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Case Study 1
Joanna is a 4-year-old girl who has recently stated in your reception class.  As a teaching assistant you have built a good relationship with her and found her to be happy, outgoing, confident and independent young girl.  However, over recent weeks, you have seen a change in her behaviour.  She has been quiet, clingy and reluctant to leave your side.  She is also reluctant to take her jumper or cardigan off even though it is very warm weather.  This morning, when she reached across you for some glue, you noticed some bruising on her body, near her ribs.  When you ask Joanna about the bruises she gets upset and doesn’t say anything.  










A. Recognising and Recording 
Recognizing and accurately recording signs of child abuse are critical for safeguarding children from harm (Reid and Burton, 2014).  In Joanna's case her transition from a once happy and outgoing child to being withdrawn, clingy, and reluctant to leave her teaching assistant’s side is concerning. Her refusal to remove her jumper in warm weather, coupled with observed bruising near her ribs, raises additional alarms. Additional changes in her appearance, like consistently wearing long sleeves despite the heat and a decline in personal hygiene, reinforce these concerns (Appleton and Peckover, 2015 and Hawkins, 2018). These behavioural and physical signs necessitate a structured safeguarding approach and meticulous documentation to ensure Joanna’s safety and wellbeing.
Various models and theories offer diverse perspectives on safeguarding. Bronfenbrenner’s Ecological Model highlights the roles of family, school, and community in child development, suggesting safeguarding should address immediate signs of abuse alongside broader environmental factors (Hayes, O’Toole and Halpenny, 2017). Trauma-Informed Care approaches, focus on the impact of trauma, advocating for compassionate responses to children displaying signs of trauma. Integrating these perspectives provides a holistic understanding of cases like Joanna's (Carlomagno, 2019).
Various types of abuse, have distinct signs. Physical abuse includes unexplained bruises, burns, fractures or injuries at different stages of healing, including fear of returning home or flinching at sudden movements. Indicators include reluctance to change clothes for physical activities, consistently wearing clothes that conceal injuries, and frequent, unexplained school absences (NSPCC, no date). 
Emotional abuse appears as withdrawal, fearfulness, anxiety, and extremes in behaviour like being overly compliant, passive, or aggressive. Delayed physical or emotional development and a lack of attachment to caregivers are also indicators (Child Matters, no date).
Sexual abuse is recognized by difficulty sitting or walking, age-inappropriate sexual knowledge or interest, sudden behaviour changes, sexualized behaviour or language, and physical signs in genital areas (SCIE, no date). 
Neglect manifests as poor hygiene, inappropriate clothing, hunger, hoarding food, unattended medical or dental issues, frequent school absences, lack of adult supervision, and physical and emotional underdevelopment (Lincoln and Webb, 2016).
Joanna's behavioural changes, like withdrawal and clinginess, alongside physical indicators like bruising near her ribs and reluctance to remove her jumper, suggest potential physical or emotional abuse (NSPCC, 2024b). These signs highlight the need for a structured safeguarding approach, including careful observation, accurate documentation, and prompt action to ensure her safety and wellbeing (Healey, 2018).
Legal frameworks like The Children Act (1989 and 2004) provide guidance for professionals in identifying and responding to suspected abuse, covering physical, emotional, sexual abuse, and neglect (McEwan, 2014). These frameworks emphasise meticulous documentation practices, including precise recording of details like the location and appearance of bruises, using pen and paper to prevent alterations (Gore, 2015 and NSPCC, 2019).
Observations play a crucial role in identifying potential abuse (Brodie, 2013). Accurate and detailed documentation is essential for effective communication, and evidence. Documenting specific details like Joanna’s bruises’ exact location, size and colour, noting when and how they were observed, and recording her responses during questioning are critical steps (Hayes, 2023). Consistent records facilitate effective communication and can serve as valuable evidence for protective actions, including dates, times, and direct quotes from Joanna to ensure factual and objective documentation (Oates, 2020)​.
When questioning a child about potential abuse, using open-ended and non-leading questions along with active listening, are crucial (Lamb et al., 2018). Creating a supportive non-threatening environment encourages the child to freely share information. For example, using the TED (Tell, Explain, Describe) approach can facilitate open communication and encourage detailed responses. Calmly asking Joanna, "Can you tell me more about what happened?" or "Can you describe what you experienced?" allows her to explain her situation without feeling pressured or blamed (King, Sutherland and Martin, 2020). Active listening involves acknowledging her feelings and showing empathy, which facilitates accurate disclosures and encourages further information sharing (Graham, 2014).
Each observation, like Joanna’s bruises and behavioural changes, should be considered within a broader context. While these signs may suggest abuse, it is essential to corroborate them with additional evidence and professional assessment before reaching conclusions (Mitchell and Guichon, 2020). For instance, Joanna’s bruises could potentially result from rough play. Further investigation, including sensitive discussions with Joanna and possibly consulting with other staff members or her parents, can provide clarity and ensure informed decision-making (Dupre and Sites, 2015).
Witnessing potential abuse can have a profound impact on teaching assistants and staff (Mind, 2024). Seeking support from colleagues, supervisors, school counsellors, or child helplines can provide essential emotional and professional support for both the teaching assistant and Joanna during this challenging period (Childline, no date).
Current safeguarding practices while robust, have limitations. Risk assessment models may not always capture the nuanced and dynamic nature of a child's situation, potentially leading to oversights or misinterpretations (Calder and Archer, 2015). Additionally, safeguarding theories and practices developed in one cultural context may not apply universally. Recognizing these limitations is essential for developing more inclusive and adaptable safeguarding strategies (Laird and Tedam, 2019).



B. Reporting and Referral 
[bookmark: _Hlk171017003]Prompt and accurate reporting and referral of safeguarding issues are essential for protecting children's welfare, requiring understanding of various forms of abuse stemming from familial stress, substance misuse, mental health issues, and socio-economic factors (NSPCC, 2023a). Educators and caregivers equipped with this knowledge can better identify early signs and intervene effectively (Healey, 2018).
Established reporting and referral procedures ensure a child's safety and adherence with legal and ethical frameworks (Speropolous, 2023). The Children Acts (1989 and 2004) mandate local authorities to investigate suspected significant harm (Safeguarding Wales, 2014). "Working Together to Safeguard Children" (2018) prioritises early identification and intervention (GOV.UK, 2023a). "Keeping Children Safe in Education" (2023) outlines schools’ duties, including clear policies for reporting and referring concerns (Welsh Government, 2020).
The UNCRC, ratified by the UK in 1991, supports safeguarding practices by affirming children's rights to be protected from abuse, neglect, and exploitation. (Articles 19 and 34). It reinforces the ethical and statutory duty of educators and caregivers to prioritize the child's welfare (Unicef, no date).
Accurate reporting involves documenting detailed observations with specific dates, times, and factual descriptions (NSPCC, 2023a). Promptly reporting concerns to the DSL or another appropriate authority is vital (Walsh, 2020). If the DSL believes the child is at risk of significant harm, they must refer the case to local authority children's social care services within 24 hours, guided by the "reasonable cause to suspect” (DfE, 2018).
Accurate and secure record-keeping in safeguarding is challenging. Traditional methods, while secure storing physical records, are vulnerable to unauthorized access or loss (Baker and Glanville, 2021). Digital systems offer enhanced security features like encryption and access controls, facilitating streamlined information sharing among authorized personnel while maintaining confidentiality. However, this necessitates adequate training and resources (Baker and Glanville, 2021). Platforms like 'My Concern' facilitate digital logging of concerns, enabling DSLs to promptly track and address issues. School posters identifying DSLs ensure immediate contact and having two DSLs ensures continuous support and oversight, even in the absence of one lead (Fertleman & Hann, 2016). 
Data protection is crucial in safeguarding. The GDPR 2018 mandates secure handling of personal data, including proper storage, retention, and destruction of safeguarding records (GOV.UK, no date). 
Ethical frameworks intertwined with legislative and public policies, guide professionals with principles like beneficence, non-maleficence, justice, and respect for autonomy. These principles align with legislative mandates to uphold children's rights and well-being, like the obligation to report suspected abuse. Educators are ethically bound to prioritize children's safety and well-being above all else (Krutzinna, 2022).
Evaluating the reporting and referral process highlights the importance of prompt and accurate action, as delays or inaccuracies can severely impact a child's safety (Montgomery, Kikulwe and Fuchs, 2016).  Historical cases, like Maria Colwell and Victoria Climbié, reveal the devastating consequences of systemic failures, underscoring the ongoing need for improvements in child protection.
Despite comprehensive policies, barriers like fear of repercussions, uncertainty, and lack of confidence can hinder effective reporting and referral (Gubbels et al., 2021).  Schools can overcome these by implementing clear guidelines, providing training and highlighting protections like confidentiality and whistleblower protections (NSPCC, 2023a). Additionally, offering support mechanisms for staff to manage the emotional toll of handling sensitive situations is crucial (DfE, 2023).
Multi-agency collaboration, as outlined in the 'Working Together to Safeguard Children' framework (2018), ensures coordinated efforts among education, healthcare, and social services professionals. This collaboration provides a comprehensive understanding of the child's situation, enabling holistic interventions addressing immediate and underlying issues (Hodgkins and Prowle, 2023).  Effective interagency communication is crucial throughout the reporting and referral process (NSPCC, 2023b), ensuring coordinated responses from schools, local authority children's social care services, and, if necessary, the police (GOV.UK, 2023a).
Regional Safeguarding Boards oversee multi-agency and multi-disciplinary practices, ensuring alignment with national guidelines. They facilitate information sharing, best practice discussions and coordinated responses. However, resource constraints can limit their effectiveness (NSPCC, 2023b).
Building a trusting relationship with the child, ensuring they feel safe and supported, is key (Bradbury, Perkins and Musgrave, 2023). If a child discloses abuse, listen attentively, remain calm, and reassure them that they did the right thing. Avoid promising confidentiality and explain the importance to share the information promptly for their safety (NSPCC, 2024b). Maintain detailed, factual records of observations and conversations, avoiding assumptions and ensuring confidentiality (Mathews & Bross, 2015).
Following up on reported concerns is essential to ensure appropriate actions safeguard the child (Matthews and Bross, 2015). This maintains accountability addresses potential risks and reflects ethical responsibilities to act promptly, sensitively, and protect vulnerable individuals (Forsner et al., 2021).
Scenario-based training enhances staff safeguarding preparation through interactive, practical experiences. The Children's Society (no date) uses real-life scenarios to improve knowledge retention and application, contrasting with traditional lectures. Regular debriefing sessions and professional counselling support emotional processing and reduce burnout, significantly improving staff well-being and effectiveness (Education Support, 2022).
Ethically, all actions should prioritize the child's best interests, addressing their safety, emotional and psychological needs (NSPCC, 2024a), while minimising harm and ensuring necessary support and protection.




C. Setting Responsibilities 
Educational settings have a legal and ethical obligation to ensure a holistic approach to safeguarding children, covering their physical, emotional, and psychological safety, fostering a positive learning environment conducive to their well-being (Welsh Government, 2022). 
Strong leadership in educational institutions ensures safeguarding policies are deeply embedded, fostering a pervasive ethos (Buckler, 2023). Robust risk assessment processes identify and mitigate threats to children's safety, whether physical or non-physical, promoting a secure learning environment (NSPCC, 2023a).
Policies ensuring self-safeguarding are essential for protecting both children and professionals involved in safeguarding. They should include measures to protect burnout, secondary trauma, and the emotional challenges among staff (NSPCC, 2023a). 
Reflective practice plays a crucial role for a proactive safeguarding culture, encouraging educators to critically evaluate and continuously improve their approach (GOV.UK, 2022), enhancing their competence, confidence, and responsiveness to safeguarding challenges.
The UNCRC, particularly Articles 12 and 13, stresses children's participation in safeguarding decisions. Educational settings should enable children to provide feedback, participate in safety discussions, and express concerns safely. This empowerment respects children's rights and improves safeguarding measures. The UNCRC provides a framework for policies that prioritize children's well-being and autonomy (Unicef, no date).
In diverse educational settings, cultural sensitivity and inclusivity are essential for effective safeguarding. Educational settings must respect and value diverse cultural backgrounds, beliefs, and practices (Social Care Wales, no date), ensuring inclusive and responsive approaches that foster trust and cooperation.
Monitoring, evaluation, and staff training are vital for effective safeguarding practices. Regular audits, stakeholder feedback, and benchmarking against national standards assess and improve safeguarding measures (Waterhouse and McGhee, 2015). Equipping educators with skills through training ensures vigilance and competence in identifying and responding to safeguarding concerns. Clear communication, joint training, and shared protocols enhance cooperation in safeguarding children's well-being.
Building strong relationships with children, parents, and professionals fosters an environment where concerns can be raised and addressed promptly. Trust enables open communication ensuring children feel safe and supported, which enhances their well-being and reduces the likelihood of harm (Hunter, 2023). 
Teamwork and communication are crucial in safeguarding, fostering coordinated responses and information sharing among professionals (Frost, 2023). This ensures comprehensive addressing of safeguarding concerns through diverse expertise and perspectives, supported by clear communication channels and protocols for timely interventions.
The DBS plays a vital role in safeguarding by vetting individuals working with children to ensure they do not have a history of harmful behaviour (GOV.UK, 2023b). DBS checks are essential for maintaining a safe environment and preventing individuals who pose a risk from working with children. The DBS replaced the CRB to encompass broader checks covering all regulated activity.
Open door policies and transparency in safeguarding encourage open communication among staff, children, and parents, ensuring prompt resolution of concerns without fear of reprisal (GOV.UK, 2017). Transparent policies build trust and confidence, demonstrating a commitment to children's well-being.
A holistic approach to safeguarding recognizes the interconnected nature of a child’s physical, emotional, social, and intellectual well-being (Frost, 2020). This child-centred approach prioritises understanding each child's unique needs, preferences, and strengths, shaping interventions to promote their holistic development. 
Educational settings face challenges in implementing effective safeguarding practices, including limited resources, competing priorities, and cultural barriers (Hawkins and DfE, 2019). Overcoming these demands strategic planning, stakeholder engagement, and continuous evaluation to ensure responsive, accessible, and effective safeguarding policies for all children.
 


Reference List
Appleton, J. V. & Peckover, S. (2015) Child Protection, Public Health and Nursing (Protecting Children and Young People). Edinburgh: Dunedin Academic Publishers.
Baker, M. & Glanville, M. (2021) Lessons Will Be Learned: Transforming Safeguarding in Education. United Kingdom: Practical Inspiration Publishing. 
Bradbury, A., Perkins, H. & Musgrave, J. (2023) A Practical Guide to Early Childhood Studies Graduate Practitioner Competencies. UK: Sage Publications.
Brodie, K. (2013) Observation, Assessment and Planning in the Early Years - Bringing It All Together. United Kingdom: McGraw-Hill Education.
Buckler, R. (2023) Developing child-centred practice for safeguarding and child protection: strategies for every early years setting. Abingdon, Oxon: Routledge.
Calder, M. C. & Archer, J. (2015) Risk in Child Protection: Assessment Challenges and Frameworks for Practice. United Kingdom: Jessica Kingsley Publishers.
Carlomagno, C. (2019) Integrating Child Maltreatment Prevention, Detection and Intervention. Germany: Springer International Publishing.
Childline (no date) How are you feeling? Available at: https://www.childline.org.uk/info-advice/your-feelings/sexual-identity/coming-out/ (Accessed: 24th June 2024).
Child Matters (no date) Indicators of Child abuse. Available at: https://www.childmatters.org.nz/insights/abuse-indicators/ (Accessed: 26th June 2024).
Department for Education (2018) Keeping children safe in education, Statutory guidance for schools and colleges. Available at: https://consult.education.gov.uk/safeguarding-in-schools-team/keeping-children-safe-in-education/supporting_documents/Keeping (Accessed: 24th June 2024).
Department for Education (2023) Keeping children safe in education 2023. Statutory guidance for schools and colleges.  Available at: https://www.gov.uk/government/publications/keeping-children-safe-in-education—2 (Accessed: 26th June 2024).
DuPre, D. P. & Sites, J. (2015) Child Abuse Investigation Field Guide. United Kingdom: Elsevier Science.
Education Support (2022) Dealing with stress and trauma for staff in education settings. Available at: https://www.educationsupport.org.uk/resources/for-individuals/guides/dealing-with-stress-and-trauma-for-staff-in-education-settings/ (Accessed: 30 June 2024).
Fertleman, C. & Hann, G. (2016) The Child Protection Manual: Training Practitioners how to Safeguard Children. UK: OUP Oxford.
Forsner, M., Elvhage, G., Ewalds-Kvist, B. M. & Lützén, K. (2021) ‘Moral challenges when suspecting abuse and neglect in school children: A mixed method study’. Child Adolesc Social Work, 38(6), pp. 599–610. Available at: https://doi.org/10.1007/s10560-020-00680-6 (Accessed:27th June 2024).
Frost, N. (2020) Safeguarding Children and Young People: A Guide for Professionals Working Together. United Kingdom: SAGE Publications.
Gore, S. (2015) The Children Act 1989: Local Authority Support for Children and Families. United Kingdom: Family law.
GOV.UK (no date) Data Protection. Available at: https://www.gov.uk/data-protection (Accessed: 3rd July 2024).
GOV.UK (2017) Safeguarding and protecting people for charities and trustees. Available at: https://www.gov.uk/guidance/safeguarding-duties-for-charity-trustees (Accessed: 7th July 2024).
GOV.UK (2022) Revisiting safeguarding practice. Available at: https://www.gov.uk/government/publications/revisiting-safeguarding-practice/revisiting-safeguarding-practice (Accessed: 2nd July 2024).
GOV.UK (2023) Working Together to Safeguard Children 2023.  A guide to multi-agency working to help, protect and promote the welfare of children. Available at: https://assets.publishing.service.gov.uk/media/65cb4349a7ded0000c79e4e1/Working_together_to_safeguard_children_2023_-_statutory_guidance.pdf (Accessed: 24th June 2024). 
GOV.UK (2023b) DBS supports the education sector to safeguard children. Available at: https://www.gov.uk/government/news/dbs-supports-the-education-sector-to-safeguard-children (Accessed: 4th July 2023).
Graham, B. R. (2014) Effective Child Abuse Investigation for the Multi-Disciplinary Team. United Kingdom: Taylor & Francis.
Gubbels, J., Assink, M., Prinzie, P., Van Der Put, C. E. & Van Der, B. (2021) ‘Why Healthcare and Education Professionals Underreport Suspicions of Child Abuse:’ A Qualitative Study, Social sciences (Basel), 10(3), pp. 98. Available at: https://doi.org/10.3390/socsci10030098 (Accessed: 22nd June 2024).
Hawkins, A. (2018) Working Together to Safeguard Children. (n.p.): Independently Published.
Hawkins, A. & DfE (2019) Keeping Children Safe in Education - Part One - September 2019: Statutory guidance for schools and colleges - Information for all school and college staff. (no place): Independently published, 2 July.
Hayes, C. (2023) The Early Years Handbook for Students and Practitioners: An Essential Guide for the Foundation Degree and Levels 4 and 5. London: Taylor & Francis.
Hayes, N., O'Toole, L. & Halpenny, A. M. (2017) Introducing Bronfenbrenner: A Guide for Practitioners and Students in Early Years Education. United Kingdom: Taylor & Francis.
Healey, J. (ed.) (2018) Child protection. 1st edn. Thirroul, NSW: The Spinney Press.
Hodgkins, A. & Prowle, A. (2023) Strength-based Practice with Children and Families. United Kingdom: Critical Publishing.
Hunter (2023) Safeguarding Childhood: Empowering Child Protection and Well-Being: Nurturing Safety, Empowering Advocacy, and Protecting Innocence. (no place): (no publisher).
King, C., Sutherland, G. & Martin, R. (2020) ‘Effective Communication Strategies for Child Protection Practice’. Child and Family Social Work, 25(2), pp. 367-377.
Krutzinna, J. (2022) ‘Who is “The Child”? Best Interests and Individuality of Children in Discretionary Decision-Making’, The International journal of children’s rights, 30(1), pp. 120–145. Available at: https://doi.org/10.1163/15718182-30010005 (Accessed: 25th June 2024).
Laird, S. E. & Tedam, P. (2019) Cultural Diversity in Child Protection: Cultural Competence in Practice. United Kingdom: Macmillan Education UK.
Lamb, M. E., Brown, D. A., Hershkowitz, I., Orbach, Y. & Esplin, P. W. (2018) Tell Me What Happened: Questioning Children About Abuse. 2nd edn. United Kingdom: Wiley.
Lindon, J. & Webb, J. (2016) Safeguarding and child protection. 5th edn. London: Hodder Education.
Mathews, B. & Bross, D. C. (2015) Mandatory Reporting Laws and the Identification of Severe Child Abuse and Neglect. Netherlands: Springer Netherlands.
McEwan, I. (2014) The Children Act. United Kingdom: Random House.
Mind (2024) Guide to support option for abuse. Available at: https://www.mind.org.uk/information-support/guides-to-support-and-services/abuse/ (Accessed: 23rd June 2024).
Mitchell, I. & Guichon, J. R. (2020) Ethics in Paediatrics: Achieving Excellence When Helping Children. Germany: Springer International Publishing.
Montgomery, H. M., Kikulwe, D.& Fuchs, D. (2016) Transforming Child Welfare: Interdisciplinary Practices, Field Education, and Research. Canada: University of Regina Press.
NSPCC (no date) Physical Abuse. Available at: https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/physical-abuse/ (Accessed: 26th June 2024).
NSPCC (2019) Wales safeguarding procedures. Available at: https://www.safeguarding.wales/en/int-i/int-i-i1/i1-p1/ (Accessed: 21st June 2024).
NSPCC (2023a) Recognising and responding to abuse. Available at: https://learning.nspcc.org.uk/child-abuse-and-neglect/recognising-and-responding-to-abuse (Accessed: 22nd June 2024).
NSPCC (2023b) Multi-agency working. Available at: https://learning.nspcc.org.uk/child-protection-system/multi-agency-working-child-protection (Accessed: 30th June 2024).
NSPCC (2024a) Research with children: ethics, safety and promoting inclusion. Available at: https://learning.nspcc.org.uk/research-resources/briefings/research-with-children-ethics-safety-promoting-inclusion (Accessed: 29th June 2024).
NSPCC (2024b) What to do if a child reveals abuse. Available at: https://www.nspcc.org.uk/keeping-children-safe/reporting-abuse/what-to-do-child-reveals-abuse/ (Accessed: 1st July 2024). 
Oates, R. (2020) The Student Practitioner in Early Childhood Studies. An Essential Guide to Working with Children. UK: Taylor & Francis.
Reid, J. & Burton, S. (2014) Safeguarding and Protecting Children in the Early Years. Oxon: Routledge Publishing. 
Safeguarding Wales (2024) Confidentiality and the sharing of information at the conference. Available at: https://safeguarding.wales/en/adu-i/adu-i-a3pt2/a3pt2-p6/ (Accessed: 22nd June 2024).
Social Care Institute for Excellence (SCIE) (no date) Safeguarding children in education: types and indicators of abuse. Available at: https://www.scie.org.uk/safeguarding/children/education/types-indicators-abuse/ (Accessed: 26th June 2024).
Social Care Wales (no date) All Wales Basic Safeguarding 2020. Available at: https://socialcare.wales › cms-assets › document (Accessed: 22nd June 2024). 
Speropolous, L. (2023) ‘Evaluation of Know & Tell: Increasing Adults’ Knowledge of Child Maltreatment and Reporting Responsibilities’, Child maltreatment, pp. 10775595231220215–10775595231220215. Available at: https://doi.org/10.1177/10775595231220215 (Accessed: 25th June 2024).
The Children’s Society (no date) It’s helped me be able to grow. Available at: https://www.childrenssociety.org.uk/what-we-do/our-work?gad_source=1&gclid=CjwKCAjwhIS0BhBqEiwADAUhc4j9mPqWMV3ArXzy8Y-OCaityLNOzxetepw3UTXn_SGVGLXTwAmWexoCFSIQAvD_BwE (Accessed: 1st July 2024).
Unicef (no date) Safeguarding at Unicef UK. Available at: https://www.unicef.org.uk/accountability-and-governance/safeguarding-children-adults/ (Accessed: 4th July 2024).
Walsh, K. (2020) The development of child protection law and policy: children, risk and modernities. London: Routledge.
Waterhouse, L. & McGhee, J. (eds) (2015) Challenging child protection: new directions in safeguarding children. London: Jessica Kingsley Publishers.
Welsh Government (2020) Keeping learners safe. Available at: https://www.gov.wales/sites/default/files/publications/2020-12/Keeping (Accessed: 25th June 2024).
Welsh Government (2022) Keeping learners safe. Available at: https://www.gov.wales/sites/default/files/publications/2022-04/220401-keeping-learners-safe.pdf (Accessed: 1st July 2024).



