Critically evaluate how the role of the educational professional has been influenced by policy developments since 1996. You may select one particular educational professional or provide a broad overarching analysis.


To begin evaluating the influence many policies have had when considering the role of the educational professional, it is important firstly to understand the word policy and what it entails. A policy is a piece of text that is produced as the outcome of a situation in order to provide information on what is acceptable or not within the particular setting, and possibly how an issue can be overcome in the future (Taylor et al. 1997). It is important to remember that all policies have been made as a consequence and therefore each policy should be implemented in order to improve a number of potential problems. Hope (2002) pointed out that policy can be very difficult to implement and this is where a particular policy could have the biggest influence on an educational professional as very often policies are put into practice without consideration of how they can be executed effectively. Policies that have become legislation are often known as Acts, and these will be focused on during this text as they would have been put into place on a widespread scale, either throughout the UK or just throughout Wales. 
Across the United Kingdom, an Education Act was introduced in 1996 that applied to all educational professionals across the country. The following policies that will be discussed are solely based within Wales and are inapplicable to the rest of the UK. The Learning Country was established in 2001, followed by the Welsh Baccalaureate (hereby referred to as the Welsh Bacc) in 2003. Recently however in 2015 the Welsh Bacc was revised and considerable changes were made which will also be considered. In 2010, the Foundation Phase was created and finally, in 2015 Professor Donaldson initiated Successful Futures in collaboration with the Welsh Government. Whilst evaluating these policies, the way in which they have affected teachers in particular will be considered.
As shown by the example above of the Welsh Bacc, policies and Acts are constantly evolving to keep up with an ever-changing society. The Education Act 1996 was established in order to modernise the Education Act 1944. The Act lays out various points that underpins all policies that have been made within educational settings since. The main key change this Act made was establishing special local authorities whose job role was to identify children who have special educational needs (Education Act, 1996). This was a critical step within education as now children were more recognised as having additional learning needs and were more likely to receive the help that they needed in order to develop. The role of the teacher however, was now changed to accommodate children with special educational needs with very little to no training. In 2000, it was found that student teachers did have positive attitudes towards the concept of including children with special educational needs within a classroom, however their competence decreased as the severity of the child’s needs increased (Avramidis et al, 2000). From this, it can be argued that student teachers had no to little confidence when dealing with inclusion, regardless of their training. Therefore, it can be concluded that teachers who were already in the profession were clueless on the subject unless they read into it themselves. As teachers continued to struggle, the Special Educational Needs and Disability Act was brought into power in 2001 in order to increase the right for children with special educational needs to a mainstream education (Special Educational Needs and Disability Act, 2001). Again, this added pressure to teachers to alter their teaching styles in order to accommodate for all children within their classroom with no information on how to do so. This policy development contains no consideration for any educational professional and therefore had a negative influence on teachers. Luckily, extensive training is now provided for teachers who teach special educational needs students’ however some may say that it is still not enough. 
In the same year of the Special Educational Needs and Disability Act being introduced, the Learning Country (2001) was a document produced by the National Assembly for Wales in order to improve lifelong learning in Wales. One of the main focuses of this document is to ensure that Wales has one of the best education systems in the world (Learning Country, 2001). This puts a massive pressure on teachers to guarantee that they are providing excellent lessons at all times which is very unrealistic. It has been proven that if a teacher does not understand what they are teaching to the children, then the knowledge they are passing on will be of little to no use to the students (Sadeghi and Sa’Adatpourvahid, 2016). From this, it could be said that teachers are under pressure to learn extensive knowledge on a vast subject in order to ensure that Wales has one of the best education systems, meaning that their teaching is unproductive. Although the Learning Country (2001) listed recommendations to improve education in Wales, it put a big pressure on teachers to improve their teaching methods and grades within a classroom with no extra help as to how they are expected to achieve this. This document also included certain principles, one of which is that improving outcomes via high standards and expectations of the students is of the utmost importance. Now the teachers’ main focus is preparing children to do well in tests, rather than teaching them valuable life lessons, which is what the policy was actually set out to do. 
The Welsh Bacc was created in 2003 to work adjacently to the curriculum with the sole purpose of teaching students how to prepare for the future once they left education. It seems that all of the articles mentioned here specific to Wales have the same objective in mind, and that is to promote life skills and life-long learning. With life-long learning now becoming a main focus of new policies, society now requires better educated, committed and effective teaching staff, all of which is unlikely without adequate training (Coolahan, 2002). The Welsh Bacc was recently re-written to improve the way in which it is implemented, making it more effective. It focuses on teaching students’ essential employability skills, however if they don’t realise why they are learning these skills then it will be very difficult for a pedagogue to influence their class (Kliebard and Franklin, 2000). The Welsh Bacc has subsequently changed the role of the teacher from teaching their subject choice to aiding students in increasing their chance of employability. This is a vital step in society as it will lessen poverty, ensuring more students are getting jobs as soon as they leave education. The Welsh Bacc however has put strain on teachers, due to lack of funding and training as they now have to broaden their teaching skills and knowledge on topics that are not generally taught in initial teacher training. This has now changed the role of a pedagogue from teaching specific subject knowledge to becoming a life skills coach.
Successful Futures (2015) was written by Professor Donaldson and contains 68 recommendations for a new curriculum to be taught in Wales. Although it is only set to be rolled out fully in 2021, there are certain pioneer schools across Wales that have it in place currently. There are four main recommendations that were laid out to focus the curriculum on preparing children for their future in a new economy, one of which is making digital competency a key learning area within the curriculum. Digital competence however is a broad and confusing concept, therefore making it difficult for pedagogues to understand and implement (Holmström and Siljebo, 2013). This may have a negative impact upon the teaching profession as it can be difficult to teach children knowledge on a topic that is unfamiliar to yourself. Another vital point of Successful Futures (2015) is to ensure children are ambitious learners, keen to learn for the remainder of their lives. Fisher (2005) points out that it is vital for children to be taught how to think for themselves throughout their lifetime in order to improve the progress of society. Unfortunately, within schools teachers have limited time and resources to promote anything apart from the curriculum as there is a massive pressure for teachers to ensure the children within their class are hitting certain targets (Pelletier et al. 2002). The next key point of the report is to introduce progression steps to monitor a child’s development throughout school. It is vital to monitor a child’s progression in order to determine whether or not they are struggling in a certain area, and introducing these steps will make it easier for pedagogues to do so by taking off the pressure of specific developmental stages at specific times in a child’s life (Karabanova, 2010). The final key point that Donaldson made was that 6 areas of learning and experience should replace all current subjects in order to make learning more applicable to a child’s needs. Although most believe that this is a brilliant idea, it will be difficult for teachers to adapt their teaching styles this extremely, in a short space of time. Adequate training will need to be provided as well as ongoing assessment and feedback for the teachers to be able to understand the curriculum and how to implement it. Due to this policy the role of the educational professional has changed drastically as now they are required to teach children about ethics, morals and lifelong learning, as well as implementing a whole new curriculum.
To conclude, the role of the teacher has changed drastically since 1996 in certain aspects. Although without close evaluation the exact role seems to have maintained fairly similar. Unfortunately, the making of new policies have impacted not only the way in which they teach but also the content of what they have to demonstrate to their pupils. Teaching roles have changed from providing knowledge on a particular subject to aiding children in most aspects of their life, from teaching ethics to providing a vast amount of information on employability skills. This has caused massive strain on teachers in recent years as there is a severe lack of funding within the education system to ensure pedagogues are comfortable with everything they are required to teach (Von Der Embse et al. 2016). In the UK, it is widely known that many teachers have left or are thinking of leaving the profession in the next few years due to lack of supervisory support, time pressure and value consonance (Skaalvik and Skaalvik, 2011). From this it could be suggested that teachers are being asked to do more than they can possibly manage, with thanks to new policies demanding a greater education system without much consideration for the pedagogues. Therefore, overall it can be concluded that the role of the teacher has changed from a satisfying, rewarding career to a stress induced, unmanageable occupation. 
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