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Outdoor and adventure learning- curriculum proposal
Background 
The average UK person spends approximately 7% of their time outdoors, just 86 minutes per week (Loughborough university 2025). This statistic is shocking, considering the benefits that being outdoors can give to an individual. For example, a study by (Fuegen and Breitenbecher 2018) found that participants who rested outdoors, compared to those who rested inside, experienced increased positive effects and decreased tiredness. This is only related to resting outside. When we examine the effects of movement and activity in the outdoors, these benefits are even greater. Exercise in the outdoors has been found to enhance functions which are dependent on the prefrontal cortex, for example things such as attention, working memory, and inhibitory control (Boore et al 2023).  It is vital that we give children the opportunity in schools to experience this, so that they can learn and understand the benefits of being outdoors, and that they will carry this learning on into the rest of their lives. A study by (French et al 2023) which looked at the current state of outdoor adventure education in schools, found that there was increased engagement from students in two thirds of sessions when delivered in the outdoors. This shows that outdoor learning plays a vital role, both in and out of school, in supporting positive physical and mental wellbeing (French et al 2021, p. 79). While the benefits of outdoor learning are undisputable, there does not seem to be a compelling case of evidence why some schools utilise outdoor learning and others do not (French et al 2023). The Welsh PE curriculum for key stage 3 learners states that children should be given the opportunity to partake in at least one of the following adventurous activities, e.g. climbing; problem solving, e.g. high ropes courses and journeying or hill walking. However, it seems as though this is not being achieved.
The current problem facing schools today is the lack of outdoor learning opportunities that children are experiencing/ receiving throughout their education. Although forest schools has been a new and upcoming trend in the UK, this is still not accessible for many children, and is mainly offered in primary school settings. For children aged 11–16-year-olds, over half of secondary schools (56%) offer no outdoor learning opportunities for their children (McKinlay 2024). Schools often focus on traditional Physical Education, which can hinder pupil development, exclude less capable students, and lack relevance in a real-life scenario. Outdoor Adventurous Activities poses an alternative educational experience by offering experiential learning, collaboration with others, problem-solving and connection with nature (Webber et al 2025). Outdoor learning has been found to play an increased role, both in and out of school, in supporting physical and mental wellbeing (French et al 2021).  In terms of adventurous activities, a study by (Peng and Lau 2022) found that adventure activities enhanced social development amongst children aged 11-17 years old and developed physical and psychological benefits. The dilemma faced today is to ensure that these types of activities are incorporated into every school PE curriculum/lesson. One of the barriers encountered is the lack in teacher confidence and resistance to incorporate outdoor adventure activities within the PE curriculum. A study by (Timken and McNamee 2012) found that teachers were ‘fearful’ to teach risky and challenging activities like outdoor adventure activities. This poses a massive threat to the children currently in education as if teachers are reluctant to teach outdoor adventure education, then children growing up will not be given the opportunity to experience the thrill and joy from taking part in these activities. Another issue which needs to be addressed is the lack of outdoor facilities in many schools. This is significant because if schools do not have the facilities and environment to provide safe, and efficient outdoor learning and adventurous pursuits, then they are simply just going to exclude them from their curriculum. A study by (Velziin and Helbich 2023) found that schools located in lower-income neighbourhoods had less available outdoor green space in the school environment. This is problematic as these are the children who are likely to have less opportunities to access outdoor activities and facilities outside of school, as their parents are less financially able to provide them with the experiences themselves. 
The curriculum proposal has links to the journeying aspect of the curriculum, as the proposal is to introduce a camping/survival skills programme into schools. The project will centre around teaching the children valuable skills for camping and surviving in the wild. Over the course of the year, children will be introduced to different aspects of camping, such as building a campfire and shelter building using natural resources. The project will conclude, with a camping trip at the ‘Tyn Cornel’ campsite situated in North Wales. 
Aims and objectives
The overall aim of the program is to develop children’s confidence in navigational skills, improve their life and survival skills, understand the importance of being self-reliant, build resilience and enhance their connection with nature. It will also give them valuable time away from technology and deepen their social connections with their friends and peers. On average, children spend ‘5hrs 24mins’ per day on social media (Barnardo’s 2018 ). In this day and age, where technology is of growing importance, places where children can spend time outdoors, such as an outdoor camping adventure, are even more vital to their growth and well-being (Louv, 2005). One of the main objectives of this curriculum proposal is to try and minimise children’s time spent on social media and aim for them to realise the beneficial impacts of spending time outside in the wilderness. Developing children’s teamwork skills will be a key aim by setting challenges they will have to complete with their teammates.  Enhancing their critical thinking skills will be another key factor by giving them tasks such as orienteering with a map and compass. Their overall life and confidence skills will be enhanced by teaching them how to build a wild campfire without matches and cooking without the luxury of electric. Another activity that will develop these skills will be teaching the children how to build a shelter from natural resources. This can improve their problem-solving skills and challenge them physically through the movement and lifting of the natural materials. These activities can help promote a child’s self-reliance skills and independence. Another aim of the project is to give children a deeper connection to the world around them. This will be achieved by giving them an experience of being fully immersed in nature throughout the year, leading up to and during the overnight camping trip. 
The overarching aim of the project is to develop the children recreationally, skilfully and eventually transform their characteristics. The programme will follow (Webb 1996) model of ‘Developmental stages of recreation and associated benefits’. On the first level, the children should find excitement, creativity and an enjoyment from the camping project. On a deeper level, they will become more skilfully aware, and develop their decision-making, problem-solving skills. This in turn may benefit their academic studies and help manage their stress tolerance. Finally, the project aims to have built, self-confident, independent, respectful, compassionate and willing individuals who are not afraid to take risks. 
Participants 
The participants will be school year 7 so aged between 11 and 12 years old. At this age, they won’t be fully matured so during activities such as the natural fire building, extra caution will need to be taken and extra rules put in place to ensure the safety of the children. At this age, children will have just finished primary school, so they will hopefully still have a fun, intuitive and energetic side to them and want to try new things. Camping will be adapted for the less active by focusing on offering low-impact activities like stargazing, with the option of more physical activities like hiking, sports or scavenger hunts and physical games for the more physically able. If children are finding the main group tasks too difficult, they will be offered alternatives such as helping to clear an area of rocks or gravel and sticks or unravel ropes and sort tent pegs. Whilst the other children will be setting up their own tents under supervision.  The programme can also be adapted for the less mobile by ensuring the camping area is set up on level ground, with obstacle-free pathways and easy access for wheelchair users. Adaptions for the less mobile will include using comfortable, elevated sleeping arrangements like air mattresses and wheelchair friendly tents or awnings. For visually impaired children, instructions will be offered in multiple formats such as verbal, large print or visual aids. More time will be given for completing tasks for those who need it as time constraints can be a significant barrier for some children. Giving every child a task is important despite their level of ability, as this will help them to feel included and valued.
Programme design 
As stated previously, the curriculum proposal centres around teaching the basics of camping and survival in the wilderness. The programme will centre around learning individual skills that are important for camping and will culminate in an immersive camping, overnight experience. 
The programme will start with a introduction to camping and aim to build children’s familiarity with camping. Following on, children will be taught the various types of equipment required for camping, and where these resources come from. One of the main focuses of the project will be teaching the children how to shelter build. This will be taught at Colby woodland gardens. This location has been chosen because there is great access to natural resources such as trees and wood, which can be used in the creation of the shelters. During this visit, children will be instructed to collect sticks and wood for the next session, which will be how to build a campfire. They will return to the school with these items and will be used promptly. Another dimension of the project will be teaching the children how to map read and navigational skills. This will be undertaken on the school ground as there is sufficient space. During the project, a trip will also be made to cynefin, where children will be taught how creatures are adapted to survive in different habitats. They will be provided with ID guides to help with specie detection. Wild art skills will also be developed throughout the project. Children will be taught how to make images from natural materials such as leaves, twigs and how to make rope out of brambles. 
The project encompasses a variety of cross curricular connections too. Activities such as lighting a campfire has links to Physics and Chemistry whilst identifying and discovering animals connects with the subject of Biology. Geography, History and Maths are also covered as children will learn about different landscapes, using compass skills, and learn about the history of the area they are visiting.  Literacy skills are further enhanced by following written or verbal instructions and social skills will be improved through working as a team. Pedagogical teaching approaches will be utilised through the collaborative group work and also children will be encouraged to develop their own understanding of certain scenarios. Therefore encompassing enquiry based learning. 
The curriculum proposal of camping can offer so many opportunities to learn survival and outdoor skills.  The children will encounter wildlife, learn an appreciation of the beauty of nature, experience the sights, sounds and smells of the outdoors in a way that indoor classroom learning cannot provide.  Instead, camping allows children to learn practical skills alongside their peers which in turn encourages team building and bonding.  
Childrens learning will be continually assessed throughout. Their understanding of various camping elements will be assessed initially and continually assessed to monitor their progress. Verbal responses from children to questions asked during sessions will help determine the level of understanding the children have gained. Extra attention will be given to children if they appear to be more reserved and less forthcoming with responses. Additionally, they will be given the option to write down responses to questions if they do not feel confident to speak. They will also be assessed in their competence in shelter building, and the suitability of their shelter and location they have chosen. For example, ensuring the camp is not set up in areas exposed to the elements. Physical competence will be assessed, during the activities such as hiking to a camp spot, and collecting wood. 
Risk management and ethics 
One of the most common risks the programme faces is the type of terrain the activities will be undertaken on. There is a high risk of tripping and falling. To mitigate against this risk, the leader will check areas for hazards or debris before highlighting them to the children or removing the hazard altogether. Another risk is children wondering off from the camp area. Therefore, leaders will give clear instructions to children on the boundaries at the beginning of the session. The members of staff attending the trip, will be made responsible for the children’s personal safety. Each member of staff will be responsible for a group of children, and this will remain the same throughout. Children will be informed who their leader is, so they are aware who to go to should they need any assistance.
In terms of the activities undertaken throughout the year, teaching children how to make a campfire is undoubtedly a high-risk activity. Hazards that can arise include; burns, blisters, splinters (from collecting wood), smoke inhalation, and various other injuries. Therefore, leaders will oversee setting up any equipment that will be used for the activity, and a high level of supervision of children will be implemented. Children will also be informed of the risks associated with fire and the dangers that can occur if they don’t follow instructions. Once lit, access to the campfire will be restricted by marking out a defined area that the children are to stay behind. 
For the shelter builder activity, children will be informed to take care when collecting, cutting, or snapping wood to avoid the risks of splinters, cuts, grazes, bruises, strains and sprains. They will be instructed to carry wood only at waist, and should not carry larger items on their own, always seek assistance. 
Resources 
The project will be funded through two different grants. Firstly, the Tesco stronger starts grant will give us £1,500 towards costs associated with the project. The second source of funding will come from ‘the Garfield Weston foundation – projects/specific activity grant. Both will give the project sufficient funding and allow the project to run efficiently.  
Conclusion 
Although the curriculum proposal has links and similarities to the ‘Duke of Edinburgh award’, there are clear and distinctive differences which set them apart. To begin, the enrolment onto a Duke of Edinburgh award is available to children aged 14+. The children involved in this curriculum proposal will be aged between 11 and 12. Younger children might find it daunting to attend a Duke of Edinburgh residential. Taking part in this proposal instead would be beneficial for them as it will feel less daunting to try duke of Edinburgh in the future as they will have already experienced something similar. It is also accessible to more children. Many might not be able to take part in a Duke of Edinburgh because their parents/guardians might not be able to bring them due to work commitments or accessibility to transport. Also, the Duke of Edinburgh residential costs approximately £427 for each child which parents will need to fund. The curriculum proposal will be a fully funded project, and children/ parents will not have to pay anything. Also, the Duke of Edinburgh states that they prefer children to work with other children they do not know. This can cause social anxiety in children if they are not confident working with new people and may deter them from attending the project altogether. The Duke of Edinburgh expedition is for a set duration of 4 nights, which may be too long for some children. The curriculum proposal event would only be one night, so may seem less daunting.
Some barriers to the project could include teacher resistance to include it in the curriculum. This could be overcome through highlighting the clear benefits of outdoor education. Staffing could also be an issue, however, the project has two members of staff that can attend every session. 
Finally, the project has potential to grow exponentially, and may be able to expand through different year groups, schools and even counties. 
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Image 3 – timeline of curriculum proposal 
	
Year long time line 
	Proposed teaching topics 

	September 
	Build familiarity with camping and the outdoor environment 

	October
	Give guidance on the types of equipment needed for camping, where you can get these resources from etc

	November
	Shelter building skills and how to select a safe camping area

	December
	Camping safety, map reading, navigation, and developing an awareness of the weather conditions. Use a compass in playground and show children how to navigate to specific locations.

	January
	How to build a campfire. Lesson of taking children to collect sticks from Colby woodland, explaining what type of sticks you need. Explain the importance of them being dry enough to use. 

	February 
	Fire safety- how to make a fire and safety protocols (demonstration)

	March
	Natural food sources whilst camping, for example fishing, wild mushrooms etc. And camping essentials to bring with you

	April
	Making useful items from natural materials 

	May
	Woodland survival 

	June
	Overnight camping trip!! North Wales

	July 
	Reflections, what have they learnt etc 
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