ECAD6007: The learner: who am I teaching? 	Student Number: 2110412

A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction 
A critical incident is an interpretation of an occurrence that can happen in any routine professional practice not only in the classroom but in the school environment. Although the term critical can traditionally have a negative connotation, a critical incident will not necessarily be a negative situation but can in fact be routine, neutral, or positive.
Critical incidents are important to create to develop as an educator, it allows the researcher to reflect and analyse incidents that at the time may seem insignificant, however upon reflection, patterns can be identified and contribute to a greater understanding of the learner and their needs.
In this Critical Evaluation I will be reflecting on and evaluating a Critical Incident observed through a pre-recorded lesson form 2013, 8 years prior to this research.
I will explore the idea of linking historical events to current as a teaching technique and identify the social issues that affect 14- to 16-year-old students.
I will form a balanced debate by researching unbiased sources and considering all arguments for and against. I intend to discuss how linking real world issues can help students to grow independence, increase confidence in a diverse society and in turn grow as contributing members of a community.

The Role of Critical Reflection 
Teachers need to nurture their own education to progress and develop their teaching styles. To simply stay the same and not adapt your strategies creates stagnation, doing so jeopardizes the education and foundation of life skills for leaners.
“The task of teaching requires constant and continual classroom observation, evaluation, and subsequent action. To be an effective teacher, it is not enough to be able to recognize what happens in the classroom. Rather, it is imperative to understand the “whys” “hows,” and “what if’s” as well.” (McKnight, 2002, p. 1) 
Critical thinking pushes us to look beyond the obvious and further examine our performance by asking probing questions with honest answers, striving to become a better educator. It holds the educator accountable for the growth that is required to progress.
Not only are teachers required to stand in front of a classroom and teach but have a responsibility to provide a safe space for them to be able to express their opinions and perceptions without bias, and support to the learners.
The Welsh Curriculum is an example of how the role of a teacher is developing. The new curriculum has been created and tested by teachers and students to create a collaborative and effective guide.
With a larger focus on digital skills and creative industries, the new curriculum will open opportunity to better prepare pupils for a successful life in the modern world. Instead of sticking to the individual subjects, it has created the six areas of learning and experience (AoLE’s), blending subjects together and encouraging cross curricular learning.
“Given the scale and pace of change, it is likely that many children in primary school today will work in jobs that either do not exist today, or at least have constituent tasks that are very different from those of today”. (Wales Centre for Public Policy, 2017)

However, it does open the curriculum to scrutiny from traditional viewpoints, believing that the traditional structure of academics and creatives are the most effective.
The ADEW and WLGA have commented on the new curriculum that “Too many statements are generic, poorly defined and weak on knowledge and skills development. In too many cases, not enough of what actually matters has been included in the AoLEs.” (ADEW & WLGA, 2019)

I do agree that the new curriculum is generic in certain areas, however this is an intended approach to allow educators and schools to interpret the curriculum how they require, to develop their own personalised approach for the learners. Students in Wales are from a wide range of backgrounds from rural towns to urban cities, different cultures and a diverse range of languages. Schools also have different needs when it comes to education structure and the new curriculum provides the flexibility for institutions to inject a more pupil centred learning experience.

With the new AoLE’s being introduced it breaks through the previous stereotype of academics and creatives being separated. The cross curricular requirements encourage the blending of literacy, numeracy, and digital skills within every subject and instead of limiting the learner’s mental capacity to think beyond traditional creative or academic careers. Numeracy is heavily used in subjects such as fashion & textiles, careers such as a pattern cutter is less creative (in the traditional sense) and more mathematical.

Observation: School and Class Context 
Due to my DBS not arriving in time to physically attend the Bridging Day, I observed multiple lessons through pre recorded lessons. This unfortunately created limitations to my observations due to multiple factors. For instance, I was unable to view the whole classroom for the duration of a lesson restricting my need to observe a pupil and their reactions to the teachers’ questionings or lack thereof. I was aware that instead of one person recording, a camera crew had been placed into the classroom which could have created a larger pressure on both the teacher and the students to perform or behave. This could have also factored into the seating plan and the reason why desks had been placed so closely together, another factor that may have thrown off the students. 
The pre-recorded sessions have also limited my knowledge on the area, school statistics e.g., Number of free school meals provided and the time of day in which the lesson had taken place. For example, if the lesson had taken place in the period before lunch or end of the day then it may have explained why most students had become disengaged during the lesson, because of this reason I am unable to explore whether this or not the lack of questions was the reasoning behind the lack of engagement. 
The critical incident I have chosen to explore occurred in 2013, in a Y10 History class, assumed English medium School with the focus on “How successful was policing in the 19th Century”.

Critical Incident Linked to Donaldson’s Four Purposes 
The teacher explains that one of the lesson objectives is to “make their own judgements”.
The students have previously chosen words associated with their learnings of policing in the 19th Century and have handouts on the table.
The teacher asks the students to explain the meaning behind choosing each word whilst showing images of police in the 19th century. 
Pupil X mentions the word “suspicious”, followed by stating that “the police were judging people’s appearances and arresting anyone they thought could be a criminal”.
Pupil Y mentions “police were given power and abused it.” Their word is criticised.
Pupil S mentions the word “controversial” and states that “on the other hand the image shows them in a positive light, as we know there are two sides to the police, some are bad, some are good.”
The teacher then mentions that there was panic amongst the streets at that time.

Pupil S has shown current knowledge of social issues in her comment “as we know there are two sides to the police, some are bad, some are good” It is interesting to see how they have linked their understanding of the justice system to 19th century policing to digest the information easily. In using open ended questioning, could the educator have opened an opportunity for the learner to discover a deeper understanding of their viewpoint. Piaget (2012, quoted in Praise, Motivation, and the Child, p37) asks the vital question “Are we forming children who are capable of learning what is already known, or should we try to develop creative and innovative minds”. 

Due to the Critical Incident occurring in 2013 and the location of the school being unknown, I cannot factually judge the relevant social issues that occurred at that time, and the information that has led to building Pupil S’s opinion on modern day policing.  
I have however explored and researched into the main concerns of 14- to 20-year-olds in current times based in the UK. The intended outcome of this research is to discover the impact these challenges have on their perceptions, opinions, and engagement levels in education and why this it is a common diagnosis in contemporary cultures like ours.
When reflecting on the critical incident I have discovered that in challenging the students to make their own judgements the teacher has essentially tested the students on their current awareness of what is right and wrong in society. The educator has guided the learners’ voices subconsciously with providing prior knowledge on 19th century policing. According to the available data the educator has contributed to two of The Four Purposes by Donaldson. The first being “Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” providing them with “the skills and knowledge to manage everyday life as independently as they can”. In this critical incident I have also observed the potential to create “Ethical, informed citizens who are ready to be citizens of Wales and the world.” by observing Pupil S “engage with contemporary issues based upon their knowledge and values” and potentially “respect the needs and rights of others, as a member of a diverse society”. This opens the learners to “understand and exercise their human and democratic responsibilities and rights” and to “understand and consider the impact of their actions when making choices and acting”, although not covered in the period I witnessed.

Literature Review
The critical incident happened in 2013, before the pandemic, before BLM marches, the surge in veganism and increased awareness on living sustainably. In a research piece by SMRS they reported that “while there is an ongoing concern about climate change and the Covid-19 pandemic, these aren’t the issues dominating the concerns of the 2,000 young people we spoke to. Equality (36%), violent crime (34%) human rights (33%) and discrimination (32%) follow racism as the issues of primary concern amongst all young people, regardless of their demographic.” They go on to report that “We asked if their concern about this issue affects how they act and make decisions and it does” (SMRS, 2021)

However, women are being reported to distrust authority, sparked by the murder of Sarah Everard by a police officer, this occurred earlier in 2021. The lack of trust in the force has become so loud that countries all over the world have covered the news and multiple people have posted in social media apps to explain their experiences. Campaigns for better safety for women have come to light as U.N. Women UK have released the following data. “97 percent of British women between the ages of 18 and 24 have experienced sexual harassment in public spaces. About 45 percent of women surveyed expressed a lack of trust in authorities, saying they didn’t think that reporting the harassment would lead to change.” (U.N. Women UK, 2021)
Had the topic of 19th century police been taught to students in 2021 instead of 2013, would teachers be prepared for the questions and brutal honesty from the students. I have recently read several articles in which numerous teachers have expressed their lack of confidence in not only teaching about sensitive subjects but answering questions, holding back biases, and knowing how to deal with opposing views. In a profession where we are seen as the authority and the expert, it can be disappointing to not have the correct answers.
With my own biases and fully formed opinions I must be careful not to further ingrain pupils’ distrust in authorities, doing so jeopardizes learners’ ability to think independently and form their own views on contemporary issues. 
This topic has led to me asking myself, is it better to expose the reality of the world and work to prepare students for their future or is it better to keep pupils innocent and create a safe space for them to stay in a bubble.
After research, I have concluded that neither are substantial approaches on their own and that it is important to combine both techniques. It is vital to create a safe space where students feel they can ask questions, explore issues that concern them and be heard. “… Controversial issues are important in themselves and to omit informing about them and discussing them is to leave a wide and significant gap in the educational experience of young people.” Crick Report (1998)

However, opposingly there are opinions that create a valid argument. “It is argued that the effect of allowing students the freedom to say what they think about an issue, is that teachers give the ‘official’ seal of approval to the expression of a whole range of extreme views and attitudes. This is likely to lead to other students feeling offended, harassed, or marginalized, causing hostilities and divisions, either within or outside the classroom.” Crombie & Rowe (2009) 
In this statement, I believe that the reference to pupils seeking approval from teachers to be true, this would create a pressure on the educator to always be correct in displaying information and to not react to any insensitive remarks. It is not only the actual bias that creates concern among teachers but also the accusations that can cause anxieties. This can be confirmed by the current cancel culture within social media, leaking into real life situations.

In the UK it is widely known that teachers are not prepared for these conversations and they are viewed as too challenging or political. A large portion of learners can find they do not have a trusted adult to explore these topics with and will often turn to friends or the internet for information leading to further confusion and frustration about society. “The evolution of mass media has increasingly exposed children to sensitive issues, which require demystification and discussion.” Scarratt and Davison (2012)

Technology was less advanced in 2013, Instagram was pretty much non-existent, now there is more opportunity and accessibility to a wider audience. People have more informed opinions from a diverse range of sources and feel more connected to people they have never met and issues they have never faced. Both learners and educators have higher connectivity to strangers and experience events in real time from all around the world creating an emotional connection. “One way is to look at the world not as isolated regions or civilizations but as interactive systems.” (Roupp, 2010)
When dealing with sensitive topics it is important to be aware of mental health and how each topic can personally affect the student, even if not obviously effecting their life. There are also social pressures to consider not just online but in the classroom. 

It is argued that in Constructivism theories an emotional connection is needed for learners to take in information. Constructivism is a learner centred approach where the educators are encouraged to understand the individual child and what they need to live a happy and successful life within a diverse society.
The learner is encouraged to develop their own set of questions and answers smoothly developing their sense of self. This sense of self is important when it comes to learning about right and wrong within society, it builds upon their need to support their moral compass.
The learning that is encouraged within schools with constructivist schools is that pupils react to and retain more information when they are taught based on experience and an emotional connection is formed. When a person is interested in a topic is when the true learning occurs, and your frontal lobes ignite. 
Constructivism also encourages pupils to interact and work together, very much like in primary schools where the emphasis is on making social connections, playing, and learning with our hands. Although I do not agree with the whole of their theory, I do believe that removing competition as the main goal could potentially create a more enjoyable learning environment, creating a community.
“It indicates a more active desire to understand, appreciate and ‘take on board’ the insights of other people which have arisen from their unique perceptions and experience. These insights are not to be received just in the manner of blotting paper, however, but in careful reflection on how they may become integrated with one’s own insights, which are also unique and to be treated with respect! The aim is to reach an ever-widening synthesis, achieving a far greater degree of comprehensiveness than would be possible relying just on one’s own experience, or that of those who are most like-minded to oneself.” (Ashton, Watson 1998) 

“To understand history, you have to know what’s going on in the present” In a TED Talk James Kendra describes how important linking current social issues to historical events is in developing the learner’s mind. He continues to say that learners often mention “I understand how our world works now, I know what’s going on in other places and I know how our government works. And then I can look back”. Kendra (2013)
Had the educator in the critical incident linked the history lesson to a current (2013) topic would the students have become more engaged and felt a sense of enthusiasm towards historical events. The educator may have led the learners to a conclusion through essential questioning such as open ended. Open ended questions allow a person to talk in an unfiltered and uncontrolled way opposed to closed questions resulting in one answer or even yes and no, true, or false. This may have also opened the opportunity for any of the students to hear a viewpoint that otherwise they will more than likely not hear from. History and other subjects can also help learners to know that there is not always a correct answer, and they will have to at times tolerate opinions that are not in agreeance with theirs, through education and argument the opinion will be tested.

Reflection / Evaluation & Next Steps
On reflecting my research, I have the following conclusions. The critical incident I have chosen to reflect on is not something significant and I am certain it has occurred plenty of times in UK classrooms. In my next steps I will explore how other educators have managed situations like these in current times where social media is a massive influence on the learners’ reactions to authority and peers. I will also continue to research into the balanced argument of whether social media is a positive influence on learners or if the negative impact outweighs the positive. This generation have a high connectivity to peers and the outside world, I plan to explore how this can impact their decisions when left to their own free will. I plan to then look at mental health and how it is deeply connected to cyber bullying. 

In my future classrooms, I would be conscious of what students are studying in other subjects and how I can effectively implement them into my own lesson structures. For example if I know that my Year 9’s are studying Windrush in their history class, I will create a lesson plan based around Carnivals, and how the history of Windrush is linked to Notting Hill Carnival and its celebratory community origins. This just proves that it possible to educate students on a positive celebration that has been formed from a negative point in history.
I would be conscious of how my teaching impacts the environment and the world around us, and how to implement that into my lesson planning by explaining why I may do certain things to lessen waste.
I will take time to research processes to eliminate wastage in the classroom, reducing unnecessary water wastage, and create a stronger sense of respect for our planet. I will consciously encourage my students to study artists who are not typically seen but have reasonings.
I find the role of reflection important as I previously had not discovered such a strong sense of my teaching style and own standards, I have now set for myself. It has also brought to light the importance of using current social issues in relation to historical events in my own teaching to help students thrive. 
This reflection on my critical incident has been very educational in the sense that I now understand the importance of preparing myself for questions that may arise from students around current events that need to have a non-bias approach in the classroom.

Conclusion
In conclusion, having researched the critical incident I have identified the importance of constantly educating myself on social issues that may arise in the pupil’s life, and in turn affect their ability to learn. It is also important to be constantly adapting to the ever-changing world and improving education standards and curriculum. 
As educators we have a large impact on a student’s life and the surrounding community, it is important to involve the voice of the community when making big decisions. The parents of the learners are important to collaborate with and communicate as understanding what the pupils is experience both at home and in school is important. Whilst the school adapts to the new curriculum it will be important for me to collaborate and get together with the senior departments who make decisions on behalf of the departments. Especially because the parameters of the new curriculum are so flexible. 
With regards to pedagogy, I will attempt to find a time effective way to focus on the individual needs of each pupil in a way that will not affect the overall learner experience in my classroom. Differentiation will be provided in each lesson to ensure that each learner is being provided the highest level of education I am able to provide.
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OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: Year 8, 2013 time unknown 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Math class, roughly 25 students. Pupil’s seating in rows with no obvious specific order, all facing the board. Mixed ability class assumed by the range of answers given. 5-minute video with no other context provided.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

At different points during the lesson the teacher used stern terminology and responses. For example, when the educator instructed the learners to write down the title and date, pupil x asked a question, the teacher responded loudly by saying “no, title date and just answer the questions”. The teacher then set students a test style task, they proceeded to ask for the answers “very quickly” along the front row. When the 6th student along the row, Pupil V explained they hadn’t got that far, the teacher said, “well do it now”, I could see the pupil present physical discomfort and laugh awkwardly. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

From the outside of the room, the students were well behaved, and he had control of the class however i had noticed pupils struggling and becoming unengaged, continuing to not ask for help. There was a shaming element to asking questions, with majority negative language used in response by the teacher. The teacher used statements such as “you should know” which can put pressure on students to not ask for help. Link to Behaviourism as an education theory, pupil V could be assumed to have bad behaviour or lack of motivation in class if this theory is used.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

At the end he said show me your thumbs quickly, again pressure not to ask for help as the class is nearly finished. I noticed one pupil looked around before putting his thumb up.
The teacher used the style of a test with questions on the board and a time limit.















Record 2
	Date and time, year group: Year 9, 2013, time unknown


	Where and When: Context of the observation – subject/AOLE, general classroom context

SEN class, a small classroom of 8 pupils, 1 teacher and 2 Learning Support Assistants. Seating plan, in a circle sat on chairs. Spacious room, calming environment. 5 minute video with no other context given.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher started by passing around a purse with the classroom rules inside, each student had to take one out, identify the meaning and stick it on the board. The student then had to choose the next person to pick, the students naturally chose their friends on the left hand side of the room meaning an obvious divide occurred. As the bag only contained four rules, one of the students on the right side of the class said “wait, dont we get a turn” the teacher explained the rules and continued with the lesson. 
The teacher then progressed to the next task, she passed a tambourine around the circle and instructed the students that they need to not make a sound. For every student she praised them using their names and used positive encouraging language. At the end of the task, one student asked to play the game again, instead of saying no, she said maybe.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The use of positive language in classrooms and creating fun engaging tasks out of things like rules, the use of positive language in teaching pupils with extra learning needs. The positive way to enforce rules in a classroom setting.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

During the first task the group to the right of 4 students started to become diengaged and talk loudly, could be perceived as misbehaviour. The teacher did not shout, but instead softly said their names to bring their focus back onto them. After the tambourine task, the group to the right started to become loud disengaged again, the teacher told them to behave.















Record 3
	Date and time, year group: 
Year 10, 2013, time unknown


	Where and When: Context of the observation – subject/AOLE, general classroom context

History class, seating plan with pupils sat all around the table in a square, facing different directions, teacher sat front of class with presentation on board, seating close together (possibly because of camera crew in the room, unreliable factor). Mixed ability class assumed due to the range of answers. 5-minute video with no other context given.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher explains that one of the lesson objectives is to “make their own judgements”. Students start to fidget with pencil cases. The students have previously chosen words associated with their learnings of policing in the 19th Century and have handouts on the table. The teacher asks the students to explain the meaning behind choosing each word whilst showing images of police in the 19th century. Pupil X mentions the word “suspicious”, followed by stating that “the police were judging people’s appearances and arresting anyone they thought could be a criminal”. Pupil Y mentions “police were given power and abused it.” Their word is criticised. Pupil S mentions the word “controversial” and states that “on the other hand the image shows them in a positive light, as we know there are two sides to the police, some are bad, some are good.” The teacher then mentions that there was panic amongst the streets at that time.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Questioning did not involve all students, so they did not engage.
Sensitive subjects covered in classrooms. The students are quiet, is that because of lack of engagement or due to concentration. Linking historical events to current ones like pupil S naturally did and if that is an effective teaching strategy. Creating a strong voice within the student of what is right and wrong in society. What has happened in 2013 to give pupil S this viewpoint.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


The teacher explained the lesson task and as she was doing so the students started to fidget. She read off the power point and did not ask questions to engage the class. During the task other students didn’t look like they were listening, class zoned out and pupils not directly involved in the questioning continued to fidget. The teacher didn’t check in on any students to make sure they understood the lesson. The instructions for the next task were made clear however not engaging so easy to miss. The class however is very quiet and nobody interrupts the teacher.






