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Outline of sessions:



What do you need to know about your pupils  before you can teach them effectively?





Data 1 Data 2 Data 3

Prior attainment/ results Student’s place in your course Knowing your classes and students

What is it? What is it? What is it?

Examples of where to find it: Examples of where to find it: Examples of where to find it:



Data 1 Data 2 Data 3

Prior attainment/ results Student’s place in your course Knowing your classes and students

What is it?

Results/literacy/ ALN/MAT

What is it?

Strengths and areas for 

development, personalised learning 

checklist, class tracking, target 

groups

What is it?

Behaviour, attendance, pastoral 

issues, likes and interests

Examples of where to find it:

Whole school data sets, attainment 

from primary/feeder school

Attainment data from colleagues

Examples of where to find it:

Your marking and feedback, your 

class dataset, your observations in 

class

Examples of where to find it:

Your relationships with students 

and parents, school briefings and 

bulletins, pastoral team, agencies



Action Plan for PTE1



Understand what 
assessment for 

learning is and why it 
is effective.

1. 
2. 

3. 

4. 

To develop the knowledge, 
skills, and strategies needed in 
order to utilise assessment for 
learning even more effectively 

in our lessons.



What is assessment for learning?
- Assessment for learning (AFL) is an approach to teaching and 

learning that creates feedback which is then used to improve 
students’ performance;

- Students become more involved in the learning process and from 
this gain confidence in what they are expected to learn and to 
what standard;

- One way of thinking about AFL is that it aims to ‘close the gap’ 
between a learner’s current situation and where they want to be 
in their learning and achievement;

- AFL involves students becoming more active in their learning and 
starting to ‘think like a teacher’. They think more actively about 
where they are now, where they are going and how to get there. 



Dylan Wiliam – Assessment for Learning

https://www.youtube.com/watch?v=jOHhJorBjwU


Using your Post-It notes discuss the following:

What is it?

What is its purpose?

What does is look like?



Formative Assessment 

• Mainly about improvement 

• How well are you doing?

• What progress has he made?

• What does she need to do now?

• Tends to be forward looking: part of the learning 

process, ongoing and continuous, used as an aid to 

future progress. 

• Mainly used to diagnose needs, to provide feedback to 

help learners learn and to help teachers improve 

teaching.

• Casts teacher in the role of facilitator.

• Favours the use of classroom assessment planned as 

part of the lesson.

• Tends to take more time, is relative to individual pupils, 

is less easily generalised and more subjective.

Summative Assessment 

• Mainly about accountability

• How good are you?

• Is she at level E yet?

• Can he do his 6 times table?

• Tends to be backward looking: to come at the end of a 
learning process, often separate from it.

•  Mainly used to provide information to others about how 
much learners have learned for accountability.

•   Casts teacher in the role of judge.

•  Favours the use of formal standardised tests, usually 
devised and sometimes not scored by the teacher.

• These are short, cheap and easy to score, but usually lack 
validity, especially when used for accountability purposes.



Developing progress versus demonstrating 
progress
• Use camau stuff here

• Dylan Wiliam talks about 
promoting progress rather than 
measuring it



Formative Assessment: A contested term

Span 
(curriculum)

Length 
(Time)

Impact
(Use)

Long-cycle Medium-cycle Short-cycle

Across terms, 
teaching units

Four weeks to
one year

Monitoring, 
curriculum 
alignment

Within and 
between 
lessons

Minute-by-
minute and 
day-by-day

Engagement, 
responsiveness

Within and 
between 

teaching units

One to four 
weeks

Student-
involved 

assessment



Where the learner 
is going

Where the learner
is now

How to get 
the learner there

Teacher

Peer

Student

Unpacking Formative Assessment

15

Clarifying, 
sharing, and 

understanding 
learning 

intentions

Eliciting evidence 
of learning

Providing 
feedback that 

moves learners 
forward

Activating students as learning
resources for one another

Activating students as
owners of their own learning



Summative 
assessment

• What does summative assessment do?

• Helps to provide final assessments by:

• Student

• Cohort

• School

• Borough

• Country



Much of the interest in ‘Assessment for Learning’ has stemmed from  Paul Black 
and Dylan William’s study ‘Inside the Black Box’ a review of over 250 research 
journals and publications.

“Where assessment for learning is implemented effectively, it raises standards of 
achievement across the board, but particularly for low achievers. It reduced the 
spread of attainment while raising the bar for everyone. Where pupils are given better 
quality support and feedback, and are encouraged and empowered to take more 
responsibility, they learn more effectively. ”

Studies have shown that students who learned an awareness of the assessment 
criteria upon which their learning in assessed perform significantly better than 
those taught subject knowledge alone.



Understand what 
assessment for 

learning is and why it 
is effective.

1. 
2. 

3. 

4. 

To develop the knowledge, 
skills, and strategies needed in 
order to utilise assessment for 
learning even more effectively 

in our lessons.

Break down the 
individual components 

of assessment for 
learning.







Understand what 
assessment for 

learning is and why it 
is effective.

1. 
2. 

3. 

4. 

To develop the knowledge, 
skills, and strategies needed in 
order to utilise assessment for 
learning even more effectively 

in our lessons.

Break down the 
individual components 

of assessment for 
learning.

Observe and 
evaluate a model of 

assessment for 
learning



Our learner:



• What feedback might the 

student need at this 

point?

• What are the most 

effective ways to get this 

feedback across?

• How could you involve the 

student in the assessment 

process?

• How might this evidence 

inform your planning?

https://uowtsd-my.sharepoint.com/personal/j_holloway_uwtsd_ac_uk/Documents/Resources%20English%20PGCE/Assessment/Assessment%20for%20Learning.zip


• What feedback might the 

student need at this 

point?

• What are the most 

effective ways to get this 

feedback across?

• How could you involve the 

student in the assessment 

process?

• How might this evidence 

inform your planning?



• What feedback might the 

student need at this 

point?

• What are the most 

effective ways to get this 

feedback across?

• How could you involve the 

student in the assessment 

process?

• How might this evidence 

inform your planning?



https://www.youtube.com/watch?v=vV43T-9DVRk

https://www.youtube.com/watch?v=vV43T-9DVRk


Understand what 
assessment for 

learning is and why it 
is effective.

1. 
2. 

3. 

4. 

To develop the knowledge, 
skills, and strategies needed in 
order to utilise assessment for 
learning even more effectively 

in our lessons.

Break down the 
individual components 

of assessment for 
learning.

Observe and 
evaluate a model of 

assessment for 
learning

4. 
Collaborate in 

developing our own 
assessment for 

learning strategies.



What is the biggest contributing factor to teacher attrition??











Feedback! 
Hattie effect size list that contains 138

influences and effect sizes across all 

areas related to student achievement.

0.4+ represents ½

(value added)
grade in progress.

Professor John Hattie





https://www.bing.com/videos/search?q=Rosenthol+Pygmalian+Effect&&view=detail&mid=E775B062C2D5D22FA00CE775B062C2D5D22FA00C&&FORM=VRDGAR&ru=%2Fvideos%2Fsearch%3Fq%3DRosenthol%2BPygmalian%2BEffect%26FORM%3DVDMHRS




Pygmalion Effect:

If we believe students are smarter than they may 

seem:

1.We are nicer to them (climate effect)

2.We teach more and ask more questions (input effect)

3.We give them more time to answer

4.We don’t accept weak answers, we expect good ones.



https://www.bing.com/videos/search?q=youtube+everyone+needs+a+champion&view=detail&mid=937FFD13E5AB23319662937FFD13E5AB23319662&FORM=VIRE


Feedback



• Mark the example essay

• Select a zone

• Highlight the marking zone

• Use the marking codes

• Redraft the yellow box

• diagnose





Draw a 

novelty USB 

design





Front view – 2 points

Side view – 5 points

USB clearly identified – 3 points

Price – 2 points

Colours listed – 3 points

Sizes (Gb and cm) – 5 points

Open and closing parts – 15 points

Annotation – 15 points

Short sentence: (Explain) What? Why? How? – 25 points



Grade Points

Outstanding

Good

Requires improvement

Inadequate

70-80

50-69

30-49

0-29









ENGLISH EXAM QUESTION -
Imagine that you are here. Describe your  
experience of the tropical island. Your piece will be 
marked from A* - U.



How did your results compare?

What made the difference (for success)?

Why is success criteria important?



https://www.youtube.com/watch?v=pBruZVeuzZE


https://www.bing.com/videos/search?q=austin%27s+butterfly+youtube&view=detail&mid=65D92F69270A4B4F923E65D92F69270A4B4F923E&FORM=VIRE

https://www.bing.com/videos/search?q=austin%27s+butterfly+youtube&view=detail&mid=65D92F69270A4B4F923E65D92F69270A4B4F923E&FORM=VIRE


Anonymous work 
examples







Feedback

1. Feedback process – not a one-off 

event

2.Recommend - motivational and 

developmental

3.Reminders - learning outcomes and 

cognitive/emotional processes

4.Checking - does the student 

understand the feedback?

5. Dependent -  on language and 

relationship e.g.'but' (use 'and')

6. Respect – easier to provide if 

respected; benefits receiver more





GCSE 
Moderation 
Task



Rank 
responses



GCSE 
Moderation 
Task



Mark 
responses 
and provide 
feedback



Whole class feedback

The process for full marks:

1. Read the question and underline the key words.

2. Read through the extract and highlight all the 

juicy words and phrases for analysis.

3. Choose the best five

4. Write a straightforward analytical paragraph 

about each one (start with you best first – you 

must finish a minimum of three

Paragraph:

Point

Quotation (embedded)

…say three things about it

Big Picture

Reminders: - you do not need an introduction or 

conclusion for question A

 - link your analysis to the effect on the audience

There is no context mark for question A – don’t 

waste your time!

Moments which made me smile:

Mia: The word ‘command’ is forceful and implies 

an urgent and powerful tone

Luke: The use of the night is also mirrored 

between Banquo and Macbeth, which shows they 

have a dark and deceitful relationship

Felicita: The use of the word ‘foully’ evokes the 

prophecy of the witches as they said that ‘foul is 

fair’. Shakespeare purposefully repeats this word 

to convey to the audience that bad is good

Oliver: bound by dark and mysterious forces.

Henna: ‘Forever’ knit’ creates a visual image of 

this inescapable bond Banquo feels towards 

Macbeth. Although Banquo doesn’t trust him, he 

will still do everything possible to serve Macbeth. 

‘Forever’ emphasises an eternal bond that Banquo 

promises not to break which proves his utmost 

loyalty to the audience.

Mark scheme Band 5 (17-20)

 - The response is a cohesive evaluation of the interrelationship of language, form and structure and their 

effect on the reader

 – Relevant subject terminology is integrated and precise.

The question is only looking for AO2 – detailed analysis of language 

structure and form. You need to zoom in on Shakespeare’s use of 

words, phrases, imagery and other literary devices.

Foreshadowing

Soliloquy

Enjambement

Tension

Deceit

Metaphor

SPAG

1.Shakespeare

2.Prophecy

3.Prophesied (made a prophecy)

4.Tension

5.Attendant

6.Superior

7.Soliloquy
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