	
	
	



Sound Collector
Before performing our assessment, we were tasked with working on a children's poem the Sound Collector. The main purpose of this task was to understand what it is like to work with children and how we should handle a workshop. We were given a timetable (Sion, 2026) to follow; it showed the times for each activity which proved useful when creating the duration of our activities. My first role was to conduct the ice breaker part of the workshop. The ice breaker consisted of playing hot potato with a foam football, passing it around a circle whilst asking questions. These questions were to get to know the children such as “what is your name” and “What is your favourite hobby”, but I also added the question of “what is your favourite sound” which acted as a transition for our next part of the Workshop. The next activity was to create a moving image of what sounds the children heard on the way too school. As the facilitators, we pretended to work at a shop that sell sounds, but we had no sounds available and the sound collector was on his way. We included this into our workshop because it acted as a motivator for the children to help us create sounds to sell to the sound collector. Firstly, I gave my group an example of what sounds they could have heard, such as a car, boiling of a kettle etc. This helped steer them in the right direction, but we became divided over what sounds we wanted to choose. I ultimately had chosen for them, but looking back I should have let them discuss it instead and given them a time limit to make their decision, my main concern was running out of time and I will take this mistake on board ready for The Lady of the Lake. After creating the sounds and creating a movement for them, we showed them back to the Sound Collector. The Sound Collector was played by Trystan and we played 2001: A Space Odyssey Theme song (grafou194, 2010) as his entrance music. We wanted to make the Sound Collector dramatic and to also add a comedic element to his presence. After all groups showed their images and sounds, the Sound Collector had bought all the sounds, solving the problem of having no sounds to sell. 

The Performance
We were advised to create a performance revolving around the story of The Lady of the Lake. Our group originally were given a script to follow (Sion, 2026) but we wanted to create our own (See Appendix A). This was due to the lack of stage directions provided in the original script, we wanted the narrator to speak the stage directions, making it more descriptive to make it feel more like a fairytale. We decided to use Brechtian themes such as direct address, placards, narration and stepping out of character (BBC, 2019). Since this story comes from a fairytale, we found it important to show the children that this is just a story. We made the decision to use a Brechtian theme because we did not want to patronize the children by telling them a story intended for a younger age group. Our set for the performance was kept to a minimal, we did not use many props except for the guitar. The guitar became a vital member of the performance; it helped offer new opportunities such as conveying the characters emotions, a change of location, sound effects, and background noise. The guitar acted as a story beat for the children to follow, and it made the performance more entertainable to watch. We introduced placards for the children so they could imitate the image on the card. For example, we showed pictures of cows and goats, so they would have to imitate the noise they would make. I found this to be quite a bold decision from our group because letting the children speak the sounds comes off as quite Pantomime, which we were advised not to focus on. Although making this decision was bold, making it proved to be entertaining for the children to imitate the images on the placards. 

The Workshop 
My workshop consists of: 
· Working in Scenarios 
· Working with types of characters 
· Improvisation
· Problem Solving

I had an idea of what I wanted to be doing in my workshop by reading Improvisations in Creative Drama (Keller, 1988). I took inspiration from the workshop Semi-Structured Happenings (p. 48), which had aligned with what I wanted the children to achieve in my workshop (See Appendix B)

I wanted my workshop to focus on the children's creativity; I find that they often do not practice it enough. I watched Do Schools Kill You (Ted, 2007) Which had given me some great insights on why children are slowly losing their creativity (See Appendix C). My workshop combats this problem by letting the children experiment with their given characters (See Appendix D) without the use of a script or redirections, all owing them to independently think for themselves.

[bookmark: _Int_5KyfDI6q]My only role in this workshop is to provide the characters, scenario, and occasionally adding new problems into the scene. In my workshop, I want to be able to see different perspectives on a type of character. For example, the characters “Energetic Dancers” might be interpretated differently to other members of the group, offering different ways to act on these characters and letting them create on them. There is no wrong or right answer on how these characters should act, my only focus is how these characters are further developed whilst in the scenario. When it comes to solving problems in the scenario, I will be asking the children onstage and watching the performance for suggestions on a resolution. I want to be able to hear every child’s voice so that they can have their own input in the workshop, helping them to build more confidence in speaking their mind. A problem that comes with this target is that I must deny some suggestions given to me. There is no conclusive way to solve this problem, but when I do ask for suggestions, I will tell the children to raise their hands if they have a suggestion and only pick a select few. These tactics will help move the workshop forward, but when I do need to ask for more suggestions, I will focus on the children whose suggestions were not heard last time.  I gathered my research through the website Safeguarding Wales (Safeguarding Wales, 2017). This helped me understand on what a child should feel during my workshop, these Included making them feel “Empowered” and “Involved”, I will be aiming to reach these goals by the end of the workshop. 

The overall lesson that I am teaching is that there are no wrong answers when it comes to being creative, that an individual's ideas or perspectives have the same value as everybody. I want to create a positive space that will boost confidence by encouraging them to freely think for themselves. If there are children who prefer to stay silent, I will respect their decision, but I will try to encourage them to get involved by asking how they can contribute to a task. 

Evaluation
Looking back on our group performance and activities, we were able to achieve some of our goals we originally set out for ourselves. These goals were to engage with the children to help them get involved with the task at hand, and to let them use their creativity freely. Although we were able to achieve these goals, I encountered some problems during the workshops. A big concern for me was securing every child's safety, there were points where tackling was involved in the workshop which could have resulted in injury. Looking back on this, although I told them to stop, they continued that behaviour. To combat this problem, I can try to understand what a group wants to show and try to find an alternative way of expressing it, and preface from the start that major physical actions are not allowed. Another problem I had was making sure everyone was engaged on the task. I noticed that some children were not that involved which I anticipated there would be, but I could have done a better job at involving them. For next time, I will make sure to ask them for their input and help guide their answer, this makes them feel more included in the workshop and to ensure that their suggestions are valued. Overall, I really enjoyed working with my group and the children. I was confident going into the performance and workshop which helped boost the energy in room. I am also proud that I can reflect on these problems I encountered and find the solutions to them, ready for future projects. 
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B – The workshop Semi-Structured Happening included multiple scenarios and character building, which I had taken an interest too. This workshop had many examples such as “Train Robbery” or “The Fortress,” both giving a detailed description of what was happening during each scenario and the characters involved. I created a scenario for the children to work with, but when I was giving them an example of a scenario, they chose what it was going to be about. This was to make them included into creating the workshop which they had appreciated when I did this with them. The characters I chose for the children had no correlation to the location of the scenario, whereas the examples of the Semi-Structured Happening, the characters had a relation to their given location. I chose to differentiate the type of characters involved in the scenario because I wanted to see how these different characters would adapt to their surroundings by using the children's creativity.

C – The video Do Schools kill Creativity helped me understand that some children struggle to be creative because of how it is limited in classrooms. Subjects such as maths or science offer only one answer to a problem. The problem is not that these subjects are not valuable, but it is that they do not offer any sort of creativity. So that is why it is important to both have subjects such as art or drama to be on the same level as maths and science, because that is what allows them to have creative freedom. Children who do have this freedom start to understand themselves more and it helps build their personality and ambitions they may have in the future. All these subjects are vital for a child's education, to not only broaden their knowledge with the STEM subjects but to also help them discover themselves in the process.
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