Student:2100587	ECEY6009	Word Count:
Section One
Drawing on the aforementioned social constructivist nature of leadership, McDowall Clark (2012) coined the term "catalytic leadership," which is highly influenced by notions of leadership involving change and early childhood teachers acting as change agents (p. 398). This construct also relies on the understanding that leadership resides with all early childhood teachers, rather than with a single important individual who holds a formal position of authority in the setting, noting the "position of influence rather than authority" as the critical factor (McDowall Clark, 2012, p. 399).
According to Leithwood and Riehl (2005), leadership is an influential process (p. 14), and this idea of leadership stems from empowering others, indirect influence, and, as Murray (2013) defines it, the impact of leading from the centre. McDowall Clark's (2012) catalytic leadership, the ability to impact of early childhood instructors is addressed rather than their power. Colmer (2017) addressed leadership as a means of influencing people to participate in common and collective objectives to reach the desired outcome.
Because of the influencing nature of leadership (Harris, 2008), Hackman and Wageman (2007) argue that leadership can be performed by anyone, as Schon (1983) defines leadership as "symbolic, inspirational, and educational" in nature, and that one can be a leader without an official title (p. 36)
Furthermore, an early year’s practitioner (EYP) demonstrates a catalytic leadership mentality when they demonstrate their ability to bring about and motivate change without being in a position of authority (McDowall Clark, 2012). Changes and impacts in the early years can often come from EYP who make a big or minor impression and do not always come from leaders with greater titles (McDowall Clark, 2012).
This is because they do not recognise that they are in a leadership position because they are not regarded to be at managerial level. As a result, supporting catalytic leadership as a means of inspiring change is critical in giving practitioners with a positive attitude as well as the realisation that leadership is not reliant on status (McDowall Clark, 2012).
As there is a common misconception that leadership is synonymous with control and influence. The unique and challenging circumstances of leaders of practise, who are frequently charged with bringing about change and quality improvement in roles separate from formal organisational power structures, go largely unexplored, and there is little understanding of what leadership means in this context. There is a distinction between pedagogic leadership and conventional organisational leadership, which Aubrey (2007) defines as "bridging study and practise."
Therefore, anyone in the early years can be a catalytic leader due to the constant amount of decision making they do throughout the day (Rodd, 2013) and being pedagogy architects. Similarly, when given the chance to lead and effect change in the early years, it is advantageous to consider how much of a difference can be made in a child life simply by having someone who understands the characteristics and skills required to develop as a child and considers them in everyday practice. (Michelle Obama, quoted in Rodd, 2015, p. 62) by being a catalytic leader. A leader is someone who is motivated to improve in order to assist others (Siraj and Hallet, 2013, p. 10). However, a 'leader' is defined as an individual with control and influence (Rodd, 2006, quoted in McDowall Clark, 2012), whereas catalytic leadership necessitates the participation of multiple leaders. 
Moreover, in recent years, distributed leadership in early education has drawn more focus than it has in many other fields of leadership. There is a special significance in a field where many practitioners form a solid professional identity as people adapt at working with children while showing some reluctance to grow into their role as mentors and leaders of others. Some have linked this to the predominately female makeup of the early childhood workforce and early childhood leaders, who are frequently seen as distrusting the idea of leadership and its connections with the "heroic" exercise of power rather than with the upbringing of others. Which causes ethical issues in the belief that a leader’s main emphasis should be that of the wellbeing and naturing of the child within their care. Hadfield (2015)
. Since they are not viewed as managers in early years settings, practitioners who direct practise on a regular basis do not recognise that they are doing so. In order to give practitioners an optimistic outlook and the understanding that leadership is not reliant on status, it is crucial to promote catalytic leadership as a chance to motivate change (McDowall Clark, 2012). An EYP can become a creative leader in the early years field by persuading others and themselves to make changes without the need for authority. (Northouse, 2015).
Furthermore, an effective catalytic leader will ensure that they are altering social norms, establishing secure and effective learning environments, and reflecting solid knowledge on what it takes to be a leader in the field of early childhood by ensuring that social injustices are addressed. (Nicholson and colleagues, 2018, p. 2) Reed and Canning (2012), as referenced in Siraj-Blatchford and Hallet (2014), claim that catalytic leaders can create change through ongoing acts, whereas people in dominant roles can enforce change due to their position. Dyers and McMahon (2017).
Children's outcomes are consequently considerably enhanced when they are in an environment where effective leadership is promoted (O'Sullivan, 2015, p.1), as demonstrated by a desire to effect change and the capacity to selflessly enhance others' abilities within a team to achieve better results. Therefore, Noramon (2022) acknowledges that a positive environment has a cascading impact that if sustained and consistent throughout the setting is in charge of establishing responsibilities from all EYPs, to encourage their passion for working to improve children's lives and prepare the groundwork for their futures (Kivunja, 2015, p. 1711).
Practitioners are encouraged to pursue continuing professional development (CPD) in order to better their abilities and elevate the standards of Early Years settings (Care Council for Wales, 2016; Garvey, 2017). Those who have not received proper leadership instruction or preparedness (Thornton, 2010). As a result, the majority of practitioners question their abilities as leaders (Jones and Pound, 2008; Angelle and DeHart, 2011). Furthermore, EYPs have varying perspectives on what makes a leader (Prowle and Hodgkins, 2020, p.63), with some claiming that the traits of a leader are personal characteristics that cannot be taught, and that some people lack the drive to lead others. This is challenged in some ways, as the Department of Education (2018) states that settings must assist practitioners in areas such as paediatric first aid and health and safety. However, due to a lack of money and time, practitioners' chances to participate in non-essential training are dwindling (Croner, 2020).
Having the proper instruction to become a leader encourages EYPs to be more secure in their leadership chances (Cameron and Miller, 2016, p.112, cited in Vandernbroeck, Urban and Peeters, 2016). Furthermore, practitioners frequently fret about the additional duties and rivalry that come with leadership positions (Thornton, 2005), which they are hesitant to accept due to feelings of discomfort. A constant workforce, on the other hand, will ensure that yearly assessments are conducted to ensure staff well-being and to provide an atmosphere in which concerns and areas of practise can be recognised and discussed.
 Early Years Career (2015) A leader's capacity for effective listening is a crucial component of purposeful leadership. Effective listening entails interacting with the speaker's words, learning the meaning and significance behind the words they use, and using all the information provided, including underlying emotions, to comprehend the message's intended meaning. This type of understanding-focused hearing is referred to as "active listening" or "reflective listening," and it entails the audience dedicating enough time and space to the speaker (Rodd, 2013: 73).
By fostering strong ties and connections between practitioners, and all involved in a child’s care. This allows communications to be developed and output is increased (Social Capital Research, 2022). Social capital is characterised as having multiple dimensions because it not only boosts output but also makes employees feel valued and loved in the workplace (Social Capital Research, 2022).
EYPs can work to inspire employees to make changes and see how the changes can improve families' and children's lives by using a catalytic approach to change. This makes everyone feel more at ease working together to better social needs and improve the lives of those associated with the settings (Welsh Government, 2015a, p.9). EYPs will gain from regularly evaluating their leadership effect (Nicholson et al., 2018, p.2), looking at how they can affect action and change can either privilege or even oppress children and families, working to always modify their own leadership practise as well as catalysing their peers.
Being a dynamic leader in an early year’s environment is favourable for practitioners, children, and their families as well. Since EYPs are in a position to direct families to local support groups and charities that can offer additional support, such as Families First, which supports children from birth to 25 years old, it is advantageous for them to provide links to supportive services. Robb (unknown date) explains that parents and guardians should feel supported and be made aware of how home and outside learning can contribute to the effectiveness of early years development.
In summary, a catalytic leadership strategy uses coordinated attitudes, behaviours, skills, and beliefs to generate the chance for high quality settings. Furthermore, it provides a place in which practitioners are not made to feel inferior, but rather more included and valued, which can result in stronger EYPs in terms of confidence and self-esteem. This can help to break down the barriers and stigma connected with supervisors and leaders, resulting in a better workforce and higher staff happiness.
Finally, the challenging nature of early childhood leadership and management can be supported by collaborating with other EYPs through a catalytic approach that allows different areas of expertise and knowledge to be used to meet the demands and needs of children and the effects that impact their early childhood. Using a catalytic strategy provides a place for care and respectful environments, which aids in the improvement of results for children as well as an early childhood education setting. 
Section Two
Following the passage of the Children's Commissioner for Wales Act in 2001, the first Children's Commissioner position was established (NSPCC Learning, 2021).This is a consequence of the Welsh Government acknowledging the impact they can have within a child’s life. Through influences factors and the policies and legalisations they set out. Through this acknowledgment this helped with improving the lives of children and young people in order to make the country a better place for all (Welsh Government, 2015b). As a result, the Welsh Government accepted the UNCRC as the basis for all policy making in 2004 (Welsh Government 2019a), and in 2011, Wales passed the Rights of Children and Young Persons (Wales) Measure 2011, which requires that children's rights are taken into account in everything Wales does. 
A children’s commissioner key aims are within ensuring children's rights and wellbeing are protected and promoted. As well as ensuring and maintain that the policies and laws of the Welsh Government help children and young people. In circumstances where they believe otherwise, they have an obligation to approach the government so that it can be rectified. (Williams, 2013)
According to the 2015 SEND Code of Practice, which replaces the 2001 Code of Practice, local authorities (LAs) "must have regard for the opinions, desires, and emotions of the child or young person and their parents" (DfE, 2015c: para. 1:1).
During, 2018 the children commissioner received a call regarding a six-year-old child, who had been suspended from school for continuation of violently aggressive behaviour. Since the exclusion, the school stated that they will not welcome the child back because they do not believe they are capable of managing the child’s behaviour. (Building Blocks, no date)
The local authority disagreed, stating the child should stay at the school with behavioural help from the local authority. As it was stated that there was nowhere else for the child to go. Yet, the child lacked a statement of additional needs, and no assessment procedure had been started. The statement provides general details about the child and how to best meet that child’s needs. Whether it is providing information upon the sort of school that would best meet that child’s needs and provided them with the best opportunities for them to grow and develop and enable them to meet their highest potentials’ well as any arrangements made outside of school hours or on school grounds, any non-educational requirements your child has, and how your child will be helped to fulfil those needs.(Nidirect,2015)
At the time of the call, the child had no recourse to schooling as a child who require a specialist setting if educational support cannot be given within the means usually accessible to mainstream schools. This is where a Statement is needed, and obtaining one is done through a statutory examination. SENAC (no date). 
Parents and carers from 21 different families in Wales contacted the Children's Commissioner for Wales's Investigation and Advice service over the course of an 18-month period regarding children aged 3 to 8 who had Social Emotional Behavioural Difficulties (SEBD), all of whom reported a lack of support. All four regional consortia in Wales had cases, and the children were from ten distinct local government regions. Consequently, this led to the Childrens Commission recognising that a change needed to be made and a documentation was required to be placed to help prevention of similar cases in the future. (Childrens Commissioner for Wales, 2020)
A collection of teaching materials called the Building Blocks framework was created in 2020 to assist schools in inclusive practice. Especially regarding young children with disabilities and other special needs. Building Blocks gives  a range of tools and techniques to make sure children acquire crucial skills in their early learning settings. The Learning Partnership Wales. (n.d.). Whilst providing a cohesive framework for teachers to follow to ensure they are supporting the child in reaching their full potential. Whilst in a setting that they feel comfortable and therefore, are able to learn without the pressure that can be linked to schooling .  These methods can be used to enhance the existing curriculum that schools are using. F or instance, integrate well with popular programmes like The Creative Curriculum (Dodge, 2010; Dodge, Rudick, & Berke, 2006)
Through the Children Commissioner report of Building blocks. It highlights if unlawful practice takes place including unlawful. It is in breach of the Education (Pupil Exclusions and Appeals) (Maintained Schools) (Wales) Regulations 20033, as  detailed in the following 2019 Welsh Government guidance. This therefore is in line with the Article 28 (right to education) ‘Every child has the right to an education. Primary education. A well as, providing discipline in schools must respect children’s dignity and their rights’. UNICEF (No Date) 
Unlawful exclusions, also known as informal or unauthorised exclusions, are unlawful whether they are made with the knowledge or without the parents' or carers' consent. Sending students home for discipline reasons without adhering to the statutory exclusion protocols is referred to as unlawful, unofficial, or informal exclusion. Welsh Government (2015) 
As previously mentioned, this is not adhering to the legalisations in place nor ensuring Article 29 of the child’s right is acknowledged. . UNICEF (No Date) Childrens rights  is something in which, every child in the world is entitled to. It also describes how governments and parents must cooperate to ensure that all children can exercise their rights.
Sending students home for discipline reasons without adhering to the statutory exclusion protocols is referred to as unlawful, unofficial, or informal exclusion. As previously mentioned, this is not adhering to the legalisations in place nor ensuring article 29 of the child’s right is acknowledged. . UNICEF (No Date) Childrens rights  is something in which, every child in the world is entitled to. It also describes how governments and parents must cooperate to ensure that all children can exercise their rights.
Students who are sent home either for brief periods of time or for extended, indeterminate periods of time sometimes don't come back to school at all. Which consequently has long lasting impacts. Ultimately in most cases this would not be in the best interest of the child and therefore, hinder their development and key skills which, are developed within a school setting. Article 3 promotes that the child’s best interest in paramount and should be acknowledged and considered in every choice that is made regarding the child and their life. UNICEF (No Date)
On the other hand, it may be argued that students with SEBD in the school did not receive the appropriate care. This is due to, the lack of professionals who are qualified in areas such as, how to deal with undesirable behaviours, how to provide care that helps the child to regulate their emotions. As well as just general understanding of supporting a child with additional needs. These can consist of specialist staff with specific training who could provide such care required, interact with families, and provide tailored support to students who do have other additional factors. 
Another suggestion was to give existing employees more time to obtain the required training so they could acquire the skills to perform this job, but this would require time and financial incorporation. Where they would need to be funded to go on the course as well as, the school requiring cover in their absent. 	Considering finances in 2020/2021 there was £6.20billion invested in provisional in East London. UK Government (2019)
Section Three
Children's interactions in life can be hampered by a variety of sociological variables. These can include natural issues like poverty or living in a dangerous atmosphere, health problems, or special educational requirements (Centre for Early Childhood Mental Health Consultation, no date). One instance of a sociological factor is mental health which can include, many areas. However, throughout I will be concentrating on mental health which, has led to depressive episodes and anxiety. 
Early childhood educators are aware that the effectiveness of student-teacher relationships affects the social and academic development of young children. Early learning is dependent on engaging with children, but the important aspects of good conversations in early childhood environments are not always apparent. Church, and Bateman (2022)
Emotional regulation is one of the skills that children learn in early childhood, and social and emotional standards are expressly taught as well as tacitly ingrained in early childhood curricula. Department for Education (2021) Emotions are viewed as interactionally expressed, located in, and influenced by cultural practices, according to a social viewpoint of emotions (Demuth, 2012). Emotional expressions in interactions are social acts that show one's orientation towards some events or actions, such as being furious, regretful, or disturbed about something (Goodwin, Goodwin, and Goodwin et al., 2012).
Children can ‘share their personal experience of the world with others, including "being with" others in intimacy, isolation, loneliness, dread, amazement, and love, by engaging in social contact with close and loving adults and peers. (Stern, 1985, p. 182). Such involvement is necessary to comprehend one's own as well as others' emotional feelings. Children can interact with, investigate, and acquire common cultural ideas in these ways, particularly through participation in talk and embodied actions that deal with feelings in close social relationships. All of which can affect oneself perspective and belief in their self-worth. Underlying the foundations of how they see themselves throughout their lives.
Anxiety and depression are significant risk factors and predictors of as a consequence of the demands of education pressure starting at an early age. This can effectively take a child away from learning through play and socialising with peers as they have homework, projects and additional activities to carry out before they can have fun and socialise.
As a result, they have a low attendance rate, which is closely linked to slipping behind in their academics and, consequently, their growth, which negatively affects their future (NSPCC, 2022). Adverse childhood experiences (ACEs) are brought on by mental health (Welsh Government, 2019f, p. 12), which can make it difficult for children to socialise and form healthy connections with their peers, which can establish a support system that can last throughout a child's life. In order to encourage bonds and a sense of connection, which can help with the feeling of loneliness, it is essential to make sure that children are provided assistance and the experiences of good interactions and support networks. which may be the primary cause of depression are initiated and encouraged from a young age.
However, it is challenging to determine whether or not a child has developed a sense of belonging, but this has significant consequences for curriculum implementation in which belonging is a key concept. What can be seen is how the child reacts to the adult's and peers' efforts to foster a sense of connection at school through demonstrations of wellbeing, happiness, and playfulness ( Olafsdóttir et al., 2017) 
A sense of belonging can be encouraged within schools through both verbal and physical interactions. An example of this includes,
When a child enters the classroom by ensuring a practitioners greet them at their own physical level is essential in providing a welcoming environment where the child is being directly spoken to. An environment where a teacher welcomes the children through open arms  , ready for a cuddle only through the children's initiative, demonstrating trust in the child's agency and empowering their decision to decide if they want a cuddle or not. These embodied greetings break down linguistic boundaries and show the children and family that they are accepted and that they belong and for a child who is feeling depressed this interaction can be comforting and reassuring that they are not alone. As well as, essentially encouraging them to open up and ask for help as they feel a sense of relief and bravery whilst in the cuddle( Björk-Willén, Björk-Willén, Gruber, and Puskás. (2013); Mitchell and Bateman (2013) Mitchell and Bateman (2018))
From the viewpoint of each individual child, a feeling of belonging is crucial for their wellbeing as well as for their growth and learning (Peers and Fleer (2014), Haraldsson, Isaksson, and Eriksson, 2017). Play and social relationships play a significant role in children's feeling of belonging. A child is conscious of other children from an early age and takes initiative on their own to engage with peers (Engdahl, 2012).Nevertheless,  it can be challenging, though, to gain acceptance into a social group and to feel like a they belonged. (Yuval-Davis 2011)
This highlights the significance of peer groups and peer groups in children's daily encounters (Cekaite, Blum-Kulka, Grver, and Teubal (2014)). Peer group activities help children socialise, grow, and learn . For most children, belonging to a peer group and developing connections with peers become of great importance for children when they realise what is occurring around them. But it can occasionally be challenging for a child to join a peer group, particularly in a school environment because other children often like to keep things, common spaces, and ongoing play for those who they want involved (Corsaro, 2018).
If concerns, are noticed by the guardians or health visitor that the child may struggle socially when entering school there is support that can be placed to help ease the transition. This includes Flying Start which is, free programme for young children aged 2 to 3 years who live in the most deprived regions of Wales The Welsh Government (2019). Flying Start collaborates closely with health visitors to ensure that children and families receive support and treatments as required. Through play sessions with and without their parents or carers, there is an emphasis on assisting children's social, emotional, and cognitive growth allowing them to prepare for transitions and barriers that they will face.
However, while this programme is helpful to families, it is only for a limited age group. This could imply that the kid will suffer as a result of a lack of long-term care and assistance and will not fully benefit from the interventions being so short. Knibbs  (2013) Moreover, Flying Start is only accessible in certain regions,  meaning that support is unable to provide for all families who would benefit from it. As there is a lack of spaces present within the setting initially and there is not numerous flying starts around one area. (BBC News, 2018). . According to a Welsh Government spokesperson, providing children the best possible start in life is their top concern; however, due to physical limitations, many children and their families are losing out (BBC News, 2018).
Still, there are additional support that can be put into place when a child becomes older and can benefit from counselling. An example of this is for children and adolescents with mental health issues as described by the Mental Health Measure 2010, Child and Adolescent Mental Health Services (CAMHS) offers a combination of primary and secondary care specialised NHS services. In addition to fostering emotional wellness and providing proactive mental health services and therapy to children and young people, the service provides evaluation and treatment when children and young people experience emotional, behavioural, or mental health problems. Welsh Government (2021)Unfortunately a referral is required as, the waiting list to receive support from CAHMS is significantly long and can take years to be seen. Young Minds (2023)
Young people's mental health facilities are overburdened and understaffed... Young people are turned down for therapeutic interventions. There are long delay times and subsequently, there are few additional services available for children and mental health. Access to professional psychologists and therapists is limited.  Demand for community counselling programmes in schools and the third sector is increasing. However, there is a lack of funding and space to produce further support. Stem4 (2019)
In conclusion, mental health amongst children is increasing and although money is being place into this sector it is undetermined how many children are receiving such support. However, there is support available if required whether it is counselling through CAMHS or support through enrolling a child into flying start. All of which can have an effect on a child’s mental health and wellbeing forming self-perception as they move throughout life.
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