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How a school develops one aspect of its SDP: A report that critically reflects on actions, impacts and evidence base.

This assignment will focus upon on how the school meets the priorities and targets within their School Development Plan (SDP) whilst also exploring the theoretical and practical process of creating an SDP. Welsh Government (2018a) recognise SDPs to be a place where the school outlines their priorities and targets based on the needs of their pupils. It also includes staff development strategies that will enable staff to assist in meeting the pupils’ needs (ibid). In this instance the actions and procedures stated within the SDP to improve the priority of improving provision for learners with Additional Learning Needs (ALN) will be critically analysed and reviewed whilst also considering the impact on the learner (Cadle Primary School, 2020). The school in which this target is being developed is situated in South Wales. My Local School (2021) reported that 39% of the pupils in the school were eligible to claim free school meals which is beyond the national average of 19.9% stated by the Welsh Government (2020b). This high percentage reflects the deprivation of the surrounding area of the school and Joseph Rowntree Foundation (2013) outlines that there is sufficient evidence that living in poverty can severely impact educational attainment. Estyn (2014) also report that 52% of the learners have been recognised as having ALN. 

School Development Plans as previously noted by Welsh Government (2018a) emphasises the actions and processes a school will undertake in order to meet the needs the of their pupils and as a result raise pupil attainment. Welsh Government (2014) offer further insight into the process involved within creating a school development plan such as the foundation of the SDP being continuous self-evaluations. Department of Education (2021) emphasise that the school themselves are in the best position to recognise areas for development compared to outside agencies and therefore it is the school’s responsibility to implement these improvements.  Once the priorities and targets have been identified as a result of the self-evaluation the school can commence their developmental planning. Bell (1998, cited in Xaba, 2006, p.15) identifies development planning to be a method that aids the school in successfully introducing changes, allowing the standard of teaching and learning to be raised. Booth et al (1992) notes that utilising the development planning method can be beneficial as it enables the practitioners to have a cohesive, positive and practical response to diversity of pupils within the school. Welsh Government (2014) postulate that a characteristic of an effective SDP is the inclusion of actions and priorities which are both long and short term that elevates attainment for all pupils regardless of background. This is also endorsed by UNICEF (2006) who highlight that every child should be given equal opportunities. 

Alongside enabling the ability to provide equal opportunities for all learners an SDP can also assist with the school’s budgeting. The Department for children, schools and families (2010) highlight this through suggesting that the actions and process will stem from the priorities identified within the self-evaluation which can be prioritised within the budget planning. This can further aid the school as they can then identify if they need to apply for any grants such as the Pupil Deprivation Grant. This grant is to assist the school in aiding learners from deprived backgrounds to overcome the adversities of deprivation enabling them to realise and achieve their full potential (Welsh Government, 2018a). School Development Plans are also encouraged as they are recognised as a characteristic of effective leadership (Department of Education, 2009). This is indicated through the SDP having clear, realistic targets based on the school’s vision and effective monitoring and evaluations of outcomes, practices and policies (ibid). Duke, Carr and Sterrett (2013) endorse continuous and effective monitoring and evaluation as they highlight the improvements that stem from the SDP have no guarantee of being sustained and advise school leaders to be vigilant. Another concern raised by Duke, Carr and Sterrett (2013) related to SDPs are professional development courses linked to improving a priority of the SDP. As development courses linked to a new curriculum or new instructional methods require continuous development compared to attending two workshops as is the case in many instances (ibid). 

Due to the priority of the school focusing upon the improving ALN provision in their SDP the current context of ALN will be explored. A learner with special educational needs is recognised to have a learning difficulty which requires special educational provision to be produced for them as highlighted by the Welsh Assembly Government (2004). The Department of Education and Skills (2001) released the ‘Special Educational Needs Code of Practice’ to advise schools and local authorities on fulfilling their statutory requirement. The statutory requirement involves identifying, assessing and making provisions for learners with special educational needs (ibid). A reform of special education needs was then undertaken by the Department of Education (2015) with the introduction of the ‘Special Educational Needs and Disability Code of Practice’. This policy aimed to include guidance for all learners from birth to the age twenty-five and to have high expectations on improving outcomes for these learners (ibid). Despite the new outlook and higher expectations of the learners the Welsh Government (2018b) have produced the ‘Additional Learning Needs and Educational Tribunal (Wales) Act’. This act will produce an updated statutory framework that will replace the framework produced for special educational needs (Welsh Government, 2018c). This comes as a result of the current framework which aids learners with special educational needs and learners with disabilities being built upon a model that was implemented over thirty years ago (Welsh Government, 2018b). Other issues with the legislation included the complex and adversarial system included within the provision for learners with special educational needs (ibid act). 

The objectives of the new framework include the implementation of the term ‘additional learning needs’ that will incorporate those who were once recognised as ‘special education needs’ and ‘learning difficulties and/ or disabilities’ (Welsh Government, 2018c, p.2). Swansea Council (2019b) clarifies that additional learning needs is a wide spectrum but can include communication and interaction needs, cognition and learning needs as well as sensory and or physical needs. Welsh Government (2020a) asserts that other objectives involve developing the educational workforce to enable sufficient support to those learners recognised to have ALN. There is also a new system implemented in relation to planning which will be flexible and responsive where the practitioner can use their skill development to identify needs and aid learners in overcoming barriers (ibid). This is where the importance of additional learning provision is highlighted as this can assist the learners in overcoming these barriers.
This comes as a result of the additional learning provision being provision that is additional or differs from the resources of their peers of the same age (Welsh Government, 2021). Swansea Council (2019a) identifies that all schools should expect specialist ALN provisions. Gravells (2014) reinforces this, emphasising that the individual needs of the learner should be considered when designing resources. The school have also identified three levels of provision including universal, targeted and specific (Cadle Primary School, 2021b). The learners with ALN would require specific provision as this is where the child has complex needs and requires individualised provision (ibid). 

The school have undertaken a very rigorous process in order to select the development of ALN provision as a priority within the SDP. Welsh Government (2014) identify that this process will be built on the school’s vision which needs to be clear as this will outline the context of the SDP. It is also advised that the vision has an achievable purpose that can be met through implementing improvements such as practical strategies (ibid). In this instance the school’s vision is to generate an environment in which all learners are able to thrive and reach their full potential (Cadle Primary School, 2021a). Upon the school identifying and clarifying their vision for future improvement they will commence stage one of the SDP process which is the self-evaluation stage (Welsh Government, 2014). This stage of the SDP provides the opportunity for reflection and the recognition of both successes and elements for future improvement for the school (ibid). The process of self-evaluation can aid the school in developing evidence of improvements from their previous SDP and aid ensure appropriate use of resources (Early Years, 2012). Comparatively, Haile (1984) argues that evaluating a school’s current performance and developing targets to ensure improvement is a very complex task which takes time. There is also the argument that every school is unique therefore there is not a singular method such as self-evaluation will work for every school (ibid). 

An effective self-evaluation within a school should include the review of both qualitative and quantitative data (Welsh Government, 2014). Examples of qualitative data available to the school includes inspection reports and information that relates to well-being (ibid). The information from inspections is largely gathered as a result of non-participant observations which enables complex behaviours as well as other variables to be observed (Haynes and O’Brian, 2000). Despite this Brian (2000) emphasises that as a result of the observer being in the classroom it may lead to alterations in behaviour. The quantitative data available to the school includes banding information of the school and PISA results (Welsh Government, 2014). Kiregyera (2015) endorses the use of quantitative data as it enables comparison which can assist the school in setting future targets. The school will also review the data related to the number of pupils eligible for free school meals and recognised as having ALN (Welsh Government, 2014). Alongside creating an environment in which all learners are able to thrive the figures relating to learners with ALN would have played a role in the selection of improving provision as a target within the SDP. Estyn (2014) reinforce this recognising that over half the pupils within the school had ALN. 

Upon completion of the self-evaluation the strategic planning can be commenced. The strategic plan will consist of the improvement strategies and priorities of the school (Welsh Government, 2014). It is encouraged that all stakeholders and partners linked with the school should be involved in this stage in order to demonstrate their dedication to the school’s development (ibid). The learners should also be involved in this stage as their engagement can enhance relationships and elevate achievement (Education Scotland, 2018). Strategic planning can also be a powerful method in which to communicate the vision of the organisation to the staff (Transportation Research Board, 2009). Chukwumah (2015) emphasises further benefits of strategic planning as it possesses the ability to focus on the future as well as producing fundamental decisions. Concerns related to strategic planning are raised by Kiprop (2015) noting that alterations to strategic planning can be disrupted by policy changes, leadership as well as resources. 

The third stage of a SDP is implementing the responsibilities, timescales and actions outlined within the SDP (Welsh Government, 2014). Hanover Research (2014) encourage a data driven approach to implementing actions for school improvements as concluded by various improvement models. This data driven approach can also be used to identify development programmes that are focused and related to the improvement (ibid). However, Kinast, et al (2019) asserts caution when utilising a data driven approach as it is a very complex method with multiple stages involved. The final stage of the SDP is to review and reflect on the impact of the actions implemented to meet a priority (Welsh Government, 2014). Schools are encouraged to view the SDP as an ongoing document which will be updated annually at a minimum (ibid). Adopting an ongoing approach to reviewing the impacts of the strategies enables the school to observe if the staff are effectively following the procedures outlined in the SDP (Hanover Research, 2014). Continuously monitoring is also reinforced by Duke, Carr and Sterrett (2013) who recognise that the improvements intended are not guaranteed however they can be assisted by continuous monitoring.  

The school will implement a strategy that will enable the staff to develop and improve provision for a specific group of learners categorised within ALN. This group of learners are recognised to have Speech, Language and Communication Needs (SLCN) meaning that communicating with others can prove difficult (Swansea Council, 2019b). The school plan to participate within a pilot scheme run by the local authority that aims to elevate the attainment of learners with SLCN (Cadle Primary School, 2021b). Duke, Carr and Strette (2013) postulate that the training needs to be continuous in order to ensure sufficient development of knowledge and understanding especially when new instructional methods are involved. The scheme has ambitions to both train and also upskill the Additional Learning Needs Co-ordinator (ALNCo) and all school staff, so they have a sufficient understanding of learners with SLCN (Cadle Primary School, 2021b). Swansea Council (2019a) describe the ALNCo to be a designated member of staff who has many responsibilities in relation to learners with ALN. These responsibilities include creating and implementing ALN policies as well offering expertise and collaborating with staff through providing support in relation to matters involving ALN (ibid). As a result of the scheme, the school believe there will be a consolidated understanding among staff of appropriate provision and strategies that will aid in developing provision for SLCN learners (Cadle Primary School, 2021b). The school shall also nominate a Social Communication Champion and this role will be monitored by the ALNCo (Cadle Primary School, 2020). The ALNCo shall also monitor the provision being implemented within classes and then feedback to the senior leadership team regarding the effectives of the strategies (ibid). This could prove problematic as it reliant on the ALNCo having appropriate evaluation skills which Hampshire County Council (2021) recognise not all staff possess. 
Another strategy that the school could implement to improve provision for ALN learners capitalises on the SDP regulation that requires the school to outline how they will collaborate with the community to meet a target (Welsh Government, 2016). This comes in the form of utilising links with a Specialist Teaching Facility (STF) which more appropriately meets the needs of the learners with ALN (Snap Cymru, 2021). This will involve staff from the mainstream school visiting and working within the STF. During this time the member of staff can be learning from a more knowledgeable other about the provision and resources they produce to meet the needs of their learners (Vygotsky, 1978). Through the more knowledgeable other sharing the good practice it can enable the raising of standards as this will replace the current practice within the school (Serrat, 2008). Developing these links with the community has the potential to have positive impact on attainment and wellbeing (Hands, 2015).  

In conclusion, the school have selected a very appropriate and relevant priority due to the current reform of legislation linked to additional learning needs. This also coincided with the school’s vision which is to establish an environment where all learners thrive (Cadle Primary School, 2021a). However, further action of a self-evaluation and analysis of both qualitative and quantitative were undertaken before the school confirm any priorities (Welsh Government, 2014). This stage involves all stakeholders linked to the school and enables an opportunity to display their commitment to the development of the school (ibid). Strategic plans are then created which can raise the standard of learning (Bell, 1998, cited in Xaba, 2006, p.15). The plan includes strategies to meet the priorities which are encouraged to be data driven (Hanover Research, 2014). Assessments and monitoring are then carried out to establish the effectiveness of meeting the priorities and these assessments should be ongoing (Welsh Government, 2014). The school implemented a strategy that would upskill all staff which should assist with creating improved provision for learners with ALN which should result in a positive impact on the learner. Overall, SDP have benefits and limitations but are powerful tools which can positively impact the learners through actions and priorities being identified to elevate their learning. 
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