2405438                                                       Ecey6011                                                      word count: 980
Presentation script: 
Thank you Sophie. This afternoon  I am going to explain to you all my role as the quality assurance lead within our Flying Start setting, my responsibility is to ensure that we are consistently monitoring, evaluating and improving our provision, particularly in preparation for inspection which is due imminently by Care Inspector Wales (CIW, 2023).
A key tool we use to support this is the Self-Assessment of Service Statement, which is  also known as SASS  which is a document that CIW implemented in (2010) to ensure that all childminders and early years settings are following legal regulations and national minimum standards effectively this is required to be completed one year after a setting opens and then must be updated annually to evidence best practice. As a setting we also follow the quality assurance tool provided by flying start both in which works hand in hand to enables us to reflect critically on our practice and identify both strengths and areas for development (Care Inspectorate Wales, 2021). 
One key area identified for development through our analysis of the quality assurance tools is the need to improve how we gather personal feelings and detailed feedback regarding the care we provide within the setting. Currently, we are not fully meeting best practice in this area, largely due to inconsistent use of questionnaires and feedback forms distributed to parents, which limits our ability to gain a
 comprehensive understanding of their experiences and perspectives. Although a significant number of questionnaires and feedback forms are being sent out, the response rates remain low which is restricting the depth of insight we can collect.
 As stated by Abbott et al (2004) to strengthen this process, we could incorporate opportunities for feedback into our monthly Together Time sessions and termly parents evenings. Engaging with parents and carers while they are already present in the setting and inviting them to complete a short questionnaire during this time may increase participation and enhance the quality and quantity of feedback we receive, supporting the expectations outlined within the National Minimum Standards for Regulated Childcare (Welsh Government, 2022).
Moreover, other methods to be implement could consist of more structured and accessible feedback systems, such as regular questionnaires, digital surveys, and anonymous feedback options, ensuring all parents and carers have meaningful opportunities to contribute. Research indicates that flexible and inclusive approaches to gathering feedback can significantly improve engagement and generate more accurate data to inform practice (Goodall, 2018). Strengthening this area will enable us to develop a more reflective and responsive understanding of our provision, supporting continuous improvement and aligning more closely with inspection expectations and high‑quality childcare standards (Care Inspectorate Wales, 2023).


Furthermore, lets now move on to one area in which our setting is performing particularly well is in our consistent application of the Sustained Shared Thinking and Emotional Well-being (SSTEW) scale. It is evident through our quality assurance processes that we are effectively meeting the expectations of this framework, as all practitioners actively create rich and meaningful learning opportunities that enhance and extend children’s experiences within the setting. 
Practitioners support children’s thinking through high-quality interactions, including modelling language, encouraging problem-solving and engaging in sustained shared thinking, which has been identified as a key component of effective early years pedagogy and a significant contributor to children’s cognitive and language development ( Siraj et al, 2015). This is further reinforced by findings from the Effective Provision of Pre-School, Primary and Secondary Education (EPPSE) project, which highlight that the quality of adult–child interactions have a direct and lasting impact on children’s developmental outcomes (Siraj-Blatchford et al., 2016). 
In addition, this approach aligns closely with the Curriculum for Wales, which promotes experiential, child-centred learning (Welsh Government, 2022), as well as broader perspectives on quality within early childhood education, where enriching learning environments and skilled practitioner interaction are central to effective provision (Abbott, 2004). However, while this demonstrates a that we have a clear strength within our setting, it remains essential to ensure that such high-quality interactions are consistently maintained across all practitioners through ongoing reflection and professional development.
However, despite this strength, one area of SSTEW practice that could be further developed is our approach to behaviour management. At present, there are occasions where practitioners may rely on the use of negative language, such as simply saying ‘no’, which does not effectively support children’s understanding of appropriate behaviour or promote positive learning outcomes. 
Research suggests that children benefit more from clear guidance, modelling and reinforcement of expected behaviours, rather than purely restrictive responses (Siraj, et al, 2015;). This reflects wider guidance which emphasises that positive behaviour strategies should support children in understanding what is expected of them, rather than focusing solely on what is not acceptable (Department for Education, 2021 supported by Welsh Government, 2019). 
Therefore, implementing structured approaches such as the five-step behaviour support process or GRVEPS strategies would enable practitioners to guide children more effectively, helping them to understand appropriate behaviours and supporting the development of self-regulation. This is particularly important, as research highlights that strong adult support is key in promoting children’s social and emotional development (National Institute for Health and Care Excellence, 2013 and the Education Endowment Foundation, 2018). By developing this aspect of our practice, we can further enhance the quality of interactions within the setting, ensuring that behaviour management strategies contribute positively to children’s learning, development and overall well-being.
To conclude, our use of quality assurance tools such as SASS enables us to reflect critically on our practice and prepare effectively for inspection by Care Inspectorate Wales. While we have identified areas for development, including improving parental feedback and strengthening behaviour management strategies, these demonstrate our commitment to continuous improvement.
At the same time, our strong use of the SSTEW scale highlights the high quality of interactions and learning experiences we provide. Overall, this ensures we are delivering a provision that supports children’s development, well-being and positive outcomes.
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