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Introduction
This report evaluates the information and documents related to one section of a School’s Development Plan (SDP). Specifically, focusing on the development priority of wellbeing, equity, and inclusion. This report discusses how this target was identified, addressed and how its impact is measured using self-evaluation, stakeholders, and evidence-based approaches. Additionally, discussions about how an SDP can relate to further practice will be considered. 
[bookmark: _Int_EX5y9nDb]This SDP is from an English medium secondary school (School X) in the Swansea area, with a sixth from attached. The school has a student population around 1900, with a 10% lower than average free school meals at 10.9% (My Local Schools, 2022). School X is a pioneer school for the new curriculum and achieved Excellents across the board in its latest Estyn reports (Estyn, 2018). Under 10% of School X’s students live in the 20% most deprived areas in Wales. School X’s statistics for special education needs and statemented students are below the Welsh averages (Estyn, 2018).

Literature review
With the introduction of the new Curriculum for Wales, Welsh Government created guidance for schools to design plans to aid their development. The goals of this guidance were to move schools away from having to prove what they have done, towards focusing on what they do and will do in the future (Education Wales, 2021). Part of this change is to stop what Sherrington (2019) refers to as speed camera behaviours, where schools preform to a higher standard specifically when being watched. A school’s SPD should display priorities for improving performance and how they intend to address these (Welsh Government, 2014a).
[bookmark: _Int_ErFHzh6R]Self-evaluation is the first section to generate an SDP. Demetriou and Kyriakides’ (2012) research suggested that the largest impact is found in schools who developed schemes of self-evaluation that related to research and educational theory. Furthermore, their findings showed a great benefit from a long-term approach. This evidence illustrates that SDPs should be considered as a long-term project, rooted in theory and evidence. Welsh Government (2014a) supports this by stating that one academic year is too short to implement practice and evaluate success. Patel (2022) emphasises how longitudinal evaluation allows for a more robust understanding of any changes. Therefore, by looking at three years ahead as suggest by Welsh Government (2014a), schools will be able to drip-feed larger changes over time and evaluate their success termly. Welsh Government (2021) promotes the idea that an SDP should be an ongoing process with sustainability in mind. Both these features suggest SDPs should address a longer period.
[bookmark: _Int_0R8zJqpH]By publishing an SDP, schools are moving away from the old evaluation system of colour coding. The Welsh Government (2021) proposed that an SDP should include the school’s self-evaluation, with strengths and areas of development. Additionally, this document should be public on the school’s website to aid stakeholders in their understanding of the school. In particular, SDPs allow governing bodies to understand how schools intend to gain support to improve (Welsh Government, 2021).
Data is an important part of an SDP as it gives a starting point for evaluation to take place. The national resource (Welsh Government, 2021) allows schools to select what data is relevant to their goals, this is an attempt to avoid a solely numbers driven success criteria. Schools are encouraged to use qualitative methods to support their reasonings. For example, discussions with the wider school community.
[bookmark: _Int_Mt5Cgfzm]Without stakeholders schools would struggle to improve. This is due to the myriad of support that learners, staff, and the wider school community can provide. Welsh Government (2021) lists several ways stakeholders can provide support; learners’ perspective, focus on learning and wellbeing and specialist support, just to name a few. Lack of input from stakeholders would severely limit the scope of an SDP, therefore, reduce its effectiveness. Furthermore, Welsh Government (2022a) highlights the transparency and accountability this approach gives schools.
[bookmark: _Int_9XRP5Psv]Plan, implement, and review are the key steps for an SDP (Welsh Government, 2021). Schools must take the gaps they have identified from their evaluation, prioritise those aspects and apply targets to fulfil their goals. From these targets a success criteria can be outlined, with costs and benefits to each goal. Additionally, schools can look at where further training is required and let stakeholders know how they plan to access that training (Welsh Government 2021).
Upon completion of the above, schools need to monitor their success. Timescales and meetings focusing on review are paramount to knowing if a goal is on track or not. Implementing review also gives space for adjustment to the current strategy (Welsh Government, 2021). Welsh Government (2014a) discusses termly reviews, which would allow some stakeholders to voice any concerns or improvements to the ongoing criteria. These reviews could use a mixture of qualitative and quantitative data where appropriate.
[bookmark: _Int_EgeeNVyX]Finally, the process is described as a cycle due to its ongoing nature. Schools should always be looking for sections to improve following the school development plans document (Welsh Government, 2014b). In this manner, all SDP are considered ‘live documents’, constantly updating to work towards the school’s overarching vision. Once a step is considered complete, schools must readdress their vision and create new success criteria to further the ability to reach that vision. SDPs emphasis that a school’s progress is never-ending and there is always room for improvement.
The national resource (Welsh Government, 2021) was developed around four key themes. One of these being wellbeing, equity, and inclusion. Not all themes have to be addressed within every SDP but are to be seen a prompts during its curation. Welsh government (2021) discusses the need for learners to maintain good wellbeing to build a foundation for progress. All staff are required to show a commitment to learners’ wellbeing and the school should promote diversity beyond its location (Welsh Government, 2021). Health and Well-being as an AoLE promotes links between experience and mental/emotional health, including accessing support when needed (Welsh Government, 2022b). Schools are required to consider students’ wellbeing as part of the new curriculum regarding empathy, social influences, resilience, relationships, and wider benefits to life. Anna Freud (n.d) demonstrates how, like safeguarding, everyone within the school community has a role regarding wellbeing, which is the approach the new curriculum encourages.

Developing an action point
School X has identified ‘wellbeing, equity and inclusion’ as part of its areas of development. The school believes your emotional health reflects in the way you act and subsequently the way you perform (Olchfa, 2023a). By addressing emotional health, the school feels it can improve the way students learn and cope throughout school (Olchfa, 2023b). During a conversation with a curator for School X’s SDP, it was made apparent that all schools have an obligation to investigate the wellbeing of their students and that this should be a never-ending process (Chambers, 2023). 
One of School X’s success criteria on their SDP is to “evaluate learner wellbeing (measure and define beyond attendance and exclusions)” (Olchfa, 2023c). While the quantitative data of attendance, attainment, and progress (Chambers, 2023) will still be gathered, School X collects data from CORC, SHRN and pupil focus groups to maintain a balance with qualitative data. Additionally, a section of School X’s website links students to take part in the #youngmindsmatter mental health survey (Olchfa, 2023a) to help Wales gain more understanding of what mental health problems are affecting young people. 
Throughout School X’s emotional health and wellbeing statement (Olchfa, 2023b) it can be noted that significant stakeholders within these documents are “all the members of the school community.” A curator of the SDP discussed learners, parents and carers, teachers, governors, and outside organisations that are involved in the school, for example those who lead DofE, all count as relevant stakeholders to the development of wellbeing within School X (Chambers, 2023). Pupil voice was particularly emphasised, using school council and focus groups, to allow students to express how they want wellbeing to be addressed.
Internally School X has a document listing four main elements of wellbeing that it wishes to address through 2022-2023. Within these elements there are twelve subsections, each with their own time scale, staff and or pupils assigned, resources- both in time and money, and success criteria (Olchfa, 2023d). These internal criteria are expanded from the public SPD (Olchfa, 2023a). Where the SPD’s success criteria states “developing training, support and intervention programs...” (Olchfa, 2023a), the internal criteria develop this idea through different training, surveys, or events the school could implement. Additionally, the internal document totals a cost of these goals around £6860, with additional time costs listed.
[bookmark: _Int_SDTLSlrr]In order to achieve this goal, School X has developed a strong health and wellbeing area for learning (Olchfa, 2023b). Using form time as a platform to discuss a range of topics incorporated within the PSE framework (Welsh Government, 2008) and the new Health and Well-being AoLE (Welsh Government, 2023). Therefore, daily it is staff responsibility to discuss these topics with students and allow them to ask any questions to assist their understanding. Additionally, safeguarding leads and Myconcern are present throughout the school to give students the support they might need in a harmful situation. Each year group has a pastoral guidance worker that students can email and meet with to discuss any emotional issues they may be facing.
School X uses a supervision program linking with Taking Care of Teachers (Education Support, 2023) to aid members of staff who may be struggling with mental health issues. This helps form a rounded approach to mental health as support is school wide to both staff and student.
[bookmark: _Int_yrx6PZE1][bookmark: _Int_Y1ApsTIV]School X’s internal document has completion dates and time scales throughout 2022 and 2023, however some topics are listed as ongoing. Those with end dates are evaluated towards the end of their timeline, however topics within the internal and the SDP are generally reviewed yearly. The goal of these documents is to be ‘working documents’, meaning they are constantly being added to and checked to see if an element has been reached. Officially a new SPD is released yearly, but internal success criteria is brought to each meeting of relevant staff and or students for review. Termly reviews of the SDP take place among staff involved in its maintenance.
Upon review new success criteria will be written or ways to evaluate the criteria will be discussed. Some criteria may need a focus group of students, while others will need quantitative data. Quantitative data in the form of surveys can then be compared to national statistics like SHRN. School collected data, like attendance, can be compared to previous years. These statistics and discussions will give the school an understanding whether not these targets have been reached.

Reflection and evaluation
Taddeo and Barns (2014) discuss how a school’s website is the hub for stakeholders and expanding the educational experience. However, when discussing the elements School X had added to its website Chambers (2023) noted that students stated they did not use the school website, particularly not to access the wellbeing functions. Therefore, adding links and pages to the school website might be good in theory, they are not being used in practice. University of Washington (n.d) suggests how student involvement can be increased through active learning. School X could implement an interactive lecture or in-class poll to increase responses to what provisions the students want to see regarding wellbeing. Theobald et al. (2020) noted that active learning was particularly effective at aiding underrepresented students. This could increase the understanding School X has about issues that are affecting their students and give emphasis to areas of concern.
Secondly, School X could adjust some of its current criteria to address the effects of Covid-19 on its students. Student minds (n.d) found that 74% of university students’ mental health had been negatively impacted by the pandemic and 82% said their academic experience had been negatively impacted. Additionally, Young Minds (2020) discusses how “COVID-19 coronavirus pandemic is the biggest health crisis for generations” and how the removal of the routine and contact schools provide has negatively affected pupils. This implies that all students’ wellbeing has been disrupted by the pandemic. This is supported by Chambers (2023) who noted that students during the Covid pandemic had lost their transition period from the end of primary (Thurrock, n.d). These students were not able to be mentally supported for the change between year 6 to year 7, in the same way as previous years. These students have not been exposed to the initial stages of secondary in a conventional manner and are therefore accustomed to a primary school experience (Chambers, 2023) in ways that may be inappropriate in a secondary setting. Tailoring wellbeing success criteria to address the impact Covid has had on students could aid improvement to students’ mental health, by helping to support concerns around the change in secondary school’s expectations.

Conclusion
This report discusses how School X’s SDP addresses and evaluates wellbeing. This is done through the analysis of school and government documents, in relation to stakeholders, success criteria and evaluation. From this essay an understanding of some of the approaches School X can take to assess their efforts on mental health can be established. Furthermore, literature noted the goals of school development and how that may be carried out. This has large implications for practice in terms of suggesting wellbeing as a constant goal to allow schools to provide support as technology and mental health understanding develops. As School X (Olchfa, 2023a) suggests by treating mental health as the foundation for learning, forming a supported foundation can change how students respond to school. Mental wellbeing is a cornerstone of student behaviour and should be considered at every step of a school’s progress.
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