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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	 Vary your use of literature referred to in order to gain a wider perspective.


	I have used a range of literature from Government legislation to journal articles.

	Targed/Target 2
	Continue to use Harvard-eng_v.1.2.pdf to ensure you always reference accurately although you have worked hard in this area.

	 I have proofread the essay specifically looking for this issue.
I have rechecked with Harvard referencing software. 

	
	
	

	Targed/Target 3
	Proof read your work

	I have re-read the assignment carefully and edited my work where appropriate. 










Intro
The school, which shall be known as School X to anonymise and protect the school, following BERA guidelines (BERA, 2018) is situated in a deprived area of South Wales. The assignment will explore how the school policies and improvements are determined by the community it is apart of, and indeed what part the school plays in community. Consortia, regulatory bodies, legislation and the Curriculum for Wales are all tools for the school to enable improvement of itself, as well as the improvement of the lives of its students. 

Literature review 
Part a) SDP process
[bookmark: _Hlk132140926]A School improvement Plan (SIP) is a document created by the school. The school curates this document as it is the best architect of the plans for its students (Ainscow, 2016). The SIP is the blueprint to success for the school to lead its learners into becoming successful citizens in the future (Ainscow, 2016).  
[bookmark: _Hlk132141149][bookmark: _Hlk132141259]The document is a live document, constantly reviewed throughout the year (Schildkamp, 2019), achieving, or not achieving targets should be reflected on, and constantly evaluated (Welsh Government, 2022). Barriers may exist, whether these are societal ones such as poverty or health as has been seen recently with the covid-19 pandemic (Harris and Jones, 2020), these barriers may interrupt the plans of the school, and therefore the SIP, the staff carrying out the improvements must be flexible enough to adapt to new changes (Schildkamp, 2019). 
[bookmark: _Hlk132142867]SIP begin with self-evaluation (Welsh Government, 2022). This allows for true organic growth of the SIP to be targeted at what really matters in the local community of the school (Schildkamp, 2019). This self-evaluation will provide a diverse range of high quality and pertinent information to implement in the school development plan (Schildkamp, 2019).  The Quality Teaching Standard of professional learning is upheld here, those developing the SIP are doing so from an evidence based, lifelong learning approach synonymous with good teaching (Donaldson, 2015). It is important to note there are difficulties with self-evaluation, due to the immediacy of the nature of self-evaluation it can be difficult to accurately reflect on ones own work, therefore a professional approach guided by government and regulatory bodies such as ESTYN provide efficient structure to this evaluation (Welsh Government, 2022), there is the National Resource: Evaluation and Improvement document (Welsh Government, 2021a) that was created to enable more effective self-evaluation (Skerritt, et al. 2021). Schools working collaboratively and utilizing the Quality Teaching Standard of Collaboration is encouraged to allow outside parties to help with self-evaluation, the further distanced outside observers have helps with the objectivity of evaluation (Skerritt, et al. 2021).
The Principles of Progression and Four Purposes from the Curriculum for Wales act as focal points for the development of the SIP (Donaldson, 2015), so while the school has freedom to gather information and create a suitable SIP for its community there is still scaffolding to build the SIP around provided by the Curriculum and government regulation (Donaldson, 2015). 


Part b) Aspect: Rights respecting school 
The four purposes are a major driver for the SIP for School X. Health and Wellbeing is the purpose they have used to drive policy (School X, 2022). This was chosen due the community the school is situated in, as it is a deprived area, with 70% of the population of the school living in the 30% most deprived area in Wales (School X, 2022). The Welsh Government has emphasized the need to focus on the well being of students who attend school in deprived areas to build resilient and successful citizens this was seen in their recent legislation (Well-being of Future Generations (Wales) Act, 2015). This also aligns with Maslow’s hierarchy of needs where it is stated that humans need necessities covered, as well as emotional and mental health to reach a place of self-actualization, even more pertinent in areas of deprivation (Medcalf, Hoffman and Boatwright, 2013) where the school could be the children’s main steadying influence (Medcalf, Hoffman and Boatwright, 2013). 
The school has embraced the aspect of the United Nations Charter for the Rights of the Child (School X, 2022). This is a scheme the school has joined to ensure they promote the rights of the child to the students and become a rights respecting school. However, this is more than simple lip service, the scheme and the school’s approach are one of engaging and living with the rights where the onus is on the adults within the school as much as the children to adhere to the rights (School X, 2022), this ensures a more equal and consistent application of rights, rather than a top-down hierarchical approach (Williams, 2013). 
The school ensures the rights are displayed in every area of the school in child friendly language, a crucial factor as it allows for the children to make sense and internalize the meaning of the UNRC and thus gain a better understanding of them (Williams, 2013). The school has created a rights respecting group engaging children from every class to participate in discussion and the application of the rights, allowing the children to become direct stakeholders and influence policies, having children involved in policy allows for more insightful creation of policy as the policy is partially made for children, rather than made with a perception of what they “need” as this “need” may be a fiction created by the adults in the school (Lyle, 2014). 

[bookmark: _Hlk132181780][bookmark: _Hlk132187432]Upholding Human rights and the Rights of the Child is paramount to the aims of the Curriculum for Wales (Gatley, 2020). The Four Purposes exist as an expression of these rights actualized through the curriculum and the work of the school (Gatley, 2020). The Curriculum and Assessment (Wales) Act, (2021) ensures that schools must facilitate the learning of the two acts, but they must also go further, they should act in accordance with the act to promote and live the rights. It can be further argued that the curriculum can go further, while it is effective linking rights and ethics with global issues to create connected world citizens, it could further critically decolonialise thinking and pedagogy, schools have the space and freedom to implement this, should they act critically (Huckle, 2022). 




Developing an action point 
Data informs strategy (Bernhardt, 2018). RaG rating is the use of a traffic light system, used to track the success of a project; green success, amber on track but not achieved and red not on track (Bernhardt, 2018). RaG ratings work well with live documents such as SIP’s as they allow for effective and continuous monitoring (Sims et al, 2017). RaG rating is effective in building a clear narrative, and allows the school to clearly identify what is going well and what needs more resources invested in it (Sims et al, 2017). However, RaG ratings tends to be subjective as little information is given other than categorization, if there is not additional information added through communication in staff meetings (Bernhardt, 2018). 
Communication is vital for the effective deployment of a SIP as many parties are invested in it, indeed school have moved away from hierarchical creation of SIP, where previously the head teacher would have solely created the document, now all members of staff are involved (Welsh Government, 2022), as well as input from students and their families through pupil voice groups and qualitative feedback from questionnaires (Rahman, 2016), this allows for a greater representation of views and needs, which is essential as the document is for the growth of the school as a community not simply following the desires of the school management (Welsh Government, 2022). 
The national model for regional working is a guiding document by the Welsh Government (2018), this was created to further the guidance and aims for consortia, updating the 2013 guidance to facilitate growth through regional financial hardship, it has furthered the aim to incorporate the new curriculum. This guidance is a regional approach to be flexible and collaborative, schools will exist as a network of other schools, school governors, third sector institutions and governmental agencies and local authorities, that will engage in cycles of improvement, consultation, and accountability (Welsh Government, 2018). Administrative help will also be supplied, through specialist HR support and ensuring adequate teacher assessment, this will act as quality assurance and practical help (Welsh Government, 2018). This guiding document ensures schools are not isolated in their practice, or their accountability, ensuring schools improve as a whole with the efforts of other bodies, crucially the consortia will be involved with SIP with consultation and defining targets and goals to better structure the development and offer further expertise (Welsh Government, 2018).
In 2017 the Welsh Government launched the Schools as Learning Organisations (SLO) to better equip schools for the new curriculum (Welsh Government, 2017). This meant an alignment of school management with the ethos of the Curriculum for Wales and the Quality Teaching Standards (QTS) (Welsh Government, 2017). This new approach resulted in more ownership over ideas and the actions of the school by all the stakeholders involved (Welsh Government, 2017). A key element of this is using assessment to inform practice (Welsh Government, 207) however this is not schools being led by summative assessment which narrows the window of evaluation to a day of exams it is the assessment of evaluation on reflection in practice and feedback from students to ensure they are at the heart of what is being done (Mintrop, 2016). While the assessment is more organic and natural, the lens of professional learning is applied using reflective models or well-organized research findings tools such as questionnaires to ensure continuous professional learning (Mintrop, 2016). 

The school looks outside of itself as well as internally when constructing a SIP and carrying it out (Welsh Government, 2019). This approach has been greatly enhanced after the covid-19 pandemic where many community hubs withdrew and public health protocols lead to a withdrawal of public institutions such as school from community life (Welsh Government, 2019). There is greater emphasis now on utilizing the community, for example School X has partnered with a university to talk to students about the prospect of further education (School X, 2022). There was also collaboration with the local secondary school and other institutions to provide devices for students from deprived backgrounds to ensure they had adequate ICT facilities at home (School X, 2022). The use of third sector institutions such as charities has been used by the School to help fund trips and experiential learning for the children, as well as the data gathered by these intuitions to inform the practice of the school, this is beneficial as third sector institutions have a high degree of specialist knowledge that can be pertinent to the use of schools especially in deprived areas (Moore and Littlecott, 2015). 
Strategic planning for the SIP is dependent on the school, its needs and its means (Welsh Government, 2022). While School X is in a deprived area it has sufficient levels of poverty, low attendance and children who statistically would not have good future prospects (Moore and Littlecott, 2015). However, the school has access to Pupil Deprivation Grants (PDG), this is intended to facilitate the students overcoming the additional societal barriers of deprivation such as lower attainment and prospects, higher incidents of emotional and mental ill-health and lower physical health (Moore and Littlecott, 2015). The use of the PDG is incorporated into the SIP and tracked (School X, 2022).  This is used to fund more staff for increased levels of interventions, facilities and equipment to ensure the children can thrive, the spending is carefully allocated and tracked (School X, 2022).
The guidance for the creation of the SIP exists as “Must” and “should” factors (Welsh Government, 2021b). The “must” conditions are established by government legislation and guidance, this is the Curriculum for Wales, ESTYN feedback and other statuary guidance (Welsh Government, 2021b). The “should” conditions is the school organically following what is best for their immediate community, as this is more appropriate, as a one size fits all approach would be ineffective in the diverse nature of society (Welsh Government, 2021b), here best practice and evidence based approach is used, but a more experimental approach is adopted by the schools, curated by rigorous evaluations, the data is collected and its success will be evaluated and recorded by the Welsh Government and will be enacted into statutory direction in 2024 (Welsh Government, 2021b). 
Following the affirmative devolution plebiscite in 1997 Wales has branched of from the rest of the UK in how it has created legislation and importantly exerts its control over its education policies, Wales has chosen its own path with the Curriculum for Wales with the aims and goals specific to that of Wales (Rees and Power, 2007).



Reflection and evaluation.
Professional reflection and evaluation allows for the measuring of what has come before and prepares for what is to come (Korkko, KYro-Ammala and Turunen, 2016), it places the practitioner in the present armed with knowledge and experience to improve their actions, this is aligned to the QTS standards of professional learning and the commitment of lifelong learning which is a part of being an educator (Donaldson, 2015). 
s
The school has put health and wellbeing at the forefront of their SIP and the actions they have taken to improve the lives of the children attending their school (School X, 2022), this has been done to create resilient and prosperous future citizens capable of living in an everchanging and globally connected Wales (Well-being of Future Generations act, 2015). The School has formally embraced the Rights of the Child and seek to uphold the human rights conventions (School X, 2022). They have sought to use communication, spreading the principles of the rights of the child with the students attending through appropriate communication and displays as well as living in the rights, through the actions of the staff, pupil rights respecting group and modelling their practice to uphold the rights of the child, whether this is a rights respecting approach to school uniform or putting the child at the centre of the policy making (School X, 2022). 
The school has made practical steps towards embracing health and wellbeing due to its locality and the demographic of the community the school is a part of this is concurrent with the Welsh Government approach to invest in the health and wellbeing of those from deprived areas as this is where societally the health and wellbeing of citizens is most challenged (Well-being of Future Generations act, 2015).  
The school can make further progress by continuing the cycle of reflection and evaluation, from the information gathered and analysed it can be said that the school can continue to gather data through qualitative methods to gain quality information on how the students and the community feel about progress, but also quantitative data gathering could prove essential and the school could invest more effort in this, as quantitative data builds easily quantifiable information that produces real actionable information (Van Houtte, 2004). The school can also works to connect the children to the local community further, especially as the area is an area of deprivation, the children can learn about the history of the industry and social context of the area and see how the rights they are learning about would and should connect to the area (Donaldson, 2015), this would embrace the idea of Cynefin, a sense of belonging, a weaving of community with the individual (Welsh Government, 2022), this would work to give greater meaning to the rights as it should be seen that human rights shouldn’t just exist in school but throughout the community (Huckle, 2022).



Conclusion
Schools exist as a crucial part in a larger whole, supported by consortia, legislation, regulatory bodies and the Curriculum for Wales connected and a part of the community it exists in. The Curriculum for Wales and the Four Purposes drive the SIP (Welsh Government, 2022), however the school tailors the curriculum for the needs of the community (Welsh Government, 2022). The needs of the community are derived from rigorous evaluation and reflection, this continuous cycle allows specificity and appropriate targets to be created, continuous work allows targets to be achieved (Welsh Government, 2019). Poverty exists in Wales, it is a detriment to health and the well-being, the government has laid out various legislation and targets to combat this, however the school must take up the task of delivering these aims and work robustly to provide a safe place for children to grow and become future, successful and content citizens of Wales (Welsh Government, 2019). 
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