
[bookmark: _GoBack]This assignment will explore one learning event that has happened during my classroom observations. It will reflect on key theories of learning and make connections to classroom contexts to demonstrate my own reflective development. The learning event took place in an English medium suburban area of South Wales. The school caters for 387 children with 15.2% of children having English as an additional language (EAL). In comparison to the national average, the school has a considerably high percentage of pupils who are eligible for free school meals at 33.6% which is used a deprivation indicator by the Welsh Government to make comparisons of attainment gaps within schools (Welsh Government, 2018). The school is categorised as a Green school and their last Estyn inspection in 2014 considered pupil’s learning experiences and learning environment as good (Estyn, 2014).
To ensure that safeguards are provided during my observations, the class teacher was informed about my visit prior to my observations. I have made ethical considerations in accordance with the British Educational Research Association (BERA, 2018) guidelines before any observations could undertake to ensure the anonymity and confidentiality of the child is considered. It is important that these ethical issues are considered throughout the observation process and the documentation of the observations (Palaiologou, 2016). For the purpose of this essay, I will be referring to the child as Child X. 
Within education there are different theories of learning which have influenced how children learn today such as; constructivism, behaviourism and humanistic approaches to learning. There are key theorist who will be explored within this essay to make clear links behind classroom contexts. 

Part 1 Observation –
The learning event I observed took place within a Year 1 class of 25 pupils which focused on how Child X interacted with the learning environment during child-led play activities. According to the Welsh Assembly Government (2008), the use of observations is crucial in enabling practitioners to help identify and monitor children’s progress whilst noting the effectiveness of the learning environment for children. In support of this, Sharman et al, (2015) states how observations are used to see how children are developing holistically. Observing children is considered good practice according to Sancisi and Edgington (2015) because it allows teachers to address how children are utilising the environment and if any changes are needed to facilitate their learning. It is necessary here to recognise that the Foundation Phase curriculum values the importance of observations across all areas of learning (Welsh Assembly Government, 2008). 

Observations can be carried out in various ways such as; checklists, narrative, event sampling, time sampling, and tracking to name a few. It was important for me to consider what method was the most appropriate to use when observing child-led activities in order to discover how the learning environment facilitates this. Therefore, I decided to use tracking as my method of observation. A tracking observation is defined as; 
“a method of recording how much time a child spends on an activity”
(Else, 2014, p.136)
The reason for choosing this method for observing was because it allowed me to record what activities Child X chooses and how long they choose to stay on that particular activity which Sharman et al (2015) addresses as the usual reason behind tracking observations. This shorthand method will allow me to watch and record Child X’s movements around the classroom as well at looking at the different activities and resources that are chosen and how they can extend learning as well.

This observation consisted of a diagrammatic representation of the child’s movements in the form of a floor plan. Prior to the observation, I sketched a plan of the indoor learning environment so that I could annotate it to give information regarding Child X’s movements, areas of provision used and the time. Alongside my sketch, I used a laptop to type notes relating to each movement to support my observation. The supporting narrative method will allow me to go into further detail about what I observed during the session which I can refer back to which is something the tracking method alone does not provide (Hobart and Frankel, 2009).

I decided to focus on how a child initiates their own play and learning as I believe children should have opportunities for both child-initiated and adult-led learning opportunities in order to gain rich and stimulating learning. Bayley et al (2008) defines child-initiated play as enabling children to direct their own learning based on their interests, taking ownership of their learning and selecting what resources they want to use. This idea is supported by the Foundation Phase, a play based curriculum in Wales which emphasises the importance of  providing a balance between child-initiated play and those directed by teachers which is addressed across all seven areas of learning (Welsh Government, 2015) – revised profile. Some of children’s best learning experiences are as a result of opportunities to develop skills and knowledge through play which Tassoni and Hucker (2005) value as a tool that enables children to develop holistically. The Effective Provision of Pre-School Education (EPPE) project carried out the first major European longitudinal study of children’s development between the ages of 3 and 7 years and considered ‘initiation of activities’ as one of seven areas of importance for children (Slyva et al., 2004, p. 6).  Furthermore, Sylva et al., (2004) identifies how balance between child-initiated and teacher-initiated provision offers the most beneficial approach for teachers to use. Having said this, the Department for Children, Schools and Families (DCSF) acknowledge that some teachers find it hard to create a balance between adult-directed tasks, child-initiated tasks as well as opportunities for open-ended play (DCSF, 2009).

The value of play is becoming increasingly recognised within the education sector as an essential ingredient for children’s learning and development (reference.) The United Nations Conventions on the Rights of the Child is a prime example, which has led to many government departments, including education to address the rights children have to play and leisure (Lansdown, 2009). The Welsh Government is a prime example of how we have developed and implemented statutory guidance to address the value of play in children’s lives. The Play Policy in 2002, Play Policy implementation Plan (2006), Children and Families Wales (2010), Creating a Play Friendly Wales (2012) and more recently Wales: A Play Friendly Country (2014) are all examples of how the Welsh Government are committed to improve play opportunities for children (Welsh Government, 2014). 
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Figure 1: Benefits of child-led experiences. Taken from The Education Union (2012) 

During my observation, there were plenty of opportunities for Child X to initiate play as well as tasks that were adult-led. Areas of provision were set up both indoors and outdoors for children to access which promoted child-initiated learning. Child X engaged in both indoor and outdoor activities. The design of the classroom provided access to the outdoors, encouraging children to move freely between the both. Immediately outside of the classroom, children could experience activities and resources that are set up by the class teacher for children to use. The role of  the adult here is to provide a safe environment for children to explore and develop their natural curiosity (Joan and Quisenberry, 2002). Allowing children to learn through first-hand experiences is important as it enables children to be active in their learning, making connections to prior learning (Squire, 2007). 
Child X explored the sand tray, construction area, investigation station and role play during my observation. These activities allowed Child X the opportunity to be independent and active, taking control of learning whilst offering challenges to ensure children do not get bored or are not interested (Griffiths and Burns, 2015). Planning for these opportunities is an important role of teachers. Musgrave and Stobbs (2015) recognise the importance of careful planning for the learning environment, ensuring they take into consideration observations made of how children are engaging with activities and resources within the learning environment to see if changes are needed. Having said this, Wood (2014) identifies challenges that teacher’s face with ‘free play’ such as space and demands of an outcome driven curriculum.  
The class teacher planned appropriately for enhanced and continuous provision which had the necessary and appropriate resources for Child X to choose, play and explore with freely. Continuous provision can be defined as “to continue the provision for learning in the absence of an adult” (Bryce-Clegg, 2013, p.4).
During my observation, there were opportunities for Child X to take lead in play which was seen during time spent at the construction area (Appendix 2).  This area of continuous provision offered space for Child X to explore and engage in social play activities as well as resources and play equipment that could be accessed at any time. This allowed Child X to not feel pressured into using certain resources and equipment that resulted in completing a set activity. Even though this was not an outcome specific activity, constructive play allowed Child X to develop problem-solving skills through trial and error and cooperative skills that involved sharing and working alongside others which are skills that children should be given opportunities to develop within the Foundation Phase (WAG, 2009)  - FRAMEWORK FOR LEARNING. 
Another way in which Child X initiated play was in the outdoor environment when using the sand tray with 3 other children. There were various materials available for Child X to access which included stones, wooden spoons, shells, pebbles, funnels and buckets that were labelled in the open-access storage shed. The sand tray already had sand wheels, rakes and combs put inside by the class teacher, however Child X went to choose resources to add into the sand tray to experiment and explore with. As mentioned previously, the role of the adult here is to provide the resources and allow the child to experiment, investigate and work alongside others to share and take-turns (Sharman et al., 2015). The importance of outdoor learning to promote discovery and independence is recognised within the Foundation Phase Framework (Welsh Assembly Government, 2008). Furthermore, a comparative study carried out by Bilton and Waters (2016) looked at the different perceptions of outdoor learning between England and Wales. The study showed that Wales placed great emphasis on outdoor learning with the Foundation Phase curriculum aims reflected in teacher’s use of outdoor provision for learning. In contrast, the driving focus in England is placed on literacy and numeracy with outdoor learning taking a back seat. Allowing children to learn through play to develop and master skills is a contributing factor to the theories regarding how children learn.  

Part 3 – Learning environment
The learning environment has always been considered an important factor in children’s learning and development with vast amounts of research and theories underpinning how it can enrich children’s learning (Hodgman, 2012). With a new curriculum approaching in Wales, I will consider the recommendations made by Professor Graham Donaldson in order to create a learning environment that challenges children and provides opportunities for problem-solving, critical thinking, creativity through real-life opportunities in order to create a more engaging, but challenging educational experience for learners. (Donaldson, 2015). A well-planned learning environment should allow children to develop a range of skills across the curriculum (Dean, 2009). I have decided to focus four elements of my ideal learning environment that has been planned for a Foundation Phase classroom.   
Outdoor Learning  
Outdoor learning will be an important aspect of my learning environment. The Foundation Phase curriculum recognises the importance of teachers using the outdoor environment to utilise learning across all areas of the curriculum (WAG, 2009- WHICH DOCUMENT?). An evaluation carried out by Rhys et al., (2014) highlighted the connections between outdoor learning and how it can offer hands-on, explorative activities that require children to be physically active. 


The outdoor environment offers children opportunities to dip into their natural curiosity to explore and learn through first-hand experiences that will include the use of natural resources.(reference AND PICTURE). 
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Figure 2. Natural resources used in small world that is set up in the outdoor environment. Image taken from Pinterest. Available at: https://www.pinterest.co.uk/pin/117304765270031732/ [accessed 7th October 2018]. 

Allowing children to engage in learning outdoors provides opportunities for real world skills and applications that go beyond the classroom (reference). In recent years, children using the natural environment has been a key discussion point among the education sector, questioning how effective it is for children’s learning and development (Turtle, et al. 2015). However, the introduction of the Foundation Phase curriculum in Wales in 2010 acknowledges the importance of an enabling environment both indoors and outdoors (Welsh Assembly Government, 2009). The benefits of outdoor learning are highlighted by Maynard and Waters (2007), who argue children’s confidence, independence and self-esteem are increased by allowing outdoor learning opportunities. It allows children to express themselves, show emotions that they may feel the indoor prohibits (reference). Claxton and Carr (2004) address how a potentiating learning environment should reinforce positive dispositions such as confidence, resilience, curiosity and assessing and taking risks in learning in order for children to reach their full potential.  Specifically, I believe the outdoors can help children develop the ability of taking responsible risks – which is one of the sixteen habits of mind skills we develop in order to become competent learners (Costa and Kallick, 2008). Similarly, Coster and Gleeve (2008) acknowledge 
how children will express emotions such as happiness, excitement and enthusiasm when taking risks in play. 
In the outdoor environment, there will also be a mud kitchen for children to explore different senses whilst also engaging in imaginative play. Children are able to take control of their play, not having to worry about noise or mess as this contributes to the experiences they make learning outdoors. Bento and Dias (2017) acknowledges the benefits of natural resources in outdoor play, highlighting how cross-curricula links can be made through learning opportunities. Investigation with materials 
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Figure 3. Outdoor messy play wooden mud kitchen. Image taken from TTS website. Available at: https://www.tts-group.co.uk/outdoor-messy-play-wooden-mud-kitchen/1011639.html?cgid=Outdoor%3AForest_School  [accessed 9th October 2018] 

An approach to outdoor learning which I believe would benefit children being active in their learning is Forest School. Forest School is considered as;
“An inspirational process that offers children, young people and adults, regular opportunities to achieve, and develop self-confidence through hands on learning experiences in a local woodland environment.”
(Natural Resources Wales, 2015, p. 2)

This approach is now widely recognised in schools as a tool for learning (reference). Maynard and Walters (2014) address how Forest School aims to enhance the holistic development through a child-led process which allows children to take risks in their learning, something which is often steered away from within the indoor environment.  

Role Play
Role play will be an important area of my ideal learning environment as it allows children to be imaginative and creative in their play. It is a common feature in many primary schools in the UK that teachers set up within their learning environment. Harries (2009) brings forward the idea of providing children with real experiences of what the role play will be set up as to add value. Planning a trip to the local bakery is an example of how I could provide children with knowledge and information from people who work in that environment. This will allow children to construct their own understanding and observe scenarios that they can role play with other children in the classroom which are seen in real-life situations. The role play area will be planned as part of my continuous provision for learning which will be purely child-led, encouraging children to be creative in their play. It has also been suggested that role play develops children’s social, emotional and cognitive development (Johnson, 2010) as they interact with others to engage in imaginative play. Similarly, Martin et al., (2007) discusses how children’s vocabulary can be extended during role play activities through new words relating to the scenario or theme.  The Foundation Phase curriculum also highlights how imaginary play allows children to become engrossed in roles that they are playing as well as communicating their feelings and emotions with their peers which benefits children who are lacking confidence in expressing their feelings (Welsh Assembly Government, 2008) – PLAY/ACTIVE LEARN. However, it is important that the provision is monitored to ensure children are utilising and engaging with the learning opportunity otherwise there is a risk of children becoming disengaged with the activity due to not adapting the area in accordance to the children’s interests (Wood and Rogers, 1996; Prendiville and Toye, 2013). 
Reading Corner
My ideal learning environment will also include space for a reading corner where children are able to sit and enjoy reading a book in a relaxing environment. Within this area, there will be a sofa, bean bags and cushions for children to use and make themselves comfortable whilst they engage in what they are reading which is also  recognised by Koza and Smith (2007). It is important to note that children’s ability to read will differ between learners, some more advance and other’s still making the progression of developing this skill. Therefore, it is important that there is a variety of books that children can access within the class library – picture books, story books, rhymes, poems as well as comics. Offering children a wide variety of books can broaden their knowledge of vocabulary. Encouraging children to read for pleasure is a crucial role that teachers have in order to develop children’s love for reading (Lockwood, 20080. It is important that as a teacher I have a positive attitude to reading and incorporate the use of story books within my classroom. I have seen how teacher’s 
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