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Case Study 
Rafael is a 4 year old boy. He lives at home with his mum, dad and little sister. When Rafael was 2, the process of diagnosing him with autism began. At the age of 3 he received his statement. He attended flying start where they partially found signs, but majority were found by his mother. Rafael’s mother was determined to ensure her son received the best, so she proceeded to further research and reached out to organisations such as SNAP Cymru. Rafael showed signs from a young age such a speech delay, lack of understanding and also serve melt downs where he would result in self harm. However, despite these Rafael was very bubbly, sociable and outgoing. Rafael started to go to speech therapy and went on to start nursery in mainstream school. He was social with rest of the class however he had difficulty following rules. Rafael was not able to attend trips and such as it would be different to his regular routine and he would start showing signs of struggling through tantrums and dis-engagement. The school than suggested to his parents that he be referred to a special unit for reception. Rafael’s parents did not agree with this and stated that they believe with the right strategies he would improve. They continued to develop his speech with him, they started working with incentives and also using place cards. 
One of the things that Kanner stated in 1943 as one of the traits of Autism was aloneness. Times have changed since then and it is shown that this does not essentially mean that children with autism like to be alone all the time. The triad of impairments states that it is social interaction and does not have to be visible in all aspects (Verhoeff, 2013). And this is the case for Rafael. Although he is very social due to his lack of speech and understanding, Rafael lacks the understanding of social behaviour. At most times he is overly attached and physical in school with other children and the teachers. This is a distraction for him and others in the classroom, as for example, if Rafael was to be sitting down on the carpet for story time. He would constantly hung another child, or play with their hair. Therefore, interpreting another child’s education and not reaching his own full potential. A child with autism might want to be social but not understand feelings such as sad, happy, angry and further uncomfortable. A strategy that could help overcome this issue is using social stories. This is a simple story showing a situation stating the where and who’s including the child themselves. Each story will have a simple moral, easy enough for the child to understand. The story could state that it is not always acceptable to be in peoples personal spaces unless stated otherwise. Research conducted by Dev (2014) looks at how social stories have had relevant impact for students with autism. This research states that social stories not only is beneficial for behaviour but also cognitive behaviour. Furthermore, the research found that social stories help create a relationship between the child with autism and those around them. Also, those who have been successful with social stories see an improvement with inappropriate behaviour. Another simple strategy that could be used are emotion cards. These could have faces on them or it could have colours that are associated to them (Autism Organisation, 2017). This has similar implications of social stories but are more simple for teachers if they have less time. 
However, research conducted by Kokina and Kern (2010) on 47 students age ranging from 0 to 21 years old which shows that although social stories are affective they do not work if the child as low communication and speech skills. Also if they have lack of understanding. Considering the characteristics of children with autism, early intervention is essential. This implies if social stories can not be used at a young age then it will be hard to alter the social skills as they grow up therefore it is seen as not being the most affective. Another research carried out on social stories shows that social stories work on decreases factors and not teaching new skills or building on skills that they already have. Therefore, not being able to teach skills that they can generalise in other areas of their lives (Qi, et al., 2018)
Another difficulty is following rules. When in an classroom Rafael struggles to follow the flow of the classroom. He does not like sitting down for a too long period, he does not like being told which activity to take place in. These issues can be overcome by using the strategy applied behaviour analysis (ABA). ABA is used to mould a child’s behaviour and almost manipulate it with a stimulus. This would also teach a child social skills and improve language skills. It is important to start with a behavioural goal in mind, then to understand what would be considered a rewards for the individual. One of the most important steps for ABA is positive reinforcement. The reasoning behind the theory is that a child will continue the desired behaviour for the rewards to the point where the behaviour is normal (Kalyva, 2011). This strategy is also seen in other aspects such as psychology and learning by psychologist skinner and Pavlov who both show similar theories regarding conditioning, both ABA and conditioning work on the basis of assimilation and reinforcement (Peter Jarvis, 1998). For example, one of Rafael’s favourite thing is to play with trains, a teacher could tell Rafael that if sits on the carpet for story time and the end he can play with he trains for a set time. Therefore, Rafael will then think through repeating that when he sits down he will be able to play with the trains improving his concentration and behaviour to benefit himself and his peers. Studies show that less intensive ABA within a school has improved IQ for children, adaptive behaviour and improved social and communication skills. Also, 40% of the children who participate in intensive ABA not in a school setting show high improvements in the above aspects (Denise Foran, 2015).
Despite research showing the effectiveness of ABA, there are some criticisms on ABA. The Child Mind Organisation (2018) states that firstly when the theory first founded in 1960s by Lovaas there experiments were completed on unethical grounds. Although, those would not be allowed in today research, it does show that the strategy was made to be very rigorous. Secondly, it can be seen that the strategy can be very hard for young children and repetitive. Also, the strategy does not necessarily mean that the child has attained the desired behaviour and social skills as it is not always generalisable to other situations. Another criticism of ABA within UK is that it is not affectively used. It is usually conducted at special ABA schools or at home. The reason it is not in mainstream schools or units is due to economical issues and the cost of implementing it. There are very few schools and teachers who have been trained with ABA. Statistics show that the 14 special ABA schools in the UK consist of 258 students and only a small percentage of these students have autism (Denise Foran, 2015).
In a school setting it can be easy for a teacher to recognise signs of speech delay. Speech is one of the milestones that indicate what stage a child is. The talking points organisation (2013) states a child should be able to use their language to ask questions regarding who, why, how and where within a topic. It states they should also be able to listen to longer stories and ask questions in relation to the book. A teacher can establish when a child has difficulties at this point as a child will not be on the same level as the rest of their peers. There are many different aspects within language and speech that can be an issue for a child. The code of practice for Additional Learning Needs (ALN) states that a child should be referred to a speech and language therapist (SALT) when required to meet their additional needs. However, every child needs to be assessed using the right test to see whether the help they require can be provided within the school. Although Rafael’s speech is delayed, he has established language and communication in order to meet his basic needs. He is able to state when he is in pain, when he wants food, when he is tired. Also, meeting some of the milestones stated in the Talking points organisation, he is able to ask his peers to play with him or enjoy make believe. According to Farrell (2006) the issue with Rafaels speech is phonological difficulty meaning the childs language is not always understandable however has meaning behind it. In this case if a teacher has known the child long enough they can understanding the meaning behind his speech and meet his needs. 
A strategy to help teachers in schools to deal with speech and language is sign language. This will help both the child and the teacher as the child initially knows what they want or need. Symbols are regularly used within classrooms, so instead of a child learning sign language in details which would be difficult and confusing they can use simple signs for people, objects or events. For example if a child is aware they need to go to the bathroom however can not say it affectively for the teacher to understand they can use the sign language for toilet. This will be effective for Rafael as he is already aware of his needs, he just requires a way of communicaing it to others. Research shows that 100 children learnt receptive and expresive signs with many learning to produce combination signs. Also, this research states that children with autism were informally learning sign and when presented with sign language they adapted well. Furthermore, research indicates that as children with autism have many different aspects where they are underachieving such as IQ and age, this does not have any affect on whether they can learn sign language or not (Wilbur, 2016)
However, it is states that one of the issues with teaching sign language to a child is who has speech but under-developed is that they will lose the understanding and motivation to develop their speech. Also, as a child spends an adequet amount of hours in school they will relate to sign language more, making it more difficult for them in situations where others do not know sign language for example family at home (Thomas, 2004). Another issue with introducing sign language to a child with autism so early on could also mean that they isolate themselves from their peers even more. Children with autism are known to have issues with socialising and this could increase that more as other children in the class can stigmatise them for using sign language as they might not understand the concept themselves. 
The national autistic society states that the local education authority in the area within Wales only has to help provide for an ‘adequet’ education and not the best education. They are there to offer information about schools and explain why they have decided to place the child there. They provide a guide for help understand what to look for within schools and what can benefit a child with autism more. However, this is just a rough guide as they can not state what is best for an individual. Every child with autism is different and requires different needs. As part of the strategy to increase early intervention, Wales have made it an aim to improve knowledge and training of the staff. In 2017/18 up to 10 sessions have been held across flying start managers. They have also introduced a range of access to resources for free ‘child profile’ which is available to all. Also cue cards to support verbal instructions and specific issues such as toilet training. This is all through the ‘National ASD development team’ who are funded by the Welsh government. They are conducting researches and reports to ensure that there are provisions in place for those with autism (National ASD development team, 2017/18)
To conclude, there are many early intervention strategies that could be used to facilitate the education of a student with autism. Every child with autism has different needs and each strategy can be altered to meet those needs. However, the LEAs within the area do not do much to help with the development of their education within Wales. There are strategies put in place with the National ASD development team which can be seen to follow through directly to the teachers in the school. The strategies mentioned above one of the themes of issues within the strategies are funding. It is essential that children should have access to what they require to help meet their needs. Also, it can be seen that a lot can be done for children within the mainstream school unless the needs of the individual is more extensive. Furthermore, it can be seen that if early intervention is successful within these strategies there is room for these individuals to be able to develop more and intergrate with their peers. Also, if the success is strongly shown throughout their education and the support along with the strategies are there for them, it will be easier for them to integrate with society after education. As every school has an ALNCo it is essential to ensure that these strategies that the Welsh government are creating are fed through and helping the children directly. 
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