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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	
There were some minor inaccuracies or inconsistencies in your use of in-text citations
	
Within this assignment I have reviewed all my in-text citations I also referred back to the Harvard referencing guide to ensure correct formats. 


	Target 2 
	
Carefully proofread your whole work to avoid grammatical/punctuation errors, and also address instances of high-similarity text in your writing. 

	
Within this assignment I scheduled time for a thorough proofread after completing the assignment, I manually checked as well as used grammar tools to ensure all error are checked. 


	Target 3
	
Ensure consistent use of abbreviations like AfL after their initial mention to maintain clarity and coherence throughout your writing
	
Within this assignment during my scheduled proofreading time, I identified all the abbreviations used throughout, checked to ensure that each abbreviation was defined upon its first mention and then check that the abbreviations have consistently used throughout to ensure clarity. 






How a school develops one aspect of its SDP: A report critically reflecting on the actions, impacts and evidence base. 


Introduction 

[bookmark: OLE_LINK1]Schools face ongoing challenges, such as shifts in student dynamics, educational reforms, and accountability policies. Adapting to and evolving with these changes is crucial for maintaining or improving educational quality. (Beverborg et al, 2021) Schools are always striving to do better and continuously grow and improve, At the centre of this growth and improvements are School Development Plans (SDP) sometimes referred to as School improvement plans (SIP). This essay looks into a specific SDP implemented in an English-medium primary school in South Wales. This school, with 435 students, has distinctive demographics: 29% of students receive free school meals (FSM), 12.4% have additional learning needs (ALN), and 10.7% have English as an additional language (EAL) According to Estyn (2023). While exploring the SDP the school will be referred to as School X or blocked out completely, it is imperative to adhere to the ethical guidelines outlined by the British Education Research Association (BERA) (2018), BERA emphasises the importance of maintaining confidentiality and anonymity, in alignment with these guidelines, school’s X’s initiatives will be discussed with respect for the privacy and rights of the school community. 
This essay will critically explore the actions taken by the school, the impact of these actions, and the evidence supporting changes initiated by the SDP. The goal is to understand how SDPs contribute to the continuous improvement of education. Connecting personal and professional development with the school’s strategy is crucial for teachers, as emphasised by Huotari and Sihvonen (2005), cited in Körkkö et al (2020). Recognising that each school is a unique ecosystem with its challenges, strengths and goals, SDPs capture the collective hopes of the school community. They outline specific goals, plans and steps to move the school forward in terms of growth and improvement. (Körkkö et al, 2020) Within the upcoming research, the aim is to highlight how these plans positively or negatively impact the overall educational experience and outcomes and identify the real-world significance of SDPs in fostering continuous growth and improvement within schools with a focus on school X. 

Literature Review 

School improvement is an organisational process that targets the entire school, aiming to enhance the collective capacity for change, make improvements, and elevate the skills of staff members. This process also enhances students’ learning conditions and outcomes (Murphy, 2013, cited in Beverborg et al, 2021). The goal of school development is to enhance the schools’ ability to make changes, deliver higher-quality education and improve student success (Sahin, 2013 cited in Yikici and Altinay, 2017). Before we look closer at a local school’s SDP, it’s crucial to recognise the work that goes into shaping these plans and the work needed for their continuous success. According to The Welsh Government (2014), the SDP acts as a roadmap for school improvement, focusing on actions to enhance student outcomes. It considers regulations, self-evaluation, and contextual data to set short and long-term targets aligned with national goals. Covering areas like literacy, and numeracy and addressing the impact of poverty on education, the SDP details how different schools plan to achieve targets, allocate resources and develop staff. It spans over three years; however, it’s regularly updated to reflect progress and set goals for subsequent years. Anticipated guidance for schools in 2024, as per The Welsh Government (2022), brings a fresh perspective to educational planning. This new school improvement guidance outlines a revamped approach to support the new curriculum, aiming to shape a clear, future-ready approach for collaborative school improvement in Wales. The guidance and school plans emphasise three overarching priorities/subheadings: Vision and leadership, Curriculum, Learning and Teaching, and Equity, Well-being, and inclusion. When exploring a specific SDP, the focus will centre around priority 3: Equity, Well-being, and Inclusion. Although it’s clear from research that School improvement plans have many benefits, nothing is without its challenges, MOE (2006) cited in (Guzman, 2022) suggests that implementing school improvement plans faces challenges: including but not limited to challenges with stakeholder cooperation, program opposition, funding shortages, and insufficient leadership.

As mentioned before school’s strategic plans outline the overall improvement direction for the next three to five years. Lamb (2021) adds to this by saying how these plans break down how the vision will be achieved, some will be quick wins and others will be bigger tasks outlining the costs, and staffing needed to achieve each of these goals. For effective Planning, a clear vision and purpose are imperative. As highlighted by Fernandez (2009), effective planning is crucial for organisations, fostering introspection and ongoing evaluation. Armstrong (1982), cited in Fernandez (2009), emphasises the benefits of effective planning within schools, aiding in setting priorities, establishing goals, developing strategies, and gaining commitment from staff and stakeholders. While Ofsted (2001) serves as the inspectorate for England, they aptly emphasise that despite the numerous benefits effective planning can bring, the planned actions must be tailored to address the weaknesses within individual schools and address the root causes of identified for improvement, whether that’s the school itself or circumstances within the community. For instance, if attendance rates are below average, focusing on the community and parental engagement may have served more benefits than prioritising literacy and numeracy. Stoll and Myers (1998), as cited in Harris (2013), emphasise that school improvement strategies need to align with specific circumstances and developmental needs. The one-size-fits-all approach to school improvement fundamentally misunderstands the process of school and classroom-level change. The literature underscores that effective planning is a dynamic tool for achieving educational objectives and fostering improvement within schools when it is used and tailored to the needs of specific settings. 

Building on this, Steiner (2010) views strategic planning as something which should be seamlessly integrated into the entire management process; it’s not a separate entity from day-to-day management. Schools, being integral parts of the community play a crucial role in connecting stakeholders involved in education. These stakeholders, as emphasized by Stanić, Hren and Buzov, (2016), are dedicated to enhancing the well-being of schools and students to improve outcomes. This commitment is echoed and substantiated by Karimi, Mulxa and Kyalo (2020), who assert that the success of any programme depends on stakeholder involvement, particularly in the identification process, and underscores that the level of engagement and participation is essential for achieving positive outcomes. Stakeholders encompass the entire community involved in the educational system, including school leaders, headteachers, governors, parents, extended family, local organisations, businesses, faith-based institutions, and students (Alomes, 2023). Involving stakeholders in the decision-making process is crucial for improving school performance. The success of the school is also influenced by stakeholders effectively utilizing human and material resources for the benefit of the school. (Mokoena, 2012) Miravet and García (2013), cited in Yikici and Altinay (2017) suggest teacher’s values are crucial in shaping the school culture. Their values and knowledge define the internal dynamics of the school and initiate the cultural development process. Stakeholders also hold valuable information about the needs of the community and the needs of the students. Our exploration now delves into one aspect of a local school’s SDP. 

Developing an action Point 

Delving into School X’s SDP, with a notable emphasis on priority 3: Well-being and Inclusion. School X’s (2023) SDP breaks down priority 3 into subheadings, Including 3.1: Attendance and Punctuality, 3.2: Inclusion from a general perspective, 3.3: Development of FaCE and Inclusion Assistant roles, and 3.4: Parent and Career engagement. According to Stunk et al (1994), findings have suggested that SDPs that are formulated within educational contexts are frequently excessively optimistic, unrealistic, and deficient in implementation details. However, when looking at School X’s development plan it was broken down into manageable chunks, including potential time restraints, resources available as well as funding needed to support each priority. School X’s priority 3 subheadings came about through their most recent Estyn report. The Estyn (2023) inspection showed that the head and deputy head had too many responsibilities. To address the challenge highlighted in the inspection, School X (2023) decided to re-evaluate and redistribute roles, especially considering the school’s growth in the last decade. Recognising the need for a more focused approach, they introduced the position of a Family and Community Engagement Assistant, (FaCE), to help support effective engagement with parents and the community. The school values parent/carer engagement, a tradition Estyn (2023) recognised within their report, and the school plans to develop this engagement as they believe it is crucial for the school’s success. 

Part of the Welsh national mission is dedicated to achieving high standards and aspirations for all learners through six overarching objectives. Objective 5 specifically focuses on community-based learning, promoting collaboration to address disadvantages and ensure the delivery of quality education. This initiative aims to empower learners, families, and communities to establish strong partnerships with educational providers (The Welsh Government, 2023). Many schools overlook challenges faced by students and families, as well as the complex issues within the local community (Medina et al, 2019). The Welsh Government (2015) states that effective family and community engagement is crucial for schools aiming to improve standards and learner’s well-being. Meaningful engagement occurs when schools embrace mothers, fathers, grandparents, and extended family as valued partners in children's learning. Balcazar et al (2014), cited in Asaba and Suárez-Balcázar (2018) highlight the significance of meaningful community participation, emphasizing that the desired input of community members guides collective efforts. Further emphasised by Asaba and Suárez-Balcázar (2018) in the same report addressed that this collaborative approach involves addressing power dynamics, valuing diverse knowledge within the community, and establishing mutually respectful relationships. Grounded in principles of social justice, collaborative engagement fosters equitable and respectful community connections beyond specific research endeavours. According to Hytten and Bettez (2011), the phrase “social justice” is often used in school mission statements and educational reform proposals, encompassing various interpretations, from envisioning culturally responsive schools to the commitment to leaving no child behind and very often linked to meaningful engagement with families and communities. Recognising this, The Welsh Government (2015) initiated the ‘Education Begins at Home’ campaign, with its central message emphasising the importance of parental involvement in various aspects of their children's education, beyond traditional academic responsibilities. It encourages parents to recognise their contributions and actively engage in activities that positively impact their children's learning, such as ensuring timely bedtime and fostering a holistic educational environment. While Chan et al (2021), argue that parent involvement in school consistently correlates with educational success, they also highlight inconsistent research definitions and measurements leading to varied findings across schools and educational systems. While Ferlazzo (2011) underscores the significance of educators promoting parent engagement over mere involvement. Emerson et al (2012) state parental engagement should extend its purpose to enhance student well-being alongside promoting academic achievement. 

Building on the importance of parental engagement linking the significance of Maslow’s Hierarchy of needs, the theory proposed by Abraham Maslow (1954) and discussed in Adiele and Abraham Maslow (2013) highlights the impact of fulfilling different sets of needs in a hierarchical structure, As needs are satisfied, individuals progress through the different levels, resembling a pyramid with basic universal needs at the lower level and professing through other sets of needs in order of importance. (Trivedi and Mehta, 2019). Examining Maslow’s hierarchy of needs emphasises the FaCE roles importance in addressing fundamental needs and promoting overall well-being within the school community, as discussed in Owens, Ravi, and Hunter (2023) Belongingness and love needs, outlined within the hierarchy, are crucial for learners to thrive academically (Moneva and Gonzago, 2020). This underscores the pivotal role of parents in motivating students, positively influencing behaviour, fostering interest in learning, and contributing to the development of confidence in educational activities. (Moneva and Gonzago, 2020). The integration of the Face role aligns with these principles creating a supportive environment, by offering this role the school not only addresses immediate needs but also fosters an atmosphere that aligns with Maslow’s principles. The FaCE initiatives contribute to an environment that recognises the interconnected nature of well-being, community engagement and academic success. 


Reflection and evaluation

Reflecting on School X’s SDP (located within Appendix A), particularly the implementation of the FaCE role, highlights the school’s commitment to student well-being and community collaboration. The FaCE role aligns with the broader goal of enhancing student well-being and bridges the gap between the school and the community. This new role within the school aims to support every child's well-being and foster a positive community within a school environment through various initiatives such as regular meetings and workshops, which create a space in which a group of people can meet to discuss questions, identify problems, help each other and brainstorm together. (Wirtz, 2022) as well as providing information on community resources, both within the school and in the broader community, that can support families, as families and communities play important roles in supporting children. (Bornstein, 2005) As well as the role aligning with Maslow’s hierarchy of needs, emphasising the foundation role of student well-being. This strategic move addresses challenges identified in the Estyn (2023) report, demonstrating School X’s responsiveness to feedback and commitment to continuous improvement, the overall goal of school improvement. 

To propose an evaluation technique for School X, I recommend implementing a monitoring method to assess the effectiveness of the FaCE role. Regular feedback mechanisms such as the use of surveys such as the HAPPEN survey. (HAPPEN, 2022) Which is a tool that schools can use to assess various aspects of health and well-being. The survey is designed to provide insights, track change, and evaluate practices related to physical, emotional, and social health and serves as a means for schools to engage in evidence-based decision-making and promote a culture of continuous improvement. (HAPPEN, 2022) As seen within their SDP, school X has used the HAPPEN survey for assessing other priorities, but I think this survey would be a great tool to use in this context. This suggested approach offers School A an opportunity to gain a comprehensive understanding of the effectiveness of the FaCE role. Regular participation in the HAPPEN survey would provide valuable insights as well as track changes over time, fostering a culture of continuous improvement within the school. 

Conclusion 

In conclusion, this assignment delved into School X’s SDP and highlighted its focus on well-being and community engagement, exemplified by the introduction of the FaCE role. This initiative, aligned with Maslow’s hierarchy of needs reflects the school’s dedication to addressing challenges identified in the Estyn (2023) report. The emphasis on parental engagement and community collaboration, as outlined in the SDP resonates with broader educational goals outlined within the anticipated guidance by The Welsh Government (2024). Professionally, these insights will guide my future practice, emphasising evidence-based decision-making within education. As I progress, I am now equipped to understand the purpose and significance of SDPs in the context of school planning. As well as deepening my understanding of the dynamics involved in school improvement, highlighting the importance of tailoring planning and stakeholder engagement. 
The approach adopted by School X serves as a valuable lesson in addressing the unique challenges and strengths within a school community. To sum up everything that’s been said, this assignment highlighted the significance of community engagement for well-being and underscored the crucial role SDPs play in achieving broader school goals and advancing the path of school improvement. 
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STRATEGIC PRIORITY 3.2 - Inclusion (general perspective)
Rationale for inclusion ‘We agree with Estyn’s observations that we needed to refocus on pedagogy this year, however, we still feel that we need to we

need to maintain a focus on inclusion. It should be part of everything that we do. Our Strategic Equality Plan also sets out our
plans for inclusion going forward.

Sub Priorities / Actions Tntended Tmpact / Success Criteria Time Scale Responsible | Resources /PL Cost QA
Individual & Activities
related
personnel
32.1 Extend lunchtime cover to include “All Tearners have the opportunity to | Sept '23 —Jul 24 | RD Hangout £4050 Tearning
nurture provision for all and access to Hangout | attend nurture if appropriate. Lunchtime Nursery 2x Review
for Years3- 6 The Hangout is used successfully as staff Atrium supervisors

an alternative relaxation space for
learners from Y3 - 6

3.2.2 Embed BSL across the school Learners recognise the importance of | Sept 23 —Jul 24 [ CL/EJ/JH | Training None Learning
BSL as an inclusive language All staff opportunities Review
Learner can carry out simple signs
across the school

323 Introduce PACE and CARER to engage | Staff use the acronyms fo support Sept 23 —Jul 24 | RD/AB PACE and None Staff survey
and support dysregulation them when engaging with learners, All staff CARER
PACE - Play; Attune; Curiosity; Empathy and when supporting learners who acronyms
CARER - Contain; Attune; Regulate; become dysregulated.
Empathy; Reflect
3.2.4 — Extend trauma informed practices — see | The number of staff with a trauma Sept 23 - Jul 24 [ CL/KM See 1.1.4 See 1.1.4 See 1.1.4
114 informed qualification increases to 7
3.2.5 — Further embed ELSA practices across | ELSA coverage across the school Sept 23 - Jul 24 | AB ELSA training | 25 hours a Evaluation
the school with 2 staff fully trained and 1 QR referral process works. MN/tbe week at G6 - | data
unqualified, offering 25 hrs weekly support, | Identified children receive £24327
and QR registration process appropriate support.
3.6 To introduce supervision for ELSA roles | ELSAs feel appropriately supported | Sept 23 —Jul 24 | AB ELSA training | None Evaluation
in their role data
Rationale for inclusion The
. The role Eoo=E—== —_—
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SCHOOL IMPROVEMENT AREA 3 - EQUITY, WELL-BEING AND INCLUSION

STRATEGIC PRIORITY 3.1 — Attendance and Punctuality

Rationale for inclusion

Estyn reported, ‘Rates of attendance remain too low and have not recovered from the impact of the pandemic.” Whole school
attendance during 2023-24 was 88.9% which is well below the 94%+ we were achieving the four years prior to the pandemic.
Punctuality also continues to be a problem with 84 children having 15 or more lates last academic year compared to 47 in 2018-

19.
Sub Priorities / Actions Intended Impact / Success Criteria Time Scale Responsible Resources / PL Cost. QA
Individual & Activities
related
personnel
3.1.1 Develop role of Attendance and Staff structure ensures attendance Sept 23 —Jul 24 [ RD/RG/LO | Additional Grade | See5.15 Line
Punctuality Officer and punctuality is monitored for extra Manager
effectively. responsibility meetings
312 Develop a purposeful and manageable | The plan provides a clear structure | Sept 23 —Jul 24 | RD/RG/LO | Letter templates | As above | Line
process for distributing letters regarding for the Attendance and Punctuality Monitoring plan Manager and
attendance and punctuality Officer to implement actions. EWO
meetings
3.2.3 Fully implement a fair and equitable Attendance rises to 92% Sept 23 —Jul 24 | RD/RG/LO | Monitoring plan | As above Line
‘monitoring plan to support attendance and Less than 25 children have 30 or Manager and
punctuality ‘more lates EWO
meetings
3.2.4 Introduce a signing out book to monitor | The number of children leaving Sept 23 —Jul 24 [ RD/RG/LO | Signing out book | As above Line
children being collected before the end of the | school early at the end of the day Manager and
day reduces EWO
meetings
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of the ALNCo has also grown considerable. Our Inclusion TLR didn’t work as intended last year, so we have decided not to
renew that but to create a 0.5 Inclusion role assistant, or INCA, to support the ALNCo, while also promoting inclusivity across
the school in all areas.

Sub Priorities / Actions Intended Impact / Success Criteria Time Scale Responsible | Resources/PL Cost QA
Individual & Activities
related
ersonnel
B et s | ST R | | e | o |
332 Introduce the role of an Inclusion The INC Assistant role is cstablished | Sept 23 —Jul 24 | RD/AB C.Lumsdaine | See 5.14 Professional
Assistant (INCA) and assists in distributing the cL discussions
responsibility for inclusive practices
(ALN and general)

STRATEGIC PRIORITY 3.4 — Parent/Carer Engagement

Rationale for inclusion

The school has a long-standing tradition of valuing parent/carer engagement, which Estyn recognised. We aim to continue to
develop this further as we recognise that without effective engagement with home, we can only do so much.

accredited courses onsite.

Sub Priorities / Actions Intended Impact / Success Criteria Time Scale Responsible | Resources/PL Cost QA
Individual & Activities
related
personnel
34.1 Develop a partnership with Adult "Adult Learning Wales courses are | Sept '23 —Jul 24 | RD/MN ALW link None "Attendance
Learning Wales to provide non-accredited and | run from the school community room Community Rm Parent survey

and parents engage in the Parent survey

F_

opportunity.
342 Development of a new website and share | The new website share relevant Sept 23 —Jul 24 | MM Web host 7 supply days | Usage data
online resources information regarding the school, £800
home learning and support services
[ Sept 23 —Tul 24 [ MN £300

Equity / wellBeing / Excellence

Excellence

Ysgol Gynradd Gymunedol San Tomos

Bquity / wellBeing /

29

School Development Plamn

St Thomas Community Primary School 2023 - 26
3.4.4 Offer ‘Power Up’ Sessions per cohort Parents engage in Power Up sessions | Sept *23 —Jul 24 Time £200 "Attendance
that develop their skills and Resources figures Parent
knowledge in relevant areas. survey
3 Focus
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