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INTRODUCTION 
The intent of this paper is to critically evaluate and identify teaching and learning steps of an observed incident within a classroom, involving an individual learner or group of learners. By analysing the unplanned event critically, one can create a ‘Critical Incident’ through reflection on it in a wider context. Though a Critical Incident may appear to be a ‘Typical’ Incident at first it can show underlying trends, motives, and structures (Tripp, 1993) when analysed and reflected on critically through use of different lenses (Brookfield, 1998), progressive focusing, and zoom (Tripp, 1993).
	Through observation, a Critical Incident has been identified that highlights the advantages and inherent pitfalls of different learning theories, classroom and behaviour management techniques. Analysis and reflection on this Critical Incident will be used to give insight into the development of confidence and independence in students and will also challenge personal ideologies on conformity and authority in the establishment of the classroom.
	Through use of Critical Incidents, one hopes to “develop an increasing understanding of and control over professional judgement, and thereby over practice” (Tripp, 1993, p. 24) and become an evidence-based practitioner, who is a self-reflective, lifelong learner with a holistic teaching philosophy.
OBSERVATION 
School & Class Context 
The observation occurred in a Community Primary School in Wales with a roll of 352 students, ranging from the ages of 3 to 11. The catchment area for the school is a mix of relative advantage and deprivation. Roughly 60% of students live outside the official catchment area, with most of these living on two large social housing estates. The entitlement to free school meals is currently 27.4% (Estyn, 2019).
	In accordance with BERA (2018), careful consideration has been taken to ensure confidentiality and anonymity for each participant of this observation, while aiming to put participants at ease and avoid making excess demands on them. It is acknowledged that anonymity may not be possible in cases within a small close-knit community, so all names have been anonymized (X,Y,Z) and identifying features have been fictionalised or changed in order to minimise risk of identification. Special care has been taken with regards to more vulnerable participants as the researcher requires greater responsibility for their protection.
	The observation happened at 10am on 30/09/2020 in a Key Stage 2, Year 4 class consisting of 29 students, age 8 to 9. The classroom is extremely vibrant and happily lead by the teacher, with children of all abilities contributing to the lesson and excited to be in school. The teacher is extremely approachable and friendly with the students. The students seem to speak freely, though very rarely seem to interrupt. The class like to listen not only to the teacher but to each other. The class is participating in an expressive arts lesson focusing on sign language, music, and emotions. The students must sign along to a piece of music while expressing the emotions of the lyrics on their faces. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPTs, videos and useful information.
	It is to be noted that this study was undertaken during the Covid-19 pandemic and though it did not affect the observation of the Critical Incident, it was taken into consideration during planning. 
Methodology 
A case study is designed to illustrate a specific instance of a more general principle (Nisbett & Watt, 1984). “It provides a unique example of real people in real situations” and is used to “investigate and report the real-life complex dynamic and unfolding interactions of events, human relationships and other factors in a unique instance” (Cohen, et al., 2007, p. 253). In the words of Kumar (2019, p. 196), the case becomes “The basis of a thorough holistic and in-depth exploration of the aspect[s] that you want to find out about.”
	Due to the nature and design of the study and resources available to the researcher, a method of non-participant observation was used to collect primary data. This method allowed the researcher to act as a passive observer. Brief notes were made while observing interactions, then soon after the researcher made detailed notes in a descriptive and narrative record (Kumar, 2019). The use of this method of qualitative research allows the researcher to interpret and draw conclusions from their records and gain deeper insight into the interaction (Joshi, 2018). However, it allows the possibility of observer bias and “conclusions drawn are bound to be subjective and may reflect the researchers perspectives” (Kumar, 2019, p. 175) in addition to other disadvantages such as: interpretations from observations may vary from observer to observer, the possibility of an incomplete observation (Kumar, 2019), the individuals may change their behaviour once they know they are being observed similar to the Hawthorn effect (Landsberger, 1958) or Halo effect (Guha, 2006). 
	Other methods, such as CIQ (Critical Incident Questionnaires), can be used to alleviate such problems as they “see practice through the learners eyes” and “grounds our actions in accurate information” (Brookfield, 1998, pp. 3-6), though due to the age of the individuals being questioned it could be argued that the level of insight may not be ideal for reflection. Also due to the recent Covid-19 pandemic, the sharing of materials (such as paper) between researcher and participants may have been restricted by the host school. Participant observations structured and unstructured interviews were also considered but deemed not suitable.
	Once all primary data is collected for the case study and critical incidents have been created, further analysis and research can be used to aid the researcher in “question[ing] their own teaching practice which enables them to develop professionally” (Joshi, 2018, p. 84). This method of analysis and reflection can also shine light on a teacher’s own ideologies and prejudices which may stop them from meeting professional standards (Welsh Government, 2020), twelve pedagogical principles and hinder their students from fulfilling the four purposes laid out by Donaldson (Donaldson, 2015).
Critical incident linked to Donaldson’s Four Purposes 
	Critical Incident
Students were observed filling up their personal reusable water bottles at a tap at the back of the classroom. The students would not ‘raise a hand’ or ask for permission to do so at any point and would even do so while the teacher was talking. They would not be stopped unless a student did so during ‘work time’, during a discussion, or while another pupil was talking. In these cases, they would be stopped and told to “sit down” normally in a nonverbal manner by either the Teacher or the LSO. This led to further study of what learning theories and behaviour management techniques might tell us about developing confidence and independence in students.
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Diagram 1: Classroom Layout.
When analysing the Critical Incident, it can be seen that the students are dependent on their own judgement of a set of pre-determined rules for the classroom. It could be said that it teaches the students not to depend on the authority of the teacher to make an ethical choice, rather on themselves and their own initiative. It also requires the students to show empathy, trust, and mutual respect towards their classmates and their own right to speak during the lesson.
	When comparing the critical incident to Donaldson’s four purposes, it can be seen that this behaviour management technique and a relatively small amount of freedom helps the students develop towards two of the four purposes: being an ethical informed citizen and being a healthy confident individual. By allowing students to decide on when is an appropriate time to fill a water bottle during a lesson for themselves (though governed by rules laid out by the teacher), they must understand and consider the impact of their actions when making choices and acting upon them. They must also respect the needs and rights of others, understand and exercise their human democratic responsibilities and rights, have secure values and ethical beliefs, apply knowledge about the impact on diet, take measured decisions about lifestyle and manage risk, form positive relationships based upon trust and mutual respect, and manage everyday life as independently as they can (Donaldson, 2015). By having this agreement in place, it enables the classroom to be a safe and respectful environment for learning which in turn allows the students to have an opportunity to meet the other two purposes and become; ambitious, capable learners and enterprising, creative contributors.
	In reality an individual will never just have one special lesson and exemplify Donaldson’s four purposes. The development of the individual is a slow process, with some pieces of the ‘jigsaw’ (Ellis-Williams, 2020) being more significant than others, and some pieces falling into place sooner rather than later. For this development, a range of experiences must be used to build confidence and independence in the learner over time. The aim of the teacher should be to allow these experiences to occur in a holistic, safe, and nurturing environment which is not governed, but guided by learning theories, classroom management and behaviour management techniques. If this is not achieved, the learner’s development towards the four principals may be stunted.
LITERATURE REVIEW 
Effective teachers aim to design a climate in which learning can flourish safely, while respecting each other’s basic rights. This means effective teachers may need to set boundaries, however small, and teach students to make acceptable choices while being socially appropriate. Former Education Secretary Damian Hinds recently stated “Poor Behaviour disrupts both learning and teaching, often most keenly affecting disadvantaged young people” (Fo, 2018) and it has been shown that three quarters of teachers at secondary school level frequently have to deal with disruptive behaviour in school and many have considered quitting as a result (William, 2018).
	Increasing the definition of the existing detail of the Critical Incident to make it clearer (Tripp, 1993), one sees that students must take measured risks when exercising their power to fill up their water bottle against a pre-determined set of rules. If the student does so at the wrong time, they could be reprimanded. This would imply that the student’s behaviour is managed by logical consequences (Dreikurs, 1968). The use of logical consequences in the classroom allows the student to learn about their motives and explore why they behave in certain ways. They are presented with choices and learn the right and wrong answers through interaction with the environment. When met with the consequences of choosing the wrong answer, “against the rules”, students are normally exposed to three types of consequences: Natural, Arbitrary, Logical (Clarizio, 1986). The students in this Critical Incident are typically met with Logical Consequences, with the punishment being linked to the offence, and they are assertively told to sit back down and are not allowed to fill their water bottle. Looking at the Critical Incident with this “progressive focus” (Tripp, 1993, p. 33) infers, that over time, a student can become competent at avoiding undesirable outcomes. When they feel they can choose their behaviour and align it with their values, they can develop an autonomous motivation (Coe, et al., 2020) which holds value in their own identity, further developing independence and confidence (though this must happen in an environment where they feel connected and mutually supported).
	Looking at parts of the Critical Incident in closer detail or as a bigger part of the picture (Tripp, 1993), one can see that this approach to behaviour management may fall apart when put under the strains of circumstance. In the study, it can be seen that students fill their bottles at the “back of the classroom” under the ‘whithitness’ (Kounin, 1970) (under the watchful eye) of the teacher. Looking at this “cut back and zoom” (Tripp, 1993, p. 33) in a wider context, we could consider that most classrooms do not have access to running water and students would have to leave the classroom to “fill their bottles”. One could also say that the observed students have a good temperament and relationship with the teacher and that the behaviour management technique could fail if the students and school environment were more challenging, though this observation could be skewed by observer bias or caused by something similar to the Hawthorne effect (Landsberger, 1958). Also, a teacher’s interpretation of whether students have good or bad behaviour can affect their pedagogical practices and approach to behaviour management (Georgiou, 2002).  To try and solve these proposed problems, one must understand that compromise of techniques, practices, and principles are needed for effective classroom and behaviour management and requires each combination to be assessed against three strands: 1) Using time effectively 2) Establishing clear rules 3) Managing disruption (Coe, et al., 2020). The aim is to manage time and resources effectively to maximise productivity, ensure rules, expectations and consequences are explicit while being applied clearly and consistently. It also requires the use of antecedence (Kern & Clemens, 2007), good planning and preparation with effective response to disruptions to encourage positive behaviours (Tod, 2014). 
	Applying this behaviour management model to the proposed problems, one could argue that the act of leaving the class “to fill a water bottle or use the toilet” would be more time consuming and require a greater deal of trust from the teacher. To allow the students to maintain their freedom, a clearer more ridged set of proactive rules could be applied, though a stricter rule set could appear to be removing more of the students’ freedoms and independence (Robertson, 2020). When looking at the incident within the normative paradigm (Douglas, 1973), one finds that human behaviour is essentially rule governed and it is difficult to imagine a world with no laws. It can be inferred that one must accept that external reinforcers and punishers are ever present (Martella, et al., 2012). For an example in an authentic context, one could consider how one would not normally ask to use the bathroom in a workplace, though this may vary depending on one’s circumstance, and how it could possibly result in disciplinary action if the entitlement is abused. The truth is we are all under some sort of control. There is a misunderstanding of control in the classroom: control can be seen as a slavedriver making students do something by force, though technically everything done is under some sort of control and will involve either negative or positive consequence (Martella, et al., 2012). Even the ‘Problem Solving’ of Glasser’ (1965) ‘Reality Therapy’ or the ‘Logical Consequences’ of Dreikurs (1968) can be seen as Teachers controlling students and the environment to make acceptable choices and be socially appropriate in the classroom. It can be inferred that if a Teacher develops a knowledge base and applies it critically through scientific research (Martella, et al., 1999) that can be measurable, observable and ethical, they can allow a respectful environment for students to develop, and that a stringent, clear pre-determined rule set would allow them to exercise their power to “fill up their water bottle” outside of the watchful eye of the teacher. This must be implemented by a Teacher who is the embodiment of acceptable ethical choices and socially appropriate behaviour (Ginott, 1971) who is striving for student independence and ‘student accountability’ (Kounin, 1970), but most of all can trust their learners.
	To achieve this, a teacher’s control and influence of the classroom environment should not only utilise research-based behaviour management technique but also employ empathy and solid Self-Discipline. Ideally a Teacher should invite co-operations; not argue with students; avoid use of non-constructive criticism; and model appropriate behaviour (Ginott, 1971). According to Fay (1981), there are three teaching and parenting styles: Helicopters, Drill Sergeants, and Consultants. When the Teacher acts as ‘Consultant,’ they offer advice and provide guidance, often allowing students to learn from ‘natural consequences’ (Clarizio, 1986) which help them remedy the problem. A reflective and ethical Teacher should avoid being a ‘Helicopter’ as it stunts the development of independence and avoid being a ‘Drill Sergeant’ as the use of arbitrary punishments, which are not associated with the offence, deny the student the chance to learn from their behaviour. It is inferred that a teacher should discipline rather than punish, as discipline implements methods that respond to and prevent behaviour problems so they do not happen or reoccur in the future (Slavin, 2009). When faced with a more challenging student entering the wider school environment to “fill up their bottles,” it is imperative that a teacher uses a range of these techniques and remains conscientious and consistent in their own behaviour and trust. Assessment against the school behaviour policy and communication with the senior leadership team would also be required. There is no right or wrong answer to behaviour management, as students are all individuals and require slightly different environments to learn in (Welsh Government, 2020), a teacher must be flexible and understand a wide range of behaviour management models and pedagogical techniques they can use and pick from. However the use of pedagogical and behavioural techniques should instil students with independent behavioural and social skills and that these skills are reinforced to ensure a positive environment with the teacher trying to solve problems using effective, efficient intervention strategies (Epstein, et al., 2008) and aim for a ‘smoothness’ (Kounin, 1970) in the classroom, though being careful not to cause ‘satiation’ (Kounin, 1970) in the students. Realistically there is no perfect teacher, just one who professionally aspires to the highest standards and is expected to take responsibility for their own and their learners development and growth (Waters, et al., 2018), and is self-reflective with outcomes of new management techniques that are used (these being formed from scientifically, evidence-based research that is then applied to their environment, methods and themselves as a teacher). This will hopefully instil confidence, independence, and a sense of responsibility into the learner (McCombs, 2010) which will encourage minimisation of disruption and wasted time.
REFLECTION/EVALUATION & NEXT STEPS 
Reflection on the Critical Incident through use of ‘Meet-Test-Share’ (UWTSD, 2020) and ‘Brookfield’s four lenses model’ (Brookfield, 1995) allowed a holistic perspective on the reflection from a personal standpoint and from different theoretical points of view, highlighting how the independence and confidence of the learner is developed and how behaviour management and pedagogical techniques vary due to choice, control, discipline, and class rules. Research also allowed the observed Critical Incident to be applied to a wider theoretical context as:
“The aim of scientific investigation for the interpretive researcher is to understand how this glossing of reality goes on at one time in one place and compare it with what goes on in different times and places” 
(Cohen, et al., 2007, p. 22)
	Though ours is based on inference and applied to peer-reviewed research and information, it would need to be put into personal teaching practice and be scientifically observable and measurable to become a reliable and viable study. Researching and reflecting into the Critical Incident also demonstrated the difficulties of observing behaviour, as many motivations, reactions and actions can only be inferred as one cannot see the cognitive process first-hand (Martella, et al., 2012) and can fall foul of observer bias (Mahtani, et al., 2018) unless they are reflected upon critically.
	Through review it is inferred that the Teacher can reduce problematic behaviours by changing the environment (Epstein, et al., 2008) though this may require a flexible and critically reflective approach to the application of different Behaviour management techniques and models. The teacher should act as a consistent ‘Consultant’ (Fay, 1981) allowing the student to learn from how the teacher responds to problems in the classroom (Ginott, 1971) and critically reflect upon themselves, their techniques, and the outcomes on the classroom environment. The Critical Incident showed how well Logical Consequences can not only work in a classroom, but how students can become competent at avoiding undesirable outcomes against a set of rules and develop independence and confidence overtime while minimising wasted time and disruptions. However this would need to be studied scientifically and more deeply over different times and contexts in a measurable way to be shown as true (Cohen, et al., 2007). It is also inferred that the freedom the students use when “filling up their water bottles without asking for permission” could be expanded to different theoretical contexts providing slight changes to the rules and use of critical reflection of behaviour management techniques put in place by the teacher. 
	This could be implemented in the researcher’s future practice depending on context, as not all classrooms or schools are the same, and some aspects may need to be changed or expanded from the critical incident to meet the needs of students and the learning environment. Applying any method or technique could be done in stages, with effects on disruptions, time wasted and the student’s independence and confidence being actively observed and measured against the four purposes and the twelve pedagogical principals (Donaldson, 2015). Through monitoring and comparison, it would be possible to achieve an evidence-based impact on learning, behaviour and the classroom environment, providing the Teacher is self-reflective and critical of the outcome through research and analysis. It is inferred that this would require the teacher to apply their methods, techniques and strategies to fit the needs of the students and the classroom, not themselves (Kell, 2020). To help facilitate the techniques used in the Critical Incident in a different or same context, the Teacher could look at allowing students to create a set of class rules that they are governed by, navigate, and become competent at avoiding undesirable outcomes (Tod, 2014). Implementation of Student or class Meetings to discuss behaviour problems or problems in general in the classroom could aid this process (Glasser, 1965) and allow the Teacher to gain insight into the classroom environment through the lens of the student (Brookfield, 1995). This could help the students to feel valued in the environment, empowered and further develop their independence and confidence in their learning and actions.
	The analysis of our incident to make it a Critical Incident has also made the researcher realise the importance of self-reflective practice and research in their personal and professional development, highlighting personal bias and ideologies towards learning theories, classroom and behaviour management techniques, while challenging pre-determined notions on conformity and authority in the establishment of the classroom. This has led the researcher to keep a consistent diary of techniques and methods used, books read, research done, incidents observed in the classroom and “day to day goings on” during teaching and in personal life. This Diary is then critically reflected upon and analysed against peer-reviewed research, classroom outcomes, and impact of personal pedagogical practices. Mentors have also been allocated to give in-depth critiques on the researchers pedagogical practice, giving the insight through the lens of peer review (Brookfield, 1995). The Researcher aspires to be an ethical, evidence-based teacher who embodies the four purposes, twelve pedagogical principles (Donaldson, 2015) and professional standards for teaching and leadership (Welsh Government, 2019). Being an example of what they aim to teach.
CONCLUSION 
Poor behaviour affects learning, wastes time and increases disruptions in the classroom; although this can be combated with application of behaviour management techniques, strategies and models. The observed critical incident demonstrated how a small amount of control on the classroom can not only minimise wasted time and classroom disruptions but help students develop a sense of self in the classroom (further developing a competence that leads to confidence and independence when navigating class rules and avoiding undesirable outcomes, which can be applied to authentic contexts outside of the school). If a student feels they can choose their behaviour and align it with their values, they can develop an autonomous motivation (Coe, et al., 2020) which holds value in their own identity and helps them feel connected and mutually supported in their environment (Coe, et al., 2020). When expanding and applying the observed critical incident to a theoretical context one can infer that the techniques and methods witnessed can be applied to other classes and other contexts. This relies on a Teacher being pro-active and not re-active, with a focus on research-based and evidence-based pedagogical techniques, classroom and behaviour management techniques which are applied self-reflectively and evaluated against outcomes in the classroom environment. The aim is to reflect critically and honestly on practices and make changes for the betterment of learners and the learning environment (Welsh Government, 2019). When comparing this to the role of a reflective practitioner in Wales (Welsh Government, 2019) and the professional standards (Donaldson, 2015), the Critical Incident and proposed next steps embody the essence of what is required of the ethical, evidence-based teacher who enables an environment for students to develop over time towards the four purposes (Donaldson, 2015)
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FIELD NOTES AND CRITICAL INCIDENTS
OBSERVATION / FIELD NOTES   1			Researcher Thomas Edward Staley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
10AM on Wednesday 30th of September. Year 4 (age 8 to 9).


	Lesson details:
It is an expressive arts lesson focusing on sign language, music, and emotions. The students must sign along to a piece of music while expressing the emotions of the lyrics on their faces. It is the second time the class had practiced this activity, the aim is to eventually be able to perform the song as a class. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.


	Classroom culture
An extremely vibrant classroom lead by a newly qualified teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. The students seem to speak freely with the teacher, though very rarely seem to interrupt. The class like to listen not only to the teacher but to each other.


	Objectives
Use of video and demonstrations to reinforce signing.
They had covered the song the week before and did a brief recap of what they had learnt.
All directions where clear and concise.
Learning objectives were written.
Success criteria was discussed as a class.


	Direction
Use of video. Use of demonstrations.
They had covered the song the week before.
All directions where clear and concise.


	Access and challenge
The activity itself was accessible to all students as they had many different ways to interact and self asses. They could reference the video on the TV or watch the teacher’s demonstration. The LSO moved around the room assisting some of the students whose signs were slightly wrong. The students also helped each other, it could be seen that students would offer insight to other movements or even ask “Am I doing it right?”.
When students could successfully sign most of the parts along with the video they were told to focus on their facial expressions and how they could use them to match the music. Some more advanced signers started this while others practiced the original movements.


	Assessment
Peer assessment.
The teacher was constantly watching the classes movements.
The video gave a good guide of each sign and was very expressive.


	Specifics / Critical Incidents
 Computer didn’t work, teacher had games prepared for the class to play while they fixed the technical difficulties. The games where mainly non-verbal reasoning.
All students waited to listen and speak, each taking turns. When children interrupt others, students told them to be quite and wait their turn.
Students seem to be allowed to fill up water bottles using tap at the back of class without asking or raising their hands.
Use of video to recap what the class had done in previous lessons (shot on iPad)
Showed students previous input and answers.
Started lesson after computer fixed ‘expressive arts lesson’
Learning objectives are displayed on the screen.
Success criteria is just given to the students.
Kids sign along with a video of a man signing a song.
Students are asked to try and remember the first 30 seconds though they feel “they can remember more”.
Previous signs are recapped.
The teacher pretended he couldn’t remember sign for “broken parts” he played dumb and asked the students to help him. Every single hand in the class went in the air to help.
Student is told to sit down when trying to fill water bottle, because its ‘work time’.
Partners practice in pairs.
Pairs critique each other on what they are doing and how to improve their facial expressions.
Teacher asks if they would like more time to practice or can they perform the first 30 seconds as a class.





CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	10AM on Wednesday 30th of September. Year 4 (age 8 to 9).

An expressive arts lesson focusing on sign language, music, and emotions. The students must sign along to a piece of music while expressing the emotions of the lyrics on their faces. It is the second time the class had practiced this activity, the aim is to eventually be able to perform the whole song as a class. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.

An extremely vibrant classroom lead by the teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. The students seem to speak freely with the teacher, though very rarely seem to interrupt. The class like to listen not only to the teacher but to each other.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A teacher was observed ‘Acting-Dumb’ when questioning a class on the correct sign language to use for the word “Broken parts”. A lyric to the song they are learning to sign along to for an expressive arts class. The teacher put a perplexed look on their face, stretched their arms straight out and said, “I’ve forgotten what ‘broken parts’ is again?”. Within seconds, every hand in the class shot in the air ready to answer their question/help the teacher. The teacher chose one of the students and was met with a very proud signing of the words and nodding heads from the rest of the class at the answer. This led to further study of how questioning strategies and use of formative assessment could not only give insight into a classes attainment and achievement, but also engage them in child lead learning.






OBSERVATION / FIELD NOTES 2			Researcher Thomas Edward Staley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
10AM on Wednesday 30th of September. Year 4 (age 8 to 9).
Same Lesson as previous Field notes.


	Lesson details:
It is an expressive arts lesson focusing on sign language, music, and emotions. The students must sign along to a piece of music while expressing the emotions of the lyrics on their faces. It is the second time the class had practiced this activity, the aim is to eventually be able to perform the song as a class. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.


	Classroom culture
An extremely vibrant classroom lead by a newly qualified teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. The students seem to speak freely with the teacher, though very rarely seem to interrupt. The class like to listen not only to the teacher but to each other.


	Objectives
Use of video and demonstrations to reinforce signing.
They had covered the song the week before and did a brief recap of what they had learnt.
All directions where clear and concise.
Learning objectives were written.
Success criteria was discussed as a class.


	Direction
Use of video. Use of demonstrations.
They had covered the song the week before.
All directions where clear and concise.


	Access and challenge
The activity itself was accessible to all students as they had many different ways to interact and self asses. They could reference the video on the TV or watch the teacher’s demonstration. The LSO moved around the room assisting some of the students whose signs were slightly wrong. The students also helped each other, it could be seen that students would offer insight to other movements or even ask “Am I doing it right?”.
When students could successfully sign most of the parts along with the video they were told to focus on their facial expressions and how they could use them to match the music. Some more advanced signers started this while others practiced the original movements.


	Assessment
Peer assessment.
The teacher was constantly watching the classes movements.
The video gave a good guide of each sign and was very expressive.


	Specifics / Critical Incidents
 Computer didn’t work, teacher had games prepared for the class to play while they fixed the technical difficulties. The games where mainly non-verbal reasoning.
All students waited to listen and speak, each taking turns. When children interrupt others, students told them to be quite and wait their turn.
Students seem to be allowed to fill up water bottles using tap at the back of class without asking or raising their hands.
Use of video to recap what the class had done in previous lessons (shot on iPad)
Showed students previous input and answers.
Started lesson after computer fixed ‘expressive arts lesson’
Learning objectives are displayed on the screen.
Success criteria is just given to the students.
Kids sign along with a video of a man signing a song.
Students are asked to try and remember the first 30 seconds though they feel “they can remember more”.
Previous signs are recapped.
The teacher pretended he couldn’t remember sign for “broken parts” he played dumb and asked the students to help him. Every single hand in the class went in the air to help.
Student is told to sit down when trying to fill water bottle, because its ‘work time’.
Partners practice in pairs.
Pairs critique each other on what they are doing and how to improve their facial expressions.
Teacher asks if they would like more time to practice or can they perform the first 30 seconds as a class.




CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	10AM on Wednesday 30th of September. Year 4 (age 8 to 9).

An expressive arts lesson focusing on sign language, music, and emotions. The students must sign along to a piece of music while expressing the emotions of the lyrics on their faces. It is the second time the class had practiced this activity, the aim is to eventually be able to perform the whole song as a class. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.

An extremely vibrant classroom lead by the teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. The students seem to speak freely with the teacher, though very rarely seem to interrupt. The class like to listen not only to the teacher but to each other.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Students were observed filling up their personal reusable water bottles at a tap at the back of the classroom. The students would not ‘raise a hand’ or ask for permission to do so at any point and would even do so while the teacher was talking. They would not be stopped unless a student did so during ‘work time’, during a discussion, or while another pupil was talking. In these cases, they would be stopped and told to “sit down” normally in a nonverbal manner by either the Teacher or the LSO. This led to further study of what learning theories and behaviour management techniques might tell us about developing confidence and independence in students.







OBSERVATION / FIELD NOTES 3   			Researcher Thomas Edward Staley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
1PM on Wednesday 30th of September. Year 4 (age 8 to 9).


	Lesson details: 
An English curriculum lesson focused on Handwriting (Letter ‘o’ and ‘double o’), Spelling, and dictation (‘Aw’ words). It is near the start of the unit though some content is being recapped due to the Covid-19 Pandemic. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.


	Classroom culture
An extremely happy classroom lead by an experienced teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. There is some joking and laughing but students always seem to try extremely hard at the task they are set. The class like to listen not only to the teacher but to each other.


	Objectives
Directions were clear and concise.
Handwriting was demonstrated with use of an iPad and tv screen.
Handwriting was also demonstrated on a white board.
Constant use of stated Learning objectives and success criteria. 
The teacher checks understanding and meaning of each “Aw” word.
The teacher asks the student to sound out letters for each word phonetically.
Sentences for dictation were read at a normal pace, then slightly slower, then normal again.


	Direction
Use of learning objectives and success criteria.
Information displayed on ppts on a large TV.


	Access and challenge
Same stimulus different questions.
Expected to improve upon previous score.
Students told they will be tested again on these words so try to learn more for next time.
Pairing together lower and higher ability students for peer assessment.


	Assessment
Reminded that they have seen some of these words before.
What sound words did we do last week?
Expected to improve upon previous score.
Students told they will be tested again on these words so try to learn more for next time.
Pairing together lower and higher ability students.
Peer assessment used.
Teacher would check on individual students as they walked around the classroom.
Teacher elicited answers from students about meaning and can they use the words in a sentence.


	Specifics / Critical Incidents
 Handwriting lesson letter “o and double o”
Kids kept calling male teacher ‘Ms or Miss’
Asked to show they were finished working nonverbally “Put your pencil behind your ear when you’re finished”
Pupils are shown a live example of handwriting by writing on iPad which is displayed on the TV.
Pupil said it’s too hard when asked to try “double o”. Teacher demonstrated 1 on 1 and told to keep trying and not to give up.
Teacher returned to check on the child again after a few minutes.
All students had three words written in back of books they needed to write out 5 times (AFL?)
Words are referred to as ‘Secret’ words.
Teacher needed to repeat the instructions for class multiple times to individual pupils.
‘is this right?’ it wasn’t.
Gave points to children via ‘Class Charts’ programme.
Doing more actions to make sure everybody is ready, this time students had to copy the teacher’s actions. This made the students look at the teacher and pay attention.
Students shown a list of AW words and asked to give their meanings and use them in a sentence.
Students then shown chart “ways to practice spellings words”. Students then show list of words again and asked to use the chart to practice spelling words.
Because the chart had been removed quite a few students didn’t know what to do.
The students were then tested and marked each other’s papers.
Some words were then spelled out loud to the class, when the word ‘JAW’ was mentioned some students tried to start talking about the movie ‘Jaws’ and said how it was their favourite film.





CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	1PM on Wednesday 30th of September. Year 4 (age 8 to 9).

An English curriculum lesson focused on Handwriting (Letter ‘o’ and ‘double o’), Spelling, and dictation (‘Aw’ words). It is near the start of the unit though some content is being recapped due to the Covid-19 Pandemic. The class is mixed ability with two pupils being classed as ALN and three pupils having EAL. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.

An extremely happy classroom lead by an experienced teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. There is some joking and laughing but students always seem to try extremely hard at the task they are set. The class like to listen not only to the teacher but to each other


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed a teacher showing and explaining a list of ten “aw” words (i.e. saw, hawk, raw) on a PPT, asking for their meanings and how to use each in a sentence. The teacher then asks the pupils to look at a chart of “Ways to practice spelling words” (Fig 1) on the next slide. Students were then shown the list of words again with the chart being taken away. They were then told to practice for five minutes on their own or with a partner using one of the ways from the chart. Once they started their practice a few students either sat in silence not practicing or asked, “I don’t know what we are doing?”. This led to study on the use of learning objectives, AFL, and scaffolding as a pedagogic technique.

	Sounding aloud
	Have a partner test you

	Tracing
	What letter is missing

	Cover, Say, Check
	Cover, write, check. (Whiteboard)


Fig1. “Ways to practice spelling words.”



OBSERVATION / FIELD NOTES 4   			Researcher Thomas Edward Staley
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
2PM on Wednesday 30th of September. Year 4 (age 8 to 9).


	Lesson details
A Maths curriculum lesson focused on the national ‘BIG MATHS’ scheme. It is near the start of the unit though some content is being recapped due to the Covid-19 Pandemic. The students have been doing similar activities for the last few weeks. The class is mixed ability with two pupils being classed as ALN. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.


	Classroom culture
An extremely happy classroom lead by an experienced teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. There is some joking and laughing but students always seem to try extremely hard at the task they are set. The class like to listen not only to the teacher but to each other. When the teacher started the timer for the quiz the entire class sang along to the introduction commands and lyrics.


	Objectives
No real written objectives where used but the students seemed to know exactly what was happening as soon as the term ‘Big Maths’ was used. I believe this is from prior weekly experience of these tasks and activities.


	Direction
Useful information was displayed on the tv screen.


	Access and challenge
 The same challenge was given to each child with the same amount of allotted time.
The aim was to try and beat your previous score from the previous week. So, the challenge is more to compete against yourself.
The class are rewarded for beating their previous score, with house points on ‘school charts’.


	Assessment
The aim was to try and beat your previous score from the previous week. So the challenge is more to compete against yourself.
The class are rewarded for beating their previous score, with house points on ‘school charts’.
The rules to the quiz are verbally recapped by the teacher.


	Specifics / Critical Incidents
Teacher explained they were going to start the ‘Big Maths’ Lesson. All the pupils cheered.
Two boys left the room to attend an ALN session somewhere else in the school.
Rules of quiz are explained, and the teacher explains that they don’t have to have the best score just try and beat their own score from the previous week.
Some example questions are covered on the board and on the computer screen.
Two ALN students return and are told to sit down quickly as we are about to start the “Beat that Big Maths Quiz” both boys are excited and rush to their seats.
Teacher starts the timer and all the students sing along with the introduction.
Intro Music
Ready, Steady, Go
Absolute silence and concentration from all the students
The two students who had previously left look confused at what they should be doing, until the LSO comes over and assists them.
3,2,1 pencil down
Students would normally mark each other’s tests but due to Covid rules they ask to mark their own but to “be truthful”.
The teacher then goes around the room and ask students in order to answer one question asked by the teacher. When asked how the students all got the answers correct they said they due to use of prior knowledge of the class to ask a question more suitable for each students ability (Sounds challenging to be able to do as a teacher, They must have a good relationship with their class).
Time was given to answer each question.
If a student was stuck, they asked their ‘neighbour’ if they could help them.





CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	2PM on Wednesday 30th of September. Year 4 (age 8 to 9).

A Maths curriculum lesson focused on the national ‘BIG MATHS’ scheme. It is near the start of the unit though some content is being recapped due to the Covid-19 Pandemic. The students have been doing similar activities for the last few weeks. The class is mixed ability with two pupils being classed as ALN. The lesson takes place indoors, where a large whiteboard and TV screen are used to display PPT’s and useful information.

An extremely happy classroom lead by an experienced teacher with children of all abilities contributing and excited to be in school. The teacher is extremely approachable and friendly with the students. There is some joking and laughing but students always seem to try extremely hard at the task they are set. The class like to listen not only to the teacher but to each other. When the teacher started the timer for the quiz the entire class sang along to the introduction commands and lyrics.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Two pupils were observed leaving the classroom for an ALN session. On returning the two pupils joined the class about to start their ‘Big Maths Beat That Quiz’ and were asked to “sit down quickly and take a pen out”. Once the timer had been started for the quiz, both students sat perplexed at what was happening for the first 30 seconds to a minute until the class LSO came and explained the task to them both. When the researcher asked the teacher if the class had done the task before they were told “Yes this is a weekly part of the Big Maths curriculum”. This led to study on support strategies and person centred planning for ALN students and the use of Success criteria and Learning objectives in the classroom.
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