Wales will inevitably have an issue with poverty within its general populace, the level of which can be categorised into relative and abject poverty each with its associated difficulties for children. This will naturally follow through into the educational system where children of less fortunate families come to embark on their critical educational journey. As it is the right of children that this education should develop all students’ personalities and talents to the full (United Nations, 2015) it falls to schools to ensure that this is provided for in full. In the follow up to this point I will be referring to this school as School X to ensure the anonymity of the establishment. Naturally I must also emit any indication to the exact setting instead opting for generic descriptors.
School X is a school taught in English medium with students ranging from the ages of 11 to 18. School X has a rather large student body of 1,721 with 344 of these within its sixth form provision (ESTYN, 2017). This is a marked increase from the previous ESTYN inspection that was carried out in 2010 where the total number of students on roll were 1,440 with 254 in the sixth form (ESTYN, 2010). The school finds itself in a catchment area of low economic and social disadvantage with 60% of the pupils residing in the 20% most deprived parts of Wales (ESTYN, 2017). As such the percentage of students entitled to free school meals (FSM) reaches 32.7% of the student body, a far reach higher than that of the national average at the time of 17.4% (ESTYN, 2017). The catchment area also heavily affects the proportion of students from ethnic minority backgrounds with the proportion being 83.7%, again far higher than the national average of 9.3% at the time of the report and 29.7% in the local authority (Welsh Government: My Local School, 2019). 35% of the cohort are listed to have some form of special education need (SEN) which again rests above the national average of 25.1% (ESTYN, 2017). School X does however, have a lower proportion of statemented pupils than the national average at 2% as opposed to 2.5% respectively. The school ranks 12th (out of 19) in its group for the amount of funding per pupil that sits at £4,742 (ESTYN, 2017).
One of the possible ways one might define poverty is in the measuring of a minimum income standard (MIS) as assessed by the independent social change organisation Joseph Rowntree foundation (JRF). This organisation highlights MIS as being £479.59 for a couple with two children and £389.98 for a single parent with the same number of off-spring (Davies, et al., 2018). In 2017 the number of children living in poverty rose for the first time in twenty years (Lewis, 2017) so it is unlikely that the challenges that may be associated with FSM children will be reduced but instead be increased in the coming years. The increase in the number of children living in poverty has risen by half a million since 2011 (Barnard, 2018). The number of children living in poverty from working families has overtaken the number of children whose families are unemployed reaching twice the amount (Barnard, 2018). The negative effects of being raised in an impoverished family can affect everything from the general physical wellbeing of a child to their social, cognitive and emotional wellbeing (Chase-Lansdale & Brooks-Gunn, 1995). It is, therefore, a perpetuation of these unfavourable circumstances for an organisation whose aim it is to give all pupils the best start in their adult life to not provide and account for these potential areas of weakness in student from impoverished families.
The previously mentioned 2017 ESTYN inspection gained two excellent ratings for School X. The two lowest rated areas that were highlighted during this inspection came from teaching and improving quality, where a good rating was achieved in each (ESTYN, 2017). When reading into more detail in the area of the report pertaining to teaching standards at School X there is mention of teachers not always providing sufficient challenge in their lessons to ensure optimal development in their pupils. The report mentions that the school as a whole has the necessary system in place to track the progress of pupils effectively. Also, as many of the pupils that make up the student body of School X displays the social and economic detriment of the area that they herald from it is necessary to discuss the links between poverty and attainment with links to the aspect of academic attainment at the level of the classroom and further into the context of a whole school approach to supporting better outcomes. As such, this report will endeavour to address whether School X provides the necessary systems and support to staff and pupils to ensure the behaviour of the pupils to be maintained and where necessary dealt with accordingly.
Starting with the school improvement plan (SIP), there is clear emphasis on the recommendations from the last, and recent, ESTYN inspection. These recommendations take pride of place on the front page of the report showing that the school clearly has the intention of taking these recommendations on board. A commitment to the betterment of ones-self can be seen as the first step to development. As School X has achieved two excellent ratings in its previous ESTYN inspection there are few targets stemming from the resulting report. The two that appear directly relate to the areas that gained a good rating that is teaching and improvement. In the area of teaching there is a need to improve the teaching standards to achieve an excellent rating across the board (ESTYN, 2017). This section also states that some teachers are lacking in the area of self-reflection and criticality in their own performance. Improvement in the school should be focused on the action plans produced by School X. It is suggested in the ESTYN (2017) report that there is a lack of mention given to the effect that the proposed changes will have on the intended pupil groups. This seems to have been acted upon in the action plans referenced in this report. The leadership at School X has also added their own list of priorities as an organisation further displaying their commitment to self-improvement. These targets could be considered to contribute to the previously mention ESTYN recommendations but seem to show self-awareness in the organisation for furthering its own development. Two of these targets involve the promotion of staff development namely “to maximise opportunities for staff development and professional learning” and “to develop leadership throughout the school”. The points on professional learning and development certainly contribute to the cause of ensuring that the first ESTYN recommendation is met. This couples nicely with the second main aim “to develop excellent teaching and learning and outstanding provision”. The second could easily be seen as a way to assist in the prospect of the school action plans relating more closely to the effect that the pupils will feel.

The general structure of the SIP clearly outlines; the initial plan that is meant to encourage improvement; the key actions required in the pursuit of this desired improvement; what success will look like (with some reference to the effect that it will have on pupils); who is responsible for the plan’s success; the dates that the plan will need to be implemented and; the resources that will be required to enact the plan (whether this be monetary or otherwise). The success criteria contain both the impact and outcomes of each of the proposed plans laying a clear indication of when the plan has reached its intended outcome. 

The departmental improvement plan follows much the same format with each of the columns present and clear in the path that should be taken in success in each of the plans. There is clear acknowledgement of the new numeracy framework in the priorities listed for the mathematics department in the form of developing cross curricular links to develop transferable mathematical skills in the pupils. There is common ground with the SIP plan in the form of developing excellent teaching within the department, a clear link to the recommendations made by the ESTYN (2017) report, aiming for 90% good or better in the next inspection. 

Planning in the process of implementing meaningful and progressive change has been found to have a strong and positive effect on the growth of an organisation  (Miller & Cardinal, 1994). Although in this case this effect is in reference to companies it begins to show the effectiveness of planning in implementation of change and, hopefully, growth and improvement of systems and routines that are in place to best assist all students in maximising their attainment. This will naturally translate over to the systems in place to develop the multitude of areas that we are looking to develop in FSM students on their way to academic development.
A good starting point in the planning process is the collation of relevant data such as internal and external operational data (Dolph, 2016). Internal statistics can be pertinent to discerning the atmosphere within the organisation to foster the desired change. External data focuses on the community that surrounds the organisation. It is important for and therefore encouraged by the strategic planning process that one considers the external political, economic and social influences on an organisation (Miller & Cardinal, 1994). Both forms of data can be integral to revealing the perspectives of those who drive the organisation both inside and out. Strategic planning encourages and guides this process, highlighting its intrinsic value. However, here in lies a potential limitation in the process of strategic planning wherein the process relies on a predictable environment for the duration of the exercise and directly affects the planner’s ability to implement appropriate strategies (Davies & Ellison, 2000). The rapid advancement of new technologies to advance the effectiveness and efficiency of teaching and learning in schools does little to help the planning process wherein it is preferable to have a period of three to five years in which the strategy, system, change, etc is implemented (Davies & Ellison, 2000). Davies & Ellison (2000) suggest that strategic planning is best undertaken in an environment of little turbulence. This is unlike that of the education system we are seeing at the moment. Instead there is a suggestion that an organisation wishing to implement change should instead instil strategic intent into their constituents wherein they can articulate and align themselves with the ideals and ambitions of the school (Boiscot, 1995). This allows for a higher level of adaptability in the staff that will be the frontlines in the change that is to come. Implementing change into a school has been shown to be more effective when there have been high levels of engagement by and of the staff (Lemasters & Roach, 2009). It is unlikely to lead to any meaningful advancement towards the school’s ambitions if there has not been this consideration. Of course, there are many factors that must be considered in the initial implementation stages, one of which have been discussed already. One could categorise the organisation that is the target for change in order to better identify whether the change is likely to take root. Without this prior thought into the nature of the atmosphere within an organisation, be it staff, leadership or the student body there may be resistance to change in current operations meaning there will be little point in implementation of any programmes for change (Herscovitch & Meyer, 2002).
The roles of teacher in this change are being seen as increasingly important in the renewal and improvement of schools (Muijs & Harris, 2006). These roles may stem from the desire in teachers for meaningful professional development and has therefore lead to a number of systems in the UK becoming appropriately adapted for this purpose from: innovative forms of professional development, co-ordinated improvement efforts, high levels of teacher participation and involvement, collective creativity and shared professional practice (Muijs & Harris, 2006). In can be noted that many of the characteristics listed will be useful in fostering an atmosphere for positive change in schools through the efforts of the staff present. One should look for these qualities in their establishment before embarking on the road to the school’s overall ambitions. Strategic planning will encourage and require these considerations to have taken place in order for the proposed change to be embarked upon and result in the desired change, thus cementing its importance.
The SIP and DIP contain methods noted to be useful in tackling the issue of reduced attainment for FSM students. There are number of ways that have been shown to work through the consultation of case studies that are discussed in The Good News report (Wales Centre for Equity in Education, 2014). There are many points within the SIP that have links to data tracking and how this can be used in the identification and monitoring of pupil groups, that will likely include those under the banner of FSM. This is carried over into the DIP where ALPS data will be used to track students against each of their targets (Appendix 1). There is also a focus on identifying pupils’ weaknesses from testing data to further support target pupil groups. In tandem with the data tracking there are several mentions of providing interventions for those pupils identified in the process of data tracking. Even those who have found themselves in the later stages of School X’s behaviour management system have found inclusion in the DIP strategies. 
On the side of promoting a professional work environment, the DIP includes provision for teachers to learn off the practices of other members of the department through use of IRIS as a means of professional criticism and development. The focus on professional development continues through the use of departmental meetings wherein more discussion into effective practice can take place. The SIP naturally continues the theme of developing teaching staff. Importantly for FSM students this has partly taken the form of increased confidence that teachers have in their skills in safeguarding and wellbeing which may help to address the lag between NFSM children and FSM children (Wales Centre for Equity in Education, 2014). 
Good teaching and teachers should be supported by a leadership structure that also seeks to develop staff and include them in discussion (Harris, 2002). Where the SIP is concerned there are several inclusions that allude to the development of staff in leadership positions. Conveniently in some cases this links directly with the data tracking points that have been previously mentioned. As is the case with the plan to develop teaching and learning responsibility (TLR) holders in support of head of departments (HoD) specifically in the area of data tracking. There are also items that are more pointed for example the aim to develop leadership skills to ensure consistently high standards across and within departments. This could also be seen to be in support of the ESTYN (2017) report recommendations.
It would be remiss of me as the writer to not acknowledge why one is using the labels of FSM and NFSM as a way to single out and examine pupils’ attainment in education based simply on their social background. I have personally witnessed distain for this label as it seems to imply, to those who have or were on the verge of gaining this label, that they somehow are not as competent as their peers. Teachers who have managed to build a strong relationship with pupils in this category may feel similarly. Knowing that a well-mannered, hardworking pupil with no perceived need of this label will be seen as having some hereditary shortcomings, even though they do not show any.  It should be said then that, although understandable, this is concern is misplaced. There is simply a need to be able to track and analyse those from beginnings of social and economic disadvantage and FSM has been useful as measure of these circumstances (Shuttleworth, 1995). This need to track these pupils stems from the research that suggests that those from a place of social and economic disadvantage seem to show lower levels of attainment at GCSE level (Kirsch, et al., 2002) and that data tracking can be used to support these pupils in their education (Shuttleworth, 1995).

Children who live under the conditions of poverty have been seen to lag behind at all stages of the educational process (Wales Centre for Equity in Education, 2014). This can begin from the earliest stages in student’s school career where, by the time they are three years old FSM children could already be lagging behind by 9 months. This gap in relative progression will likely only grow throughout the following years of education from three terms to five terms by the age of fourteen. This translates to the achievements made at GCSE where FSM children will be likely gaining grades that are 1.7 times lower than their peers (Wales Centre for Equity in Education, 2014). The Welsh government (2014) released official figures showing that children that were eligible for FSM were four times as likely to be persistently absent and in addition these absences were also four times as likely to be unauthorised when compared to those NFSM peers. Naturally this does not put these students in good stead to achieve their upmost when it comes to their exams.

There is general consensus in research materials that there is a link between FSM pupils and lower attainment at GCSE level (Gorard, 2012) (Kirsch, et al., 2002) (Mullis, et al., 2004). Gorard (2012) notes that FSM pupils achieve lower point scores at KS4 even when restricted to the eight best GCSEs which is further compounded for every additional GCSE examination entered. It has been further shown that there is a relationship between the proportion of pupils receiving FSM and the attainment of NFSM pupils within the same school (Shuttleworth, 1995).  Shuttleworth (1995) noted that, although a 1% rise in the proportion of pupils receiving FSM would show little marked difference this had the potential to have a cumulative effect to the tune of ten points at GCSE for a NFSM students attending a school with 75% of the cohort in receipt of FSM. This as opposed to a school that had no pupils with this benefit. The difference is larger again with FSM pupils, showing a thirteen-point difference when compared to the same standard. The link between qualifications and success in the labour market is strong and unignorable (Shuttleworth, 1995). Considering the increasing competition in today’s labour market this difference in the qualifications gained could certainly make a difference to those wishing to gain a place in a well-paying job and find themselves financially stable. When there is such consensus in the research and data surrounding the effects of economic deprivation, with FSM as a tracking method, it would be remiss of an organisation wishing to support and nurture pupils’ attainment in education to not supply the necessary provisions to best alleviate the aforementioned effects on attainment. This is not to say that attainment is the only indication of an organisation’s effectiveness in tackling disadvantage. Gorard & See (2013) suggest that improving the general experience of education for learners from a backround of disadvantage may lead to better citizens that wil be less likely to find trouble and more likely to find employment. This shifts some of the focus of teaching and training standards away from a pure attainment focus and towards good practice that reinforces fairness and respect that will hopefully lead to students with a heathier attitude towards learning and employment (Gorard & See, 2013). With more positive attitudes towards learning an improvement in behaviour during lessons will liklely follow. This can be further facillitated by teachers by building strong pupil-teacher relationships (Black, 2007). Black (2007) also suggests that marked improvements student engagment, confidense and self-esteem and on-task learning are other side effects of a more pupil centered approach to learning in the classroom. This also goes some way to the beginings of developing healthy and ethusiastic learners as part of successful futures (Donaldson, 2015).
A connection has beeen drawn between the attitude of leadership at a school an its effectivcnes in dealing with factors that contribute to the gap between disadvantaged and non-disadvantaged learners (Harris, 2002). Harris lays out a number of characteristics in the report that seem to characterise an effective leadership structure. There is again a link drawn between teaching and supporting those disadvantaged learners with the leadership at a school in cases of success having supported the development of staff. As is the case in other industries good team leaders must endeavour to bring out the best in their team members. In the case of teaching this may take the form of formal development opportunities as well as less formal options like: involvement in decision making, praise for exemplary effort and giving the teaching staff the room to manuver within professional interest (Harris, 2002). 
The involvement of parents in the education of their children has a link with superior pupil achievement (Black, 2007). This invovlement further translates into increased student engagment, retention and continuation of education into higher levels of study. There is issue with this line of support that comes in the form of bugeting issues for programmes that will provide the much desired engagment of parents in the educational process. This additional expenditure can become overbearing for schools already experiencing monitary restrictions (Black, 2004). These schools may then be tempted to forgo funding for such programmes. A vicious cycle may be started by this line of thinking wherein areas with a falling economic profile seem to also see a drop in parental involvement (Black, 2007). As there seems to be a link between student achievement and parental involvement a drop in the one will likely include a noteable drop in the other.
This report has so far looked in detail at the current systems, future plans and provisions proposed or implemented by School X and why these systems can assist FSM students in their progression in education. In summation of these current systems that School X has in place there has been clear inroads into ensuring that students data can be successfully collected and tracked throughout their time in School X. This is referenced many times throughout the SIP and DIP showing the commitment to this area of the educational structure. There is clear reference to how student groups can be identified by use of such data in these plans and I can personally attest to the individual teachers and head of departments efforts in identifying FSM children that would be reasonably representative of the current state of affairs within School X. It has been shown that the school is not misguided in its decision to more heavily focus of data collection in support of FSM children as shown in case studies shown in The Good News report (Wales Centre for Equity in Education, 2014). Fortunately, there is also evidence in the SIP of how this identification process is being utilised in the creation of support structures for these pupil groups. In this respect, School X is following the example of success stories in this area. This report also has reference to leadership in support of teachers being a driving force in abetting the effects of poverty, another issue that is addressed within the SIP. Of course, good teaching cannot be discounted in its contribution to closing the gap between NFSM students and FSM students and its contribution to attainment within School X in general. ESTYN (2017) noted the general high standard of teaching within the school with only some minor inconsistencies that the SIP and DIP have endeavoured to address. The school has been singled out by ESTYN in their case studies showing effective practice in a flexible curriculum that supports the choices of a wide range of leaners (ESTYN, 2017).
As mentioned previously there can be a significant effect on the attainment of FSM children stemming from the area of wellbeing. It is surprising then that there is no direct mention of provisions that the school will be implementing to best close the gap between FSM students and NFSM students. The training of staff in this area, as mentioned in the SIP, should not be discounted but more could be done in this area. There are action points in the school improvement plan (SIP) that mention the use of data to identify and track the progress of many groups of pupils. The progress of these pupil groups is to hopefully be kept internally consistent and departmentally consistent across the school as a whole. Research into schools in Wales that have successfully reduced the gap between NFSM students and FSM students have used effective data tracking to assist in this endeavour (Wales Centre for Equity in Education, 2014). It is encouraging that School X has chosen to include this as a focus for both the KS3 and a part of the KS4 specification. There is little detail in this plan on how or whether this will lead to an improvement in the provisions made for FSM children. Some indication goes towards funding for the previously mentioned tracking of data but again the detail present is not clear enough to discern the extent to which this will provide for furthering work in the area of FSM pupils. Analysis of the DIP reveals much the same story in respect to the tracking of pupils. The focus seems to be on the tracking of student groups within School X and how this can reveal the necessary measures that can be undertaken in order to best provide for each of these groups. Although, as previously mentioned, the use of data has a positive effect on an organisation’s ability to tackle the issues surrounding those entitled to FSM, it is not the only way in which this might be done (Wales Centre for Equity in Education, 2014). A school always has a duty to be forward thinking and should endeavour to learn from others who have found success in improving the prospects that they can provide for their students. Expanding the number of areas that can help students who have found themselves disadvantaged will help further the results that the school gains in examinations.
Although the school has, and has planned to, implement many systems that may be beneficial there will always be ways in which the school may improve. One such way could be a greater focus on the needs of disadvantaged learners in the pastoral care system. There has been a reoccurring theme of a lack of specificity in both of the action plans for providing for FSM children. There are great gains to be made for the school in terms of results assuming the accuracy of the previously discussed points that indicate the potential lag that FSM students may experience between themselves and their peers (Shuttleworth, 1995). There is also a lack of acknowledgement in the SIP for the importance of the involvement of parents in the education of their children. There is mention of parental engagement meetings that will be organised as a result of implementing a plan to extend and enhance the mentoring provision for key pupils in key stage 4. Although this will clearly benefit these children to achieve more in the coming years and months of their education, ESTYN suggests that engagement of the parents of disadvantaged children will have a similarly positive effect on their performance in future educational prospects (ESTYN, 2012). In Ysgol Glan Nursery there has been an introduction of learning logs that will introduce the parents to the homework tasks set for their children (Wales Centre for Equity in Education, 2014). Within the maths department at School X there is use of Hegarty maths for the majority of homework tasks set for year 9 and above. This allows for great tracking and feedback capabilities for the teachers but does not require a lot of, if any, input from the parents. I have attended a couple of parent’s evenings where parents will discover the extent of the effort that their children are inputting into their studies on that night and at no other time. By this point there may be little the parents can do to ensure their children have the best chance in their coming exams. It would be preferable to be able to construct a system for homework tasks that can be accessed freely by parents who can then monitor and take a more active role in this part of their children’s education. There has been some motion to expend this area within the DIP where the focus was planned to be shifted onto more pupil led tasks. As of yet I have seen little in the way of this becoming reality in either the department or the school as a whole so would suggest this be a more evident priority moving forward.
In addition, there is a need to improve teaching standards across the school to be at a consistent excellent standard. It was noted in the ESTYN (2017) report that teaching could sometimes be seen to be too teacher lead. This may have the effect of detracting from student engagement in the classroom which then, in turn, diminishes the enjoyment of the learning experience. As suggested by Gorard & See (2013) there may be merit in ensuring that the focus of lessons is shifted towards a more student lead approach which will hopefully nurture a healthier attitude to learning. 
[bookmark: _Toc535484832][bookmark: _GoBack]In conclusion, School X has taken on board and acted upon the criticisms that ESTYN made since the last report in 2017. This has been made evident in the SIP that has clear reference to the recommendations made. School X has been noted to have an environment that will support positive change in support of pupils belonging to many groups (ESTYN, 2017), including those belonging to FSM. In addition, many of the pillars that support the strategic planning prosses are present within the faculty at School X including the senior management teams. Although there have been recommendations made within this report of how to better the school, one should not discount the provisions that have already been put in place to help those who attend School X achieve the best possible results in their education. The most notable point being the diverse range of the flexible curriculum School X is pioneering that certainly has encouraged those eligible for FSM attain the best results they can. Although School X has achieved much in the way of assisting many varied student groups there will always be ways to approach issues that will serve the students a little better.
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Appendix 1- Departmental Improvement plan has been omitted by request of the Mathematics department at School X.
Appendix 2- School improvement plan (SIP)

