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ECAD6006C: Yr Iaith ar Daith 3, Assessment 2
Task 1: Choose a suitable theme to be presented to a group of children creating two differentiated activities to introduce them. The rationale for choosing the theme and the main aims attached to the activities should be noted. The proposed audience should be noted, and the type of language teaching opportunities that the activities would offer when teaching Welsh as a second language or as a first language.
The following example took place within a Year 1 class of 28 pupils in an English-medium school within a large town in South Wales. Through a whole school initiative to improve Welsh oracy the staff have implemented ‘slot drilio’, which happens across the school every morning. In Year 1, the focus is on completing a ‘Heddiw’ board where pupils ask and answer questions about the date and weather. Pupils had also previously been learning the pattern ‘Ga i… os gwelwch yn dda?’ The aim of this session was to build upon this prior knowledge and increase confidence, with a particular focus on oracy as this is essential before children can be expected to read or write confidently (Bialystok, et al., 2005).  
Building upon prior knowledge, this session uses the weather and colours to teach the children how to talk about what they are wearing for different types of weather. This also links with the curriculum focus on temperature that was to be introduced to pupils in the same week, based on their theme of ‘The Snowman’. Connecting new learning to prior knowledge and real-life contexts that children can relate to has proven to be extremely effective in developing pupil progress (Piaget, 1976; Barnes, 2015; Baker, 2011). This was therefore prioritised in the planning of the session, ensuring that every activity was relatable to the children in some way, using and building upon their existing experience and skills. 
The learning objective was differentiated for the pupils. All children were given the opportunity to join in, show understanding of the language patterns and vocabulary, speak clearly and confidently, and read familiar words or phrase. It is not expected however, that all children will achieve this. The aim was to give all pupils an opportunity to achieve their full potential and then feedback on the children’s ability could be communicated to the teacher who would be delivering future sessions to the children. There is one child in the class with significant learning difficulties, who often works with a 1:1 on IDP targets. It is essential that this child is included in classroom activities wherever possible and appropriate (DCELLS, 2016). Therefore she joined in with the children, but with a focus on her understanding in English and emerging language as well as her development independent and social skills, such as turn-taking. 


Task 2: Introduce a thematic session and two differentiated activities for a group of children during your PAP period. You will need to film the session and the activities to be analyzed by you and to present it as part of the module's assessment.
*See audio recording separately.
For the session plan, see Appendix 1. 

Task 3: A written reflection on Task 2.
The aim of the introduction was to motivate and inspire the children to engage with their learning (Thorne, 2007). I also aimed to deliver a fast paced introduction, an aspect I had been working on from mentor feedback. However the need to do the morning routines meant that the children’s initial enthusiasm had been lost slightly. In spite of this, the daily ‘slot drillio’ provided an opportunity to reinforce prior learning. During the introduction, I used Welsh where possible, translating certain questions or phrases. However some advocate an approach by which no translation is given and children infer meaning from pictures and gestures etc. (Baker, 2011). This method of second language teaching is one that I would like to implement into my teaching and I felt frustrated that I did not feel confident enough to do so. On the contrary, Cook (2001) argues that it is more effective to give instructions and explanations in the first language. 
I aimed to use exaggerated intonation and inflection in my voice when speaking Welsh to the children, as well as gestures. This hopefully aided the children’s interest and understanding. Throughout the session, visual aids and concrete examples were used as a way of scaffolding learning for the children (Vygotsky, 1962; Baker, 2011; Walqui, 2006), I also included the written words in Welsh on the PowerPoint so that the children could begin to build connections between the visual, the sound of the word and the written word. 
‘My turn, your turn’ is a strategy that the children are always highly engaged with. It seems to be an effective way to teach vocabulary, though they then need encouraging to use the sentence patterns, as quite often they will only use the specific words relevant to what they want to say. Upon reflection, more opportunities could have been found to allow all learners to try out certain sentence patterns within the introduction, with Assessment for Learning strategies (Black and Wiliam, 1998) such as ‘think, pair, share’. During this I would have had a better opportunity to assess where the children are in their learning, particularly as this was the first time I had delivered a Welsh session to them, and ensure any misconceptions were addressed early on. However, through questioning aimed at children of varying abilities, I was able to address some misconceptions and assess overall how much the children knew and what they may need more support with. 
In terms of teacher subject knowledge, I was generally satisfied that I had prepared well and checked vocabulary and pronunciation with the class LSA, who is a fluent Welsh speaker. I made full use of her in my preparation and delivery of the session and referred to her during the introduction. From the beginning of the teaching experience, I was open with the children that I am, like them, a Welsh learner and encouraged them to remind me to use my ‘Welsh phrase of the day. I feel this cultivated an ethos of learning together and enjoying Welsh as I practised phrases with the children. I also feel it was important that the children saw me referring to the class LSA when I was unsure, to model that people are always learning and support them to develop a growth mindset (Dweck, 2006). There were still a few words that I found difficult to pronounce and was concerned with how I modelled these to the children, such as ‘bwrdd’, ‘dewiswch’ and ‘treinyrs’. I also find it difficult to deviate from a lesson plan in Welsh in terms of the language I use, as I have to pre-learn the vocabulary. 
This activity took place in a circle on the carpet. I had found that the children were generally more engaged in this setting, perhaps due to the perception of the carpet as a place of ‘play’ (Montessori, 1949; Bruner, 1986) rather than ‘work’.They seemed more confident to take on challenges and behaviour was more easily managed. Children were asked to individually choose a bag with a picture of a certain type of weather, describe the weather in Welsh and choose somebody to find an item of clothing from the pile that would be suitable for that weather. The child could then put that item on and answer the first child’s question, ‘beth wyt ti’n wisgo?’. Other children were invited to think quietly about what they would say. In retrospect, it may have been better to give the higher ability groups the opportunity to do this sorting activity in pairs, to encourage more practise of the new vocabulary, as they would have been able to be more independent and I could have provided a supporting role by checking in on different children. 
This teacher-led activity was easily differentiated not only for each group, but for the individual children. When working with each group I was able to ask questions and adapt my expectations to suit the individual child, as I continuously assessed where the children were in their learning. For example, as aforementioned one child with significant learning difficulties was able to join in with the activity and expressed great enjoyment at an opportunity to learn with and from her peers while having differentiated learning objectives. Equally, I was able to challenge a MAT child to provide more complex sentences and show increasing independence in her Welsh oracy skills, as well as having opportunities to read in Welsh. However I do feel that the lower ability group may have benefitted more if there had been mixed ability groups, as I often do with English oracy activities, finding that the higher ability children can model language for their peers. Conversely, this may have held back some learners and caused other learners to feel overwhelmed.
The children had been engaging very well with the new ‘Santa’s workshop’ role play corner in the classroom. They had been wrapping gifts, building upon their maths skills of paying for items and giving change as well as list and letter writing. Using this area therefore engaged the children effectively and continued to build upon their learning across the curriculum. For this LSA-led activity, the children received and read (with support) a ‘letter from Sion Corn’, asking them to help him find and wrap gifts that children had asked for on their Christmas lists. The children then look at the lists of each child and find the correct clothes. Through this, the children were able to begin to make connections between the written and spoken word in Welsh, with support from an adult. Their learning was reinforced by translating it to another context. Feedback from the LSA highlighted that the children found the activity highly engaging, though the majority of the lower ability group needed a lot of support and a further practise  of the vocabulary. 
Within the classroom, continuous provision is implemented through what the children know as ‘learning friends’. Each area has a different character that gives them challenges. One of these areas is ‘Cornel Cymraeg’, where ‘Dafydd Draig’ gives the children a challenge. In order to enable the children to practise these oracy skills independently, their challenge for the week was to choose from the pictures of clothes and dress the large, laminated snowman we had put in the corner for them. They had to give sentences to their friend pretending they are the snowman to say what they are wearing. The continuous provision is used by the children while focus tasks are led by the adults. Each area has pictures of all the children and they are to cross their picture out when they have done the challenge. I had generally noticed that the ‘Cornel Cymraeg’ was usually visited by the girls in the class, and not often by the boys. I encouraged everyone to make sure they visited this area at least once and highly praised children who had been on task there. However I did notice while monitoring this area as the focus task was taking place, that many children were using the resources without using the Welsh, despite the fact that I had placed pictorial word banks for the children to use. This may be due to the children not remembering the words for the clothes and also not being able to read the words, though also could be a disinterest in using Welsh. If this were a series of lessons where I could monitor progress and reinforce learning, I would hope to see more confidence in the children using this Welsh independently. However since it was my last week teaching, this was not possible. A more effective way to engage the children in this challenge would have been to use sound pegs, a resource which I had tried, unsuccessfully, to find in the school. This way, the children would have been able to hear me say the words if they were struggling to remember vocabulary. It is likely that there is an iPad app available that might achieve this, and this would be something that I would look into if planning a similar task again. 
Due to the nature and structure of the school day, whole class plenaries do not always happen. However within the groups, I always aim to check understanding and target any individuals who are struggling. After the focus task with each group, I practised some vocabulary with the children, focusing on areas they found challenging and targeting specific children who I had noticed struggled to remember certain words. After some quick drills, they became more confident, though I am aware that in order for this to be truly effective in developing their oracy, it would need to be reinforced regularly afterwards. At the end of the day, we did some quick drills for ‘dillad’, and I also carried out a whole class AfL strategy before lunchtime, where I put traffic light spots on the carpet and asked the children to stand by the spot that matches how they feel about their learning today, focusing on speaking and reading. I then gave an opportunity for children to explain their choice. Many shared that they had found the reading particularly challenging.
Overall I felt that most children had progressed in their learning from this session and, should I have had further opportunities to deliver Welsh sessions with the class, would have been able to ensure progress for all pupils, by improving teaching and learning through my reflections. 
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Appendix 1:
	Name of Trainee:
	Carys Cook
	Session ref:
	171219(1-2)
	Date:
	17/12/19
	Class:
	Year 1
	Cynllun Ffocws y Cyfnod Sylfaen
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	Targed(au) Hyfforddi Personol
	Developing use of everyday Welsh
	Number of learners:
	28
	Age:
	5-6
	

	
	

	Learning objectives/intentions: 
	H: Join in with actions.
Recognise the names of different items of clothing.
Independently put on items of clothing. 
All chn will be able to understand basic vocabulary relating to the weather and clothes.
Most chn will be able to speak clearly, using learnt vocabulary in a given sentence pattern.
Some chn will be able to read and write familiar words or phrases independently. 

	Success Criteria
	I can recognise and name colours in Welsh.
I can talk about the weather in Welsh.
I can understand and use the Welsh words for different items of clothes. 
	Meeting learners’ needs:
	H to join in with activities today, focusing on her understanding of vocabulary in English as well as developing independent skills (putting clothes on).
Gwyrdd: C and CH (or L) sitting next to you.
LU has been absent for a month- likely need a lot of support. 
Group works better after being outside.
Melyn: L, JD sitting next to you.
JD and E separate. Both will need more support. Poss. JD with Gwyrdd? M usually confident with Welsh.
Glas: M and B sit next to you E opposite..
Challenge S, N and JL.
Coch:  K and OS sitting next to you. LO opposite. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction:
Come into school wearing unsuitable clothes for the weather.  
When chn comment, ask them why it’s not a good idea to wear these clothes today. 
Tell the children you need help as you keep getting confused and never seem to wear the right clothes for the weather.
Ask chn if they’ll help you sort your clothes so you can make sure you’re wearing the right clothes for the right weather.

Quickly recap weather, drill using PPT.
Show each slide- children say the words and do actions.
Say words- children do actions.
Choose children to give example sentences. 
(e.g. Mae hi’n heulog)
Teach clothes vocab by holding up different items of clothes from your bag. Use ‘my turn, your turn’.

	Mrs Cook: 
Sitting on carpet in a horseshoe. Have bags or baskets with labels for different types of weather in Welsh (pictoral and written).
Pile of clothes for chn to sort. Ask a child ‘Sut mae’r tywydd heddiw?’ and gives a sentence for the weather e.g. ‘Mae hi’n bwrw glaw’ and asks a child, ‘Beth wyt ti’n gwisgo?’ Child finds an item of clothing suitable for that weather, puts it on and gives a sentence e.g. ‘dw i’n gwisgo het coch’. They then sort it into the correct bag.   
*make observational notes

H: Ask her to put on an item of clothing (in English)
	Sut mae’r tywydd heddiw?
Mae hi’n ______.
-heulog
-gymylog
-stormus
-wyntog
-niwlog (foggy)
-braf
-boeth
-bwrw glaw
-bwrw eira

Beth wyt ti’n wisgo?
Dw i’n gwisgo_______.
-trowsus
-het
-cap
-sbectol haul
-sgert
-siwmper
-menig 
-cot
-cot law 
-crys-t
-esgidiau 
-sandalau
-treinyrs
-ffrog
-welis
-siorts

Lliwiau:
-coch
-melyn
-glas
-gwyrdd
-oren
-pinc
-porffor
-brown
-du
-gwyn
-llwyd 
-arian
-aur
	Glas- Mrs Cook
 (9.20-10.10)
9.20-9.30: Whole class intro
9.30-10.15: Focus task
10.15-10.30: AfL/amser tacluso/ milk /additional support.

Melyn Mrs Sullivan
Gwyrdd- middle CP
Coch- classroom CP


Gwyrdd- Mrs Cook
(10.45-11.30)
10.45-11.15: Focus task
11.15-11.30: AfL/marking/amser tacluso/additional support
Coch- Mrs Sullivan
Melyn- middle CP
Glas- classroom CP


Coch- Mrs Cook
 (1.00-2.05)
1.00-1.15: Phonics
1.15-1.50: Focus task
1.50-2.05: AfL/amser tacluso/additional support

Gwyrdd – Mrs Sullivan
Glas- middle CP
Melyn -classroom CP

Melyn- Mrs Cook
 (2.15-3.15)
2.15-2.45: Focus task
2.45-3.00: AfL/amser tacluso/additional support
3.00: Amser Cartref. 
Glas – Mrs Sullivan
Coch- middle CP
Gwyrdd-classroom CP


	
	
Mrs Sullivan:
Use Santa’s workshop role play area. Open and read a letter from Santa asking the children to help him find and wrap presents for the children from what they have asked for in their Christmas list. E.g. “Dewi ydw i. Ga i crys-t melyn a siorts coch os gwelwch yn dda?”
Recap vocabulary.
 Each pair of children has a list. Work together to make up the boxes. Chn can wrap after the activity. 
*make observational notes

Grwp Gwyrdd: 
Read letter/ lists to the chn. Chn may need support to recall clothes (use actions to prompt) but should all know colours indpedently.  

Grwp Melyn:
Read letter/ lists to the chn, encouraging them to use the first sound in the word to work out what it might be (where appropriate). 


Grwp Glas:
Support to read together as a group. Introduce gwyn a du.

Grwp Coch:
Enourage chn to read indepdently, giving support when needed. Introduce gwyn, du a llwyd (arian ac aur if confident). 

	
	

	Plenary- Reflecting on our learning
Afl line: tell your partner…
-what you have learnt today.
-what you have found tricky.
-what you think you need more practise with.
Traffic light sides: chn stand in designated RAG area depending for each question.
How do you feel about your learning today?
How do you feel about my teaching today?
Feedback: what did I do that was helpful?
What could I do differently?
	Independent learning opportunities:
Learning Friends (see PPT)
Dafydd Draig- Dress the snowman in the different clothes. Tell your friend what he is wearing.  
	
	

	Curriculum coverage (range and skills)
-Speak with confidence, building on previous experience. 
-understand the connection between print and pictures.


	Literacy (LNF)
speak audibly, conveying meaning to listeners beyond their friendship group

	Numeracy (LNF)


	DCF
	Thinking
	ESDGC
weather patterns affect the way people live
	YCC• Using the Welsh language with access for all.






