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Targets from previous assignment (ECAD5008):
1) Read even more relevant and peer reviewed books and journal articles as well as
websites when researching.
2) Continue to synthesise research into your writing to aid the support of your key points.
3) Continue to develop a critical approach throughout, offering the opposing view whenever possible.
INTRODUCTION
Sound pedagogy requires educational practitioners to have an excellent understanding of reasons why and how and what in teaching (Donaldson, 2015). Teachers should extend their knowledge, understanding and skills to inform, develop and challenge their future practice (Hattie and Zierer, 2019, p.98) Curriculum for Wales (2022) places great emphasis on pupil progression and assessment for learning principles, and became the heart of effective practice with the implementation of the Curriculum in 2022 (Welsh Government, 2020). Black and Wiliam (1988) and their research ‘Inside the Black Box’ became the lead in embedding formative assessment principles within practice, in order to provide children with rich learning experiences that would cater for all learners and their needs and to improve professional practice (Black and Wiliam, 1998); therefore seeing the shift from summative assessment to formative assessment, and assessment for learning (AfL) principles. Wiliam (2018) argued that if we are committed to seeing achievement and progression in children’s performance, we should do so through formative assessment (Wiliam, 2018). This led to the research question entitled ‘what are year six children and staff’s perceptions of verbal feedback as a method of AfL?’; to research AfL within modern educational practice. In order to do this, a pragmatic approach known as the Mosaic Model was used; whereby several methods including semi- structured interviews within focus groups, and questionnaires were completed to build upon the whole picture of the perceptions of Verbal Feedback as an AfL principle. Smith (2011) argues that “children’s voices are the missing piece of the puzzle in understanding childhood” (Smith, 2011, p.11); and the Mosaic Model, places great significance on the voice of the child (Clark and Moss, 2005, p. 5), which was the core of this research. Therefore, building the bigger picture of understanding and the application of Verbal Feedback as an AfL strategy in school, to continue to be a reflective practitioners, and therefore aim to improve practice.
LITERATURE REVIEW
Assessment for Learning (AfL) underpins Formative Assessment, in giving children to deep and rich learning opportunities to progress (Gipps and Tunstall, 1996, p. 389). Research by Black and Wiliam emphasise the great importance of learners knowing their current understanding, their next steps, and how to progress (Black and Wiliam, 1998) and therefore ‘close the gap’ in learning (Sadler, 1989, p.121). This became paramount through four AfL elements; sharing criteria with learners, self and peer assessment, questioning and feedback. These elements support formative assessment; which contrasts summative assessment, as it focuses on the purpose of assessing children, rather than summarizing achievement status that often shapes future education (Sadler, 1989, p.120). Formative AfL principles became the heart of the Curriculum for Wales in 2022 in aiding pupil progression and challenging learners to take a step forward in their learning (Welsh Government, 2020). But the vital argument stated within the framework is that every opportunity should be a chance for each learner to progress and achieve, regardless of ability (Welsh Government, 2020). 
John Hattie (2007) defines Feedback as the conceptualization of information by a teacher regarding performance and understanding, that promotes encouragement and evaluation (Hattie and Timperley, 2007, p.81). Hattie argues that when Feedback is given effectively, it can have significant impacts on learners progression. Hattie argues that addressing key questions can increase efforts, motivation and engagement and perusing the task principles, which all lead to the development of understanding; where am I going? how am I doing? and where next? (Hattie and Timperley, 2007, p. 102). Doing so through Verbal Feedback is supported by key theorist Vygotsky, who emphasises the role of social interaction in learning through his theory of the Zone of Proximal Development and the use of a More Knowledgeable Other to ‘scaffold’ learning, by addressing the next steps to progress (Vygotsky, 1978, p.84). In addition to this, Verbal Feedback is a method that can be done timely and can address misconceptions almost instantly, putting children on the correct path from the beginning (Bas et al, 2020, p. 9)
Furthermore, something that is particularly striking about Verbal Feedback within formative assessment, is how it results in inclusive education. It can be argued that the shift from summative assessment to formative assessment, especially within the Curriculum for Wales (2022) has caused a shift in the learners role within AfL; in that they are responsible for their own learning (Wiliam, 2016, p.107). Dewey cited in (Aubrey and Riley, 2019, p.10) argues that each learner should have their needs met with regards to progression and individual goals, and they should be an active participant in their learning to do so. Further supported by Dweck, inclusive education plays a role in the development of a growth mindset, as it promotes the idea that all students can progress (Dweck, 2006, p.122). Therefore, providing further evidence to suggest the important and how easily applicable Verbal Feedback is, in promoting pupil progression. 
Despite this, evidence suggests that some argue Verbal Feedback doesn’t get utilised. It can be argued that learners typically ignore feedback when given, as they are more concerned about whether they have the answers correct (Butler, 1988, p.2). Further critiques by Wiliam (2011) who argued that even teachers tend to focus on what is deficient from each learners work, rather than providing helpful comments to place them in the correct direction (Wiliam, 2018, p. 125). Therefore, this suggests that principles of AfL in aiding pupil progression can be argued to be lost within learning opportunities because these formative assessment strategies should be measuring the acquisition of particular skills, rather than the end product or answers (Christodoulou, 2016, p.73). Furthermore, this suggests that perhaps there is a lack of clarity of the purpose of Verbal Feedback; in that in order to really benefit from it, each child should be informed of the next steps in their learning, and how to reach their progressive goals, rather than being given simple comments, that are easily applied within feedback, but have little benefit to the children (Pollard, 2008, p.400).  
It is fair to say that Feedback is highly regarded within education; in that, even Didau (2014), a critique of Black and Wiliams work on formative assessment, states quite simply that no one can argue with giving feedback, as when given effectively, it can move learning forward (Didau, 2014). However, evidence suggests that some theorists raise concerns about Feedback, with regards to its effectiveness. Although when Feedback is specific and essentially will encourage the correct acquisition of skills, knowledge and ensure sound understanding, it can be significant is aiding pupil progression (Christodoulou, 2016, p.73). Therefore, this links back with the vital importance of teachers being reflective of their practice and pedagogy, and ensuring that they embed and give quality Feedback as it will truly address the principles of AfL (Hattie and Zierer, 2019, p.98); in closing the gap in each child’s learning and allowing them to reach their full potential. (Sadler, 1989, p.121). 
METHODOLOGY
Using a pragmatic approach, known as the Mosaic Model, meant using a variety of different methods, that places great emphasis on the voice of the child, allowed me to build a picture of the perspectives of verbal feedback as an AfL strategy, to contribute to researching and improving practice. To do so, a sample of ten children from a random sample, and a volunteer sample of approximately fifteen teachers were asked to participate in interviews and questionnaires. Before completing this, it was essential to gain consent from the school (Appendix One), and highlight any important ethical complications (Appendix Two). 
A) INTERVIEWS
A research day was held within a urban school in South Wales; whereby two semi-structured focus group interviews were held with the sample of ten children (Appendix Three). Semi – structured interviews are a central to many classroom based inquiries and can be particularly useful for focussing on pupils perspectives (Warwick and Chaplain, 2017, p. 163). This type of interview allows novice researchers to plan and consider key themes beforehand, but also allows opportunities for probing questions that build the bigger picture of views and perspectives as it gives researchers the opportunity to grasp key concepts (Punch and Oancea, 2014, p.182). But, the fundamental point that underlies a truly successful semi – structured interview, is one that remains on track to the true intent of the research (Warwick and Chaplain, 2017, p. 163). Being able to ask additional questions in interviews is greatly beneficial because it means researchers can gather qualitative data that is rich and in depth data, by following important ideas or thoughts on the key topic (Austin, 2016, p.78). This is further supported by Winwood, as they argue that the use additional questions mean key themes are not overlooked (Winwood, 2019, p.14). Furthermore, this supports the ideology of using the Mosaic Model, as it broadens children being able to have a voice (Clark and Moss, 2005, p. 5). In addition, the use of a focus group interview, changed the dynamics with the children; this meant it perhaps allowed children to justify or expand on the key questions, with their perspectives and opinions as they would perhaps feel more comfortable to speak freely when the researcher acts as a moderator (Leavy, 2020, p.441). Although, some argue that focus group interviews and undoubtably the most valuable research method, when the requirement of rich, in depth data in required (Bell and Waters, 2018, p. 215). Of which, justify the purpose of using semi- structured interviews in my research. 
However, arguably, when using semi- structured interviews, there is a high risk of researcher bias (Kumar, 2019, p.228). This term refers to framing questions or the interpretation of the questions, or the children wanting to impress the researcher with their answers, so they change their perception or opinion on the matter in order to give answers they believe the researcher wants to hear (Kumar, 2019, p. 228). Therefore, this means validity can be difficult to claim as myself as the researcher could have hindered the responses. (Green, 2000, p. 81)). From the research conducted in the local school, this could have been a likely occurrence due to my professional teaching role within the school, which can be argued to be a limitation of this research, as the evidence could be falsifiable. Further evidence suggests that this could be reduced by considering the following factors of participants; hierarchy or the age gap, socially sensitive subjects as well as my professional expertise (Denscombe, 2021, p. 235); of which were considered, with the hope of minimizing the risk of social desirability, but, it is impossible to say, whether the entirety of this bias was reduced. 
An additional limitation of the interview part of the research addresses potential ethical concerns, with regards to the location of the research. Both interviews were carried out in areas in the school where other staff and children were using in passing, therefore it can be argued to reduce children’s anonymity. Even though, confidentially of their names and data is to be maintained as stated by BERA guidelines (BERA, 2018, p.21), it was difficult for the data to be completely confidential, as members of staff and other pupils within the school may have heard parts of the interview; which could be deemed as an ethical consideration for future research within my practice. Although, I would argue the interviews as rather successful, as it allowed me to gather both qualitative and quantitative data in the true perceptions of Verbal Feedback as a method of AfL.
B) QUESTIONNAIRES
Online questionnaires were sent out to the staff within the local, urban school. The questionnaires consisted of a series of written questions, of where the purpose of research lies, and were subsequently used for data collection and analysis of the perspectives of verbal feedback, as an AfL strategy. Each class teacher (approximately fifteen) within the school was sent the questionnaire and was completed based on if the wished to volunteer to complete (Appendix Four). Online questionnaires are arguably rather easy and simple to construct, as well as answered by participants (Denscombe, 2021, p.160). But the key difference between the interviews and questionnaires is that questionnaires are an already formed standardized procedure; whereas the interviews allowed additional questions to encourage open ended responses (Flick, 2015, p. 133). 
As mentioned previously mentioned, questionnaires are beneficial in the sense that administrating them to participants online means ease for the researcher; and with the development of technology several different platforms can be used to identify the most applicable method (Kumar, 2019, p. 180). The ease of choosing questionnaires as a part of the research method is further supported by Kumar (2019) who argues questionnaires offer great anonymity as there are no face to face interactions (Kumar, 2019, p. 226). This is further supported by Nayak and Narayan (2019) who argue that not only do questionnaires have high levels of anonymity, but they encourage standardization between all participants; as a result increasing reliability of results, and therefore the research (Nayak and Narayan, 2019, p. 32). Additionally, evidence suggests that questionnaires can be argued to be more reliable than interviews, because they anonymise each participant, which means they are more likely to open more honestly (Cohen, Manion and Morrison, 2013, p. 209). Therefore, this should increase the reliability, and will provide research within modern education strategies with regards to AfL. So, as a future practitioner, I can aim to improve my practice, by adapting and finding accurate data in the perceptions of Verbal Feedback as a method of AfL. 
However, a limitation of online questionnaires, and one faced when carrying out this research, is low response rates. Flick (2015) and more recently Kumar (2019) argue that researchers are lucky to get 50% of responses, especially with online questionnaires (Kumar, 2019, p.226), and Flick (2015) adds that this is a major problem with questionnaires (Flick, 2015, p. 138). In addition to this, Denscombe (2021) adds that the success rate of questionnaires very much depends on response rates, completion rates, as well as the validity of responses (Denscombe, 2021, p. 212). Denscombe further argues that part of the problem with low response rates is participant motivation, which is a challenge alone (Denscombe, 2021, p.214); and could be an explanation as to why the response rates in this research were only five out of a potential fifteen. It was further suggested that when conducting questionnaires, perhaps explain why you are doing the research, with reference to wanting to make a difference; so that the participants can see the purpose, with the hope of getting more to participate (Denscombe, 2021, p. 217). 
It is fair to say, I had hoped for more response rates with the questionnaire, to get more generalisable and replicable data. However, according to Flick (2015) and Kumar (2019), I would have been lucky to get five responses, as anything around 50% is deemed ‘lucky’. But, the questionnaire itself were conducted in a way that met ethical guidelines as highlighted by BERA (2018). In future, I would consider the use and administration of questionnaires, and perhaps introduce an additional interview with the teachers as well as a questionnaire, to be able to have more responses from both the teachers and children, so I have a better perspective and reflection of verbal feedback in schools. 
DISCUSSION AND FINDINGS
From the research carried out, it is safe to say all participants, in both the interviews and questionnaires, had a sound understanding of the purpose and use of verbal feedback as an AfL strategy (see appendices). Responses essentially described that verbal feedback is a form of “additional support” to “encourage children to improve” and to reach the “next steps” in their learning; therefore support Black and Wiliam’s definition of AfL (Black and Wiliam, 1998). The general consensus from this research is that has both its benefits and draw backs, from the perspective of the teachers and learners. 
The first key finding from this research, was whether the children knew the next steps in their learning, once being given verbal feedback and its effectiveness. All children agreed that they know the next steps in their learning and that verbal feedback doesn’t necessarily tell them the answers but “it tells us how to get there” (see appendix three, question eight). Arguably this would be in support of Hattie (2007), in the sense that he argues that feedback should not only provide children with the next steps, but should motivate them to meet targets and should promote pupil progression at each opportunity (Hattie and Timperley, 2007, p.8). However, several children would argue that they are “sometimes still stuck” on the work as the “explanation isn’t always clear”. Other children responded with the fact that it can be particularly difficult to improve upon their work as they “zone out and can’t concentrate” due to noise levels; which was further supported within the teacher response within the questionnaires (see appendix four, question seven). Additional evidence agrees with the literature, as it suggests that students are likely to struggle with one teaching or assessing technique, and this can affect their concentration, which would support the idea that children struggle to concentrate when one teaching method isn’t giving them the best opportunity to thrive (Le, 2021, p. 10). 
This was further supported from the findings within the questionnaire (see appendix four, question six). 
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From the bar chart, it is clear that 60% of teachers argue that verbal feedback is very effective, rating it at a level five; because its “instant” and the “most direct” method for children to make progress when they know how to do so; which is supported by Bas et al (2009) who argues it is an instant opportunity for children to make progress (Bas et al, 2009, p. 9). In contrast to this, it raises questions to whether the “instant” feedback focuses on the acquisition of the skill, being the key purpose of AfL, rather than whether the children have the correct answers (Christodoulou, 2016, p.73). 40% of the teachers argue that not all children “can retain verbal feedback, and therefore can be ineffective in aiding pupil progress”. Additionally, others state that its “the only way to give feedback” depending on the age of the children. Despite this, further evidence from the questionnaire suggests that children “usually” respond well the verbal feedback; but, each child is different so may interpret the information different, or may forget it, or even feel “put off” when making mistakes, which means they will “lack in confidence” (see appendix three question eight). Therefore, as the evidence from the research contradicts some aspects of literature, as Schildkamp (2020) argues that factors such as feedback and dialogue occurs in everyday classroom routine, but utilising opportunities for AfL are crucial, as well as the students having an active role (Schildkamp et al, 2020, page unknown).
Consequently, some of the children felt they preferred the support of their friends in guiding them through methods or common mistakes as it means they are “less likely to be offended” and that it is more easily explained through their friends (see appendix three, question seven). This can be argued to be in great support of Vygotsky’s social development theory; due to the great emphasis on the role of a ‘more knowledgeable other’ in ‘scaffolding; their learning ad getting them to the next steps (Vygotsky, 1978, p.84). Therefore being in great support of the literature about verbal feedback. But, this perhaps links with using another form of AfL such as peer assessment as having the role of a ‘more knowledgeable other’ the children seemed to find beneficial.  
Arguably the most common response to these questions within the interviews, and they were briefly considered in the questionnaires, is confidence barriers and a child’s ability to thrive (see appendix three, question six). 

After analysing and quantifying the results, 60% of children stated they did not like being given verbal feedback. This is because the children feel they “don’t like being set back” and they feel “embarrassed” and “less confident” when they get answers or the work incorrect. Thus linking to what the teachers responses were to verbal feedback in that they do feel “put off and less confident”. However, literature would support the idea that it is important to remember, that verbal feedback isn’t about getting the answers correct, it is about acquiring skills from each learning experience (Christodoulou, 2016, p.73). Nether the less, one child within the interview stated that they feel a need to live up to the title of a “mathematician” and they feel “awkward” when they do get the answers wrong. Rubino (2007) cited in (Akbari and Sahibzaba, 2020, p. 2) argues that psychological barriers such as having the worries of getting the answers incorrect, or insecurities with learning, can have adverse effects on performance in the classroom. Therefore, it could be argued that perhaps verbal feedback is effective in the sense it does “directly” support the next steps in learning (Hattie and Timperley, 2007, p. 102); however, this raises questions to whether there is another method of AfL that better suits children, in a way that promotes their confidence, rather than risks their ability to perform at their best as Rubino (2007) suggests. 
In addition to the psychological barriers, the children argued to feel “annoyed” depending on what the verbal feedback is regarding. For example, a few of the children argued that verbal feedback “can be good, unless it’s about small things like the layout” (see appendix three, question six). Others state that they feel it “depends on what” and gave the example of their handwriting, and quoted “I can’t change that”. Therefore, this can be argued to be supportive of the literature in the sense that perhaps there is this lack of clarity with the true purpose of verbal feedback in aiding pupil progression, rather than the representation of their work in their books, and that are of little purpose and benefit to the children (Pollard, 2008, p. 400). 
CONCLUSION
It is fair to say, that the aims of this study in successful exploring staff and learner’s perceptions of verbal feedback as a method of AfL have been met. Through extensive research and analysis of data, I have found several key findings that will shape and determine my future as an educational practitioner and as a researcher. Verbal feedback is a strategy I hope to utilise in my practice as when given effectively, it can have paramount effects on children’s ability to thrive and progress in each learning opportunity (Hattie and Timperley, 2007, p. 102) . However, the data from this research has provided me with clear reasoning to develop AfL strategies to beyond just verbal feedback. The research has shown the at most importance of including a variety of teaching and assessing methods; to not only motivate and engage students, but to reduce psychological barriers such as insecurities and lacking in confidence. But, above all, this research has proven the significance of pupil voice in their attitudes to their own learning. I have no doubt, that in my future practice, every learning opportunity will be an opportunity for each and every child to thrive upon, regardless of abilities and circumstances, and pupil voice will be at the heart of developing meaningful learning experiences. 
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6. On a scale of one to five, one being the lowest, and five being the highest; how effective
would you argue Verbal Feedback is in aiding pupil progression?
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