
This chapter serves to provide conclusions in response to the research question and subsequently offer recommendations based on the findings derived from the thematic analysis. The data obtained through thematic analysis will be utilized to address the research question effectively.
The research questions under consideration were as follows:

In what ways is the TA perceived by teachers and teaching assistants to be effective in supporting learners social and emotional wellbeing in a secondary school in Wales?
A.  How does training impact on how effective the TA is?
B. How does the way in which Thrive is delivered impact on how effective the programme is?
C.  What are the overall perceptions of teachers?
Various themes and sub-themes were identified for each research question. This chapter will delve into each section of the research, addressing every research question and drawing conclusions accordingly. 

6.1 Research Question: How does training impact on how effective the Thrive approach is?

Based on the thematic analysis conducted in the study, the theme of "Factors Inhibiting Effective Delivery of Thrive" and the sub-theme of "Training" provides insights into the impact of training on the effectiveness of staff in supporting learners' social and emotional wellbeing is evidence to suggest that training does have an impact of the effective delivery of the TA. Despite research showing the importance of training and the increase need for this the evidence has shown that in this study lack of training has influenced the effective delivery of the TA. 
 Many participants expressed their frustration and confusion due to the inadequate understanding they had received during their initial training or professional development sessions. Some participants mentioned that the training they received was perceived as "brief" and lacked in-depth explanations and practical application guidance of the Thrive Approach. This suggests that this suggests that the training provided to educational staff may not have adequately prepared them to effectively implement the Thrive Approach in their roles. The participants' expressions of frustration and confusion indicate a potential gap in the training content and delivery. A "brief" training might have limited the TAs' ability to fully grasp the underlying principles and strategies of the Thrive Approach, leaving them with insufficient knowledge and confidence to apply it effectively.

Another concern Participants reported receiving diverse types and amounts of training, even within the same school setting. This variation in training experiences suggests that some TAs may not have received sufficient training to fully grasp the concepts and strategies of the Thrive Approach, potentially affecting their effectiveness in supporting learners' wellbeing. The evidence shows an explicit relationship between the training and confidence to deliver the lack of comprehensive training seemed to contribute to participants feeling ill-equipped to fully implement the Thrive principles and strategies in their interactions with children and young people. This could impact their confidence in delivering the approach effectively and may hinder their ability to fully support learners wellbeing.

Overall, the evidence from in the research suggests that the training received by staff has a significant impact on their effectiveness in supporting learners' wellbeing. Inadequate or limited training may hinder staff's ability to fully understand and implement the TA, potentially affecting the quality and outcomes of their support for students. By addressing the training needs and providing more comprehensive and ongoing professional development opportunities, staff can be better equipped to effectively support learners' wellbeing in the context of the TA.

6.2 Research Question B - How does the way in which Thrive is delivered impact on how effective the programme is?

The results from this study emphasise that the way in which the thrive approach is delivered can have both positive and negative impacts on its effectives. Participants identified various factors that hindered the effective delivery of the Thrive programme. One of the prominent subthemes was the lack of understanding and confusion among staff members due to inadequate training. Insufficient training led to challenges in fully grasping the principles and strategies of Thrive, resulting in difficulties implementing the programme effectively.

Time constraints emerged as a significant barrier to effectively Thrive delivery. Participants reported struggling to find enough time to allocate to each child, especially when they were called to cover other duties, preventing them from implementing Thrive as planned. Additionally, delays in the profiling process, which took up to two weeks, further impacted timely implementation.
Participants also expressed difficulties in delivering Thrive effectively due to limited time and resources. Some children had to receive short 20-minute sessions, potentially compromising the quality of the intervention. Moreover, the lack of designated personnel solely responsible for Thrive implementation was highlighted as a concern.
 Participants recognized the significance of a whole school approach in delivering the Thrive programme effectively. They emphasized the need for all staff members, from leadership to support staff, to actively engage in implementing Thrive. A shared language and consistent implementation across the school were deemed crucial in creating a cohesive and supportive environment for promoting wellbeing among students.
Tailored Support and Individualized Interventions: The research highlighted the importance of providing one-to-one support and individualized interventions to students. Participants acknowledged that each student has unique wellbeing needs, and tailoring the approach to address these specific requirements was essential for maximizing effectiveness. Personalized strategies, such as therapeutic sessions and mentoring, were identified as valuable tools to support students' confidence, self-esteem, and resilience.
Need for Holistic Approaches: Participants recognized wellbeing as foundational to overall wellbeing. They stressed the importance of integrating wellbeing learning into educational settings and promoting holistic approaches that prioritize wellbeing alongside academic progress. This holistic approach was seen as crucial for supporting students' overall development and growth.
Overall, the evidence from the research suggests that the way in which Thrive is delivered significantly impacts its effectiveness. Adequate training, comprehensive implementation, tailored support, and holistic approaches are key factors that can enhance the effectiveness of the Thrive programme in promoting students' wellbeing. By addressing time and resource constraints and ensuring a whole school approach, educational institutions can create a nurturing environment that maximizes the positive impact of Thrive on students' overall wellbeing.

6.3 Research question C - What are the overall perceptions of teachers?

Evidence from this study suggests that teachers generally expressed positive perceptions of the Thrive approach's impact on students' wellbeing. They acknowledged the significance of promoting positive relationships and emotional development among students, which contributed to improved wellbeing and overall academic performance. However, they did express the need for More Comprehensive Training, some teachers felt the need for more comprehensive training in the Thrive approach. They expressed concerns about the adequacy of the initial training they received, describing it as "brief" and lacking in-depth explanations and practical application guidance. This suggests that further professional development and ongoing support are essential to enhance teachers' understanding and competence in implementing Thrive effectively. Furthermore, some teachers identified challenges in implementing the Thrive approach within mainstream settings. Time constraints and heavy workloads were significant barriers that hindered effective Thrive delivery. Additionally, the lack of designated personnel solely responsible for Thrive implementation and limited resources were noted as potential impediments to successful implementation. Despite the challenges, teachers generally perceived the Thrive approach as a positive and beneficial initiative. They recognized the importance of prioritizing students' wellbeing alongside academic progress and acknowledged the positive impact of Thrive in creating a nurturing and inclusive school environment.

In conclusion, the overall perceptions of teachers regarding the Thrive approach in the secondary school setting were generally positive, with recognition of its potential benefits for students' wellbeing. However, challenges in implementation, particularly related to training, time constraints, and resource availability, need to be addressed to enhance the effectiveness and successful integration of the Thrive approach in educational settings. By providing comprehensive training and ongoing support, educational institutions can empower teachers to effectively implement Thrive and support students' holistic development and wellbeing.

[bookmark: _Toc141235047]Chapter 7 Limitations 

The researchers employed rigorous thematic analysis techniques to ensure transparency and accuracy in the findings. However, the small sample size limits the generalizability of the results to a broader population. Future research with larger and more diverse samples could strengthen the study's findings and provide a more comprehensive understanding of the TA in various educational settings.
The study's limitations provide valuable reflections on the data collection process, emphasizing the importance of addressing these limitations in future research. Overall, this study serves as a steppingstone in promoting wellbeing in educational settings and advocating for the holistic development of students. This summarised finding of this research is shown in figure 4.

Knowledge and confident to deliver in line social cognitive theory
Appropriate training
Knowledge = more likely to adopt the thrive approach positively. (Diffusion Theory)
Effective delivery of the Thrive approach

Figure 4
[bookmark: _Toc141235048]Chapter 8- Recommendations, limitations and reflections

The following recommendations are offered to address the limitations of using semi-structured interviews in the research setting:
· Hawthorne Effect: To mitigate participant concerns about being observed or studied, ensure confidentiality and anonymity of responses, create a comfortable and non-judgmental interview environment, and build rapport with participants to establish trust and openness. The researcher felt the Hawthorne effect during interviewing and the impact of using recording devices changed the behaviour of the participants, therefore having a huge impact on the way the participants responded. Many would ask if they answered the question correctly or tell the researcher how nervous they were. In reflection, it would be beneficial to conduct this research outside of the researchers setting.
· Small Number of Participants: To compensate for the limited sample size, ensure diversity within the small sample by selecting participants with a range of relevant characteristics, prioritize depth and richness of data collection from each participant, and consider combining findings with other research methods for a broader perspective. The researcher conducted the study in their own setting and there was a limited number of participants who had been trained in Thrive, this reduced the research population drastically and the researcher felt that a larger study looking at other schools would be needed. 
· Time Constraints: Efficiently plan and schedule interviews, prioritize key research questions and themes, and utilize clear interview guides and probing questions to maximize the information gathered within the available time frame. The researcher found it difficult to arrange interviews that matched their time constraints as a teacher and the time constraints of the participants alongside the researcher guilt of taking up precious planning time. Alternate methods or gatekeeper consent to have time to interview to reduce pressure on staff. 
· Changes to some interview questions - after analysing the researcher felt that there were many areas that could have been improved at the interview stage to get a more valid and detailed interview response. The following areas of improvement were identified: 
· Background information questions: These questions provide essential context for understanding the participants' roles and experiences. However, it might be beneficial to include additional questions related to their familiarity with the Thrive. Training questions: The questions related to training provide valuable insights into participants' preparation to implement the Thrive approach. However, it would be useful to ask more open-ended questions to allow participants to elaborate on their experiences. For example, instead of simply asking if the training helped them understand the Thrive approach, the researcher could ask for specific examples or instances where the training was particularly beneficial or lacking.
· Opinions questions: To gain a deeper understanding of the participants' perspectives, it might be helpful to include follow-up questions that ask them to elaborate on their positive and negative opinions. Additionally, it could be beneficial to inquire about any specific challenges they faced in implementing the Thrive approach and how they overcame them.
· Further Research: Consider conducting follow-up studies with larger sample sizes or using mixed methods approaches to strengthen the findings and overcome limitations.
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· To provide recommendations and guidelines for good practice within my setting.
· To contribute to theory and knowledge of the impact of perceptions on the effectiveness of an intervention.
· To understand stakeholders better in order to develop practice.



(this box should expand as you type)

	6
	Objectives of Research Activity
1. Investigate the perceptions of teachers and Teaching Assistants to understand views on in how effective the Thrive approach is in improving Wellbeing in pupils in secondary schools in Wales. 
2. To close the gap in research on the professional perceptions on the ‘Thrive approach’
3. Analyse the view of Educational professionals  involved in thrive and the research. 
4. Explore the current positive uses and limitations of the ‘Thrive approach’. 
5. Identify factors that contribute could contribute to the programme being effective or non-effective based on perceptions.
6. Provide recommendations to increase the level of effectiveness in the ‘Thrive approach’ that will support pupils, teachers and parents.  



(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	· In order to gather my data on personal perceptions, it is necessary to conduct semi- structured interviews with the participants. 
· The semi structured interviews would be conducted with teachers and Teaching Assistants who have all experienced the Thrive approach programme. This would allow for a range of perceptions to be gathered from different groups that may allow a comparison to see if the Thrive approach had an effect on different people in different ways.  
· Interviews will be one to one. 
· Questions would be piloted with a member of staff within my setting to ensure that timings were accurate, and questions were understood. This would allow a smoother interview and allow time to adjust anything that is deemed unsuitable prior to the interviews that were to be included in the research study itself (Thomas, 2017).
· Data will be collected using my university Microsoft teams account. The interviews will be recorded, and I will use the transcribe tool with the teams recording. 



(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
· Semi structured interviews – Will be carried out with the two teachers and two Teaching Assistants in their classrooms to provide a safe and secure environment. 
· The interviews will be conducted separately on a one to one basis.
· The University Microsoft teams meetings  will be used to record the interview and  Transcription software (Stream) used prior to analysis. 


	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	

N/A

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

N/A
(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
Developing pupils social and emotional wellbeing can help develop pupils as resilient learners. Resilient learners would have better opportunities and reduces health inequalities.  The Wellbeing of Future Generations Act supports this, and it requires public bodies in Wales to think about the long-term impact of their decisions, to work better with people, communities’ and each other, and to prevent persistent problems such as poverty and health inequalities. 


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☒
	☐

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:


The participants will be close members of my department, I am head of department and line manager to most of the staff being interviewed. 

	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	A Maximum of 4 participants in total to form 4 individual interviews: 2 teachers and 2 Teaching Assistants. 

	11
	Who will the participants be?

	
Two Teachers and  two Teaching Assistants from a secondary school in Wales.


(this box should expand as you type)

	12
	How will you identify the participants?
	In the first stage, an email will be generated to participants within my school who have taken part in the Thrive approach. This is to gather a target group of two teachers and two Teaching Assistants. The email will also include a briefing that clearly states the ethical aspect and purpose of the research. After the initial screening of candidates, candidates will be selected if they have current knowledge or taken part in the ‘Thrive programme recently within my school. If there are more than two from each category, then a random selection will be used. The random selection will be the first received confirmed participants in chronological order.   Participants will be given a detailed participation information letter, outlining all areas of the research that will be conducted three weeks prior to the interviews. The letter will be simple in its use of terms and will avoid any complex language. Participants will be informed that they can ask questions regarding the research any point to gain clarification. I will ensure that all participants have read and understood this completely before continuing with the research.  They will also be debriefed about the study after the consent forms have been completed. 



(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☐
	☒

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1.The participants may want to remain anonymous.

2. informed consent

3. pressure to complete the study

4.  confidentiality 

5. sensitivity of school data

6.time consuming /stress

7. Coercion

8. embarrassment.


9. Disturbance to relationships with staff


10.unease / discomfort

11.Double agency 



	How you will mitigate the risk to participants:
1.The school will remain anonymous. This will be carried out by using the word school and not using the school name. There will be no links to the location of the schools, teachers or identifiable data, following BERA guidelines, 2018 and the data protection act (1998). Any documentation linked with the participants will be destroyed after the research and a grade generated by the  UWTSD after this assignment. 

2. the participants will be given a detailed explanation of the  research before they consent. They will be given opportunities throughout the research to withdraw at any point. The informed consent will allow them to choose whether to take part or not. The BERA guidelines (2018) will be followed so that a fair explanation behind the research is given. A description of the benefits to the research and the right to withdraw at any point without giving any reason or incurring any penalty. There will also be a designated person they can go to who is not part of the research to withdraw at any time. 

3. participants will be sent an email and asked if they would like to participate. This takes away the pressure they may feel if the researcher asked them personally. They will not be pressured into participating. They have the right to say no at any point. A description of the benefits to the research and the right to withdraw at any point without giving any reason or incurring any penalty. 
I will be using my student email to avoid/limit the effect of power and coercion.


4.Confidentiality – Consent  will be sought -  The participants will be informed that the information shared will be confidential. All information that is gathered will not be linked to the school or particular person and information shared by the participant will not be shared to another person.

5. School data will not be used for any other purpose than the research study. The data will not be linked to the school and will remain anonymous as part of the research and follow GDPR and data protection guidelines.

6.The researcher will ensure that the participants involved in the interviews can select when a time is suitable. This will be a selection of dates and times during the day, evening breaks/lunch/before and after school, so that this minimises  the impact on their teaching or free time.           

7 Being a middle leader could I will ensure that participants  are asked  frequently if they would like to continue with the research. I will also provide a dedicated person they can turn to who is not part of the research they can go to withdraw.  Participants will be provided with a detailed information sheet which informed consent will be sought. A debriefing of the transcript will be available at the end for discussion to prevent participants feeling coerced into saying something. 

8. I will ensure clarity with all staff/gatekeepers regarding the aims and focus of research. I will ensure confidentiality and anonymity of those participating in the research at all times. Ensure a suitable secure storage of the data by using the university cloud and reassure all participants that the information will not be stored without their consent. I will work with the gatekeeper to generate understanding of the nature of the research. Some teachers may feel ashamed if they have negative perception on the intervention. To avoid this the researcher will fully explain that the research conducted is there to help professionals and learners to develop and they have the right to withdraw at any time. I will reinforce to the participants that it is ok to have a negative view as this is acceptable and it will help to improve or develop the intervention further. 

9. some teacher may feel uneasy about answering questions in an interview. I will provide them with a discussion guide which defines the parameters and the aim of the questions to be discussed. Participants will be given a detailed participation information sheet, this will give them the background, aim, use of the data gathered and the context of the research. 

10. I will provide reminders during the interview bout the purpose of the research. If during the discussion participants begin to become critical in a way that could cause harm to individuals or the UWTSD, I will remind them of their obligations with regards to professional conduct. 
11. Double agency - As the Thrive approach is currently only being delivered in my department so being part of the research and my role as a line manager is unavoidable in my setting. However, I will ensure that my research is managed ethically by allowing all participants to opt out at any time through nominated person, through email or in person. Participants will also be given a full outline of the research involved and how the data will be managed. It is hoped that the research will provide knowledge and understanding of the Thrive approach that can help develop understanding of supporting children with social and emotional difficulties across the whole school and not just my department. 
12. 





	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	If any safeguarding issues come to light then I will follow the safeguarding policy of the school and the university. 

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Reputation
1. Risk of accusation this could be what is said to the researcher, what the researcher has said during interviews.

Allegations, Accusations, coercion

2. Participants may wish to withdraw

3. A confidentiality breach with the data being released. 

4 unpowered research 

	How you will mitigate the risk to the investigator:

1. The research will be recorded with participants’ permission and Microsoft Teams transcripts used.  I will clarify with participants regarding the access to the transcripts. I will ensure debriefing with participants to include recapping and clarification when necessary on the comments they have made.   I will inform the Head Teacher when and where I will be  conducting the interviews. I will also pilot the interview to gain the skills needed to carry out the research. I  will gain the Headteacher and the Governors’ permission to undertake the research beforehand. I will ensure I have access to a safe place that secures the confidentiality of the participants, whilst also being visible by other colleagues.  I will make it clear that participants are free to disengage, and this will have no impact on the assessment or the outcome to avoid concerns with coercion.  


2. If a member of staff wishes to withdraw, a new participant will be recruited and fully briefed, and consent will be sought. 


3. All research and data will be stored on the university cloud; it will be password protected in electronic folders on UWTSD systems. All GDPR statements will be included in the participant’s information sheet and participants will be informed that all records will be kept on a secure cloud and not a hard drive. 
4. Small scale study/ 4 people in this study - This is a very small research and part of stage one of my reconnaissance where stage 2 will be carried out next year in a longer study.  I do not have the time to gather large amounts of data and it is believed that 4 participants who will be interviewed and thematic data gathered will be sufficient for this small research as a foundation for the larger project.   The participants allow me to get an overviewed of perceptions which will form part of the larger scale study next year. 



	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
reputation
1.Risk to University:
2.Risk to data protection
3.Risk to adverse publicity
4. unpowered Research



(this box should expand as you type)
	How you will mitigate the risk to the University:

1. Ensure that all guidelines are followed by following BERA, UWTSD code of ethics policy and the data protection act 2008.  I will adhere to the UWTSD code of conduct and also EWC code of conduct for teachers. I will work with all participants to promote understanding regarding the comprehensive nature of the research to be carried out to avoid any misunderstanding. 

2.  Data will be stored in a secure method through the use of the university online cloud. All data and  recording will be stored on the UWTSD cloud that is password protected. . Data will only be used for the purpose of the study and will not be transferred or shared. 
3. To avoid adverse publicity the research carried out should follow BERA guidelines, this will prevent any unnecessary harm to the university, participants or the researcher. The researcher will ensure that they act professionally while conducting research in order to reduce harm to the university
4. Small scale study risk of an unpowered research /4 people in this study - This is a very small research and part of stage one of my reconnaissance where stage 2 will be carried out next year in a longer study.  I do not have the time to gather large amounts of data and it is believed that 4 participants who will be interviewed and thematic data gathered will be sufficient for this small research as a foundation for the larger project.   The participants allow me to get an overviewed of perceptions which will form part of the larger scale study next year. 


	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Travel to meeting- Carbon footprint

Reducing paper use – Carbon footprint 


	How you will mitigate the risk to environment:

All meeting will be held in one location at my current workplace; therefore, no additional travel is needed for research purposes.
All research activity will mostly be electronic; therefore, little use of paper will be needed.





	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	[bookmark: _GoBack]001779551673



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
All data will be stored in a password protected UWTSD cloud account which is encrypted, and data will be anonymised. The data will be stored in this location until the completion of the project and then deleted. Participants will have the right to see what data is held relating to them and will be deleted if the participants request this.  If this is the case, these data will no longer be used as part of the research. 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	The participants will be given a full explanation of the research.  This will be given in advance and allows the participants to have time to make decisions and ask questions before consenting. They will then be asked if they would like to participate and can withdraw this at any time. Consent will be sought at the start of the research, during and after the interviews. The consent will be collected through appropriate online consent forms to allow the participants to freely make decisions without pressure from the researcher. The consent will be held for the purpose of the research and destroyed after the research has been finalised in line with the Data Protection Act, 2008.  The consent can be withdrawn through email without explanation and this will take the pressure away from the participants having to do this face to face.  They will also have the option to go to a dedicated person who is not part of the research whom they can inform that they wish not to take part.

Signed informed consents will be stored electronically on the UWTSD Cloud account. Once feedback has been received and a grade produced for this assignment, these documents will be deleted. 


(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
All data will be anonymous - the school will be coded rather than a name used and there will be no identifiable links in the research to be able to identify the school or teachers. No locations of the school or size of the school will be used apart from the term ‘Wales’. The teachers will remain anonymous and, again, will be given codes rather than names in the data collection at source. The participants will be clearly informed that the information that they share will remain confidential and will be used for the purpose of this research only. No information will be shared with any other person. 

The transcripts from interviews will not hold any personal information or clues that could identify the school or the teacher. If details or names are noted during audio recording then they will be deleted before they are stored. 

GDPR regulations will be followed alongside BERA guidelines and the Data Protection Act. 



(this box should expand as you type)





SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	x
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
Names will be removed and replaced with codes. Any data with personal names or location will not be used in the research paper and documents and data with this information destroyed after the research. 

Information will be stored in a locked filing cabinet if they are paper documents and university cloud will be used for digital documents – again all will be destroyed after the research and no other person apart from myself will have access to this. 


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	The data will be collected and stored using the university Cloud. The reason for this storage is because the university has put in place highly secure measures to protect the university. Data from audio recordings will be stored on an encrypted and password secured on the university cloud. 
Any handwritten notes made during the interviews will be secured separately in a locked filing cabinet and destroyed once it has been uploaded onto the university cloud. 

All schools and teachers will be given a code and names will be removed.

No data will be shared and guidelines for GDPR, data protections and BERA guidelines followed.

Data will only be stored for the purpose of the research and destroyed once the paper is finalised.


(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Melissa Owen, plus anonymised data shared with module leader


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Melissa Owen


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Data will be stored on the UWTSD cloud; the reason being that the university has put in place extremely secure measures. Data will only be stored for the time needed to carry out the research. Once the research has been conducted and a grade produced from the end of this assignment then data will be deleted. The researcher will be following guidelines from GDPR, BERA and university policy. 

Any audio recordings will be stored temporarily on an encrypted password secured UWTSD cloud account. Any names or identification that could impact on the anonymity will be deleted. 

The data will not need to be archived for the purpose for this research. Data will be stored following  the guidelines suggested by GDPR. After a grade has been allocated by the UWTSD, all data will be deleted.




	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	

N/A


	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	
	Date:
04.11.2022




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
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Appendix 3 Gatekeeper consent letter
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Dear ****** and Chair of Governors,
 I am currently in my third year of a 6-year part-time postgraduate PhD programme, at The University of Wales Trinity St. Davids. As part of my postgraduate doctorate, I am carrying out a study on the ‘Thrive Approach’ within Secondary Schools in Wales. I am writing to enquire as to whether you would be happy for me to conduct a small-scale research project at *****.
As a teacher of inclusion, I have a keen interest on supporting pupils social and emotional wellbeing and have been interested in the implementation of the ‘Thrive Approach'. The research proposed is looking to understand how Thrive is conducted by different staff. By focusing on what matters to each teacher/teaching assistant, so we can improve upon the ‘Thrive Approach’ to support the service that we currently provide. Research results will look to further the understanding of the use of Thrive in schools and how it benefits those involved in the ‘Thrive Approach’. Investigating teacher’s and teaching assistants' views toward the ‘Thrive Approach’ is part of the project title. The project mentor is Dr Catherine Morgan. 
The research will be carried out in stages. This year I will focus on: 
‘What are the perceptions of teachers and teaching assistants in how effective the ‘Thrive Approach is, in supporting pupils social and emotional wellbeing.’ 
Then the following year, I will be conducting an action research project. I will fully analyse the ‘Thrive intervention’ by using a base line assessment at the start, carry out the intervention with pupils and then conduct a final assessment, to see how effective this intervention is. I am hoping that this will give me a full depth of understanding and in turn support professional learning and understanding of pupil’s wellbeing. 
Teachers and teaching assistants will be required to take part in semi-structured interviews, which will take approximately an hour to complete. Questions will infer how teachers and teaching assistants view Thrive in relation to positive uses and limitations. Questions will also ask about the staff experience and understanding of Thrive. 
All staff that have been trained or deliver the Thrive approach will be contacted using my student email account to opt into the research. The email will contain information on how and why the research will be conducted alongside details on how confidentiality and anonymity will be protected.
Four members of Staff (2 teachers and 2 teaching Assistants) will be selected, then contacted and given a full explanation of the research. The interview will be held at a time suitable to the participants and within ****school. The interview will last approximately an hour. Information provided by teaching staff in the interview will be guaranteed to be held confidential. Interviews will be recorded using the University ‘Microsoft Teams’ and then transcribed within 2 weeks. All data will be deleted after a grade has been provided by the university. 

Careful ethical consideration was given to the impact on the school, with regards to time and impacts on staff. I will ensure that all staff have been given a full explanation of the research, what is required and allow them to select times and locations that suits them. This will limit the impact on teaching, pupils, and the school. The school and any participants will remain anonymous throughout. 
Please let me know if you require further information. 
Regards, Melissa Owen

























Appendix 4 Participants information letter 


	INFORMATION SHEET
PROJECT TITLE: What are the perceptions of teachers and teaching assistants in how effective the ‘Thrive Approach is, in supporting pupils social and emotional wellbeing?




My name is Melissa, and I am studying for a Doctorate in Education at the University of Wales Trinity Saint David. I am currently working at ****** school on my research project.

I would like to invite you to participate in my research. The aim of the research is to understand the effectiveness of the ‘Thrive approach.’ Through your participation, I hope to be able to provide examples of how well the Thrive approach is, in supporting learners social and emotional wellbeing in the school


If you are interested in taking part, please read the following information:

1. Research Study: The effectiveness of the ‘Thrive approach’. 
The purpose of this study is to understand how effective the thrive approach is, based on the individual experiences and perceptions of teachers and teaching assistants. 

2. Why am I doing this research. 
It is particularly important that educators understand the experiences of staff delivering the Thrive approach in schools. The new curriculum in Wales highlights the importance of wellbeing of pupils   and so understanding an intervention that can support this is vital. There is currently very little research regarding the perceptions from educational staff and their views on how effective the programme is.  I am interested in hearing about your experience of delivering the Thrive approach and how this can be implemented effectively in schools. 

3. What will be included. 
This study aims to document your thoughts and perceptions of the Thrive approach, considering the effectiveness of the intervention. The study will also investigate barriers to implementing this approach and how this can be overcome. 

4. Your part in this study. 
If you wish to take part in this study, we will have a meeting where I will talk about the project and how you can provide informed consent.

If you are happy to continue, you will take part in an interview which will last about an hour. In the interview, you will talk about your experience of delivering the ‘Thrive approach’ and how effective you think the intervention has been. The discussion will look at 4 main topics:
i. You're training and understanding of ‘The Thrive approach;’
ii. What you think about Thrive and your experience of delivering the programme.
iii. The key challenges you have faced when delivering the programme. (If any)
iv. Your views on how effective the programme is and how this is measured. 
The meeting will be recorded, and a digital transcript of the conversation will be produced. This will be shared with you so you can review the information if you wish to.

5. Informed, ongoing consent.
The decision to take part in this study is entirely voluntary, this is known as consent. You are free to refuse to participate and can withdraw at any time, without fear of adverse consequences. Informed consent will be ongoing and sought throughout the duration of this study. This will be confirmed verbally as the research progresses.

On-going consent will be determined using the options of verbal consent/withdrawal, email withdrawal or speaking to a designated person to withdraw. 

6. Confidentiality 
Every effort will be made to protect the confidentiality of your data and your anonymity. The data collected will be analysed by Melissa Owen, the researcher and no one else will have access to the raw data. Your actual names will be protected, and you will be referred to by a code number. The data and the interview transcript will be stored securely on the university’s OneDrive.
The researcher will respect the confidentiality of all participant’s information. Although it cannot be guaranteed that all participants will do the same, all participants in this study are respectfully asked not to share or disclose anything mentioned in the interviews with others.

7. The results
After careful and precise analysis of the data obtained from the interviews, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PhD course. The results of this study will be stored in the university’s OneDrive and all raw data will be destroyed once the assessment has been marked. 

8. Support
I have a responsibility and duty of care to my participants, and I need to ensure your well-being. Although interview discussions will be conducted sensitively, and questions framed in a sensitive manner, you may find expressing your feelings and experiences uncomfortable. If this happens you will be reminded that you have the right to withdraw at any time and can also be given the names of people that you can go to for support will be provided.

I thank you in advance for your time. If you have any questions, please contact me at your convenience. 

Appendix 5 Participants' information sheet  


	INFORMATION SHEET
PROJECT TITLE: What are the perceptions of teachers and teaching assistants in how effective the ‘Thrive Approach is, in supporting pupils social and emotional wellbeing?




My name is Melissa, and I am studying for a Doctorate in Education at the University of Wales Trinity Saint David. I am currently working at ****** school on my research project.

I would like to invite you to participate in my research. The aim of the research is to understand the effectiveness of the ‘Thrive approach.’ Through your participation, I hope to be able to provide examples of how well the Thrive approach is, in supporting learners social and emotional wellbeing in the school


If you are interested in taking part, please read the following information:

9. Research Study: The effectiveness of the ‘Thrive approach’. 
The purpose of this study is to understand how effective the thrive approach is, based on the individual experiences and perceptions of teachers and teaching assistants. 

10. Why am I doing this research. 
It is particularly important that educators understand the experiences of staff delivering the Thrive approach in schools. The new curriculum in Wales highlights the importance of wellbeing of pupils   and so understanding an intervention that can support this is vital. There is currently very little research regarding the perceptions from educational staff and their views on how effective the programme is.  I am interested in hearing about your experience of delivering the Thrive approach and how this can be implemented effectively in schools. 

11. What will be included. 
This study aims to document your thoughts and perceptions of the Thrive approach, considering the effectiveness of the intervention. The study will also investigate barriers to implementing this approach and how this can be overcome. 

12. Your part in this study. 
If you wish to take part in this study, we will have a meeting where I will talk about the project and how you can provide informed consent.

If you are happy to continue, you will take part in an interview which will last about an hour. In the interview, you will talk about your experience of delivering the ‘Thrive approach’ and how effective you think the intervention has been. The discussion will look at 4 main topics:
v. You're training and understanding of ‘The Thrive approach;’
vi. What you think about Thrive and your experience of delivering the programme.
vii. The key challenges you have faced when delivering the programme. (If any)
viii. Your views on how effective the programme is and how this is measured. 
The meeting will be recorded, and a digital transcript of the conversation will be produced. This will be shared with you so you can review the information if you wish to.

13. Informed, ongoing consent.
The decision to take part in this study is entirely voluntary, this is known as consent. You are free to refuse to participate and can withdraw at any time, without fear of adverse consequences. Informed consent will be ongoing and sought throughout the duration of this study. This will be confirmed verbally as the research progresses.

On-going consent will be determined using the options of verbal consent/withdrawal, email withdrawal or speaking to a designated person to withdraw. 

14. Confidentiality 
Every effort will be made to protect the confidentiality of your data and your anonymity. The data collected will be analysed by Melissa Owen, the researcher and no one else will have access to the raw data. Your actual names will be protected, and you will be referred to by a code number. The data and the interview transcript will be stored securely on the university’s OneDrive.
The researcher will respect the confidentiality of all participant’s information. Although it cannot be guaranteed that all participants will do the same, all participants in this study are respectfully asked not to share or disclose anything mentioned in the interviews with others.

15. The results
After careful and precise analysis of the data obtained from the interviews, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PhD course. The results of this study will be stored in the university’s OneDrive and all raw data will be destroyed once the assessment has been marked. 

16. Support
I have a responsibility and duty of care to my participants, and I need to ensure your well-being. Although interview discussions will be conducted sensitively, and questions framed in a sensitive manner, you may find expressing your feelings and experiences uncomfortable. If this happens you will be reminded that you have the right to withdraw at any time and can also be given the names of people that you can go to for support will be provided.

I thank you in advance for your time. If you have any questions, please contact me at your convenience. 

Appendix 6 – Interview Questions

Interview Questions

Background information
1. What is your role in the school and how many years have you been in that role?
2.  What is your understanding of the purpose of the thrive approach and why has it been introduced in your school?
3. Can you tell me how thrive is delivered in your setting?

Training
1. Have you received training in the thrive approach if so, what did the training consist of?
2. Did this training help you to fully understand the thrive approach?
3. After the Thrive training do you now feel confident in:
a) How to effectively identify pupils with social and emotional difficulties. (If yes, how?)
b)  How to best Support pupils effectively with social and emotional difficulties
4. Are there any limitations to the training you received?
5. Are there any benefits to the training you received? 



Opinions
1. What are the positive uses of thrive approach?
2. What the limitations are thrive approach?
3. Do you believe that the Thrive approach is an effective intervention in supporting pupils with social and emotional wellbeing difficulties? 
4. I would like to know, what is your overall opinion on the thrive?




Appendix 8 – Familiarise with data table.
Personal notes from transcripts

	Understanding of thrive
	Person A -Part of the wellbeing committee so already has an interest in supporting pupils.
Started in May 2021 been part of thrive a lot longer than any other participant in the interviews.
Try to implement it as best as I can –underlying assumption that this has been difficult.
She had been approached to deliver the thrive and she had an own initial thought that those would be good so had an initial interesting this before it even started.
She felt that the role she has in inclusion gave her the opportunity to build relationships – This was already there and thrive before thrive. She did say it helped her develop the correct language to use.

	B- Delivers thrive to the STF pupils.
Very unsure when she answered this question – is it to help children with their emotions and get them to a better place? to help them engage with life it is a whole school approach not just the STF – delivered one to one or a small group. Every pupil is different work with year 7-10 only being set up for about 3 months.

	C Work with children with social and emotional need that they are lacking maybe as a direct link to the pandemic- missed out in social skills, developmental  where they would have in schools. She said it had been introduced in the school because especially low ability pupils were not at the level they should be socially and emotionally (this is not the case and a misconception here, also we need to think about the other factors of children being low ability that may impact on their access to thrive

	D to have a whole school approach. To help pupil who are identified issues with social and emotional issues. It has bene introduced because there has been a rise in these pupils since covid. I think there are socially emotional issues but I think we are now more Intune with it
	SP identifying developmental gaps and create ana action plan and make children more resilient and mainly used it for academic resilience.

	Thrive delivery
	One to one session, teachers will assess or identity pupils in year 7 if they maybe don’t interact very well or struggle socially and emotionally. (This relies heavily on the teacher being able to identify the pupils –they would need training in this or is this based on experience).
Individual profile have one to one support and they excelled and now they are in year 8 and they have excelled they don’t need any support. (Is this due to thrive or just settling into secondary education, what proof is there that this was thrive. Now pupils have in class thrive sessions that build emotional awareness, making poster son emotions. (So can one year of thrive fill in all the gaps in their development. From a child needed so much support to now needed limited A lot of generalization in the class teaching p using strategies for the whole class does this work??? Develop growth mindset, resilient learning – teacher guided and questioning the pupils how we can do this and working with the pupil. Gradually moving the support away so they become independent. It appears to be a staggered progress of one to one, group work then whole class.
They have decided to start the intervention inclusion but what are the barriers to this? Children who have ALN may not fit the idea of birds and lovelock who suggests that there are developmental gaps from early years.
Delivering the thrive in mainstream is more aimed at anxiety from exams etc which is slightly different to way it is delivered din inclusion.
	Inset day and extra training from thrive practitioners PowerPoint was thrive was and then an individual lesson where she explained how to use the computer. The inset was the background you had a basic understanding. Is this enough, even the participants state its basic still ask lots of questions.
To an extent yes - In the beginning it the PowerPoint is the basics on how it works but having the one to one training it gave me a better understanding on how to profile
	Weekly hour at the end of the week, paying games or groups, tram work to promote communication, the thrive practitioner has also taken out pupils out for one to one by the thrive practitioners. It is child driven
	Thrive Fridays boards game social interaction, spending time doing things they wouldn’t do normal. Pupils who made need extra have one to one working on things they find difficult
	Thrive room, I do one to one or small groups. I deliver the action plans.  some come up with similar action plans they will work together.

	Training and what is consisted of
	8 weeks online due to covid 2x a week. 4 hours, PowerPoint how children development, how gaps develop. How they get older how this impacts how they deal with situations. Helps to fill those gaps. Turn taking, communicating, group work. How they deal with things emotionally and how to share their emotions. They had weekly reflections on their training. Gaps from when they were born, how we can identify those gaps. Lots of homework and assessments – lots of work marked to show you have full understanding. After 8 weeks there was huge quiz and gained a certificate. You have to profile 3 children a year and complete 2 webinars. This helps to keep knowledge updated.  there is course for primary and secondary. This helps to renew the licence every year.
	To an extent yes - In the beginning it the PowerPoint is the basics on how it works but having the one to one training it gave me a better understanding on how to profile

	A whole school thrive inset about 18 months ago. The Ta’s in the class they have had a more in-depth training. She had to do her own research to help her understand the thrive approach. It was afternoon session in an inset. One ½ hour session.
What it was and how it was going to be introduced. It was going to start in inclusion and then rolled out to the whole school. The year they have introduced a mainstream practitioner. We watched a video, ppt
	I did receive training, but it was very basic. It was basically a PowerPoint underpinning the theory of thrive and not necessarily what to do. I understood what they were saying but practically it’s hard to put in place in a school setting. if you take pupils out, they will miss things. (think idea links in with another participant)
	It was 8 months 3- e4 hours every Friday weekly tasks and actions plans we had to do, profile pupils. Now a qualified thrive

	Training help fully understand
	Yes so, much information, how the brain works the science, and she is still trying to understand all the information. It is interesting to see how children develop, one stage is called pruning where they get to a certain age they disregard old learning to make sense of new learning. Their thinking brain is engaged. Since I have done the course, it is amazing in what I know now. Previously when id dint have a fully understanding I would get certain issues but now I can sit with them and get it/ I understand (what I question here is if after all the training she admit she is still getting use to the science, how would this impact in the understanding of other staff who only had a few hours. Also she speaks of how the training helped her understand children in a way she wouldn’t have before, this took 8 weeks, so how can staff deliver thrive after a few hours?
Before I didn’t understand so I was trying to look to them for answers - (how would this impact on the child if staff are not fully trained to understand a situation, they have been sent to help but don’t understand things themselves – to the staff who are not usually trained) she went on to say that once she understood she then explain that to the child and that made the child understand their emotions – if staff are not fully trained then how can they help the child.
What she likes is that it builds them up/ build their confidence –what would this do to the child if the staff didn’t understand? Would this impact on their confidence?
	To an extent yes - In the beginning it the PowerPoint is the basics on how it works but having the one to one training it gave me a better understanding on how to profile.

After the training I don’t understand the theory or the background to it.

	Yes and no because it is child driven. you can understand the overarching theme but what you do with one pupil maybe different with another pupil. Or may not suit them. I don’t think it will ever be fully understood because every child is different so I don’t think it will be ever fully understood. Unless you use it then you won’t understand it.
We do a lot of team work so I get them to pay games etc. We learn as we go along and each pupil is different, each pupil id different and each class is different.
	I felt I need more training. Over the time I think we started I have the same PowerPoint twice. I have had to learn myself so I have done my own background research on what I can do, it wasn’t really given. I need a lot more training, did not feel qualified to deliver it.
I’ve had just 2 sessions maybe a couple of hours and a one to one with the thrive practitioner, who show me basically what to do (basically was empathised). With the profiling she didn’t feel comfy at all. I really didn’t know what to do I was blind to it.
	Yeah, in real depth, everything was broken down. And it was online it was really in depth

	Identify confident
	Yes, and all staff are pretty good. She had the assumption that she has a good sense that she can identify pupils anyway. She said because of the job that she is in she gets to know them really well. (But is getting to know them the same as being able to identity social and emotional needs?)
She feels that she know has better knowledge and the skills to b]know how to best support them after the training, the traditional school strategies are ok time out- so if we know the pupils so well why do we use time out and not get to look into the problem. Surely this shows that staff don’t have an understanding??
She said it is a good to have a thrive room because you can talk to the child and see what’s going on, (ideally in school do we have the time and resources to be able to take out every child that needs support and teachers don’t have time to investigate when they have a class of 30 to teach) too idealistic she would need a thrive practitioner in every class if this was the case. She said that they need that someone to help them identify what has happened. (this is very difficult to manage in a secondary school with so many pupils. She states that we as people are too quick to react before we start to think about what is going in – so maybe all staff need to be trained, is the way we approach situations wrong in class? Thrive makes the teacher analyse situations before. why did he do that ,does this mean that teachers need to be more emphatic
Thrive teach pupils that what they did was wrong, they were dysregulated, how can we regulate. (Q would be is this the same for a pupils in mainstream and a pupil with ALN) without a thrive practitioner how do they do this. She states a lot of pupils need the adult for this, is this possible?
She mentioned how difficult it would be with mainstream pupils who may have issues going on at home and they may be on the instant defence, so they will react quicker to situations. She explains how some children are walking in ready for that fight – it is up to us as teachers to be able to recognise this. It is about teacher picking their battles. As soon as you make the coat an issue it.
She mentioned the changes in the pupils now they are older and how confident they are. (Id question is this just development or is this thrive. Motivation for creating a drive for success – thrive statement.


	I do but always run it past the other Ta’s who know the pupils more to see if they know just in case, I am going down the wrong path.  This could prove difficult how accurate are the profiles?
	Yes, because I know our kids. We work with the kids a lot of the time and we can see when things are not quite right. I think it’s a combination of thrive and my own experience. We use the thrive approach and it helps us so we can use the thrive approach. They are not independent of each other they work together. We are lucky because we get to see them so much. We have a better relationship with this class than we do with the tutor group because we see them so much.
She had a query from the mainstream practitioner and asked to profile one of the pupils but she couldn’t do it because she didn’t know him well enough ( this shows a huge limitation for mainstream because if they form tutors don’t know the pupils enough then who would be able to complete the thrive profile accurately. This is the downfall you need to ask 12 different teachers and they may behave differently in all 12 classes and they are only seen sometimes an hour a week. They don’t know them enough to profile them but in my class I know my pupils but I am confident I can answer and if I am unsure then I can ask the task
The guilt of not being able to help mainstream pupils because no one knows them enough to answer the profile questions. sometimes in tutor group they may be with us for 20 min a day but in another class they may behave different.
	I can pick out some pupil but I don’t think its down to the training, I get to know what traits they may have the training did not help me do that.
	Yeah, I don’t pick them put they are referred to me however I think after the training I could probably pick them out

	How to best support
	Yes, I have a better understanding help support them in their thinking process and the activities in help them engage in how they are feeling. She felt she had the knowledge anyway and prior to thrive she thought she knew what to do but thrive just gave her the confidence to best support them. You don’t need a rigid plan you can just give them opportunities to relax. You can talk to them and tap into their senses. Thrive can be flexible
	Yes, she couldn’t expand here
	so yes and no because all children are different and sometimes you don’t know how to support them its trial and error.
And how children react can be different because things can happen at break and then you deal with that situation one way and then something may happen at home so they deal with it a different way. She said she ideas but doesn’t fully feel  thrive can give you ideas but they might not work with that child. Some of what you do comes from experience. thrive gives you a general idea but then its down to trial and error and your own experience. sometimes it work and sometimes it doesn’t

	I learnt different ways to do but not through the training. They are things have had done myself with my own children. Things have done in the past that have worked but not through thrive or training.

	Mainly from the action plan it creates. It gives all the strategies and actions that I can do. So, once I do that, I know exactly what to do

	Limitation to thrive
	Likes that she must do 2 courses to keep her subscription going. She can find a course that links to what I like to learn about. She also has a manager she talk to if she needs help so there limitations but there is support tout there to help.
	limitations – she thinks there should be more training for the people delivering it and more training on the profile. I just need more time without the pupils back and fore. This is how you do the profiling and doing it step by step. Using it and then getting support after. Once you start using it you then need support afterwards and knowing how to answer the questions properly. (lack of confidence) lack of understanding. She felt that more people should be involved to get a whole view of the child when profiling because she felt that sometimes she doesn’t know them enough to profile, she suggested getting everyone involved.
	She felt she didn’t have full training. Time in the classroom is limited. I would take more training if it was given. Being able to bit a more. Limitation what we have available and sometimes the kids they might not be receptive to what we want to do and what we offer.
	I understand why we do the thrive approach, but you would do that anyway. There are elements that yes I thinks good but I don't think it s practical to deliver all the times.

Really not confident in profiling and whilst I have done it and we come to the end of the clock, then I don’t know what I am doing next. I really don’t get it, it seems once you have done it once you have to do the profiling again and I really don’t get it.  I could have had a whole day on pretend profile to help.  she felt you almost needed someone else delivering the training because how trained were they to tell me what to do.
	Just was online the trainer being so good and the same people and we did a WhatsApp group, but the hardest thing was not being able to show them stuff. I didn’t get instant feedback.  The content was fine and probably more in depth. Communication was hard.

	benefits
	There are people you can link in with to help, the refresh to help. It can help when you work with a different kind of child.
Just renew every year
	she was very unsure on this question and took a while to answer. Certain things that she thought pupils might need where totally different after the profiling. So that was like a light bulb moment. This links with another comment from another staff member. She thought she knew what the child needed but the profiling showed something different.) You then get things.
Some children prefer one to one rather than big groups. Sometimes you see pupils in a different light because on the outside they appear happy but then when you start looking into things they are actually really sad and it’s a front. You start to talk things though and to sit down with a simple explanation of things and opening up about emotions and talking things through. Conversations from thrive can highlight issues and then you can sometimes get the parents involved so everyone is working together. Sometimes the parents are unaware of something going on.
you get a better understanding of how you view things and they get a better understanding of the pupils. It builds relationships because pupils start to open up, and begin to trust. I feel pupils have opened up a lot more and would not have had the opportunity before thrive. Parents are also happy because they now know things. It’s great to see them coming on and that you have helped them.  Thrive I would have never had conversations with certain pupils if it wasn’t for thrive. You help different pupils in different ways. We can-do hands-on things where it is a nice environment and they open up. You get to know about their personal lives and they begin to open up.
	Better understanding of some of the pupils. Especially the profiling because for example one of the children were profiled and it came out with things that I didn’t think of. The training was then what can we do to help, some things worked and some didn’t but it gives things to start you off.
I have had to do my own research on the thrive and again that’s limited time.
	Benefits of training – to be honest no.
The only benefit apparently, I am now thrive trained. I don’t feel qualified.
I knew what it was, but I don’t feel confident to say I am thrived trained
	How in-depth it was, the people were brilliant. You could look at other people's things and compare them. We had to have 100% attendance we to touch every day, and everything follows on from the previous.

	benefits
	It keeps everything calm, it keeps every situation calm and it makes the children feel listened to.
It helps you keep calm and the child.
Help you and the child analyse.
I have learned a lot about myself and what I need to do.
	The children get a better understanding on things as well, so you can talk through things. Some pupils don’t understand and then after thrive, they understand their emotions. When things are explained they then get it. They can then express how they feel. Sometimes if they cant express it then it results in behaviour. Once the thrive has been implemented to see changes behaviour
	
	More confident, now wants to come to school but that’s not thrive that is everyone working together rather pin pointing that to thrive. I don’t think you can say that thrive did that.
I think it works well with relationship, but it doesn’t have to necessarily be thrive you can still build a relationship. I think it has helped.
Relationships and mutual respect. Sometimes they are willing to talk to you
	Identify gaps in social and emotional development.
Clear steps to follow.
The interventions are easy to do, particularly in a school we can use in a school which is a bonus to us.

	limitation
	Time especially only doing it one day a week. The time to deliver sessions and some children need more time and I feel bad. I feel that sometime I can take them out and they are great with me but then they go back to the class and they have no one  sometimes they need more people and time.
	She struggled to answer this, she said she found this question hard because she only just getting into thrive. I feel sometimes the questions they have nowhere to go. Some of the questions on the profiling don’t tally up with the children. She felt she was filling in things for the sake of it but it doesn’t fit the child. (could this be lack of understanding and training).
	I think it would be beneficial if more training  but I think it works better in a natural or primary setting because you have a better relationship. I don’t think it works so well in mainstream.
Each pupil has individual day and each child profile maybe different. Time constraints you can’t give every child one to cone and that’s why we focus on group work. Its limiting because we don’t have the time. In an ideal situation the pupils would have one to one profile and support and group work but its just time. (should schools therefore focus on more time in this area.
Also pulling the pupils out of class and missing out on lessons which they need as well. Thrive is good but its not everything
	I think its quite general and it can pick out bits. We are told to pick out two elements and that doesn’t make that child whole again. If you only work on one or two and you have 6 recommendations and then you think they are don now w can tick of being section but you have only worked on 2 recommendations. How can they be complete you have identified all these recommendations but how can you fix them with just 2. how long do you do it for. You might only have 20 min a week and how long do the effects last for. I think it needs to be more intensive. I did work with one pupils 2 hours a week but I’m not sure it was down to thrive, it could be that they are more comfy in the setting they are getting to know people better. They are getting more comfy to express their feelings and know and some of this has def worked and I have a good relationship with pupils but it wont fix pupils. I think it is more to do with the bond that you develop rather than what you are actually doing. When you build that bond there is a little bit more respect they are more grateful because you have done something with them. Its not necessarily the recommendations that work. I don’t think the recommendations re right wither. I was hoping they would tell you have activities to do but they don’t so you have to look up what you can do to help. It didn’t give you activities on what to do so you end up planning yourself and that takes time. I don’t know if the activity that I will do will help with that recommendation. I think there are lots of limitations. I got it and the theory behind it. But I don’t think its thrive
I don’t feel its practical to deliver but I think it should be someone’s job, it can be hard to be in class and take someone out. It blurs the lines if you already work in that class.
	Cost of the thrive 2 grand possibly to trin

Not all teachers are thrived trained which is a detriment to the pupils.
Profiling and sometimes if I haven't taught them then I don’t know them and I have to wait for other people and sometimes that can take up to 2 weeks at a time. And that depends on how much they know them. If I teach them then that’s fine, I have a good relationship, but I have to trust what people say.
I feel that the setting the thrive room gets used a lot so sometimes I tend to use my classroom so if you're teaching and doing thrive in the same room it's not quite the same but next year we will have a wellbeing room. A different environment

	Is it good
	I think it would be good if it was adopted as a whole school approach. Move away from I talk you listen. Staff need to be calmer and listen to pupils. It could be good and issues could be dealt with. If the whole school was trained it would make it so much easier
	Yes did not expand
	It can be effective but there are limitations something can really well one day but you think that because you have done thrive they will be able to cope with a situation but their natural reaction  is the opposite of what we did the day before. So we feel like ‘we have done this but sometimes its drilled into them that fight or flight and its really difficult they have years of survival instinct but then to think that you are going to drastically change things with thrive is unrealistic. There are others that are not effective for and some there is. We have one pupil who is getting there but our pupils take a long time to make progress it's not a quick fix. I think if you start in year 7 by year 9 you might see a difference. You might see small changes but it takes time. It is also the outside influences so if reinforce thrive in school but at home its still quite negative then we are battling all the time.
	It probably helped.
Not as a whole, it needs to be supplemented with other things.
It can be good if you can do it.
I don’t believe the One Thrive approach can fix all the problems that Thrive claims it can do.
	Yeah, you can see the difference when you get feedback from teachers, parents house team, class charts and attendance.
Reprofile after the intervention to see if I have missed anything and sometimes to see if there is anything I need to do.

How long do I intervene for is it 6 weeks or 6 months? I just work with the pupils and see, sometimes I reprofile but that is the hardest thing. Some pupils I do the intervention for months and some just 6 weeks. The hardest thing is just time.

	Overall opinion
	I like Thrive because it gives pupils and staff their own voice. If pupils don’t have the understanding we can give them that help. It gives them the power; this is me and this is what is struggle with and this is what I need. School can be difficult because pupils don't have  a voice. A gives pupil a voice because the school can sit there and listen . Teachers need to stop think and understand and to be careful, lets understand the child. ( so is thrive not just about the child is it about the teacher? It is all about communication it is a 2 way thing. Sometimes it’s the teacher and teachers need to apologise.
	It's good and you can start seeing the benefits already
	It gives you ideas an starting points on what you can.
It works well with some of the pupils.  (the word some was emphasized, ) Some pupils like the individual attention. some like group work. It makes you do more activities hands on. If we are doing thrive Then its hands on because they have missed out on those early stages, we can do . It creates a happy environment because we give them a brain break and be creative. Sometimes they can be better the next lesson. The lesson after thrive they wanted to carry on. It meets their needs if they want to do it. They don’t realise that they are doing something they think they are playing
I like thrive and looks at people individually and we can support the child like a jigsaw so they are more rounded. In a comp, we have limited time and resources but we have some that won't work well on but what we can do we do s go job. It is worth doing even if it works on 1 or 2 but if we need more time on the others then it's worth it. As long as we can see more resilience.
Some of the pupils I think thrive have benefited but for some I don’t think it makes a difference. But the majority thrive has helped they have made friends. Overall, it is worth and I wish we had more time and resources.
	I think it is a good thing as a whole but its not be all and end all and it won’t help every child. I think you needs lots of supplements and lots of people involved,
We think we are working as a whole school approach and we are not it will take along long time an people need to work together for it to be effective and that’s quite hard in a school day. You have guilt if you are out because you are spending time with one when everyone needs your support. Sometimes you can be unreliable because of your role you may be covering etc and children like consistency and you feel guilt. At least if it was one persons role then they should always be there. The more you do the more confident you will become and you can add to your resources. Just don’t have the time to fully engage in it myself. I am half-hearted doing it and I could do so much more with time, l
	Definitely positive jut from the pupils I work with. Resilience is the hardest thing and I think thrive is the best intervention for it. I think we need more thrive and more time we need more staff trained.
Sometimes I give advice to staff, but it would be so much easier if all teachers were trained. Thrive teaches you what language to use. Changing my language has changed my teaching and has changed the ways their children interact with me.































Appendix 8 – Thematic Map
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