Section 1
A catalyst is “an event or person that causes great change” (Cambridge University Press, 2022, https://dictionary.cambridge.org/dictionary/english/catalyst). Connor (2013) defines catalytic leadership as a person or organisation having the ability to communicate effectively and inspire change in ways of working to meet the needs of the community for whom it works. Powers Resource Center (PRC) (2017) agree suggesting catalytic leaders are supportive, forward-thinking mentors with the ability to motivate others to instigate change and action. 

Zachery (2011) suggests a strong leader develops the leadership skills of people within the surrounding team which therefore develops creativity, ability and the improved performance of others. Furthermore, Popli and Rizvi (2017) suggest that employee engagement has a direct impact on service delivery. However, in comparison to this, Miller (2022) argues that alternative leadership styles, such authoritarian leadership, has advantages over the catalytic leadership style as all responsibility and pressures rest with management and not employees, with a clear chain of accountability being visible. In addition, Miller (2022) suggests that time taken to make decisions is reduced, therefore action can be taken earlier to achieve goals and outcomes supporting better time management. In contrast, Wang, Liu and Liu (2019) argue that the authoritarian leadership style often results in poor employee relationships and views of management, with decreased levels of job satisfaction and commitment to the organisation being present that effect performance and service delivery. In addition, Miller (2022) suggests that authoritarian leadership can result in organisational priorities not being realised due to leaders feeling threatened and actions becoming motivated from an individual perspective and benefit standpoint as opposed to from a team and organisational view. Furthermore, Cherry (2020) argues that, as people typically have higher rates of happiness and work-related performance when provided with opportunities to contribute and be heard, the authoritarian leadership style can diminish team morale which in turn effects performance and quality of the service in comparison to that of the catalytic leadership style. 

Tomassi (2020) suggests social capital is a set of values shared by a group of individuals that enables goals to be achieved effectively and collaboratively through a positive culture and social interactions. Penketh Group (no date) agree suggesting that the definition of social capital within a work environment is the relationships between colleagues built on trust, communication and sense of belonging that enable an effective and productive workplace. In addition, Claridge (2014) suggests social capital can be viewed as the glue that binds everything together as well as a lubricant that facilitates change and movement forward. Heffernan (2015) suggests that relationships and communication are key within a successful team giving a platform to everyone to contribute ideas equally whilst also developing a culture of helpfulness between peers. Reed and Canning (2012) agree suggesting that true catalytic leadership comes from anyone, at any level within an organisation or team. Furthermore, Heffernan (2015) argues that teams that have been established for longer periods of time are typically more able to communicate effectively and have trusting, valued relationships, as time affords the opportunity for these components to be developed and cemented. Miller (2022) agrees suggesting that alternative leadership styles can often lead to high staff turnover therefore the opportunity to foster such relationships and the benefits associated are not present. 

McDowall-Clark (2012) argues that it is vital to continue exploring leadership within early years to enable practitioners to reflect on leadership practices and improve quality as early years practitioners sit within a position of influence, therefore can become catalytic leaders instigating positive change regardless of position of authority within an organisation or team. McDowall-Clark and Murray (2012) agree suggesting the role of the adult within early years is multi-faceted and essential for the success of organisations, children and society alike. In addition, McDowall-Clark (2012) suggests that, within Early Years, positive change and development is made through the recognition of new opportunities and possibilities as opposed to change and actions being enforced from traditional senior positions or management teams. Early Years Matters (2022) agrees suggesting that true teamwork is a vital component in ensuring children have optimal benefit from experiences within early years provisions.  Furthermore, Nicholson, et.al. (2018) suggest that a significant shift in leadership has occurred within the early years sector with a focus on a relational and distributed approach as opposed to traditional, hierarchical structures and roles. However, Cooper (2014) argues that misconceptions of leadership within early years can result in practitioners not recognising and incorporating the role of leadership within in everyday practice, emphasising the importance of access to appropriate training to overcome this. 

Canning and Reed (2012) suggest that early years provision is more far reaching than the offer of just simply childcare, but supports the economy and society. OECD (no date) agree suggesting that early years care is often viewed as a channel to support children from sociologically disadvantaged backgrounds therefore, early years practitioners are exposed to and must be responsive to differing levels of complex needs when caring for young children, requiring innovative thinking and the skills of catalytic leaders. In addition, Cooper (2014) suggests support for early years practitioners regarding leadership concepts relating to the collaborative and community-based approaches already existing across the sector prove advantageous for quality service improvement.

Guy-Evans (2020) suggests that Bronfenbrennar’s Ecological Systems Theory (1977) highlights the affects of a variety of aspects that impact children’s experiences and development. Early Years Matters (2022) agrees suggesting a combination of experiences through relationships and environments influence children’s development, learning and well-being. Early years education and care sit within the Microsystem which is the first level of the ecological system, having direct contact in a child’s immediate environment alongside parent/carers, siblings and friends. The bi-directional and personal nature of relationships within the microsystem are crucial for fostering, nurturing and supporting healthy, holistic child development (Guy-Evans, 2020). Jenkin (2022) argues that early years practitioners having the knowledge of systems and skill set to work within a multi-agency framework, allows children experiencing Adverse Childhood Experience’s (ACE’s) to access safeguarding support from a multi-faceted team of professionals at an early stage. Furthermore, Children’s Commissioner for Wales (no date) suggests that ACE’s directly impact children in the present as well as into adulthood, continuing that at least one consistent, positive adult relationship in early childhood provides protection for children against the depth of negative influence experiencing ACE’s is associated with. Tempest (2016) agrees suggesting that responsive early years practitioners are able to form secure attachments with young children, that may not have secure attachments in place in the home environment, that are long-lasting, building self-esteem, emotional resilience and that support healthy development. In addition, Nutbrown (2022) argues that building and promoting secure attachments is at the centre of the keyworker approach adopted by early years childcare settings to enable the voice of individual children to be heard as well as supporting well-being and development holistically. Further to the workforce, the offer of quality outdoor play as part of early years provision, as suggested by Thomson (2019), enables the development of emotional resilience in young children allowing children to face challenge but also recover from difficulties with no negative impact to well-being. Nuttall (2020) agrees suggesting outdoor play not only develops resilience but boosts self-belief and self-control within a socially supportive environment. 

As suggested by Professional Association for Childcare and Early Years (PACEY) (2022), partnership with parents is a requirement of Care Inspectorate Wales’s (CIW) National Minimum Standards (NMS) for early years childcare as it is important for parents to be a part of children’s learning and development journey whilst accessing childcare provision. In addition, Leadership for Inclusion in the Early Years (LINC) (2020) suggest that parents hold a wealth of knowledge that, when shared with early years practitioners, can inform planning, provision and next steps for individual children. However, Choi, Hatton-Bower and Shin (2020) highlight the significance of working in partnership with parents where children experience poverty as true partnership working, alongside access to quality childcare, is proven to be a protective factor for young children.  Welsh Government (2014b) agree suggesting within Flying Start childcare settings practitioners are required to develop professional partnerships with parents to enable tailored support to be offered to the child and family unit as a whole. In addition, Welsh Government (2014b) suggests proactive practitioners, inviting parents into settings and sharing aims and ethos of the setting are essential in ensuring children are encouraged to reach full potential. In a bid to support families living in poverty, as suggested by NHS (no date), early years settings are able to achieve the Healthy Gold Snack and the Healthy and Sustainable Pre-School awards embedding the ethos of the schemes into everyday practice and provision sharing the commitment of good eating habits and healthy ideas for living with families to develop sustainable life changes in small incremental steps. As suggested by Giulioni (2022), introducing change in small steps is effective and advantageous as the change feels more manageable, typically resulting in a higher success rate. Settings can share recipe cards with parents or facilitate small cookery groups where healthy recipes are demonstrated. In addition, settings can develop activity ideas with resource packs to send home with children including physical activities and mindfulness activities to encompass the ethos of the Health and Sustainable Pre-School award. Furthermore, with the The Trussell Trust (2020) suggesting one million, nine-hundred thousand food parcels were given to support families experiencing poverty between 2019 and 2020, early years childcare provisions can register to operate food banks within the setting. However, this response could be further developed by a catalytic leader into a community based project, whereby vegetables, herbs and fruits are planted and tended to by the community, as well as produce shared amongst the community. This would not only support healthy lifestyles but develop skills, boost self-esteem and provide much needed resources for families experiencing poverty (The National Allotment Society, no date). 

Canning and Reed (2012) argue that the largest factor determining quality within childcare is the early years workforce. Mathers, et.al. (2011) agree suggesting that early years settings where the leader is a graduate provides significantly higher quality provision in comparison to those early years setting without a graduate leader. OECD (no date) agrees suggesting highly qualified practitioners have an impact on the quality of provision afforded to children. However, Mathers, et.al. (2011) argues that investment from the government is needed to continue to sustain the current quality in the early years workforce as well as continuing to develop the sector. Welsh Government (2017) acknowledges the low level of value that is often placed on the early years workforce suggesting investment to ensure the sector is highly regarded as a professional body and becomes a prosperous career choice for future generations. Welsh Government (2017) continues that attracting high quality practitioners alongside raising skills and standards across the sector, are key components within the Childcare, Play and Early Years Workforce Plan (2017) to ensure the early years workforce is not only sustained but continues to have the opportunity to grow and develop in the future. However, Cottell and Bonetti (2021) argue, despite the clarity of evidence surrounding the positive impact of high-quality childcare in early years, the workforce continues to consistently face challenges such as low pay and lack of career development and training which was further exacerbated by the COVID-19 pandemic.  Early Education (no date) agree suggesting that the pandemic highlighted the essential role that the early years workforce play in supporting children and families in need by the resilient and catalytic response to the pandemic almost overnight, however, argue that the government needs to ensure that provisions and staff are fully equipped, resourced, supported and rewarded to fulfil such an important and challenging role. 

In conclusion, as suggested by McDowall-Clark (2012) and Canning and Reed (2012), it is evident that catalytic leadership within early years provision and workforce enhances the intervention and support children and families access in a multi-faceted manner. However, the workforce continues to face challenges despite the positive influence quality early years care has for individuals and society, with a call for further support and investment into the sector for sustainability, development and progression to be realised (Cottell and Bonetti, 2021). 

Section 2
Merriem-Webster Incorporated (2022) defines a social construct as an idea or concept that is developed and accepted by people within society. Bainbridge (2020) agrees suggesting social construct is a result of human interaction, whereby a concept exists based on the simple fact that humans agree and accept that concept. Therefore, as suggested by Norozi and Moen (2016), the notion that childhood is a social construct refers to the idea that society decides how and when a child is viewed as a child and when a child enters into adulthood. Furthermore, Thompson (2015) argues that childhood being socially constructed impacts the status children hold within society influencing children’s rights, responsibilities and protection. 

Neaum (2019) suggests that, historically, perspectives on children and childhood were developed based on expectations and the understanding of society at the time. Neaum (2019) continues that, during Victorian times, children were viewed as serving a purpose to work from a young age in mills, mines and as servants, however, highlights that in a modern society this is not accepted due to childhood being re-conceptualised through the work of theorists and pioneers. Ford (2021) agrees suggesting that the National Society for the Prevention of Cruelty to Children (NSPCC) was founded in 1884 by Reverend Benjamin Waugh after witnessing the abuse, neglect and hazardous working conditions children were subject to in Victorian Britain. This led to the Childrens Charter being passed in 1889, which was the first law that enabled police to intervene between parents and children where abuse or endangerment was suspected. This was in stark contrast to the previous view at the time that parental rights were paramount and physical punishment was an essential way of life to establish conformity and obedience in young children (Bilston, 2019). 

As suggested by Evans (2013), The Children Act (1989) came into force in Wales in 1991 and underpins the current child protection system giving children the right to be protected from harm, abuse and exploitation. The emphasis within the legislation is that the child’s welfare is paramount and calls on parents and Local Authorities to work in partnership to promote the welfare of children. In addition, Evans (2013) suggests that within The Children Act (1989) there is a duty to ascertain the views, feelings and wishes of children in any proceedings that affect an individual child. However, as suggested by Stowe Family Law (2014), some view children as being too young and developmentally immature to understand what may be in their best interests and can also potentially be coerced into what to say. However, Griffith (2016) argues that a Gillick competent child is able to give consent and that maturity and intelligence should be considered in conjunction with the gravity of the decision presented therefore, a chronological age cannot be assigned to a Gillick competent child. In addition, the Children and Family Court Advisory and Support Service (CAFCASS) was developed in 2001, to independently represent children in family court ensuring the voice of the child is heard and the child’s individual needs, feelings and best interests are encompassed in the decision-making process (CAFCASS, 2017). 

[bookmark: _Hlk99184673]At the same time The Children Act (1989) came into force, the United Nations Convention on the Rights of the Child (UNCRC) was signed by the United Kingdom and was then ratified in British law in 1991, being the most widely approved human rights treaty in history (Lievens, no date). In addition, Welsh Government (2015) highlight that the UNCRC became part of domestic law in Wales in 2011 with the implementation of the Rights of Children and Young People (Wales) Measure (2011), where the way in which government worked was fundamentally changed. Rights of Children and Young People (Wales) Measure (2011) states that government ministers must have due regard to children’s rights within the UNCRC incorporating these into all law, policy and action. In addition, Rights of Children and Young People (Wales) Measure (2011) highlights the need for government to develop ‘The Children’s Scheme’ that outlines the intention of government and arrangements to be made to ensure the UNCRC is considered and underpins future policy. Welsh Government (2015) suggest that the development of the seven core aims starting within early childhood, completion of Children’s Rights Impact Assessment (CIRA) and the funding and accessibility of UNCRC training for government staff, police, youth workers, schools and early years settings are examples of actions within The Children’s Scheme that have positive influences on early childhood. In comparison, Children’s Rights Alliance for England (2022) suggest that the UNCRC has not been made part of domestic law within England and, whilst public bodies, courts, tribunals, case conferences and school exclusion panels should comply and refer to the UNCRC within proceedings, children cannot fully rely on the UNCRC in England in contrast to children in Wales.  

Save The Children (no date) suggest that the Government has a duty to ensure all laws are compliant with the UNCRC, with increased spending on children and the appointment of an independent ombudsman for children’s rights. Furthermore, Dunford (2010) suggests that the appointment of the Children’s Commissioner came directly from Government as a commitment to the UNCRC with the Care Standards Act (2000) outlining the principal role of the Children’s Commissioner being to safeguard and promote the welfare and rights of all children. Children’s Commissioner for Wales (2017) agree suggesting that the UNCRC underpins the work of the Commissioner. Furthermore, Dunford (2010) suggests that the role of the Children’s Commissioner is valuable and can positively benefit children and influence the way in which children are treated within society. 

As suggested by The Guardian (2007), the first Children’s Commissioner for Wales was appointed in March 2001 and was the first commissioner to be appointment within the United Kingdom. Northern Ireland Children’s Commissioner was first appointed in October 2003, shortly followed by Scotland making the first appointment in 2004 and then England appointing within the role in April 2005 (The Guardian, 2005). As suggested by The Children’s Commissioner’s Office (2022), the role of the children’s commissioner is to support children to understand individual rights in line with the UNCRC as well as hear children’s views about what is important to and for children and young people. The Children’s Commissioner’s Office (2022) continues that, in additionality to this, the children’s commissioner should represent such views and rights to government and organisations ensuring, decisions and law made regarding children encompass children’s views and rights effectively, holding organisations accountable for ensuring actions promised come into fruition. Children’s Commissioner for Wales (2022) agrees suggesting the role of children’s commissioner is to speak out on behalf of children and young people on important issues and to advise children where unfair treatment has potentially arisen. 

As part of the Children’s Commissioner’s work, Children’s Commissioner for Wales (no date) suggests that professionals should be supported to become ‘ACE-aware’ as the negative short and long term effects for children experiencing ACE’s is well researched and documented. Children’s Commissioner for Wales (no date) continues that professionals require training to identify and support children experiencing ACE’s but also take on a preventative role. Similarly, the Children’s and Young People’s Commissioner for Scotland views the response to ACE’s needing to be both reactive and pro-active with a greater focus on early intervention and prevention. However, with the first Adverse Childhood Experiences Study being published 1998 the United Kingdom could be criticised for the delay in response to ACE’s, however Children’s Commissioner for Wales (no date) argues that the Welsh Adverse Childhood Experience Study published in 2015 provided a clear evidence base for Wales in relation to ACE’s that informed appropriate action. 

As suggested by Durrant (2000), Sweden was the first country to introduce legislation banning the physical punishment of children in 1979. In the 1980’s and 1990’s many other European countries introduced the ban, with sixty countries worldwide now banning corporal punishment of children to date (The Week, 2022).  Durrant (2000) argues that the legislation is intended to be educational forming a framework of support and early preventative intervention for children and families. Government Offices of Sweden (2009) agree suggesting children have a right to live a life free from corporal punishment and be respected as individuals within society. Davis (2018) suggests that countries where smacking is banned are typically safer for children to grow up in during early childhood, arguing that the physical punishment of children in early childhood leads to harm in later life. Heilmann, Kelly and Watt (2015) agree suggesting that physical punishment is linked with increased aggression in children and anti-social behaviours, having a significant negative impact on health and development in early childhood. Furthermore, Heilmann, Kelly and Watt (2015) argue that the use of physical punishment is associated with poor emotional and mental health in early childhood that has long lasting effects into adulthood. 

The Guardian (2020) states that Scotland was the first nation within the United Kingdom to make smacking illegal in 2020, giving children the same protection against violence and assault as adults. Wales imposed the smacking ban in March 2022 in a bid to further protect and promote children’s rights (Welsh Government, 2022). However, Hirsch (2010) suggests that a European ruling in 1998 deemed the practice of punishing children through smacking to violate children’s rights, therefore argues that countries within the United Kingdom having a significantly delayed or lack of response in comparison to other such as Sweden are in breach of such rights. NSPCC (2022) agrees suggesting that sixty eight percent of adults deem the use of physical punishment on children unacceptable and argue that England now need to introduce legislation to this effect. Nation Cymru (2022) agree suggesting that an introduction of the ban across the United Kingdom would ensure that laws are consistent and clear for children, parents, public and professionals alike. 

In conclusion, as suggested by Duncan (2010), the role of Children’s Commissioner across the United Kingdom has influenced positive change to law, rights and protection for children and young people however, criticism as to whether change has been driven and occurred in a timely manner has arisen and questioned the impact of this on early childhood (Hirsch, 2010 and Nation Cymru, 2022). 

Section 3
As suggested by Social Science (2020), sociological issues can be defined as any condition that has a negative impact and consequences for a large group of people within society. Best (2019) agrees suggesting that such social conditions damage and disrupt society in both the short and long term. Joseph Rowntree Foundation (2022) highlight poverty as a sociological aspect that affects children and families within society, defining poverty as the resources available to individuals falling below a point where minimum needs are met therefore negatively impacting the ability of individuals to play a full part in society. Habitat for Humanity (2017) agree suggesting absolute poverty is recognised where a household is unable to meet basic individual or family needs due to income falling below a particular level. In addition, Concern Worldwide (no date) suggest where families experience absolute poverty accessibility to education, shelter, nutrition and good health are compromised. Habitat for Humanity (2017) also highlight Relative Poverty, which is defined as a household having fifty percent less income in comparison to the average household within the same country, therefore only necessities are afforded as opposed to anything else beyond this.  Concern Worldwide (no date) agree adding that due to the cost of living differing from country to country, the threshold for relative poverty fluctuates. Eskelinen (2011) agrees suggesting that relative poverty is measured in comparison against other individual’s standard of living within society however argues that absolute poverty is society’s failure to meet human rights and dignity. 

Roberts (2018) argues that poverty is intrinsically linked with poor health, suggesting that poverty can be viewed as both a cause and consequence of poor health increasing the likelihood of poor health for individuals. British Medical Association (BMA) (2017) agrees suggesting, whilst poverty affects health at all ages, it is specifically linked with low birth weights and an increased risk of death by the age of one years old in babies. In addition, BMA (2017) suggest issues related to mental illness are also more prevalent in children where poverty is experienced which often lead to difficulties in adulthood. Furthermore, National Education Union (2021) argue that issues related to mental health undermine a child’s ability to access education and learning in several ways.  Duncan, Ziol-Guest and Kalil (2010) agree suggesting that children not only experience poorer health when living in poverty but typically have lower attainment in care and education settings. In addition, National Education Union (2021) suggest that poverty has a negative impact on the educational experiences and attainment of children in the United Kingdom with children experiencing hunger, lack of concentration, fatigue and bullying as a direct consequence of living in poverty. 

With Welsh Government (2021) suggesting that thirty one percent of children in Wales lived in poverty during 2017 to 2020, early years settings and services can be proactive in providing critical support to families and children (Early Education, no date). Welsh Government (2012) suggest that the Flying Start initiative is an Early Years programme with the aim to support families and children from birth to four years in the most deprived areas of Wales. Welsh Government (2012) continue that the programme consists of core elements; free quality childcare, enhanced health visiting service, parenting support and a focus on support for early literacy, in order to make a significant difference to the future outcomes and provide opportunities for equality for children living in poverty. Early Intervention Foundation (2022) suggests that early intervention can be defined as effective support being implemented for children where the risk of poorer outcomes is present. Early Intervention Foundation (2022) continues that effective implementation of support strategies and services at an early stage prevents issues from escalating and becoming intrenched but also reduces risk factors and builds resilience and sustainable life skills for children.

Welsh Government (2011) suggest that whilst the Flying Start programme is universally accessible to families within the identified areas, services should tailor intervention to meet the needs of individual families within the areas. For example, some families will be offered and have access to more frequent contacts from health visitors in comparison to others within the same area due to differing levels of need. Beck, et.al. (2010) highlights that interventions being individualised based on level of need prove advantageous regarding both improved outcomes and cost efficiency in the longer term. An emphasis and commitment to true collaborative working styles across services is a key strand within the Flying Start programme, with Welsh Government (2012) highlighting the importance of multi-agency working to ensure the early identification of needs and onwards referrals and interventions being implemented for children and families. Wong and Press (2017) agree suggesting early years practitioners working in partnership with other agencies to identify needs enables all professionals to provide more cohesive and appropriate support to children thus having a positive impact on outcomes. 

However, with all of the documented advantages that accessing the Flying Start provision affords children and families, Senedd Cymru (2021) suggest that the intervention being targeted geographically develops a ‘postcode lottery’ effect arguing that the programme overlooks some children experiencing poverty and therefore has the potential to create further inequality of opportunity. Millar (2018) agrees arguing that the Flying Start programme requires flexibility, so families are not excluded from accessing services merely based on locality. In addition, Deave, Davies, Ahmad and Ryan (2011) argue that the ‘postcode lottery’ implementation of services within Flying Start not only excludes families in need but perpetuates the stigma that all people living in deprived areas are disadvantaged and in need of enhanced support in comparison to others, therefore indirectly encouraging possible marginalisation. To combat this, Welsh Government (2012) suggest an Outreach component of the Flying Start initiative that replicates and expands the services within Flying Start outside of the identified, targeted areas within Wales. Welsh Government (2014a) argue that the outreach component enables a more flexible approach to the implementation and offer of Flying Start services to families in need beyond the typical Flying Start remit in order for early intervention and support to take place. 

In conclusion, as suggested by Early Intervention Foundation (2022), early years services offering effective early interventions for children have the ability to increase protective factors and improve future outcomes breaking the cycle of disadvantage due to sociological issues such as poverty however these do not come without challenge. 


