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	Objectives
	Actions 
	Resources 
	Date to complete my objective
	Success criteria 

	Nurture Sessions
	Request from the teachers a list of children that they feel will benefit from a 30-minute Nurture session. 
Once children are listed then send a consent letter to Parents/guardians 
	Plan and group children with specific nurture needs.
Request time off from my normal timetable to 
Plan for 6 sessions.
Use the Elsa website for activities relating to the Nurture topic.
	I will send out all consent letters by Friday 13th October 2025.
Start Planning sessions 20th October 2025
First session to start on 3rd November 6 weeks, Finishing on 12th December 2025.
	I will ask the children to fill in an Elsa session Reflection form. This form includes:
· Lesson Overview
· Outcome of the Lesson: 
· What Went Well
· What Didn’t Go Well
· Future Considerations: 
· Supervision Questions: 
· Pupil Voice: 
· Impact on Pupil Learning
· Session Rating and Your Emotions: 
ELSA Session Reflection Form (CPD) - Item 681 - Elsa Support

	To Support a complex needs pupil with his transition from part time to regulated full time attendance at school.
	Engagement service training 24.20.25
	Clear understanding of needs on IDP including reports from outside agencies.
Pencil case, book folder and fidget toys.
Regular movement breaks.
Weekly timetable from the class tutor.
	This objective will be split into two parts.
Remain in school throughout the lunch time breaks. 
December 2025.
The pupil to be a fully integrated member of the classroom, spending each session in the classroom. July 2026  
	The pupil will be attending school on a full-time timetable and engaging in classroom activities.
The pupil will attend regular transition days to the high school and be accepted into High school.

	Completing my Degree in Early Years Education and Care.
	Turn up to every evening class.
Complete assignments on time.
Ask questions when I feel like I am not sure of something.
Plan my time carefully
	I will need to apply for tuition fees to cover the cost of the course for 2 years.
I will need to apply for a student grant or loan.
Buy a laptop to help me with my learning, complete assignments and submit work on time.
 
	Complete Level 4 by 23rd March 2026
Complete Level 5 by 6th July 2026 
Complete Level 6 by May 2027
	In May 2027 I will have a degree in Early Years Education and Care after finishing two years of training.
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What is reflection and reflective practice?
Reflection is the conscious act of thinking about past experiences, actions, and thoughts to gain understanding, while reflective practice is the deliberate, ongoing process of using that reflection to learn, improve and grow within a profession.  It involves critically examining performance, emotions, and decisions to identify patterns, challenge assumptions, and develop new knowledge and skills, ultimately enhancing quality of practice and personal professional development.
Sellars (2012) suggests that reflection is very broadly definable as the deliberate, purposeful, metacognitive thinking and action in which educators engage to improve their professional practice. 
Thompson (2021) agrees and describes that reflection is a natural part of our daily lives but can also be something we choose to do deliberately.  The process involves an exploration of thoughts and actions and provides the opportunity to evaluate events, so the reasons we may wish to reflect are many.  Through reflection we can consider professional values and develop different understandings and approaches.
Why is reflective practise important to Early years practise?
Reflecting on practice underpins the work of an early years practitioners.  Reed (2009) explains that practitioners need to provide opportunities for children to learn and make sense of the world.  This is achieved by developing an enabling environment, working in partnership with the parents whilst meeting the demands of the early years curriculum.  Early years practitioners reflecting on practice is now an essential part of the practitioner’s role in the 21st century.  
Reflective practice in early years requires practitioners who already see themselves as active researchers and learners, who explore their values and beliefs and regularly set learning goals for themselves, classroom and setting.    Hayes et al (2025) suggests that it is about looking beyond reflection to a wider context which incorporates care and education in a political sphere, the curriculum, pedagogy and innovation. 
Evidence informed reflective practice suggests integrating research, possibly action research, with thoughtful critical reflection on practice and the people within that practice.  This reflection enables you to identify, problems to work with or areas of best practice is to be incorporated further within the context of available resources.
The theory of reflective practise:
Dewey (1933) argues that reflective practice for teachers involves the systematic thinking about their experiences and evidence from their experiences to inform their knowledge, beliefs, decisions and practices.  This is considered to lead to professional meaningful and relevant practices compared to decisions based solely on established routines.
The Education Workforce Council  (www.ewc.wales) explains a form of experiential learning, reflective practice involves learning, unlearning, and relearning through reflecting on experience to develop professional knowledge and to try out new ideas and practices to improve future decisions and actions.
As detailed in the analysis of models below we delve further into the key theories of reflective practice which include Kolb’s Learning Cycle which outline the prominent four stages of experiential learning: Concreate Experience, Reflective Observation, Abstract Conceptualization and Active Experimentation.  We then reflect on Gibbs’ Reflective Cycle which outlines a six stage model for structured reflection which entails: Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan.
Analysis of models
The reflective cycle draws on the work of Kolb, which explains how people can learn from their experiences.  Kolb’s work on learning from experiences suggests the utility of using practice to develop and test out the theory.  The importance of drawing on the wealth of students inevitable bring to their education and continues to develop over a lifetime.  
Furthering knowledge of models, the Experience, Reflection, Action (ERA) Cycle informed by Jasper (2013), demonstrates that we start an experience; something that we have been through before or something completely new.  The experience in question can be positive or negative and may be reflected on what happens next.  This will allow us as practitioners to think through the experience, examine our feelings about what happened and decide on the next steps. 
Robinson (2022) suggests that
‘The Model does not provide enough context for the experience, making it difficult to connect different aspects of reflection.’ 
Gibb’s Reflective cycle builds on the work compiled by Kolb and Jasper which adds more stages into the reflection.  It is one of the more complex and in-depth models of reflection that has multiple stages of the process to guide practitioners.  Gibb’s begins their reflective cycle by outlining of the experience being reflected on.  It then encourages people to focus on their feelings about the experience, during and after.  The next step the involves evaluating the experience; We can then use this evaluation to analyse the situation and try to make sense of it.  This evaluation will then result in the conclusion of the next steps.
In reflection to the three models Gibb’s provides more specific prompts for reflection, analysis and action planning, which is often preferred for more detailed and guided reflection, making it useful for those new to reflective practice; where Kolb’s reflective model is based on a four-stage cycle of experiential learning and can be more abstract, focusing on the broader process of the learning experience.

Conclusion
In conclusion to the research for this reflective practice assignment; evidence gather on three reflective cycles show that Gibb’s theory is the preferred theory, providing and supporting practitioners with the six stages and a step-by-steps guide with prompts to facilitate a structured and critical reflection. 
‘What Gibbs has created is a very good framework for the reflective process, i.e. learning from reflecting on something. ‘ (Jasper, 2013, p.83 )
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Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children.
Professional practise in education is a set of standards, principles and behaviours that educators are expected to follow, these include maintaining ethical conduct, upholding professional integrity and continuously improving their skills and knowledge to benefit their class and students.
In Wales, the Education Work Council (EWC) are a professional regulator which has been established by the Education (Wales) Act 2014.  The EWC registers and regulated education practitioners across schools, further education, youth work and adult/work-based learning, and work in the public interest to maintain professionalism and enhance the standards across the sectors. (www.ewc.wales)
There are six key principles drawn from the EWC code of practise, which require practitioners to commit to upholding the key principles of Personal and professional responsibility; Professional integrity; collaborative working; Leadership; Professional knowledge and understanding; and Professional learning.  Within professional practice, practitioners are required to know and meet the professional standards relevant to their particular profession in education throughout their career; To know, understand and comply with current policies, procedures, and guidelines which are relevant to their practice; To know, understand and comply with current safeguarding policies, procedures and guidelines which are relevant to their practice;  To seek necessary support, advice and guidance and are open to feedback, responding to it positively and constructively. 
Finally, practitioners are required to demonstrate a shared commitment to their continuing professional learning by reflecting upon, and evaluating, their practice, keeping their professional knowledge and skills up to date and taking steps to improving the quality of their practice where necessary. (www.ewc.wales)
Edwards (2010) explains that professional values are woven through the common knowledge that mediate fluid and purposeful responses and are recognised as a crucial to how professional interpret and act in practice.
Values are important for practitioner and these include integrity, accountability, honest, respect and competence.  These principles, along with confidentiality, professionalism, and a commitment to continuous learning, are formed the foundation of ethical and effective practice within education.
Effective communication and positive relationships are crucial in professional practice because they foster collaboration, improve productivity and boost morale; Having good communication, both verbally and non-verbal, builds on the trust and ensure that there is clarity in tasks and the expectations allow for constructive feedback and conflict resolution.  Strong relationships can lead to more of an efficient, creative and supportive work environment, improving team dynamics and overall performance.
Communicating and forming relationships are important within education as children should always be able to turn to someone, when they feel upset, disappointed or dealing with problems.  They need a familiar, friendly and supportive face which sometimes can be a teacher or support assistant in school.  Practitioners therefore need to be a good listener and communicator well with children and to develop play, to aid in playing with others, this is seen as good professional practice. (Tassoni et al., 2005)
In today’s changing and challenging world, we are constantly and consistently learning new standards and best practices are being introduced which are redefining the way we work.  Having an in-depth knowledge and understanding is important to professional practice.  Practitioners in Wales are required to have a in-depth knowledge and understanding of the national Wales Safeguarding Procedure.  These procedures are essential to the practitioner’s roles and responsibilities, ensuring that they safeguard children and adults who may be at risk of abuse and neglect.  These procedures are designed to standardised practice across all of Wales and between agencies, which reflects on why communication and relationships are important to professional practice and meeting the needs of children.  (www.safeguarding.wales)
Partnership and multi-agency working is fundamental for professional practice as it ensure by creating better outcomes and creating holistic and coordinated support for individuals which improves the efficiency and effectiveness through sharing resources and expertise of other professionals whilst enhancing safeguarding by enable early identifications of risk. By gathering knowledge and understanding, professional can build stronger relationships but learning from one another and provide more of a complete picture to the needs of individuals this is seen as good professional practice which in line with the EWC.
It is essential that practitioners working with children and young people understand child development and the needs of children.  By observing children carefully and while they are involved in activities, practitioners will find out how the children’s skills are developing and what they are able to do which will inform the practitioners planning.  Practitioners will also be able to gather information on what the children know and understand, as well as their personal preferences.  (Yr Adran Plant, Addysg, Dysgu Gydol Oes a Sgiliau Department for Children, Education, Lifelong Learning and Skills Observing Children, n.d.)
By observing a child within the classroom, which enables the practitioners to make informed decisions and to inform planning of future lessons. This is fundamental to the professional practice set out by the EWC and ensures that practitioners are meeting the needs of individual children.  This can be seen in practice when work is differentiated for pupils.
The new Curriculum for Wales, with the Curriculum and Assessment (Wales) Act 201 requires all settings within Wales to promote the United Nations Convention on the Rights of the child (UNCRC) and ensuring that all practitioners are meeting the needs of the children.   Human rights are integral part of the curriculum that shine through the four core purposes of the new curriculum creating ambitious, capable, creative and ethical citizens: also the six areas of learning and experiences.  This ensures that children and young people learn about their rights and develop values that reflect the, ultimately having empowerment and advance the right of all children.    It is mandatory that all practitioners must gain knowledge and understanding of human rights as set out by the two conventions, UNCRC and the United Convention of the Rights of Persons with Disabilities (UNCRPD).
In conclusion, it is important for practitioners to develop professional practice to ensure that they enhance their skills and confidence, ensuring compliances with regulations and professional satisfaction.  This involves ongoing learning, adaption to changes and using a reflective approach to improve the decision making and the quality of teaching they are providing within their setting.  Through clear communication, knowledge and understanding within the school setting, practitioners can priorities and provide essential education catering for the needs of individuals whilst having the knowledge of the new Welsh curriculum and immerse themselves with the knowledge of the safeguarding procedures set out by the Safeguarding Wales, can reflect the professional practice of practitioners and is seen as good practice.  Whilst reflecting on the professional practice this is guided by the code of conduct set out by the EWC which regulates the education workforce to maintain and improve professional standards and the quality of teaching and learning within settings.
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