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Please add your targets from the previous assignment.
	
	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Try to use formal, academic language at all times in Level 7 writing.
	Tried to use the feedback from previous assignment on what they considered formal, academic language and use this in this assignment.

	Target 2
	Explain the relevance of your sources, e.g. the contents of specific WG documents to your research question more explicitly.
	When appropriate, explained the relevance of my sources.
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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base

Introduction 
This essay will analyse how the school on placement teaching experience (PTE) 1 develops one aspect of its school improvement plan (SIP). It will critically reflect on actions, impact and evidence within the SIP. The target that will be focused on, is to improve levels of literacy:
“To continue to raise standards of literacy across the school, in particular develop the ‘Write Stuff’ approach across key stages and introduction of a new handwriting and spelling scheme of work. Continue to raise standards of boys literacy at foundation phase. “
This school is based in a rural area of the Vale of Glamorgan and is a green support categorised school, suggesting that it only requires just four days of support (Welsh Government, 2019). They have a free school meals (FSM) percentage of 0.8 (My Local School, 2019). Estyn’s (2014) report suggests that the school’s current performance in 2014 was considered ‘good’. The PTE 1 school refers to their plan as a SIP but in most research and policies it is referred to as a school development plan (SDP).

Literature Review
From September 2015, state schools were required to have a SDP in place that projects the strategic plan for how the school will continually improve (Welsh Government, 2014). The SDP includes how the school will promote high standards of educational achievement for learners including; time frames, setting targets and expected outcomes, professional development, school staff, resources and how previous targets were achieved (Welsh Government, 2014). The SDP relates to how the school prioritises national aims:
· “Raising the standards of education in relation to literacy
· Raising the standards of education in relation to numeracy
· Reducing the impact of poverty on educational attainment.” (Welsh Government, 2014, p. 3).
The SDP should be used as a reference point for all staff when reflecting and continually developing their work (Welsh Government, 2014). There are ‘typical’ characteristics that usually determine an effective SDP, such as;
· Learner outcomes to measure effectiveness
· School partners and stakeholders need to be involved in identification
· Self-evaluation of the provision should involve the plan
· Includes short and long term actions
· Provides a context for performance management for all staff 
· Considered a live document to continually reflect on (Welsh Government, 2014). 
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Figure 1. School development-planning cycling (Welsh Government, 2014).
In Fig. 1. it shows a method as to how a school can create an effective SDP, which is included in this school’s SIP and will be further explained in the section ‘developing an action point’. The SDP is important within a school as during an inspection the SDP is judged on criteria set by inspectors, against the efficiency of the school outlined within the SDP (Bennett et al., 2000). Bennett et al. (2000) suggests that a key source of inspectors’ information on school efficiency, especially the senior leadership team (SLT) is the SDP. However, they found that there are high levels of disparity between the SDP and current practice within the school so consistent judgment on management effectiveness is necessary, such as inspectors. A consideration with this research is that English schools were the focus, including English inspection body, OFSTED, which are different to the Welsh inspection body, Estyn so results may be different between the two inspection bodies. MacGilchrist et al. (1995) suggests that how a school undertakes continual development should include reflection of their culture, which could be different for each school. 

Within Wales, improving the levels of literacy in Wales became a priority due to Wales’ under performance in literacy PISA results in 2009 (National Assembly for Wales, 2013). This priority is reflected in the new curriculum for Wales 2022 and the ‘What Matters Statements’ (Welsh Government, 2020), specifically;
“Understanding language is key to understanding the world around us.” (Welsh Government, 2020, p.127).
“Expressing ourselves through languages is key to communication.” (Welsh Government, 2020, p.127).
These ‘What Matters Statements’ link directly with one of the four purposes suggested by Donaldson (2015), “ambitious, capable learners, ready to learn throughout their lives” (p. 29). Therefore, having literacy as a focus on the school’s SIP is important for creating continually developing learners. 

Within this SIP there are three aims to support literacy progression. 
1. Senior leaders to have access to training on the new national curriculum for 2022. 
This aim is suggested to be vital for successful implementation of the new curriculum, as O’Prey et al. (2019) states that teachers may require more specific training when they collated feedback on the curriculum. 
2. Senior leaders will review the current planning, pedagogy and provision in light of the ‘What Matters Statements’ and progress steps, which will be handed out to staff members and governors. 
Workload Review Group (2016) suggest that effective planning is the key to effective teaching but could be a source of unnecessary workload so reviewing allows for time efficiency. 
3. Further develop assessment for learning (AFL) strategies. 
AFL is considered an important aspect within lessons to provide feedback for learners. It is considered formative assessment, as the results adapt work to meet learners’ needs (Black et al. 2007). 
4. Incorporating ‘Expressive Arts’ into other aspects of learning, in this aim, literacy. 
Connecting different areas of learning across a curriculum allows for a ‘child – centered’ curriculum that leads the learners deepening thinking and engaging in their education  (Barnes, 2015). 
These aims that will be implemented are backed up with research to suggest that these could improve literacy.  

Reference and Research Book News (2007) suggest strategies that can help improve literacy within a primary school setting that have not been mentioned within the SIP. They suggest that improving the link between home and school, such as using practical activities that help the teacher bring in the parents with the literacy learning that takes place outside of school. However, these types of strategies may not have been included in the SIP as they may already be in place or the senior leaders believe access to training, reviewing current planning and developing AFL strategies as more beneficial to the aim of improving literacy.  

Developing an action point
Victoria State Government (2018) defines excellent teaching and learning as: 
“Evidence-based education is an approach where the methods used are based on significant and reliable evidence. It aims to apply the best available evidence, gained from scientific methods, to educational decision making.”
Within the SIP all aspects included; data analysis, self – evaluation, strategic planning, and measuring impact are evidence based to inform the school’s decision making. 

Data – based, decision-making in education can increase student learning and achievement (Poortman and Schildkamp, 2016). Schildkamp (2019) suggests school development should begin with SMART (specific, measureable, achievable, realistic and time measured) goals, ensuring the school can develop. SMART goals supports school success by using data analysis and data informed practice, as shown in Fig. 2.  
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Figure 2. An example as the link between data and setting goals for a SIP (Schildkamp, 2019).

PTE1 SIP discusses their literacy levels from the previous year before (2018 – 2019):
· Foundation phase (FPh)– nearly all achieved or exceeded their end of Key Stage targets.
· 96% achieved outcome 5+ / target 84.6%.
· 54% achieved outcome 6 / target 53.8%.
· Girls outperformed the boys at expected and higher than expected outcomes
· Key Stage 2 – nearly all met or excelled their target in English. 
· 100% achieved level 4 – target 100%.
· 60% achieved level 5 / target 60%.
· Girls outperforming boys at the higher than expected levels in English but the same at expected levels. 
Using this data analysis can help the school strategically approach their limitations and strengths, to determine their focus in the future.

Self – evaluation has a role to play within data analysis, as using self – evaluation reports / inspection alongside quantitative data can gain a more rounded picture of performance (Swaffield and MacBeath, 2005). However, the self – evaluation reports could be biased as Zell et al. (2020) found that people have a tendency to perceive themselves as better – than – average in their abilities, attributes and personality traits when compared to their average peer. Therefore, it is important to consider self – evaluation in conjunction with quantitative data or objective reports of recent inspections. 
The SIP suggests that significant areas of improvement can be attributed to these changes previously implemented:
·  ‘Write Stuff’ - improved creativity and planning for the progressive development of writing skills. 
· New continuous cursive handwriting scheme positively impacting standards of presentation.
· NFER diagnostic assessment test for spelling and greater continuity in the teaching of spelling.
· The SL participating in a CSC Writing Development Squad to provide quality resources and expert guidance for the consortium.
· Improved Planning and Pedagogy through ‘Building Blocks’ 
· Improved use of ICT/DCF to support Literacy across the curriculum.
· Improved intervention and tracking systems for ALN pupils.
· Improved opportunities for parental engagement through the Literacy Cafes.
· Better liaison with link Governors through Learning Walks and Subject Leader Presentation Evening.

When analysis, goal setting and self - evaluation have been completed, the strategic planning can begin. There are two types of strategic planning models: top down and bottom up. 
Bottom up planning means the class teacher create objectives as they consistently see what works in practise and what does not (Williams et al., 2013). This can increase motivation for staff members as can take ownership of the objectives. However, considerations with bottom up planning are there may be a high expenditure of time and coordination (Yi et al., 2017). 
Secondly, top down planning implies that senior leaders in schools develop the objectives. These objectives are then filtered down to lower levels of the hierarchy, this would be class teachers (Rosinski et al., 2014). This is the type of planning that the school has used, especially within the target of improving literacy, as the subject leader and head teacher are in charge of developing the actions of how literacy will be improved. There are advantages and disadvantages to this type of planning that needs to be considered when implementing the actions developed. 
The biggest advantage of the top down planning is that the targets correspond to the ‘bigger picture’ objectives such as local authority objectives (IBM Tivoli Identify Manager, 2005). However, when the goals come from the senior leaders and are not developed as a team it could lead to class teachers not feeling part of decision making so they could be less likely to implement the objectives fully.  

Once data analysis, self – evaluation and strategic planning have been undertaken, the school needs to measure the impact. The Center for Creative Leadership (2020) suggest 6 steps that help measure impact: engage stakeholders, connect with what knowledge and skills will develop, focus the evaluation, confirm resources & expectations, determine data collection methods, and plan for communication of results. These steps link to the SIP as shown in Fig. 3. 
Figure 3. The school’s SIP action points broken down into subcategories.
	
	1. Provide clear, succinct and specific actions to ensure the success criteria above will be met
	2. Personnel Involved
	3. Start &  Completion dates
	4. Budget
Allocation

	5. Monitoring, Evaluation and Review
times-frames

	6. Spring Evaluation



In Fig. 3 the action points are broken down to given specific staff members jobs and time points as to when the tasks need to be achieved. 
1. ‘Provide clear, succinct and specific actions to ensure the success criteria above will be met’ links to to connecting with knowledge and skills that will be developed, including resources and expectations.
2. ‘Personnel involved’ links to engaging stakeholders, such as; class teachers, senior leaders, governors. 
3. ‘Start & completion dates’ links with SMART goals and being time measured, so it ensures all staff have a target to aim for. 
5. & 6. ‘Monitoring, evaluation and review time frames’ and ‘spring evaluation’ ensures staff have a date to work towards and can re-evaluate how the action is progressing. 

Reflection and evaluation
The objective focussed on in the SIP aims to improve levels of literacy by implementing staff training on the new curriculum, reviewing current planning, developing AFL strategies and developing aspects of expressive arts within literacy. These were then broken down into specific action points that have staff members detailed, review dates and clarification as to how the action points will be successful. 
The SIP suggests that the actions that need to be completed to ensure that the quantitative results are achieved and literacy levels rise, include: 
1. SLT and Literacy SL thoroughly analyse data. Review Literacy targets that have been set throughout the school. 
2. At Foundation Phase improve oracy and extended writing skills by trialing ‘talk for write’ approach.
3. At KS2, improve higher order oracy skills by increasing range of opportunities. E.g through enquiry based learning and expressive arts curriculum. 
4. Literacy leader to provide inset on cold, hot and tropical tasks in Literacy to introduce cold, hot and tropical tasks in Literacy.
5. To raise standards of phonics and spelling across Foundation Phase and Key Stage 2.
6. Review marking policy in relation to Literacy and continue to use AFL as a tool to create high expectations in learning. 

The SIP suggests that to ensure an improvement in literacy has occurred through quantitative and qualitative data, as stated below: 

Future Targets- Quantitative:
	Foundation Phase
	Key Stage 2

	Outcome 5+ (pupils)
	Outcome 6 (pupils)
	Outcome 5+ (boys)
	Outcome 6 (boys)
	Level 4 (pupils)
	Level 5 (pupils)
	Level 4+ (boys)
	Level 5 (boys)

	86.2%
	34.5%
	50%
	35.7%
	95.7%
	82.6%
	90%
	80%



Qualitative:
· Data will be used to identify needs for groups of learners in reading/writing and oracy and interventions will be tracked.
· ALN pupils will receive targeted support and their progress will be tracked to raise standards 
· Literacy provision for boys, particularly at foundation phase will improve and this will impact positively on engagement and standards
The initial steps suggested to improve literacy do not all include anything on developing AFL strategies. It includes other action points that are not detailed in the four action points, these include; improve oracy in FPh and raise standards of phonics and spelling across the school. These points should aim to improve literacy levels in the school but it does not fit into the school’s suggested main priorities. The SIP includes a range of quantitative data and qualitative data to measure if the literacy levels within the school are improving. Including a combination of both types of data allows for the school to have an in-depth understanding of how the classes are performing in relation to the action points (Komorowska, 2016). 
 
Conclusion
Within this assignment, the school’s SIP was discussed. In particular one target, which was to improve the levels of literacy within the school. The assignment analysed SDPs and their benefits. It then discussed and critically analysed the data analysis, self – evaluation, strategic planning, and measuring impact within the school’s SIP. Finally, the assignment moved on to reflect and evaluate the specific target to include how the SIP could be improved. This assignment has been very informative and has shown me how the SIP informs all practise within each classroom in the school. It has also continued my development with the understanding of data analysis within a class and how this can help inform choices in my class. In the future, the SIP will be the basis as to what is the focus within my classroom and how the school want me to implement this improvement within my class. 
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Figure 1: School development planning cycle
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