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  As the microteaching session unfolded, the engaging atmosphere was palpable, with participants actively participating in the interactive communication focus. The incorporation of a PowerPoint presentation provided a visual anchor for the discussion, and the attentive audience, including Katie as the observer, ensured a dynamic learning environment. 
 
Throughout the session, I maintained a delicate balance between presenting information and facilitating meaningful engagement. The relatable experience expressed by participants upon learning about the challenges in a new environment underscored the effectiveness of the chosen approach. Encouraging discussions on each slide fostered a sense of collaboration, breaking down the barriers between the presenter and the audience. 
 
The pivotal activity, where participants were prompted to express their feelings within specified limitations and form groups based on responses, added a layer of experiential learning. The intricacies that emerged, such as one participant seeking to understand others' needs while another communicated in limited phrases, provided valuable insights into the complexities of communication challenges in unfamiliar settings. As the activity unfolded, what initially appeared easy gradually transformed into a thought-provoking challenge, revealing the nuances of navigating a new area. 
 
Post-activity reflections became a cornerstone for gauging the impact of the session. Inquiring about participants' feelings allowed them to articulate the difficulty of communication in a new environment without knowledge of the language. The diverse responses not only validated the success of achieving the session's objective but also showcased the depth of understanding among participants. 
 
In the final moments of the session, the transition from the structured activity to an open discussion about my area of work marked a seamless integration of personal and professional insights. The participants' curiosity and questions during this period not only sparked meaningful dialogue but also highlighted the relevance of the session's content to their broader interests. 
 
Despite my enjoyment of training sessions, the added challenge of having my teacher present served as a reminder of the need for precision and engagement. The preference for an interactive approach stems from a genuine desire to foster communication and understanding among participants. While acknowledging the supportive role of PowerPoints or charts, the emphasis on activities remains paramount for delivering messages effectively, ensuring that participants not only receive information but actively engage with and internalize it. 
 
Expanding upon the meticulously designed action plan, the systematic approach outlined in Asregid et al.'s (2023) work provides a solid foundation for achieving the defined objectives. However, a deeper exploration into the existing literature on feedback in educational contexts enhances the plan's comprehensiveness. The incorporation of insights from Asregid et al. (2023) and others not only refines the understanding of language-related stress but also positions the action plan within a broader educational framework. 
 
Furthermore, the inclusion of additional literature on language-related stress, technology's role in language anxiety, and micro-feedback training enriches the plan's theoretical underpinnings. Aydin's (2018) exploration of technology's impact on foreign language anxiety contributes a contemporary perspective that aligns seamlessly with the interactive nature of microteaching principles. Similarly, Baseer et al.'s (2017) research on micro-feedback training complements the plan by providing valuable insights into effective feedback strategies, reinforcing the importance of microteaching in pedagogical practices. 
 
The emphasis on preserving authentic teaching experiences, as underscored by He and Yan (2011), introduces a crucial dimension to the action plan. Genuine teaching experiences not only contribute to effective language acquisition but also play a vital role in alleviating stress. This recognition emphasizes the need for educators to draw upon real-world scenarios to facilitate a more meaningful and relatable learning experience for their students. 
 
Recent literature, such as that by Kroeger et al. (2022), highlights the enduring importance of genuine teaching experiences and the dynamic role of microteaching in fostering continuous growth among educators. The evolving landscape of education is further explored through the integration of technology into professional development, as elucidated by Kusmawan (2017) and Remesh (2013). This transformative shift offers a holistic strategy for educators, combining the interactive potential of technology with the foundational principles of microteaching to address language-related challenges in an increasingly technologically advanced educational environment. 
 
In conclusion, the enriched action plan, drawing from diverse perspectives in scholarly literature, not only serves as a comprehensive tool for educators navigating language challenges but also positions itself at the forefront of pedagogical innovation. The combination of theoretical insights and practical applications ensures the plan's adaptability and effectiveness in addressing language-related stress in educational settings. As the educational landscape continues to evolve, this enriched action plan remains poised to contribute to the ongoing dialogue on effective language teaching methodologies and the role of technology in pedagogical advancement. Moreover, the enriched action plan's holistic approach extends beyond its immediate application, offering a blueprint for fostering inclusive and culturally responsive learning environments. By drawing from diverse perspectives in scholarly literature, the plan not only addresses language-related stress but also embraces a broader understanding of linguistic diversity and cultural nuances. Its comprehensive nature positions it not merely as a tool for language educators but as a catalyst for transformative change in educational practices. The melding of theoretical insights with practical applications not only equips educators with effective teaching strategies but also encourages a mindset shift towards embracing linguistic diversity as an asset rather than a challenge. As the educational landscape evolves, the enriched action plan remains agile and responsive to emerging trends and challenges. Its adaptability is a testament to its dynamic integration of technology, mirroring the shifts in contemporary educational paradigms. This plan not only underscores the importance of leveraging technology for language education but also contributes to the ongoing discourse on how digital tools can enhance pedagogical methodologies. In doing so, it stands as a beacon for educators navigating the ever-changing terrain of language instruction, offering innovative solutions to address the multifaceted aspects of language acquisition and communication. In essence, this enriched action plan transcends the conventional boundaries of language teaching methodologies. It aspires to be a catalyst for pedagogical innovation, paving the way for educators to embrace diversity, leverage technology, and continually evolve their practices. Positioned at the forefront of progressive educational strategies, the plan's enduring relevance ensures its sustained contribution to the ongoing dialogue that shapes the future of language education. 


































Appendices:
 


1. Action plan: 
 
Action Plan 
GT-CPD- Empathic Communications and barriers 
Total time 30 minutes 
 
Objective: To understand the stress of a person if he/she doesn’t know the language 
of new place 
 
Method: This activity will start with describing the objective and then ask 
volunteer to come and pick a chit from the box and act accordingly. All the audience 
will try to ask different questions to know about what was written in the chit. Repeat according to the time. 
 
Time: The presentation will take 5 -8 minutes, and the rest of the 22 minutes will be spent on activity total time of micro-teaching will be 30 minutes. 
 
Requirement: Presentation, chits of paper written with actions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2- Presentation submitted to Teacher for Micro teach session
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3- Teaching Observation Record

Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development.

Section 1
	Trainee teacher: Ghurnata Tabbusum
	Observer: Katie Gardner

	Date: 28/10/2023
	Time: 30 minutes

	Topic: Empathic communication and barriers
	Group: 

	Setting (classroom, workshop etc):
	Number of learners: 5



Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	

My Micro teaching session was prior to the lesson because I was flying out of country so it was discussed with teacher. 







	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	

You did not send through this form for your teacher observation as requested.

It would have been preferable to have given some guidance as to any particular feedback you wanted as part of this observation.





Section 2
Observer Feedback:
	· Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	
You were required to send a copy of your written cards along with all your other documents prior to the session.
You aim and outcomes are clear and appropriate for a 30 minute lesson, however the aim and outcomes are difficult to measure, they need to be SMART in their nature – it is hard to measure a feeling or understanding.
It is good that you have identified the difficulties around emotion and this lesson, it would have been good to outline what you might do to mitigate this.
The lesson plan was not completed – there is recognition that you taught this lesson prior to the lecture on lesson planning.
Your slides were easy to read and accessible for all. A final spell check would be good.




	·  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	You introduced yourself well to the group explaining where your lesson comes form and the importance of it.
Your introduction to the session was good, you clearly spoke about the rationale to the lesson and the reason behind it, it would have been good to introduce the learning aim and outcome for the lesson here.
At times you spoke quickly which meant that you tripped over your words, consider techniques to slow down your speaking. 
You checked assumptions with the group which was very good – rather than assuming that no one was form China you asked.
You explained the rationale for why you were doing an activity in the specific way well. There was some confusion at the beginning of your activity. You explained the activity in more detail afterwards which was far clearer. When students had some questions you were able to answer them fully.
You reminded the students to only use the word rhubarb.
You were able to watch both groups separately supporting them through the activity.
Students were able to ask questions which shows that students were confident and felt safe to ask questions.
There were a couple of students that were talking when others were – consider how you might challenge this and stop it in the future.
The discussion at the end of your microteach was valuable and added value to your micro-teach – it would have been good to have included this within your lesson plan and could have acted as your entry level behaviour.
Your expectations of the students was appropriate, they were able to achieve the learning aim and outcome.
There were times your lesson was taken off topic – for example the discussion about English people being ignorant when they go to other Countries.
You completed the actions you had planned within the first 13 minutes of your 30 minutes which meant that you taught from your experience. This shows good knowledge. 
You delivered a confident lesson which kept students engaged.



	· Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	It would have been good to include some entry level behaviour to gain the experience of your group on your topic before starting.
At the end of your micro-teach you gained the opinions and views of the students – this showed their learning and their ability to empathise with the clientele you were hoping to which was good.
Although there was no identification with the professional standards your lesson did meet them.




	· Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.


	Complete lesson plan – although it is recognised you completed this micro-teach before the lecture on lesson planning

Consider how you would get one student to speak at the same time

Consider how you can keep students on track within your lesson.

Consider planning back ups so that you fill your time




Section 3
Student teacher reflections:
	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	
I will consider Teacher’s feedback for my future sessions. I am thankful for participants who attended and those who tried to attend but could not attend. I am also thankful to my class lead to give me time before my travel. 






























References: 
 
Asregid, D., Mihiretie, D.M. and Kassa, S.A. (2023) Full article: Teacher educators use of feedback to facilitate ..., Taylor and Francis Online homepage. Available at: https://www.tandfonline.com/doi/full/10.1080/2331186X.2023.2257121 (Accessed: 12 December 2023). 
 
Aydin, S. (2018) Journal of Language and Linguistic Studies - Researchgate, research gate. Available at: https://www.researchgate.net/profile/SelamiAydin/publication/326042195_Technology_and_foreign_language_anxiety_Implications_for_practice_and_future_research/links/5b350bd80f7e9b0d and-foreign-language-anxiety-Implications-for-practice-and-future-research.pdf (Accessed: 12 December 2023). 
 
Baseer, N., Mahboob, U. and Degnan, J. (2017) Micro-feedback training:learning the art of effective feedback, Pakistan journal of medical 
sciences. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5768857/ (Accessed: 12 December 2023). 
 
He, C. and Yan, C. (2011) Exploring authenticity of microteaching in pre-service teacher ..., research gate. Available at: https://www.researchgate.net/publication/233428207_Exploring_authenticity_of_microteaching_in_pre-service_teacher_education_programmes 
(Accessed: 12 December 2023). 
 
Kroeger, S.D. et al. (2022) Microteaching: An opportunity for meaningful ... - sage journals, Microteaching: An Opportunity for Meaningful Professional Development. Available at: https://journals.sagepub.com/doi/10.1177/00400599211068372?icid=int.sj-abstract.citing-articles.170 
(Accessed: 12 December 2023). 
 
Kusmawan, U. (2017) Online microteaching: A multifaceted approach to teacher professional ..., research gate. Available at: 
https://www.researchgate.net/publication/317974897_Online_microteaching_A_multifaceted_approach_to_teacher_professional_development 
(Accessed: 12 December 2023). 
 
Remesh, A. (2013) Microteaching, an efficient technique for learning effective teaching, Journal of research in medical sciences : the official 
journal of Isfahan University of Medical Sciences. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3724377/ (Accessed: 12 December 
2023). 

Page 1 | 1

image3.svg
    Micro Teaching Empathic Communication and Barriers by Ghurnata Tabbusum


image4.png
Introduction:

+ Empathic Communication is actively listening different perspectives
and emotions in other people and sharing it with them to enable
encouragement and support.

 Itis a practice of listening, to understand the emotions of who you
are communicating with. Active listening requires gestures and verbal
cues to let them know you care e.g nodding, smiling.
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How Empathic Communication can reduce
stress:

* |If a person focus on other person’s challenges, stresses according to
their situation and circumstances, it will be easy to understand what
exactly their need is and how they want to communicate.
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    How Empathic Communication can reduce stress: • If a person focus on other person’s challenges , stresses according to their situation and circumstances, it will be easy to understand what exactly their need is and how they want to communicate.
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What strategies can break Language barriers:

- Find out other ways to communicate

- Use simple words to understand

- Assurance in behaviour that you are avoiding mistakes

- Challenge language not person because you are on other side of the
situation because you are also not understanding their language.

- Try to understand the need not the words because words are one way of
communication
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    What strategies can break Language barriers: • - Find out other ways to communicate • - Use simple words to understand • - Assurance in behaviour that you are avoiding mistakes • - Challenge language not person because you are on other side of the situation because you are also not understanding their language. • - Try to understand the need not the words because words are one way of communication


image9.png
Activity:

* We will learn with fun by using empathic Communication. | will
request to choose a peace of paper where the words are written for a
need and people needs to find out .
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    Activity:  • We will learn with fun by using empathic Communication. I will request to choose a peace of paper where the words are written for a need and people needs to find out .
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Thank you
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    Thank you
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