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	Module Learning Outcomes 
(from module syllabus)

	
Criminology and crime prevention
· Critically evaluate the constitutional role of police in contemporary society and the wider criminal justice system
· Explore crime prevention theories and strategies
· Assess the strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Evaluate the benefits that a greater understanding of sociology and criminology can have on  operational policing and decision making
· Review specific initiatives relating to crime prevention

Counter Terrorism
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing
· Analyse the potential links between terrorism and other forms of criminality
· Assess the potential for an insider threat within the police service, and strategies to prevent this

Response Policing
· Illustrate how theories and principles of psychology and human behaviour in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Recognise the impacts that police incidents can have on individual/group wellbeing, and the support available to manage these
· Understand the importance of mental wellbeing in policing
· Review examples of high-profile critical and major incidents to establish best practice when attending such incidents
· Analyse the role of police within a joint emergency services operation

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Examine how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion
· Understand key principles of effective community engagement

Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process
· Explain how personal attitudes, values and biases can impact on an investigation
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Evaluate the effectiveness of specific crime prevention initiatives and consider how these have been informed by relevant policing models (e.g., problem-oriented policing, intelligence-led policing).

Crime prevention is defined as morally acceptable and fact-based actions taken to lessen the likelihood that crimes will be committed and its negative effects, with the purpose of enhancing people's quality of life and ensuring their safety. Society cannot rely solely on the capture and imprisonment of offenders. Any reaction to crime should take an all-encompassing stance, of which crime prevention is a crucial component.  Crime prevention takes place before the crime is committed, in contrast to most criminal justice system operations. Due to the complexity of crime, intervening in it, demands a varied range of theories and tactics (EUCPN, 2012, pp.2-4). 

Problem-orientated policing (POP) was first proposed in 1979. It required the police to pinpoint the problems that the public wanted them to address, to comprehend each issue, and to consider the best course of action. The police were also instructed to prioritise preventative measures, responses that ideally do not depend on the criminal justice system, and other strategies, involving the community and other agencies. POP is a useful tool for focusing on policing improvement. An emphasis on results would, as a side advantage, significantly alter the nature of the police institution. The commitment to POP varies depending on time and place. POP continues to change. It keeps developing into a rational, systematic, and comprehensive framework for policing (Goldstein, 2018, pp. 2-9). Given that it is always evolving, this endeavour to reduce crime seems to be successful. Being ever evolving allows it to adapt to emerging criminal tactics and criminal activity patterns. By placing a strong emphasis on results, it is possible to give the best preventative measures by concentrating only on what is effective and what needs to be improved (Ibid).
For the police, leaving behind the established way of doing business is challenging. A swift "in-out" reaction to a single event, sometimes known as a "fire brigade response," is a classic policing strategy that frees up officers to respond to the next, potentially more serious incident that requires attention. Police must avoid the need to deploy conventional, dubious answers and instead use the problem-oriented approach to analyse groups of related incidents slowly and methodically to find and put into place longer-term, preventive measures (Clarke and Goldstein, 2003, pp. 257 – 298). Approaches to problem solving will typically be used to handle long-term problems where the same problem recurs. They are unlikely to be employed in an isolated incidence. A mutually owned process, collaborative problem resolution entails patterns and community members contributing various viewpoints and points of view. They can collaborate to put problem-solving techniques into practise. Important difficulties must be resolved to deploy a neighbourhood policing strategy that effectively solves problems. Defining the problem, assessing the impact, working with partners, and ensuring strong governance and accountability (Bryant and Bryant, 2021, pp. 166 and 167). A benefit to problem orientated policing is that it provides an overview of trends and common issues that can help police officers become more pro-active in preventing crimes, identifying these. 
The UK adopted intelligence-led policing (ILP) gathers intelligence from several agencies with the goal of thwarting, impeding, or undermining illegal activity. ILP is a model for preventing crime that places an emphasis on preventing crime by detection, disruption, or dissuasion. According to the logic, a small number of criminals are primarily accountable for most sorts of volume crime (Bryant and Bryant, 2021, pp. 27 and 28).  Identification, targeting, and elimination of this minority through investigation and prosecution. ILP puts more focus on obtaining and analysing intelligence and lessens the use of reactive police because it seeks to target the criminal rather than just the crime. As the capacity to more efficiently allocate resources grows, the discovery of patterns in crime and the connecting of crimes together is another crucial aspect of the ILP (Ibid). To identify the temporal and spatial dimensions of crime, the police and partner agencies must analyse crime data and intelligence. Research and opinion are still divided on how much crime is committed by a relatively small number of criminals (Ibid). 

The four deliverables of intelligence-led policing are the outcome of coordination between analysts, intelligence agents, and law enforcement agencies. Each product has a certain role and offers suggestions for choices and possibilities for action. The strategic assessment is a dynamic, pertinent document that is always kept up to date. Continuous data collection and analysis, including problem profiles, trends, and developments, are required to support the assessment (College of policing, 2015). A tactical assessment is used to describe issues and identify subjects, suggest tactical solutions, analyse intelligence needs, and spot any developing patterns and trends. A subject profile is produced to help with prioritisation and to highlight opportunities for prevention, intelligence, enforcement, and reassurance. The tasking and coordinating group (T&CG) typically commissions these to give a deeper understanding of both known and new crime, priority locations, or other recognised high-risk situations. A problem profile is developed to help with subject identification and selection as well as to provide information on crime trends or hotspots that need more in-depth investigation than the tactical assessment can offer (Ibid).
An article by Jonathan Hobson and Kenneth Lynch examined the effects and efficiency of a police-led social crime prevention effort in England. Gloucestershire, England's The Aston Project is a social programme to reduce crime. The Aston Project works with young individuals ages 9 to 17 who have shown risk characteristics that could potentially result in criminal behaviour (Hobson et al. 2021, pp. 325–346). The interaction between young people and police was elevated to a strategic priority. To repair relationships, they "examined how young people regard the police and how they are policed". The Aston Project is one way which Gloucestershire police have been working with “at-risk” young people, and this evaluation summarises the key considerations and benefits of police-led social crime reduction initiatives (Ibid). The aim is to provide a diverse range of support mechanisms and positive role models for young people. The Aston Project shares a close association with “Great Expectations.” The Aston Project focuses on young people who have been identified as at risk of involvement with the criminal justice system, “Great Expectations” focuses on young people who have some offending history. Between the two, 5.8% of participants committed an offence the following year. That is four teenagers. Although it is difficult to judge the intervention's effectiveness given the facts at hand and the overlap with Great Expectations, it is acceptable to assume that the figures in question for individuals involved in the initiative constitute success (Ibid). A limitation in judging this success though is the age range. Covering only ages 9-17 it will prove that this project does not provide evidence of a success range with any other age group.

An early intervention approach is investigated as a crime prevention technique with the police through tackling youth crime. The benefits for early intervention are that they can help deter young people from a life of crime and will apparently have the best chance of being successful due to influencing people and criminals at the earliest age. Providing support and interventions that can provide a more positive life path. Crime prevention initiatives and programmes which aim to have an impact on the development of antisocial and criminal behaviour in young people aged 8 and above is looked at. The persistent Young Offender Project (PYOP) in Portsmouth is a multi-modal programme for high-risk youths that combines child skills training, mentoring in conjunction with other services, cognitive behavioural therapy, and extracurricular activities that give kids the chance to demonstrate their abilities in other areas. The integration of a police officer into schools as part of safer school partnerships gives the strategy surveillance overtones, which has prompted questions about the stigmatisation of institutions (Ross, 2011). 

Police forces in England and Wales employ a youth offending team (YOT) officer. YOT police officers must collaborate with neighbourhood policing teams to identify and manage young people who are at danger of using the juvenile justice system. YOT police officers must collaborate with neighbourhood policing teams to identify and manage young people who are at danger of using the juvenile justice system. Multi agency approach is key in this to provide the best chance of success (Youth justice board, 2014). Determining this success is difficult. The success rate of early intervention, according to Brent Loomes, is difficult, if not impossible, to achieve without people voluntarily providing their personal information. However, the success rate doesn't explain why certain early intervention-received children performed better than others or why some didn't (Loomes, 2023).

Crime prevention through social development is a strategy looked at by Irvin Waller and Dick Weiler. They state that men who were raised in socially disadvantaged environments are more likely to commit major and persistent crimes. Social development refers to actions that aim to improve people's experiences in areas including family life, education, employment, to promote their positive attitudes, or behaviour. Focusing on crime prevention through social development makes sense for a variety of reasons. Crime rates drop along with public fear of crime and the number of victims of crime. While the police, courts, and correctional system try to manage crime, their ability to reduce crime with their current approaches is restricted.  Social development can have an impact on several elements that have been systematically connected by longitudinal research to crime. Many police departments have established crime prevention divisions that advocate for various community-based initiatives targeted at lowering the likelihood of crime. These include initiatives like Neighbourhood Watch (Waller and Weiler, 1984). Neighbourhood watch is intended to minimise crime, by having residents keep an eye out for unusual activity and report it to the authorities. Due to its deterring effect on potential offenders' perceptions and decision-making, visible surveillance may reduce crime. A neighbourhood watch programme could help the police receive more helpful information from the general population. An increase in information about crimes that are currently being committed as well as suspicious people and occurrences could result in more arrests and convictions. Through research conducted by Bennett this found that neighbourhood watch was linked to a drop in crime across all studies put together (Bennett, Holloway and Farrington, 2006, pp. 437-458).




A crime prevention technique used with the budget increase for the Miamisburg police force was examined in a newspaper article by Kristin McAllister. Crime in the city's central district has decreased by 82 percent since the citizens police efforts in Miamisburg were put into effect in 2004. Budgetary considerations allowed for the tolerating of crime-related issues. The police department obtained federal funding for its programme, and community organisations twice provided the required 25 percent match. People felt safer, the perception of safety and the quality of life rose (McAllister, 2010). An argument to the contrary of this is made on Policing in the UK by D.H. Bayley, who spoke about the effectiveness in patrolling through greater resources. One crime prevention initiative was patrolling and to increase random motor patrols by uniformed officers. Having no effect on crime rates, the number of motorised patrols in each region might be increased, cut in half, or even eliminated. While some motorised patrolling is preferable to none, more is not better than some. There is no evidence in the literature that patrol intensity affects crime in any way. It seemed more beneficial for uniformed officers to patrol on foot. The public is psychologically reassured, which lowers their fear of crime and raises their happiness with police service, even though it has little impact on the volume of crime (Bayley, 1996, pp. 5-6). Under both studies it remains open to discussion, however a more in-depth assessment on individual areas within the UK would be required as a what works best solution to give a more accurate examination.

Situation crime prevention (SPC) is a crime prevention that aims to make certain types of crime less likely by raising the risks involved. The criminal nature of criminals has been considered a strategy to lower crime. In contrast to this, SCP is a multi-stage process that aims to comprehend the where, when, and how of a criminal act. SCP aims to change conditions that support criminal behaviour to make them less appealing to offenders. SCP considers raising the required effort such as target hardening, regulating facility access, and diverting criminals. increasing the likelihood of offence, decreasing the benefits of offence, and decreasing provocations (Shariati and Guerrette, 2017, pp. 261 – 268). Significant decreases in car theft seen over the previous 15 years in Germany can be attributed, in part, to the implementation of electronic immobilisers as a "target hardening" mechanism. Based on the situational crime prevention method immobilizers help professional vehicle trafficking organisations work harder while also successfully preventing opportunistic car thieves (Bassman, 2011).


In conclusion, criminal justice practises and crime prevention measures can aid in the rehabilitation of criminals and the advertence of future crimes. The use of several various crime prevention strategies in each area would surely be advantageous, but the effects of each strategy individually cannot be evaluated due to a lack of data on their efficacy. Crime preventions will improve outcomes if they are carefully targeted at the criminals and communities who are most likely to stand to gain the most. Additionally, what might be effective in one place would not necessarily be successful in another.
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Outline the key issues and challenges of operational policing in the UK and consider how these challenges can affect the investigation of volume and priority crime.

To answer this question, how the main problems and difficulties facing the UK's police can affect the way in which volume and priority crimes are investigated will be examined. Priority and volume crimes will first be defined, and then the distinctions between the two crimes will be discussed. The second section will include details on what constitutes an investigation. Thirdly, significant issues including cybercrime, major organised crime, and police corruption will be examined. The topic of mental health will also be explored within the police and in interactions with the general population.

One key challenge and issue of operational policing today is dealing with volume and priority crime. The volume crime management model (VCMM), manages and investigates volume crime and makes sure that all police staff are informed of their responsibilities. Under the VCMM, volume crime is defined as ‘any crime which, through its sheer volume, has a significant impact on the community and the ability of the local police to tackle it’ (National policing improvement agency, 2009). 

Volume crime can refer to assaults or criminal damage as well as priority crimes such as crimes involving motor vehicles (National policing improvement agency, 2009). Priority crimes can be defined as those that the local police departments deem to be of a serious enough nature for them and their community to warrant acting against them and their perpetrators. Robbery, burglary, and drug possession offences are examples of priority crimes, although they can also refer to criminal damage or assaults (Robinson, 2015). A key issue when dealing with volume crime is looked at in a study by Krista Jansson. Nearly always, victims' and witnesses' information were given to the police to identify and apprehend criminals in cases of crime. The study also brought attention to the fact that the public was unable to help the police in most cases, particularly when it came to high-volume crimes like burglary (Krista Jansson, 2005). It seems doubtful that a suspect will be discovered, and these crimes are likely to remain unsolved. Capturing criminals as soon as possible after an offence provides a significant contribution to the volume of crimes discovered and enables more effective investigations.  It was discovered that 10% of reported residential burglaries that were in progress ended with the culprit being apprehended (Krista Jansson, 2005). This demonstrates that the police must respond quickly to these crimes to deal with them effectively, which can be challenging given the public's fluctuating demand and the lack of adequate resources.

The public supporting the police is vital for each community and police corruption is a challenge in keeping the public’s faith in policing. Police corruption can be defined as abusing one’s power for personal gain. Through focus groups with members of the public, it was discovered that some expressed concern about police corruption, and those with negative personal experiences of the police and more direct contact with them tended to see it as more persistent or even widespread than those with positive experiences and less direct contact (IPCC, 2012). Local authorities noted a total of 2,692 people making 8,542 complaints of corruption over a three-year period. An example of this is after confessing to serious wrongdoing during a conduct hearing, the Chief Constable of North Yorkshire received a final written warning. A Chief Constable in active duty had never previously faced such a hearing in the previous 34 years. The Independent Police Complaints Commission (IPCC) has made it a priority from its creation to make sure the police learn from investigations and complaints, to boost public trust that crimes won't be repeated, and to enhance policing. Each police forces and their authorities receive recommendations; it is up to them to decide how to best execute them (Ibid). The surveys conducted by the IPCC shows that the public's confidence in the police when they exercise their authority, depends on their perception of and belief in the officers' integrity. Corruption or even smaller instances of police acting below the standards of behaviour we expect cast doubt on and weaken its credibility. Additionally, it was discovered that the lack of trustworthy information and press accounts of specific instances feed the public's mistrust (Ibid). The police have an anti-corruption unit (ACU) to combat the issue of police corruption. The ACU conducts intelligence-driven investigations with the goal of preventing and identifying major wrongdoing and corruption within the organization. Its goal is to maintain the force's integrity (North Wales police, 2019). The challenges with police corruption and the investigation of both volume and priority crime stem not only from the public's lack of trust, which is crucial to supporting investigations, but also from the possibility that a corrupt police officer could conduct an investigation poorly or worse yet, not conduct an investigation at all, resulting in an individual being wrongfully not charged for an offence.

One modern issue and challenge for police forces is the use of cyber-crime. Cybercrime, often known as online fraud, refers to all crimes that take place online, use computers, or are made easier by internet technology (Metropolitan police, 2023). Cybercrime includes all types of fraud, including e-commerce, mass marketing, and "phishing" emails. theft including the theft of personal information and identification-related data, as well as grooming and other forms of child sexual abuse and the possession, creation, and/or dissemination of sexual images. Due to the broad nature of these crime categories, it can be challenging to discern between online and offline offences from police records. 10% of the 3,652 reports received by the Child Exploitation and Online Protection Centre (CEOP) in 2009–10 was about online grooming, while 16% were about the dissemination of photographs online. demonstrating the ongoing threat that dealing with crimes that depend on the internet poses to the police and the communities they serve (Home office, 2013). Cyber-attacks are said to be financially ruinous, disruptive, and upsetting to people and organizations, according to the National Crime Agency (NCA). They damage the UK's financial stability and cost it millions of pounds annually. The #CyberChoices initiative urged parents of young people with cyber capabilities to discuss their aspirations and chances for using those skills in a constructive way with their children. (National crime agency, 2022). For the first time, cybercrime is listed as a national policing priority in the most recent Strategic Policing Need. In fact, it is classified as a "Tier One" danger, which has the greatest potential to affect the security of the UK and its citizens (Gillespie, 2019). The length of time it takes to conduct investigations is a major issue when dealing with cybercrime and conducting the investigation. The investigation of an offence is frequently delayed because of the time taken to download important devices, such as computer systems and hard drives. As a result, a suspect may continue to commit other cybercrime-related offences while on bail for a separate offence without there being enough evidence to bring charges in a timely manner.

Another key challenge facing police forces in the UK is the issue of serious organised crime. Serious and organized crime involves the planning, coordination, and commission of significant offenses by one or more people acting alone, in a group, or as a component of international networks. Child sexual exploitation and abuse, illicit drugs, illegal guns, organized immigration crime, modern slavery, and human trafficking are the main types of significant crimes covered (HM Government, 2018). Serious and organised crime strategy of 2018 indicated that serious and organised crime costs the UK at least £37 billion annually. The volume and sophistication of serious and organized crime are both rising. Although this strategy does show that crime is now lower than it was in 2010. The NCA claims that technological advancements and the instability brought on by international conflict will give criminal networks new ways to locate and target victims, as well as new markets and revenue streams (Ibid). The NCA and police forces in England and Wales are primarily connected by nine Regional Organized Crime Units (ROCUs). With 14 key specialised competencies, ROCUs are regional police units that are accessible to all police forces through a well-established tasking system and are employed to investigate and disrupt serious and organized crime (Ibid). A four-point structure created to address terrorism serves as the foundation for dealing with significant organized crime. Pursue by bringing cases against and upsetting those involved in major, organized crime. Prevent through discouraging individuals from partaking in serious and organized crime. Protect by stepping up defences against serious and organised crime (Crocker et al. 2019, pp. 433-449). Prepare to reduce the effects of crime where it occurs. Although organized crime groups (OCG) can co-operate, friction is also evident, according to a study on trends in organized crime that involved interacting with OCGs. Most violent episodes that were noted were rivalry between groups over drugs. Often sexually exploiting minors or perpetrating robberies were an OCGs main sources of income (Ibid). Everyone was involved in violence in some capacity, which goes against some earlier study that said violence wasn't a major aspect of organized crime. The study has some limitations in that it only examined 8 organized crime organizations, but there are many more active in the UK alone, and the results will only be applicable to them OCGs (Ibid). Regional Organized Crime Units (ROCUs) offer a variety of specialized policing capabilities at a regional level, assisting the police in efficiently combating serious and organized crime. The work done by ROCU in Merthyr Tydfil, Wales, is a prime example. On 14 plots within a Traveller site near Merthyr Tydfil organized criminals were cultivating cannabis. The Government Agency Intelligence Network (GAIN) co-ordinator in the Southern Wales ROCU received a referral from South Wales Police. As a result, a greater flow of information and intelligence sharing was made possible by the usage of GAIN. Also, it meant that offences were discovered that might not have been. This operation resulted in the seizure of 460 cannabis plants, believed to be worth £493,000, and 22 arrests. In this illustration, force activities might need to be focused on upsetting low-level drug sellers at the base of a drug distribution chain. As this coordination of action is not always there, ROCU activity is not as successful as it might be at sustaining a long-lasting impact on organised criminal networks (HMIC,2015).


Mental health remains a constant challenge for the police forces throughout the UK. Police officers were classified as suffering high stress in a survey of personnel from a single county police department in the east midlands of England because of operational and organizational pressures. In the study, 83% of police officers reported experiencing high levels of stress due to staff shortages. Participants explained that without addressing police officer reductions, the stress levels in the force are unlikely to alter. High stress levels were also a result of heavy workloads, the volume of crimes that needed to be investigated, and an inability to look after one's own wellbeing. This study has mostly focused on police officers, but it could easily be expanded to include other police staff members who could make a beneficial contribution. It may also include neighbouring forces to spot trends, better approaches, or uneven results. Stress levels and a large workload for police officers provides a key challenge in their ability to investigate crimes. (Jackman et al. 2021). For allowing mental health specialists to assess the detained person, the police frequently detain persons who are suffering from poor mental health utilizing Section 136 of the mental health act. A corresponding reduction in the treatment rate of people who are detained has occurred. It is almost certain that the decline in mental health treatment services, is responsible for the rise in the number of people in crisis and making self-harm threats. To prevent unnecessary detentions, the police have a mental health triage team. When mental health professionals advise officers against detaining someone, this clears the officers of any liability for any negative outcomes. Despite the widespread usage of triage systems, the general use of Section 136 detentions has increased. When triage team assessments, hospital assessments, and admissions might take several hours, this has a negative impact on the volume and priority of crime investigation (McDaniel, Moss, and Pease, 2020, p. 344). Despite having a mental health triage team on hand, dealing with a variety of different mental health calls frequently means that the police are now the first option available for those in need of mental support. As a result, the investigation of crimes does not take precedence over the safeguarding of someone with poor mental health. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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