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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.


	Target
	Where 

	Revise Harvard referencing guidelines, both for in-text citations and your reference list.

	In the reference list. 

	Wider reading on how to establish the credibility of texts 
	This is shown in the reference list, using various books, journals and a small number of websites

	Proofread to avoid minor written inaccuracies. 

	Done throughout.










Part 1: PLP templates
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	During my PTE I consistently used various forms of assessment for learning strategies. In all lesson plans, I include what AFL strategies will be used within the lesson such as secret squirrel, Think pair share, Questioning strategies, self-assessment, Feedabck, and displaying the success criteria and lesson objectives. 

I created Emoji faces that acted as exit cards for the students and ensured self-assessment within the classroom for every lesson. There were 3 different faces; extra happy, happy, and I need a bit more practice. The children each had a peg with their name on which they could move to the face that represented how they felt. These emoji faces would help to create and maintain a rag rating which would help influence further maths lessons. Using this strategy has allowed for self-assessment to become embedded into the classroom and has allowed the students to have the ability to communicate how they felt about the lesson. 

The motivation which leads to the process of embedding self-assessment within the classroom came from a weekly review meeting with my class mentor. The assessment was set as my next weekly target and this inspired me to research ideas. I came across different ideas and collated them together to create the emoji face assessment. I had also used rag ratings in previous placements and was familiar with their importance.  


	What have you learned?
	I have found that the implementation of using constant AFL strategies has allowed for confident answers to be given during lessons. I have also found that displaying the success criteria allows the children to understand the task in front of them and what steps they need to take. to reach the lesson objective. 

The emoji face assessment was a big push within the classroom and worked well from the start. They were eye-catching and exciting for the students to engage in. The emoji faces allowed the students to express their understanding of the lessons within the plenary. This ensured no views were overlooked and each child had their voice heard. This self-assessment strategy became a routine within the classroom and extended out to all lessons. After about a week or two of implementation, the emoji faces became an independent task for the students, most would either ask to move their peg or would do so on their own accord. 

Research suggests that self-assessment is a fundamental aspect of the classroom and builds upon the child's reflective and critical thinking skills and that involving students in their learning increases their motivation in their work (Ndoye, 2017). Furthermore, I have developed alongside the children by using as many AFL strategies within the classroom as possible and where appropriate. This has built my confidence as a teacher.

Along with using the emoji faces as a self-assessment tool, I further used the students understanding and recorded them in a rag rating to display the assessment. This allows me as the teacher to know where each student is within their learning. The rag rating was used for maths lessons specifically. The rag rating allowed me to make the judgment of whether maths lessons need to be carried over for further understanding. As shown in my learning journal in my evidence, this was required while teaching fractions. Most of the students needed more support with their work so I decided to push the lessons over so that the students felt confident in their work. 



	What next?
	I will take this idea into my further teaching practice. However, I feel that this self-assessment technique works best with KS2 and would need to be adapted for Foundation Phase.  This could be done by using different faces such as minibeasts and using their pictures with velcro instead of pegs. Although using pegs helps to develop their fine motor skills. I will also be continuing to use the other AFL strategies that I have discussed briefly in my future teaching. practice. I will be continuing to display the success criteria on the board as I felt that this had a major success. rate within the classroom. 

I will also continue to develop other strategies for AFL. I will look at how peer assessment can be embedded in the learning and what impact this will have on their work and whether peer assessment can become an independent task for the children to develop their independence as well as critical and reflective skills. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	Throughout my PTEs I have delivered multiple lessons using different environments within the school. Although these lessons are mainly about Health and Well-being I have also used these spaces to conduct experiments and to deliver other lessons. I have also planned sequences of lessons throughout my PTEs most of these lessons being numeracy. 

The blubber experiment discussed in the real-life authentic context section above was conducted outside of the classroom to make use of the available areas and to have the students adapt to different environments enhancing their learning. Furthermore, from the evidence provided below, I have delivered multiple lessons outside where possible. In the images provided the children are taking part in a minibeast scavenger hunt within the forest school. This allows for the children's inquisitive behaviour to lead their learning and for them to explore nature learning about the minibeasts as they find them. This experience provides both a blended learning approach and a real-life context approach. 

The motivation for delivering lessons in a diverse way and in different environments came from my initiative to want to use the space available. I enjoy getting the children up and out of their seats where possible creating an exciting and engaging learning environment. The students do not know what to expect when they learn outside of the classroom.


	What have you learned?
	I learned that using the available learning spaces whether inside or outside provided an exciting environment for the students to learn in. Taking them out of the classroom allowed a change in their engagement levels. This led to a decline in the need for behavioral strategies while delivering the lessons. 

I have developed my approach to blended learning by being encouraged to use these facilities where possible to maximize the students learning. I have also planned a series of lessons, particularly within maths which allowed me to establish any gaps in their learning as well as able to track the progression of the students. The blended learning experience allows for the series of lessons to build upon prior knowledge and for the content to build connections through a continuum of learning rather than an individual stand-alone lesson.  

Furthermore, I have learned that blended learning is an effective approach to learning when the students are present for all lessons. If there is a sequence of lessons and a student misses one or more of these lessons then this can provide gaps in their understanding of the subject. Although research discusses this challenge. However, it also discusses that blended learning experiences provide strong and effective lessons where the learners can thrive in their environment becoming motivated and building upon their adaptability skills and their independence (Kintu et al, 2017). 


	What next?
	I will continue to use a blended learning approach throughout my teaching career. I can see the benefits of using such an approach and how the students will become engaged in their lessons. I will continue to research and adopt this approach within my teaching. The ability to use the outdoor environment to deliver lessons provides an exciting lesson where the children almost feel as if they are not working. 
I will continue to plan lessons in sequences where possible to build upon the previous knowledge learned and to develop any further skills required.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During my PTEs over the last 3 years, I have delivered many lessons that provide real-life authentic contexts within the classroom and in other environments. One lesson I delivered was a science experiment where the students were investigating blubber and how it works in cold water. They were able to understand how blubber, or in the case of the experiment- butter, kept animals warm in Antarctica by having one hand covered with butter placed in cold water and the other hand in cold water without butter. The children were able to physically understand and feel the impact of the butter which deepened their understanding and subject knowledge. 

I have also used many hooks throughout my PTEs to ensure a real-life context is achieved from the start of the lesson. I delivered a lesson on LLC to year 4 pupils which began with a hook of a suitcase and items that corresponded with the era of the Titanic. I randomly chose two students to try on the clothing in the suitcase and hold the items up for the class. This hook allowed the children to gain an insight into what items passengers had and how different they look from items we would have on board today. 

A further lesson I delivered using a hook was a pirate-themed maths scavenger hunt. The hook was a tea-stained, crumpled letter from The Pirate Captain which asked the children for help finding his buried treasure. This hook allowed the children to be emersed in the experience from using an old-looking letter written with pirate phrases, to having pirate decorations and treasure. The children thoroughly enjoyed having hooks to lessons and having these real-life contexts provided experiences that they can connect to lessons in the future. 

The motivation for using real-life authentic contexts came from prior experience within placement from the start of my experience within the university. I was also set a weekly target of using more real-life experiences as hooks in my recent PTE from my class mentor and we discussed some ways this could be achieved. 



	What have you learned?
	From using real-life contexts throughout lessons and as hooks for lessons I have learned that the students become more motivated during the tasks. The engagement levels of the children are higher and this is noticeable as most if not all students were engaged and emerged in the tasks while in the lesson. I found myself using fewer behaviour management techniques as they were not required. 

Real-life authentic contexts allow for students to have both visual and physical experiences which enhance their learning. I constantly found that the students understood the lesson best when having a visual understanding to build upon. In addition, these experiences help the children to build connections in their knowledge and to create schemas that will provide a spiral of knowledge assisting in their further education. It is believed by Piaget that students must be engaged in their learning and be active during the lessons to create these banks of knowledge and to construct concepts and relationships between what they already know and the learning taking place (Mims 2003). 


	What next?
	I will continue to develop my use of hooks and other real-life contexts within the classroom. Using entrance music where appropriate can help set the scene for the lesson ahead and will grasp the attention of the students. Creating immersive experiences through games and other resources to help build upon these experiences and help support their learning further. 

I will also continue to conduct experiments with the children using hands-on experiences where applicable like the blubber experiment to allow children to experience lessons that they may not encounter again.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Cross-curricular themes have been included in many of my lessons over the 3 years of PTEs. I have always been motivated to use cross-curricular themes from our lectures within the university which inspired me to use the overarching theme within the school in multiple lessons. Within my first PTE, I used resources and combined them together to make a QR minibeast trail. The students were in groups and were independently using iPads to find the QR codes, scan them and then find out information on these animals with small support for the information collection. Although this lesson was a main focus on the science and technology topic of minibeasts and their habits, a strong cross-curricular link to DCF was apparent with the use of classroom technology and QR codes.

A further lesson that I delivered within my second PTE was the green invention. This lesson was part of a series of lessons discovering the issues of climate change and their effects on Antarctica. As a class, we looked closer to home to find out what our local area does to help with climate change. Furthermore, the children worked in small groups or in pairs to create their own machine to solve the problem they had been given on their task cards. Their invention was their own creation and imagination. This lesson was heavily topic based through Science and Technology but had a cross-curricular theme of expressive arts.

I also, in PTE 3, created and delivered a numeracy lesson that used word problems and related to the lifeboats of the Titanic. This allowed the children to have a humanities topic-based lesson with a cross-curricular theme of numeracy to inspire their learning. Within the same PTE, I also created a scavenger hunt on the humanities-themed topic of Pirates. However, this lesson included a cross-curricular theme of numeracy as the children had to work out mathematical sums to find the answers which then corresponded with letters that were hidden outside. A cross-curricular theme of health and well-being was also apparent due to the nature of the task where the students were required to move around looking for these letters outside. 


	What have you learned?
	I have learned throughout my PTEs that cross-curricular is an important aspect of education. Delivering lessons with a cross-curricular purpose in mind allows for multiple learning to take place. Whether this is with various tasks occurring simultaneously or having a topic-based activity that allows the learning through another Area of Learning. 

Cross-curricular can be difficult to achieve however, I found it straightforward to link LLC to lessons but other cross-curricular themes may take further planning and thought to achieve rich learning and experiences. In addition, I did however discover that using a topic-based approach to create cross-curricular learning allows the students to become more engaged with the task and motivated within their learning. This created an opportunity for independence to be learned and built upon. The students also developed multiple skills at once, especially with the use of DCF where possible creating confident individuals within the classroom. 

Some research suggests that cross-curricular links within learning provide an innovative outlook within education. It provides learners with the ability to develop their capacity for learning as well as allowing the children to develop their creativity and problem-solving skills (Harish et al, 2012). 


	What next?
	To continue to develop my outlook and use of cross-curricular, I will where available link different AoLEs together to support the rich learning of the students. This will help to build upon the subject knowledge of the topic through different mediums. I will ensure that I continue to research and develop my mindset on cross-curricular further. 











Part 2- Critical reflection

Within the career of teaching, it is important to be a reflective practitioner. Being a reflective practitioner means that the individual is constantly learning and developing their practices through self-evaluation and criticality asking the questions how could I do this better? (Brown et al, 2015). In addition, by becoming a reflective practitioner therefore allows for a self -inquiry mindset to be developed where the practitioner can reflect on their decisions and become self-aware resulting in a transformation into the desired practitioner they want to become thus resulting in a richer learning environment (Johns, 2013). 

Following on from the conclusion of my final Professional Teaching Experience (PTE) practice the assignment will be discussing and analysing two standards of teaching taken from the Professional Learning Passport (PLP). The two standards of pedagogical principles that will be evaluated further are Real-life authentic contexts and Blended learning experiences, both situated under the pedagogy of ‘Advancing learning through effective application of subject knowledge and discipline’ (Welsh Government, 2023; Welsh Government, 2020). The assignment will be focusing on these areas and will be delving into their uses within education as well as discussing how to develop these standards further within my own teaching career. 

These standards have been chosen as they provide an interesting concept into teaching and will provide beneficial conclusions to develop a reflective practitioner mindset. Furthermore, the assignment will be using evidence from my own teacher practices which will provide context into whether literature and practice link or contradict. The schools that will be used for this evidence of practice are all located within South Wales and are large Primary schools. The practice will be viewed over a range of ages and year groups; Reception, Year 4, and Year 5. The schools that are being discussed within this assignment all have percentages of Free School Meals (FSM) over the national average of 21% suggesting the locations to be deprived areas within the local area (Food Sense. Wales, 2021). 

The Curriculum for Wales (2022) has brought forward the importance of pedagogy within teaching. However, pedagogy can be considered as more than just teaching but as a representation of the bringing together of theoretical and practical knowledge to promote effective teaching (Donaldson, 2015). Real-life authentic contexts are considered to be an approach in which the teacher will deliver the lesson through visual and stimulating methods that stick with the students and provide a hands-on experience (Sabin, 2021; Hattie, 2012). The approach to authentic learning is suggested to be a constructivist view as the students are learning and making sense of the world establishing and connecting meaning of the learning to the practical application of the lesson (Wilson, 2017). Moreover, real-life authentic learning is becoming a driver in the delivery of the curriculum providing students with the opportunity to build upon their knowledge through visual representations suggesting that planning should be undertaken through the lens of the student not the practitioner (Mantei and Kervin, 2009). 

A common drawback often noticed within education is the lack of transferability from learning into the real-world although many education systems throughout the world are noticing how critical these skills are and are thus actively trying to improve this aspect (Sonntag, 1997). This argument can also be supported by Shadiev et al (2022) as they suggest that authentic learning provides and promotes the development of skills through a physical experience providing the learners with a greater freedom to explore and adapt to their learning environment.

 A case study conducted by Estyn of Ysgol Y Bynea Primary School discusses their project of building outside learning environments where the pupils had full control over the designing and used skills that architects, and graphic designers would use. The school allowed for the pupils to lead their own learning through the authentic context of designing their outdoor classrooms. Estyn concluded that the good practice of the school allowed the students to  develop their perseverance and understanding as well as their expressive arts skills (Estyn, 2017). This case study further strengthens the argument that the skills learned through authentic contexts provide a rich learning environment assisting the students in the topic being undertaken.

Despite the arguments for authentic learning, there are challenges that must be overcome which many schools may struggle to achieve. This concept of real-life authentic learning could be considered as more of a philosophy rather than an approach to teaching as other researchers suggest that reading and a more formal view of education provides the best environment for learning (Roach et al 2018). In addition, as suggested above, schools may struggle to provide such learning environments to all their students as well as have the available staff who may need to be trained in certain aspects to deliver these experiences (Herrington et al, 2013; Lowell and Yang, 2022). Real-life authentic learning can be costly. In my own practice I have delivered lessons using authentic learning environments such as in a forest school, however the school itself would have built and created this space which takes time and money that other schools may not be able to fund themselves. It can therefore be argued that providing this authentic learning to these students puts other students’ learning at a disadvantage from their lack of accessibility (Herrington et al, 2013; Nachtigall et al, 2022). 

On the contrary to the challenges faced by schools, the argument of providing these experiences provides a strong reason to continue teaching through this approach. Cultural capital is an aspect of education that is becoming more apparent in mass amounts of schools. Cultural capital is in sociological terms an individual’s social assets that forms the foundation of social life and mobility throughout (Bourdieu, 2021). Breinholt and Jaeger (2020) suggest that cultural capital fosters the skills within a child resulting in their educational performance thriving from the development of skills and exposure to authentic experiences. Furthermore, introducing authentic real-life experiences to children who may not necessarily experience them will help to provide opportunities ensuring all students in every school has some exposure to cultural capital during their education (Tramonte and Wilklms, 2009; Gripsrud et al, 2011). As discussed previously, each of the schools from my teaching practice are located in deprived areas. Delivering the lessons that have been discussed in part 1 of this assignment to these students provided experiences they would likely not experience again.

In continuation, the lessons delivered provided the students with the foundation that Bourdieu (2021) discusses. Real-life authentic contexts expose students to a spiral curriculum. This is where what the students build upon what they have already learned in previous lessons or years within their education building a body of knowledge resulting in high quality learning (Harden and Stamper, 1999; Coelho and Moles, 2015). The constructivist idea of a spiral curriculum has become an embedded practice within pedagogy becoming second nature along with the teaching through authentic contexts (Gibbs, 2014). 

However, teaching through real-life authentic contexts can be delivered without using the spiral model and as a one-off lesson. This poses the risk of the students becoming overwhelmed with the lesson and if the resources are not planned well this will hinder the learning of the students further creating a negative learning experience (Drew, 2023) thus suggesting that not all outcomes of an authentically taught lesson are predictable. Furthermore, planning real-life contexts can be time consuming and to plan these lessons continuously could take away from the core learning intention behind the lesson consequently affecting the planning and delivery of other lessons in the process (Mahajan, 2023; Yalcin et al, 2017). 

The second standard of blended learning experiences is the pedagogical strand where the practitioner delivers lessons in various ways. This can be through sequences of lessons which therefore leads to progression tracking and having a diverse or alternative method of delivering the lesson (Welsh Government, 2017). Providing blended learning experiences to children within school allows for a rich educational ethos and presents the opportunities to develop skills such as adaptability and problem solving. In addition, blended learning experiences provide students with lessons that are engaging as being delivered in a diverse method such as having the lesson outside or in a different environment other than the classroom boosts motivation within the students (Tucker et al, Keengwe, 2019). 

Blended learning presents the argument as stated above that delivering lessons in different environments engages the students. By having immersive lessons could therefore result in higher progression linking back to the spiral curriculum put forward by Bruner (1960) by having a sequence of lessons building on previous knowledge and other environments providing a link to real-life authentic contexts (Johnston, 2012; Tsang et al, 2010; Vaughan et al, 2013). Although, despite blended learning providing positive outlooks within education it can however provide challenges. Similar to real-life authentic learning, blended learning is also time consuming to plan and adapt a lesson to an environment other than the classroom. Likewise, blended learning presents challenges such as access to resources for all children affecting the inclusivity of the lesson and that the school itself may not have the space to provide these learning experiences for every class resulting in missed opportunities (Fran, 2021; Kyei-Blankson and Ntuli, 2014). 

Although these challenges above must be considered when using a blended learning approach towards teaching, the contributions it makes within education such as aiding progression (Lopez-Perez et al, 2010). During my own PTE practice, I delivered multiple blended learning lessons through various methods. I found that these lessons, likewise to real-life authentic contexts provided an environment where behaviour management was reduced to the engagement and involvement of the students. Furthermore, in support of Lopez-Perez et al’s view, progression over a series of lessons as well as the lessons in other environments improved. The students were able to recall the information from these lessons better than from other lessons taught within the classroom. 

Blended learning experiences provides an interesting argument that works in conjunction with the theory put forward by Bronfenbrenner (1974). Bronfenbrenner discusses how the learning of a child can only be successful if the ecological systems around them work together to provide support and a rich learning environment full of experiences through real-life authentic contexts and blended learning experiences. In addition, using the environments around them to deliver lessons provides the ample opportunity to holistically view the child and build upon their spiral curriculum. Having a constructivist and holistic view working hand-in-hand for the child’s progression and development (Mcleod, 2023; Drakenberg and Malmgren, 2013; Manning, 2017). 

However, there are limitations to using these approaches to drive the practitioner. Constructivism can be criticized to be a time-consuming process within a. career that already provides a large workload (Brau, 2020). Piaget, however, contradicts this limitation as he states that children learn through experiences which strengthens the argument that real-life authentic contexts and blended learning experiences are a strong approach to be considered within the teaching profession (Drew, 2023; Piaget, 2000). 

In continuation, a slight humanistic approach can be considered when discussing both blended learning experiences and real-life authentic contexts. Reggio Emilia (1999) provides an interesting philosophy where the learning should be conducted through a child-centered approach focusing on what they already know and building on their bank of knowledge. The children have the opportunity to choose what they want to learn and to be challenged in. An opportunity for blended learning takes place where the children can choose their environment to learn in and whether they are real-life authentic experiences or not. This humanistic view strengthens the argument of the spiral curriculum being at the forefront of these standards providing these rich learning environments that build upon previous knowledge strengthening progression and thus puts forward the view of the environment becoming the third teacher (Kinney, 2007; The child discovery centre, 2018; Gandini, 1993).

Although, despite the humanistic approach painting a picture of perfect education and a positive environment there are limitations. The approach lacks equity, not all students will thrive in this environment as some students learn best through the means of academia as well as through visual. In addition to this, children with Additional Learning Needs (ALN) would find the lack of routine and structure difficult to cope with and difficult to learn (Smith, 2021). In my own practice I noticed that some children work best when having a routine and a structure to the day as some may not have the experience of structure at home resulting in school being their only exposure to such scenarios. This links back to the standard of real-life authentic contexts but interestingly suggests that these authentic contexts can be delivered through other aspects within the school day not just through lessons. 

Through research both Blended research and Real-life authentic contexts provide similar approaches towards teaching. Their similarities provide a new and refreshing outlook to the Welsh curriculum.  Both standards share the philosophy put forward by Reggio Emilia (1999) of a child centered approach. Through my own practice, I have experienced this humanistic approach through my first PTE practice. The children were given a checklist of minibeast to find however, from there the children lead the lesson exploring the forest school at their own pace to gain an authentic learning experience of looking under logs and in leaves. The forest school itself is a highly beneficial aspect of school learning they provide experiences to children who may not experience these otherwise raising their cultural capital as well as developing their confidence in other learning environments creating a feeling of success thus raising their self-esteem (Tramonte and Wilklms, 2009; Gripsrud et al, 2011; Massey, n.d). Despite the limitations of becoming costly and time consuming as discussed above, the benefits of delivering these lessons provide a rich opportunity that school must consider if debating such experiences. 

In addition, during my PTE practice other lessons were delivered through these approaches of blended learning and authentic learning. I delivered a science and technology lesson where the students experienced ‘blubber’(butter) in ice cold water. This experience provided real-life authentic learning that cannot be experienced in many other situations. They experienced first-hand the difference blubber can make to keeping animals warm in the Antarctic. This lesson that was delivered provided an opportunity for blended learning where a sequence of lessons was planned using the experiment where the children worked on writing their methodology and using the scientific terminology. 

Bronfenbrenner (1974) and Piaget’s (2000) constructivist and holistic approaches were considered when planning this blended learning experience of a blubber experiment as the students were learning through experiences outside of the classroom. The students’ ecological systems were used to help deliver the lesson through the method of being delivered in a different learning environment and using other school colleagues to assist (Bronfenbrenner, 2006). Furthermore, the lesson builds upon the theory of a spiral curriculum put forward by Bruner. The blended learning approach of planning a sequence of lessons links to the spiral curriculum where the learning of the children will be built upon in each lesson creating a greater bank of knowledge within their learning journey that will continue to grow as they move through their education (Takaya, 2008; Howell, 2009). 

The standards evaluated throughout this assignment have been evidenced within my PLP. However, as mentioned within the assignment being a reflective practitioner in fundamental aspect within my teaching career. Working through the PLP standards and having PTE practice allows myself as a learning practitioner to reflect upon my experience and evaluate. Therefore, this will allow me to build and develop on my self-inquiry mindset and become self-aware to become the desired practitioner I want to become (Johns, 2013). Being a reflective practitioner therefore leads me to reflect of these two standards and how I can develop them and further progress and strengthen my own philosophy towards teaching through these approaches. 

To further strengthen my approach of the standard of blended learning experiences I will continue to use the environments available to offer diverse experiences of delivering lessons. I will continue to create rag rating spreadsheets that will assist me with sequencing lessons. This will allow me to assess whether the students can move forward in the lessons or need to have a further lesson to strength understanding and aid progression. I will continue to research into more blending learning resources and ideas to magpie into my own teaching practice. 

In continuation on becoming a reflective practitioner I will also be developing the approach of delivering real-life authentic contexts further in the classroom. In part 1 of this assignment, I have explained a few of the examples that I have done on my PTE experience. However, to strengthen this standard and approach further I will research into more ideas to magpie into my teaching practice. I have used real-life authentic learning within hooks at the start of lessons to engage learners further. Although, I will continue to do this I will develop this by using entrance music to set the tone of the lesson in conjunction to the theme of the school term. I will also continue to use visual objects to deliver through a visual method before connecting with an academic lesson to enhance the learning. It is vital to continue to develop as through the career of teaching the learning never stops and is a continuous cycle of learning and reflecting to create the best learning environment possible.  
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