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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Improve academic writing standards.
	I have met with Student Services to gain tools to support me in developing my academic writing. 

	Target 2
	Proofread your work before submitting.
	I proofread my work throughout the process of writing it and after completion. I also asked a family member to proofread my work to finalise my submission before submitting it.  

	Target 3
	Engage in a wide range of literature to develop your knowledge and understanding.
	I have developed this target by reading around the topic in preparation to engage with a wider range of literature. I also researched further into the topic to gain a better understanding to base my assignment upon.  





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During this meet aspect of bridging two there was a focus on using and trialing assessment for learning (AfL) strategies in placement. This meet session was presented by a lecturer and a senior mentor, they provided us with essential information and guidance on the expectations. We were given essential reading which would inform and support our effective practice in schools. We had the opportunity to gain information from the senior mentor on her own experiences in using the AfL strategies. Insight was given to inform our options when choosing our own to focus on with our class. All aspects of the meet stage of the bridging experiences informed and allowed us to consider and research AfL, prior to testing these with children in a class.
	Upon reflection on the meet aspect of bridging was that it was informative and allowed for in-depth discussions. Leading on from this we as student-teachers were able to ask questions and clarify any areas that were unclear. The research aspect and theory were a beneficial feature to the meeting. It gave theory and thought behind the strategies and why these are important to include in schools. It enabled me to us the information provided and research deeper into certain areas of interest.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the test phase of the bridging, I had decided I would trial in the classroom, these being think, pair, share and feedback from the children through RAG coloured thumbs on the white board. These were trailed and undertaken in the classroom as they were to be done school based. I introduced the strategies to the children and how we would be using them. These were trailed from the 12/11/20 until the 24/11/20. During this period, the children were becoming familiar with the use of the new AfL introduced to them and I was able to collect evidence on them through the effectiveness and any improvements.
	My thoughts on this were that the experience was a positive and informative experience. From observations and implementation of the AfL strategies in the class I was able to consider the different elements researched into prior to the test aspect. I made links to different theory and research I had engaged with from the meet strand of bridging. Considerations into Hattie and William as their work supported AfL strategies and the importance of using them. The strategies used demonstrated a positive way of gaining feedback and an insight into children's learning, however there were several elements which needed adaptations and improvements.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share element of the bridging experience allowed us as a network to meet online and share our findings from the trial of AfL strategies. This was done on the 25/11/20. It enabled us to present our presentation to the group and listen to others. This gave an insight into some AfL strategies that I had not covered and allowed me to think about others to use for future practice. We were able to gain feedback and feed forward to better for next time as well as give this to our peers. I found this useful as it gave another perspective on what to do better and what they thought was good about the implementation of the strategy.
	The reflection of this experience was insightful in allowing us to practical and physically trial these strategies to understand the positive and downfalls to them. By sharing with the group, we also were able to understand and gain ideas from others experiences and AfL strategies. I have learnt the importance of children self-assessing and leading their own learning to develop and understand the next steps for success. As a student-teacher I can understand the benefit to this and will continue to use AfL strategies in the classroom. It allowed for feedback and an insight into the children's understanding and knowledge with a topic or lesson.





DGB/SKD

Llythrennedd / Literacy
Evidenced by an asset? a
During my PTE1 experience, block 2, I was able to engage with a KS2 class. Upon planning for the class, I engaged with the class teacher to gage any ideas and formulate plans to enhance the children's learning. I had decided to develop and create lessons surrounding play scripts after collaboration with the class teacher. I had to expand my knowledge on play scripts and the features which are included within to ensure when preparing the lessons, I would be able to facilitate and support the learners with their online learning, by providing resources to support them. I had to develop my knowledge surrounding play scripts along with the main features within them to gain ideas on what lessons to plan, considering the knowledge the children would need surrounding the topic. I engaged with a couple of websites to expand my own knowledge surrounding play scripts to inform my lesson plans.   

Rhifedd / Numeracy
Evidenced by an asset? a
During my time in KS2 I had to develop certain areas of knowledge and understanding, ensuring that I was able to provide the children with lessons which were to their level as well as support them if necessary. I had to build up my knowledge surrounding fractions in preparation for lessons and in order to provide feedback and feedforward to the class. I considered and looked up fraction walls, as the children would be making their own based on the WAGOLL placed up on the online learning platform. I further researched the programme of study for math’s and identified the skills that the children would be working towards. Which then led me to consider elements on how to teach fractions to children. I developed my knowledge surrounding fractions to ensure that I was able to support the children in their own learning and have a greater understanding myself to ensure what I was providing the children with was effective and to the correct level of challenge.  
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 



Safonau/ Standards

Professional Experience Template 1: Including the Four Purpose which links to the lesson.
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
Upon reflection of my experience from PTE1 and engaging with my targets from my mid-term review, I identified the following as being an area for improvement - "Target: To continue to base learning experiences around the four purposes and ensure that pupils see the links to the four purposes during the lesson." I planned to work on this target in the next placement block, therefore made a decision to include the Four Purpose in the PowerPoints for the children to acknowledge. Within my lesson, I included the Four Purpose which linked to the task and activity the children would be engaging with. I did this to ensure I was informing the children of which purpose they would be developing through the lesson and their own learning. Along with the skills that would be developed, I included the purpose so it was clear, and the children were able to identify what they would be achieving from their engagement with the lesson. 
Four purposes for learners:
I was able to meet this standard as upon reflection from my mid-term review, I aimed to develop my skills in informing the children and making them aware of the four purpose that would be linked to their own learning, linking in with the new curriculum. The four-purpose link to the lesson was included in the PowerPoint presentation which was created to support the children's learning and mentioned when the loom recording was completed over it. 
Taking responsibility for self:
Considering this standard, I was able to take responsibility for my own learning and progression by identifying an area of development and a target to develop further in my practice. By identifying this within my mid-term review it allowed me to develop it further and make the children more aware of the four-purpose linked to the lesson/activity.
Welsh language skills:
During the recording of the loom videos over the maths PowerPoint, I made a conscious effort to develop my welsh further and included more welsh within. I focused on greeting the children in welsh, the date and then additional welsh sentences to develop my skills further. 
Developing new techniques:
During PTE1 block 2, I had to amend and develop new techniques to provide the children with the online learning. I had to consider new ways to present the information to the children whilst engaging with the children at the same time. I was able to loom record over my PowerPoint in order to support the children in their home learning, providing examples and questions during the presentation. 
Seeking advice and support:
I was able to gain advice and support off another teacher in the wing during my time of preparing for online learning. I engaged with the teacher to discuss methods to use in order to provide the children with engaging and supportive resources, to scaffold them in their learning. We discussed and planned over Teams and through emails to gain feedback and advice.

What have you learned?
This experience was important as it allowed me to develop my own practice and take into considerations the targets set within the mid-term review. I had aimed to achieve my targets during block 2 and was able to successfully develop this one in particular during my maths lessons, which then integrated into all lessons planned and taught. This relates to my overall learning and development as I had to consider the feedback I had been given and the observations from block 1 to inform and allow me to develop my own practice further to align and meet the standards within pedagogy surrounding the four purposes. Within the lesson I was able to meet the intended outcomes as the children were aware of the four purpose the lesson and activity was aimed at developing in greater depth. An implication for colleagues could be if there is not an understanding of the four purposes then it would need to be further explored to ensure the learners are not impacted as a result. I will share what I have learnt with my future classes, as I will ensure that all lessons have clear links to the four purposes and the children are aware of these for clarity. 
Four purposes for learners:
I have learnt to include during every lesson the four purpose the lesson is aiming to develop and make the children aware of this, so they are able to see and identify the link. 
Taking responsibility for self:
I have learnt to use the feedback and targets set by my mentors and class teachers to develop my practice further, enabling professional development and a greater learning experience for the children. 
Welsh language skills:
I have learnt to take any opportunity possible to develop upon my use of the welsh language, as by doing this I will grow in confidence when using the language and provide the children with a positive role model encouraging them to engage with the language more often too. 
Developing new techniques:
I have learnt to become adaptable and flexible in the way of teaching and presenting learning to the children. I have had to think and develop new ways to provide the children with their home learning tasks due to COVID-19.
Seeking advice and support:
I have learnt to engage and communicate with other teachers within the school to gain advice and support to better my own teaching practice. I have learnt the importance of utilising the time when on Teams discussing lesson plans due to the circumstances we are in, unable to go into school and discuss face to face.

What next?
As a result of this experience I intend to utilise and incorporate the four purposes into every lesson, as well as ensuring the children understanding and link the purpose with the lesson. For the future, I will continue to develop this in my practice, ensuring the children are fully aware of the development they are engaging with in regard to the four purposes. Possibilities for future practice could be the collaboration with the learners in identifying which of the four purposes they believe they have achieved during the lesson; this will encourage the children to become familiar with the four purposes and take responsibility for their own learning and progression further.
Four purposes for learners:
 As a result of this experience, I will be progressing in informing the children of the four purpose which will be developed during the lesson and incorporate the four purposes into every lesson.
Taking responsibility for self:
I will continue to use feedback and targets to develop my own practice and identify what area to work and progress next.
Welsh language skills:
I will continue and aim to develop my welsh skills further and expand my vocabulary, which will allow me to build my confidence and use welsh more frequently during any lesson.
Developing new techniques:
As a result of this experience, I will continue to develop new techniques and strategies to provide the children with their learning, considering the situation which the children are in at the time and allowing this to inform me of what and how to go about the learning. 
Seeking advice and support:
I will continue to work alongside other teachers within the school and aim to work broader throughout the school setting.





















Professional Experience Template 2: Differentiation within activities.
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During block 2, I had the opportunity to plan a maths lesson based on equations for all 3 classes within the wing. I had to plan the lesson and prepare a PowerPoint presentation to explain the task to the children, which would then lead onto the children choosing their own level of challenge depending on what level they felt they could work on. I prepared 3 differentiated levels of challenge for the three classes to choose from. The levels of challenges were red, amber, and green. Each level of challenge was clearly differentiated for the children to identify the difference and base their judgement upon the level that suited their learning the most. I had planned to complete and provide the children with differentiated levels of challenge because within the three classes there was a variety of abilities and wanted to provide the children with a choice in regard to their own learning. Providing the children with opportunities to take ownership and a lead role in their own learning to encourage them to engage and develop their skills at a level they felt suitable. 
Differentiation:
I was able to meet this standard as I engaged with the different skills in regard to maths and differentiate the challenges clearly for the children to understand and identify. When differentiating the levels of challenge my focus was to ensure that the children could see the difference between the three as they would be completing the tasks at home, therefore I wanted to make sure there was no misunderstanding or confusion between what challenge to choose. 
Learner leading learning:
The standard was met during this experience as I had emphasised on the lesson plan and during the recording of myself going through the activity and topic that the children had the choice to choose the level of challenge that they wanted to complete based on their knowledge of what would suit their own individual learning appropriately. 
Working with in-school colleagues:
During my experience in providing and creating the differentiated levels of challenge, I was able to collaborate with another member of staff in discussion based around my lesson and resources for the children. We collaborated and worked alongside one another through the use of Teams, emails and then the occasion we were both in the hub at the same time, giving opportunity for further discussion. 

What have you learned?
This experience was important in the process of developing my own teaching practice as it allowed me to identify differentiation to include within levels of challenge, as not all children will be at the same developmental milestone and some will need different elements to develop before moving on. It allowed me to understand the process of identifying different skills per challenge to provide the children with stimulating activities with variation of challenge within them. Considering the differentiation, I was able to achieve the intended outcome of providing the learners with 3 differentiated levels of challenge to choose from. I believe I learnt how to utilise the skills within the maths topic to provide the children with differentiation between tasks. I will share what I have learnt with other student-teachers during discussions, expanding on the benefits of providing differentiation in tasks and how this allows each learner to have opportunity to thrive within the topic. 
Differentiation:
I have learnt how to similar tasks for the learners but making clear differentiation between them to support the children's learning. I was able to learn how to identify the skills within the programme of study and incorporate these within the tasks, providing the learners with specific skills achieved from completing the lessons and activities. 
Learners leading learning:
I have learnt the importance of providing the children with opportunities to make the decisions surrounding their own learning, giving them a sense of ownership and a leading role in their development and learning. 
Working with in-school colleagues:
I have learnt the importance of working alongside other members of staff in the school to gain feedback and support when needed. I have developed an understanding on the benefits to working collaboratively, resulting in an insight into other methods and strategies to create a lesson and differentiating clearly between them. 

What next?
As a result of this experience I intend to incorporate and provide the children in my future practice with differentiated tasks throughout their own learning, providing opportunities for every learner to grow and develop. I will continue to develop this aspect of differentiation within different AoLEs and ensure I am providing differentiation clearly. Possibilities for future practice could be that I am able to provide further differentiation in tasks, this could be providing another level of challenge onto the already existing ones. 
Differentiation:
As a result of this experience, I will be ensuring I include differentiated tasks within each area of the AoLEs. Providing opportunities for all learners to engage with tasks best suited to their abilities and learning. 
Learners leading learning:
I will continue to allow the children to decide upon their own level of challenge and gain feedback upon these to ensure that the differentiation is clear for the learners to recognise and identify.
Working with in-school colleagues:
I will continue to work with other school colleagues to gain a different perspective on my lesson plans and tasks prepared for the children.
Professional Experience Template 3: RAG rating and Mr. Men stickers.
Pedagogy Standard: Influencing: Reflection in Learning
What did you do and why?
During a lesson, I was able to support the learners when completing and filling out the skills slips to self-assess their own learning from the lesson that had just taken place. Through this process the children are to identify how their own learning has gone and identify the RAG colour they think best suits their individual learning. For example, red suggesting they need more help and support with it, amber suggesting they need to practice a bit more, and then green meaning they are happy with their overall learning. Whilst the children are engaging with the skill slips, I would assist them and read the different progression steps and the success criteria, so they were able to fully understand each point, to successfully RAG rate their own work. At the end of the lesson and completing the skill slips the children would then have the choice of choosing a Mr. Men sticker, each sticker signifying something different in their learning. The child was then able to choose the sticker that once again they think described their learning. There was Mr Happy, which was that the children were happy with their own work, Mr Rush suggesting they think they need to speed up and then Mr Confused meaning the child would like to work more on this topic to understand it better. This is done to ensure the children have the opportunity to identify what they felt went well in their learning and what they thought did not go well to develop and progress in their own learning further. 
Real life, authentic contexts:
I was able to meet this standard as the lesson was based upon real cultures and countries that are related to the children within the classroom. It allowed exploration of identifying the countries on a map, learning how to greet their peers in the classroom in their own language and then learning about other countries cultures. Providing the children with real experiences to develop and understand others, allowing them to realise other cultures which surround them without evening realising. Acknowledgement into the cultures in the classroom provided the children within those cultures to share with the class their own experiences and traditions they do with their families.
Assessment:
Considering this standard, I was able to assess the children's learning throughout the lesson from observing and ask them questions to facilitate any further learning opportunities. However, the children were able to self-assess themselves against the skill slips which include the progression steps and success criteria. 
Learners leading learning:
This standard was met during the lesson as the children were given the opportunity to self-assess themselves, this was done using the RAG rating and the Mr. Men stickers which informed the teachers of how the children felt their own learning had gone. The learners were solely leading the way in assessing their own work, gaining experiences and opportunities of having a leading role in their own learning and gaining a sense of ownership.
Reflection on learning:
During the lesson, this standard has been met as the children were reflecting upon their own learning from the activity by self-assessing themselves against the skill slips which included the progression steps and success criteria. When self-assessing the children were considering and thinking back to their own learning to identify how the learning was and whether it was successful or not. 

What have you learned?
This experience was important because it allowed the development of self-assessing using specific strategies such as RAG rating and Mr. Men stickers. The children were able to gain experiences and the opportunities to have a leading role in identifying how their own individual learning has gone and progressed during the lesson. I aimed to support the children by reading through the skills slips with them, including the progression steps and the success criteria to ensure the children had the tools to identify successfully how the learning went during the duration of the lesson. Providing the children with the opportunity to self-assess themselves allows the opportunity for myself as a student-teacher to identify and understanding the learning that has taken placed from the learner’s point of view. They will be able to inform me on how they feel within themselves and the successfulness of the lesson and activities. This relates to my overall learning and development as it gives me the chance to understand the children's thoughts surrounding the activities, rather than assuming and providing the children with feedback and feedforward based on my observations. An implication for this could be that the learners may RAG rate themselves and self-assess based on their own perceptions of what they believe the teacher wants to see. I will share what I have learnt through the experiences as I will be able to implement the self-assessment from the learner’s point of view in my future practice, allowing the children to have more opportunity to share their own thoughts on the lesson and activities benefits to their own learning. 
Real life, authentic contexts:
I have learnt to provide the children with authentic activities and topics which will allow the children to become ethically informed citizens of the world around them. I will ensure to provide the learners with real life attributes to take with them for the future. 
Assessment:
I have learnt to assess the learners as their own learning takes place and assess them based on their own thoughts surrounding the learning. This is done by providing the learners with opportunities to self-assess their own learning, providing another point of view based on the learning. 
Learners leading learning:
I have learnt how to ensure the learners have the opportunity to lead their learning more freely and as a whole, not just within certain aspects of the lessons. Enabling the learners to choose their own RAG ratings against the progression steps and success criteria as well as choosing the sticker that represents their learning effectively.
Reflection on learning:
I have learnt to give opportunities to the learners to self-assess themselves, which gives reflection time based on the learning that has been engaged with. The learner’s reflection on their own learning can then impact upon what reflections are taken from the lesson as a student-teacher, these reflections have informed my reflection following the lesson.

What next?
As a result of this experience I intend to implement learner’s self-assessment in future practice as well as basing my own reflections upon the contributions from the learners themselves based on the lessons reflections. For the future, I will continue to develop and use the self-assessment through other practices, observing and identifying the effectiveness of this and how it impacts my own reflections. Possibilities for future practice could be further collaboration with the learners, gaining feedback on the activities as well to inform future activities to benefit the learners and engage them. This will hopefully engage the learners within the activities and self-assessment additionally. 
Real life, authentic contexts:
As a result of this experience, I intend to develop this standard further and provide the learners with more real life and authentic context to engage them in lessons further. Allowing the children to self-assess themselves and identify what went well and what did not go so well, links into real life contexts as when the learners progress in the future they will be able to implement these skills.
Assessment:
As a result of this experience, I will continue to base my assessments upon the children's judgement and how they perceive the learning to have gone. I will use this to inform my reflections and identify these as well as my own assessments from observations. 
Learners leading learning:
I will continue to provide the learners with opportunities to lead their own learning and identify the successes and the areas to develop further through the use of skill slips.
Reflection on learning:
I will continue to ensure there is opportunity for a reflective period following every lesson, giving time to the learners to consider what they have achieved and want to improve upon as well as developing discussion to enhance the self-assessment process. I will consider providing the children with opportunity for peer assessment to support each other in their learning. 



Part 2: Critical Reflection
Research surrounding English as an Additional Language (EAL) – practical recommendations surrounding EAL.

Introduction

Throughout this critical reflection there will be considerations into English as an additional language (EAL). Department for Education (2020) draws our attention to EAL being identified as a learner using an alternative language in school than the language they use at home. This suggests that if a learner is using English in school and this is not their first language then they would fall within the EAL category. This essay seeks to identify EAL in relation to practical recommendations in the educational sector. Graf (2011) identifies there being one hundred and sixty-two EAL learners within a Swansea Primary school out of a total number of one hundred and eighty-six pupils altogether. Personal experience and the research highlighted above has built the thesis for this research. 

EAL within schools has been identified through personal classroom experience stated in an area of my Professional Learning Passport (PLP); this identified the development of knowledge surrounding cultures in the classroom. Considerations were made during the lesson into greeting one another in the different languages the cultures used. Upon reflection, there was opportunity to identify a positive impact when using the learners first language in the classroom. 

Based upon the points provided, this built the basis for the development and further reading into the different perspectives and debates surrounding EAL in the classroom. Research informed actions to implement in the classroom within future teaching practice and experiences.

Critical Discussion of Chosen Aspect

Surrounding EAL, it is thought to encompass a racial issue. Graf (2011) draws our attention to the lack of priority demonstrated by student-teachers in enhancing their knowledge surrounding EAL, with a lack of consideration into meeting the needs of every learner. This demonstrates a lack of inclusion for children who fall within the EAL category. Florian (2008) defines inclusive practice being the method that teachers adopt to model inclusive practice. The United Nations Convention on the Rights of the Child (UNCRC) (1989) concurs with teachers providing an inclusive practice for all; article 29 highlights that the education sector should aim to respect the learner’s culture present within the classroom. 

Bowyer-Crane et al. (2017) notes how implementing intervention programmes for EAL children allows for development and progress which as a result allows the EAL learners to achieve results equal to other learners. Welsh Government (2015) concurs with the previous statement and states how, through the grants provided to support the school in supporting EAL learners, the achievement levels have increased. 

Welsh Government (2015) considers the impact of engaging in a whole school approach to support and enhance the opportunities the EAL learners have to achieve at a higher level. This suggests a focus on every teacher and supporting staff collaboratively providing experiences and implementing strategies to enhance the learner’s development. Welsh Government (2014) highlights the impact of EAL learners when fostering the curriculum and achieving low levels surrounding English can impact this.

Murphy (2018, cited in Cunningham, 2018) highlights a terminology concern surrounding the use of EAL due to a lack of clarity surrounding the level of English understood and to what magnitude the learner has been exposed to English. Tes (2018) discusses the term EAL as being a controversial term as it is too varied. It is important to recognise the similarities between the previous statements. The considerations into the terminology used surrounding EAL learners is a broad statement as there is no clarity surrounding the term. However, Cortazzi and Jin (2007) states how EAL is used to highlight learners who have bilingual skills, rather than the terms such as limited English proficiency (LEP) or English as a second language (ESL). Notably, this conveys a movement in developing the terminology used, although, there remains concerns surrounding the terminology adopted. 
Within a school setting, EAL funding and grants are available to support staff in supporting the learners. National Association for Language Development in the Curriculum (2015) draws our attention to the Ethnic Minority Achievement Grant (EMAG) which is provided by the local authority in order to support EAL learners. However, school funding for 2021-2022 as stated by Education Policy Institute (2020), notes that EAL pupils will be assigned approximately £330 within the school to provide efficient support in accessing the curriculum in English. Assigning this funding to the schools will aid the school in providing appropriate support and guidance to the EAL learners in the classrooms. UK Parliament (2015) draws our attention to the reality of some school sectors not receiving any funding as they are not eligible based on the number of EAL learners they provide an education too. An impact of a lack of funding for EAL learners could be that staff are not sufficiently trained and competent in facilitating the learning effectively, due to a lack of knowledge. 

Inclusive practice in the classroom as stated by Knowles (2011) is the process of providing every learner the opportunity to succeed and achieve skills, regardless of their needs or any obstacles. This highlights the term inclusive practice, although, this is not necessarily the case in every school as some teachers may not have the training or understanding to scaffold EAL learners in becoming successful learners. Banks (1981, cited in Valeriu, 2017) identifies the importance of providing teachers with training surrounding cultural diversity, to ensure they are fully equipped to support the EAL learners in accessing the curriculum. Valeriu (2017) discusses the significance of providing student-teachers with training in areas such as preparing all learners for a multicultural society they will be going into, to be able to teach within multi-ethnic classrooms and to identify the problems that may arise surrounding different cultures.   

Murakami (2008) discusses the challenges surrounding EAL professional development and support due to the training on offer being inadequate. This statement insinuates that there is a lack of support and training out there which is effective in scaffolding EAL learners’ development and supporting their access to the curriculum. Franson (2010) mentions although having EAL learners in the classroom highlights equality as they are present in the learning environment, this does not correlate with the EAL learners having equality when accessing education and the curriculum to achieve in comparison to their peers. This demonstrates a lack of equality following through the whole educational sector. Although the EAL learners are involved, they are not fully having an equal opportunity to achieve the same as other peers due to the label that surrounds them.

Knowles (2011) states that for learners to learn they need to feel safe, settled and valued within the environment, which can be achieved when a culture, religion or ethnic background is integrated into the curriculum. Learning for Justice (2021) identifies a culture as an experience that is distinctive to an individual. Focusing on the previous statement, this signifies that each EAL learner has different needs which need to be consider when welcoming the learners into the classroom as the cultures need to be understood. By building positive relationships with the learner and the family there will be opportunity to understand the specific culture and embrace this during the learning.      

Learning for Justice (2008) discusses abandoning the standardization that surrounds specific cultures and ethnic backgrounds as each learner is unique and will need support and guidance in various areas. UNCRC (1989) article 29 notes how each child should have the experience in education to develop and expand their own knowledge and understanding, regardless of their religion, culture, or ethnic background. McGlaughlin, Weekes and Wright (2000) highlights how within the education sector there is segregation between different cultures, proving problematic when aligning with the rights of the learners. It should be noted, although there are rights outlined to support and safeguard children there remains a disregard in some elements for their rights. An example as stated from the previous statement due to an exclusion of some EAL learners. Children’s Commissioner for Wales (2004) considers the necessity for all staff and learners to understand the consequences of discriminating against another learner. Ensuring there is an understanding could impact the likelihood of it occurring. 

Children’s Commissioner for Wales (2004) supports the notion of embracing and celebrating the different cultures and differences between each learner, whether this is surrounding their community or language spoken at home. Banks (2016) identifies how the curriculum within schools needs to be transformed to support the learners who come from multicultural backgrounds allowing their peers to understand different cultures and religions on a greater level. That is to say, by adapting the curriculum and tailoring it to the classroom and learners within, there will be acceptance for multicultural individuals in future encounters. O’Grady and Cottle (2016) mentions how EAL learners are connected regardless of their motives to learn the language, however they all require a high-quality learning experiences to meet their individual learning requirements. It should be noted although this is based upon postgraduates, the theory behind providing high-quality provisions and learning opportunities to support language development is relevant to primary aged learners.   

Cummins (1989) discusses the theory of developing and learning a new language. Cummins (1989) states that if a learner has been successful in learning a language, this then signifies the ability of the learner to learn an additional language. Knowles (2011) states how applying Cummins theory into practice is vital in identifying EAL learners needs. Knowles (2011) highlights the challenges that surround language development that need to be identified by the teachers, this is to ensure that they are meeting the needs of the specific learners to engage all EAL learners in the learning. Considering the previous statements, they highlight the importance of teacher recognition and identification in supporting EAL learners in accessing the learning. It supports the view of EAL learners having the ability and skill to develop a new language. Therefore, as teachers and support staff, we need to facilitate and scaffold the learner’s development to achieve their linguistic skills in English. 

Conclusion

To conclude, for future teaching experiences, I intend to be open minded and not associate and believe the stereotypes that come with having learners who have different ethnic backgrounds. This will as a result impact the classroom environment and allow the EAL learners to feel safe, secure, and comfortable which will support them in developing their English language skills and allow them to access the curriculum fully. Knowles (2011) supports the view of ensuring the learner feel safe and secure in the environment in order to develop and achieve new skills. I aim to implement and utilize the cultures that are within the classroom and develop lessons which surround them, celebrating the differences that are identified. 

McGlaughlin, Weekes and Wright (2000) noted how there was discrimination identified in schools surrounding different cultures and ethnic background learners. Considering this, in future practice I intend to remove these barriers and eliminate discriminative behavior towards any learner by highlighting and drawing the learnings attention to the rights of every child as identified by UNCRC (1989). Discussing the rights and identifying them in child friendly language I aim to remove any divide between learners and provide a supportive environment for learning to evolve. I understand that in order to embed this in my classroom practice, health and well-being of all pupils will be a priority. 

As a whole, for future teaching experience, I intend to gain any training and support surrounding EAL learners which will impact the practice and experience I provide for the learners. As stated by UNCRC (1989) every child has the right to an education, irrespective of their background or culture and this will be the ethos of every motive and decision that is based surrounding the classroom and learning opportunities. High quality experience is the aim for future teaching experience aligning with relevant guidance and frameworks to ensure that the practice is inclusive for every learner that enters the environment. 

Word count – 1,952.
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