A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience.
The aim of this assignment is to show how pupil progression is affected by the use of different assessment for learning (AfL) strategies within the classroom. I will look at Professor Graham Donaldson’s viewpoint on assessment for learning and how he thinks it should be used in the classroom to be effective. I think it is important to look at his point of view because he has had a lot of influence in the changing curriculum for Wales since the release of his ‘successful futures’ report in 2015. As well as looking at Donaldson, I will also look at several other sources to help draw my own conclusions about AfL and the strategies I use in my lessons.
Within the new draft curriculum for Wales (Welsh Government, 2019) there are six areas of learning and experience (AoLE): Expressive arts; Health and Well-Being; Science and Technology; Mathematics and Numeracy; Humanities; Languages, Literacy and Communications. I have chosen the three AoLE’s that I think will demonstrate how best to use different AfL strategies within the classroom to improve pupil progression. These are: Mathematics and Numeracy; Science and Technology; Languages, literacy and communication. 
I am going look at a year 3 class that has a mixed ability range for this assignment. Even though the class is of mixed ability many of the AfL strategies will still be suitable for the class. However, the techniques will often need to be altered in order to make them more suitable for every pupil in the class. For example, using ‘think-pair-share’ to ensure every pupil has an answer to a question, whether that be their own answer or one they have thought of with a peer.
This class is working towards progression step 2 of the new curriculum, so the lesson plans will focus on progression step 2. However, the lower ability group of this class are struggling to reach progression step 2 in some AoLE’s so I will differentiate the tasks accordingly for them.
Within the Mathematics and Numeracy area of learning and experience I will be focussing on Multiplication and division, this lesson will take place right at the start of the year during the first two weeks of term. I want to use this lesson to see how much the pupils covered in the previous year and how much they can remember. The new element to the topic will be using the multiplication facts to work out division problems. As this is new to the pupils, I will introduce it to them in a lesson a few days prior to the discussed lesson so that they have an opportunity to develop the skills before using them in an individual task.
My science and technology lesson will be focussing on minibeasts and the habitats they live in. This lesson will take place in the first term of the school year, but towards the end of the topic, once the pupils are confident with identifying minibeasts and their habitats. I believe that this lesson will be well suited to the pupils as it will be their first term in Key Stage 2 and it will be a lesson very similar to the ones they may have had in the Foundation Phase. The new element to this area of learning is collecting data and communicating findings in the form of a graph. As this element is new to the pupils, I will ensure that all pupils are confident with drawing graphs and using tally charts before this lesson takes place.
Finally, my Languages, Literacy and Communications lesson will be focussing on descriptive writing. This lesson will take place in the first term of the school year to develop the pupils writing skills from a progression step 1 level to a progression step 2 level. I think that this lesson will be valuable to the pupils because they want to write stories and the use of adjectives will help to develop their stories even further. Adjectives will be a new element to writing that they have not been taught before, as previously they have only focussed on capital letters, full stops and question marks.
According to the Cambridge online Dictionary (Unknown, 2019), the verb ‘assess’ mean to ‘decide the quality or importance of something’.
There are four elements to assessment for learning: sharing criteria with others; quality of questions and quality of talk; use and quality of feedback; peer and self-assessment. Teachers need to incorporate all four of these elements in order to use assessment for learning successfully in their classrooms.
These four elements have been derived from Black and Wiliam’s four key recommendations from their 1998 report ‘inside the black box’. The four key recommendations they discuss are allowing pupils more time to think and answer questions, providing constructive comments instead of grades, getting pupils to assess each other and finally involving pupils in the production of mark schemes and design of assessments (Black & Wiliam, 1998).
In the Successful Futures document (Donaldson, 2015), Professor Graham Donaldson discusses many different things that need to happen in relation to assessment within the new curriculum for Wales. He states that teachers need to plan in advance for assessment in the classroom and that they need to be clear about the reasons for each assessment for learning strategy they have selected.  However, it could be said that the teacher cannot always plan in advance as sometimes the lessons might not always go as planned so the AfL strategy they select will not be effective. For example, during the introduction to a lesson that has a large written aspect and a small creative aspect the pupils may show a very keen interest in doing the creative aspect to more detail. If the teacher were to alter their lesson so that the pupils could engage with the creative task more, it would mean that certain AfL strategies they had prepared would be unsuitable. In this example a peer marking strategy would have been suitable for the written task whereas a walking gallery strategy would be more suitable for the creative task.
Also a teacher may plan for an AfL strategy that they have never used before and as soon as they try it out they could see that it is not working in the way they hoped, in this circumstance the teacher would have to think on the spot for another AfL strategy they could use that they know will work.
Donaldson also states that teachers need to engage pupils in their own assessment through both peer and self-assessment. He suggests this is important because thinking about the performance of others’ work will make you think about your own work and how to improve it and is it an important learning experience. Although using peer assessment is good as the pupils get to see how other pupils have tackled the tasks. In some circumstances there are pupils who are struggling with the work themselves so they will not be able to give feedback to another pupil as they do not have the knowledge themselves. For example, if pupils were using peer marking to mark each other’s work on multiplying by 10, and a small group of pupils had misconceptions that multiplying by 10 meant always adding a zero to the number, in the case of multiplying a decimal by 10 this is wrong. Therefore, when marking another pupil’s work, they will not have the correct knowledge to provide suitable feedback, or even mark the work correctly.
In ‘Visible Learning for Teachers’ John Hattie talks about how there is “no fixed recipe for ensuring that teaching has the maximum possible effect on student learning” (Hattie, 2012, p. 4). He also states that students need to become their own teachers so that they develop the fundamental skill of becoming lifelong learners. In another of his books about visible learning, (Hattie, 2009) John Hattie discusses in more depth about visible learning and when it is seen to be most successful. Hattie suggests that the most important factor of a successful classroom is that learning is visible to the teachers and that the teaching is visible to the students. He believes that the most successful classrooms are the ones that encourage students to become the teachers and the teachers become learners of their own teaching.  
Similarly, Donaldson talks about how learners can take greater control of their own learning through metacognition (Donaldson, 2015). This suggests that in order for pupils to be the most successful they need to develop their ‘learning to learn’ skills, through research and critical evaluation to build up a strong body of knowledge. This links with one of Donaldson’s four purposes to the new curriculum which is to create “ambitious capable learners, ready to learn throughout their lives” as they are some of the criteria needed to be an ambitious, capable learner.
The Education Endowment Foundation (EEF) published a report on marking ((EEF), 2016).  In the report they state that grading every piece of work may be detrimental to pupils as they become preoccupied with the grades rather than looking at the comments the teacher provides. Also, in the report they suggest that teachers should not give the correct answer when marking, instead they should mark the answer as incorrect and allow the pupil to try and work out the correct answer for themselves. However, this is only in the case of careless mistakes, when it is the case of true misunderstanding of a topic hints and question should be given to help and time taken to address it with the pupil.
For my first lesson I have chosen to look at the Mathematics and Numeracy area of learning and experience (see appendix 1). Within this AoLE I have chosen to focus on multiplication and the relationship between multiplication and division. I have chosen this as the main focus because I believe that it is a fundamental skill that all pupils need in everyday life. This lesson will take place in a whole morning session towards the start of the year as they begin to develop their understanding of the relationship between multiplication and division. 
The tasks will not be differentiated because I want to see how much each pupil can do, so that I can differentiate effectively in the future. The worksheets will have a combination of short questions using symbols and longer questions using words, there will also be some extended questions that use different scenarios that the pupils will have to pick the sum out of. This is because some pupils will complete the symbol questions very easily but will struggle with the worded questions, by using these sheets I will be able to identify the pupils that need extra help with worded questions. 
One of the tasks I have set will be very challenging to most of the pupils, however I have set this task because I want to see how each child is doing with multiplication and division. I will be able to tweak my plans for the year according to how the pupils do, for example the whole class may do exceedingly well in the six times tables so I know that I won’t need to spend as long as I had previously planned on them. On the other hand, it may show that several pupils are still struggling with the five times tables so I may need to spend a little longer going over them with that group. 
At the start of the lesson I will allow the pupils five minutes to read the feedback and make corrections to their work from the previous lesson, they will also be able to ask me any questions they have regarding the feedback and corrections. I believe this is important so that the pupils are less likely to make the same mistakes in the future as they have been given time to read over their feedback and ask questions and their mistakes. The EEF also agrees with allowing pupils time to make changes to their work following marking, in their ((EEF), 2016, p. 5) report they state “pupils are unlikely to benefit from marking unless some time is set aside to enable pupils to consider and respond to marking”. 
During the lesson I will use lollipop sticks with the pupils’ names on to select a random pupil to answer the question. If a pupil does not know the answer to a question they have been asked, they have the option to ‘phone a friend’ this means that they can ask somebody else in the class to help them answer. This strategy will help keep the children engaged in the task because they don’t know when their name is going to be called to answer a question. I believe that this strategy if effective because it means that the teacher will be able to check every pupil’s understanding as it won’t always be the same pupil answering the questions.
During the plenary of this lesson I will collect some wrong answers off pupils and go through them as a class to help smooth out any misconceptions with multiplication and division. I believe that this is an essential part of assessing pupils progress as without discussing wrong answers the pupils will continue to misunderstand the topic and will not progress in their learning. 
My second lesson is a Science and Technology lesson focussing on minibeasts and the habitats they live in (see appendix 2). I have chosen to do this lesson because pupils are often intrigued by the creatures they find in the playground at playtimes. This lesson will take place in a whole afternoon session towards the end of the topic of minibeasts, once the pupils know how to classify the animals and where they live. 
The pupils will go on a minibeast hunt and produce a graph to show the results, they will have to select their own graph to draw and describe the results shown in their graph. If there is any problem with the minibeast hunt on the day I will have a selection of different completed tally charts that the pupils will use to draw their graphs. I have differentiated the task slightly because I want to test the higher ability groups to see if they can remember which graph to use. However, I know that the lower ability group will struggle with this so I will sit with them and ensure they use a bar chart.
During my introduction I will use the AfL strategy ‘basketball not ping pong’ to give every pupil the chance to answer a question. By using this strategy pupils will be more likely to stay engaged with the task as they know that everyone will have to answer at least one question. I believe that this is a good strategy to use because the teacher will get to hear a number of the pupils’ answers before telling them the correct answer. This means that the teacher can assess more pupils’ knowledge and understanding before moving on to the next question. I have chosen this assessment for learning strategy over ‘lollipop sticks’ or ‘think-pair-share’ for this lesson because there are a number of possible answers to the questions, I will ask so I want to hear several pupils’ answers to each question.
During the main part of the lesson I will stop the pupils and show them some good examples of flow charts and graphs from around the class. I will make sure to point out the reasons why the work is good, and if needed any possible improvements they could make. In my opinion I believe that this is a good strategy to use during a lesson such as this one where the pupils can use their creativity to make their work individual whilst still needing to meet success criteria. The positives of this techniques are that the pupils can further see what I am looking for in their work and how to meet the success criteria effectively. Also, they might be able to use the same improvements in their own work to make it even better.
I will be marking the pupils flow charts as they finish them during the lesson. I will only be using comments to give feedback, I will not be grading the work. After I have given feedback the pupils will be able to make any corrections and ask questions about the feedback. I believe that not putting a grade on the pupils’ work will be of benefit to them because on some occasions pupils will see that a grade and then not even bother to read the feedback. Therefore, by not including a grade they will be more likely to read the feedback and make the suitable improvements.
[bookmark: _GoBack]My third lesson is a Languages, Literacy and Communication lesson (see appendix 3). Within this area of learning and experience I will be focussing on descriptive writing and using adjectives to improve work. I have chosen to focus on descriptive writing because many pupils like creating their own stories, and in order for their stories to be good quality they need to know how to effectively use adjectives. Also, adjectives are important in everyday life as they are a means of describing something well to someone. This lesson will take place in a one-hour session towards the start of the year as they begin to develop their writing skills from a progression step 1 level to a progression step 2 level.
Although the actual task is not differentiated, I am expecting the pupils to complete it to different levels. For example, I will be expecting the lower ability group to write a couple of simple sentences about themselves making some errors with simple punctuation such as capital letters and full stops. However, I would expect the higher ability group to be writing complex sentences using adjectives and some adverbs to produce detailed descriptions of themselves. 
During the introduction of this lesson I will use the assessment for learning strategy ‘think-pair-share’ so that every pupil has an answer to my question ‘what is an adjective?’. I will use this strategy over other techniques such as ‘lollipop sticks’ or ‘Basketball not ping pong’ because I know that not every pupil will know the answer to this question. I think that it is important to allow pupils the opportunity to think with a partner about questions they might find difficult as it will help them become more confident in answering questions, this is because they will discuss their answer with a peer first and if they both have the same answer it will boost their self-confidence. 
Within the main part of the lesson I will ask the pupils to stop what they are doing and walk around the class to look at each other’s work, this is known as a walking gallery. It will give the pupils an opportunity to see if they are on the right track to meet the success criteria comparing it to another pupil’s work. Once they have all looked at a couple of people’s work, I will give them each a post-it-note and ask them to write two stars and a wish about another pupil’s work. By using two stars and a wish it enables pupils to gain feedback from a peer on what improvements could be made in their work. I think two stars and a wish is a better technique than just peer marking because the pupils have to pick two good things before they can write something that needs improving. After writing the two stars and a wish the pupils can then return to their own work and make any improvements necessary and complete the task. By giving the two stars and a wish in the middle of the lesson, it means that pupils can immediately make changes to their work in order to improve it, this is beneficial to the pupils because it will still be fresh in their minds. At the end of the lesson I will ask the pupils to return to the piece of work they put two stars and a wish on and ask them all if the individual included the wish in their writing. This will help me to further understand which pupils are listening to feedback and using it to improve their work.
The plenary to this lesson is for pupils to read another pupils description aloud and the rest of class must work out who the description is about. I think that this is a fun way to end the lesson because it will give me a chance to hear the pupils reading aloud and to assess how well they are able to do this. Also, it means that the pupils will ensure that their descriptions are clear and detailed so that everyone can guess that it is them.
In conclusion I believe that assessment for learning is so important as it helps teachers to see how the pupils in their class are progressing with their learning. It will help the teacher to alter future lessons based on how well the pupils understood the topics in the lessons, and how much they have developed the necessary skills.
I believe that for a classroom to be successful and have pupils that meet Donaldson’s four purposes for the new curriculum in Wales, that assessment for learning is essential. It will help guide teachers to improve their teaching methods to suit the pupils in their class and help them to become the best learners possible.
Allowing pupils time to read feedback and make corrections is a good strategy because it gives pupils a chance to work on their misconceptions and develop their understanding of different topics. However, some pupils will not utilize this time and instead will choose to mess around and distract other pupils. This means that they will not be able to progress in their learning as they will not being correcting their mistakes and addressing misconceptions in their work.
Using the AfL strategy ‘think-pair-share’ is a good way of ensuring that all pupils have an answer to a question before picking a pupil to tell the class their answer. The pupils will have a chance to discuss their answers with another classmate, this could help to build their self-confidence if they find that they have the same answer as another pupil. So they may be willing to put their hand up to answer the question, which they might not usually have the confidence to do. On the other hand, some pupils may not have the same answer as their peer so they both think that are wrong and neither of them will put their hand up to answer the question. Also, as they will have to work in pairs, it is very likely that one of the pupils in a pair will not put any effort in and just let the other pupil do all the work and answer questions.
According to Dylan Wiliam by using assessment for learning in the classroom the pupils will gain an extra eight months of learning within a school year (Wiliam, 2009). This is a huge number in comparison to increasing teacher content knowledge from weak to strong, which only gives pupils an extra two months of learning every year.
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Appendix 1
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Megan Moore
	Class:
	Year 3

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	

	Lesson Focus:
	Multiplication

	Meaningful links to Curriculum 
	· I have demonstrated an understanding of and can recall multiplication tables including 2,3,4,5 and 10, and use the term multiples.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy and numeracy framework.
· Recall 2, 3, 4, 5 and 10 multiplication tables and use to solve multiplication and division problems
Digital competency framework
· Using TopMarks website and the interactive whiteboard to play hit the button.
· Using active maths to play splat on the interactive whiteboard at the end of the lesson.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: 
Use multiplication facts to solve problems.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I must use my best handwriting throughout my work.
· I must complete questions using the 2 and 5 times tables
· I should complete questions using the 4 times tables
· I could complete questions using the times tables from 2 to 10.

	· Allow time- acting on feedback there and then.
· Lollipop sticks.
· Peer marking.
· Wrong answers collected and used.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· I will use lollipop sticks to ask pupils different sums from the 2 and 5 times tables. This will ensure that all pupils are engaged in the activity.


	· The pupils will be given 5 minutes to read the feedback on their work from the previous lesson on the 2 times table, during this time they will also be able to make any corrections they need to.
· As a class the pupils will recite the 2 and 5 times table. 
· Finally as a class the pupils will be able to use the interactive whiteboard to play ‘hit the button’ for five minutes on TopMarks using the 2 and 5 times tables.

	· Lollipop sticks with pupils names on.
· Interactive whiteboard

	

Teaching & Core Learning
	· The fourth task will help me to see how each child is doing with the topic of multiplication and will help me see if there are any misconceptions throughout the class.
· The use of peer marking means that they will able to see how other children have tackled the task and might help them understand the success criteria a bit more clearly.


	· The pupils will have a worksheet with four tasks on it. The first task is to answer a range of questions using the 2 times tables. The questions will be both short questions using symbols and long answers using words. The second and third tasks will be very much the same however they will be using the 4 and 5 times tables. 
· The fourth task however will be a challenge to see how each child is doing with multiplication.They will have a 10x10 multiplication table that is empty and they will have to fill it in to the best of their ability. 
· There will be an extension task of using their multiplication knowledge to try and solve division problems for any pupils that might finish quickly.
· Once every child has finished the four tasks I will redistribute the sheets so that the pupils can peer mark each other’s work. Firstly they will give a comment on how easy it is to read the person’s work, this will encourage the pupils to use their best handwriting at all time as they know they will be marked on it.  Then the pupils will mark the work and give two stars and a wish before giving back the work. 
· Once every child has their own work back, they will be given 3 minutes to look over the feedback and make any changes they wish.

	· Multiplication worksheets.


	

Plenary
	· Go over some questions that the pupils may have found difficult. I will ask the pupils which ones they found the hardest. This will help smooth out any misconceptions.  For example multiply by any number will make the product bigger. 
	· Finally the pupils will split into two teams and have a game of splat to test their multiplication knowledge. They will use the interactive whiteboard, each team will get 3 attempts at the game.
	





Appendix 2
Lesson Plan Phase 1
Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Megan Moore
	Class:
	Year 3

	AoLE or Subject
	Science and Technology 
	Date:
	

	Lesson Focus:
	Minibeasts and their habitats 

	Meaningful links to Curriculum 
	· I can collect data and communicate my findings.
· I  can improve my designs as a result of evaluation.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy and numeracy framework
· Select appropriate mathematics and techniques to use.


	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Discover what minibeasts are living in our school environment and how to classify them.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I must include at least six animals in my flow chart.
· I must include pictures on my flow chart.
· I must produce a graph for what minibeasts are living in the school environment.
· I should create a flow chart to show how to classify the animals.
· I could draw a labelled diagram for a minibeast that lives in our school environment.


	· Basketball not ping pong
· Think, pair share
· Lollipop sticks
· Show exemplar work
· Feedback using comments only
· Peer marking




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
· I will use basketball not ping pong, to ensure that all pupils are engaged in the task and come up with an answer in case they are asked.
· Once the pupils have come up with a sufficient number of minibeasts I will ask them what habitats some of the minibeasts live in, again using basketball not ping pong.
	
· The class will discuss what minibeasts we already know about and which ones they think they will find in the outdoor learning area.




	

	

Teaching & Core Learning
	
· I will hand out the tally charts the pupils produced as a class during the previous lesson and ask pupils to explain how to use the sheet. 
· I will go over what criterion they can use to classify different animals, such as how many legs does it have? Or does it fly?
· I will go over the success criteria for creating the flow chart. Ensuring that they know that they must include pictures and at least six different animals. 
· I will show some good examples of flow charts and graphs during the lesson so that pupils can make any changes they see fit during the lesson.
· I will be marking the pupils flow charts as they finish and giving them feedback using comments only and allowing them time to make any amendments.



	
· The pupils will go on their minibeast hunt in four groups, they will have 10 minutes as a group to respectfully find all the minibeasts they can.
· The groups that are not on the minibeast hunt will be creating their flow chart.
· After the groups finish their minibeast hunt they will have to create a graph to show their results. The higher ability groups will have to select their own graph to use. I will be working with the lower ability group and will tell them to use a bar chart.
· Then they will have to describe what their graph shows. For example which animal they saw the most of, were there any animals we predicted would live in our environment but in fact there weren’t any.


	

	

Plenary
	
· I will go over some good descriptions of the pupils’ graphs. Emphasising the aspects I found were really good or not so good.


	
· Once everyone has finished their graphs the pupils will swap sheets with someone from another group. Then they will peer mark each others work using two stars and a wish.
· After all the comments have been made the pupils will have five minutes to make corrections on their own work.


	








Appendix 3
Lesson Plan Phase 1
Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Megan Moore
	Class:
	Year 3

	AoLE or Subject
	Languages, Literacy and Communication.
	Date:
	

	Lesson Focus:
	Descriptive writing.

	Meaningful links to Curriculum 
	· I can organise my writing into a logical sequence or structure in a paragraph

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy and numeracy framework
· Read aloud using punctuation to aid expression.
· Use adjectives and adverbs to expand simple sentences and phrases.
· Review and improve sections of their work.

	Personal Targets (Linked to QTS and identifed in weekly review)




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Write a descriptive piece about myself using adjectives, in my best handwriting.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I must use my best handwriting throughout my work.
· I must write a paragraph about myself using capital letters and full stops.
· I should write a paragraph about myself using adjectives throughout.
· I could write a paragraph about myself using adjectives and adverbs.


	· Think, pair, share 
· Mini plenary 
· Walking Gallery 
· Two stars and a wish
· Peer marking.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
· I will use key questions such as ‘What is an adjective?’ and ‘What does a good descriptive piece of work look like?’. I will use think, pair share to ensure that every pupil thinks of an answer. 
	
· The pupils will be answering the key questions.
	

	

Teaching & Core Learning
	
· I will stop the lesson half way through and get the children to participate in a ‘Walking Gallery’. The pupils will walk around the classroom with a post it note and must peer mark using ‘two stars and a wish’ for another pupils work. 
· During the mini plenary I will go over the success criteria to make sure that all pupils know what is expected of them.

	
· The pupils will have to write their own paragraph describing themselves and some things they like and dislike. 
· After completing the two stars and a wish task, the pupils will go back to their own work and try to improve their work using the feedback they have received. 


	

	

Plenary
	
· I will be helping the pupils that are not strong readers to read the descriptions.
	
· The pupils will have to read out another pupils self- description and the rest of the class will have to guess who they think the person is.  The class will do this task in two teams and will keep score of how many they get right.

	





