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Section 1 
The Foundation Phase, developed by the Welsh Government, has been implemented in Wales since 2010 and illustrates the framework for teaching and pedagogy for all children aged 3-7 years old in education and care. This curriculum for Wales focuses on the holistic development of the child, considering the advantages and disadvantages that children may face and striving for each child to have the same opportunities and the best start in life. The framework is split into seven different Areas of Learning (Mathematical Development, Personal and Social Development, Language, Literacy and Communication, Welsh Language Development, Knowledge and Understanding of the World, Physical Development and Creative Development), while maintaining a fundamental idea of practice and teaching. Throughout the framework, the themes of child-led learning, play and outdoor environments are repeatedly mentioned, as the Welsh Government believes they are vital components in supporting the holistic development of the child. Education that is very structured and formal counteracts the understanding of child development (Welsh Government, 2015). 
[bookmark: _Int_xCdfZkZM]The Curriculum for Wales greatly reflects the importance of the 54 articles of the UNCRC by sharing the same values of every child having equal rights and opportunities, the right to education, play and leisure as well as being supported with any disadvantages (Welsh Government, 2015). Worldwide, 196 countries have signed the United Nation Convention on the Rights of the Child (UNCRC), an international agreement highlighting 54 articles on human rights for children, up to age 18. The articles vary from the right to education for every child despite race, gender, or disability (Article 28) and Article 31 states the right to engage in play and recreational activities (UNICEF, no date). In fact, the Welsh Government created the Seven Core Aims initiative which emphasises the work of the UNCRC as a basis for children and young people’s provision. Likewise, to the Foundation Phase and the UNCRC, the guidance states that all children should have the best start in life, should not be disadvantaged by poverty and highlights the importance of play and cultural activities (Play Wales, 2023). 
Play is a predominant theme when exploring curriculum, frameworks, and pedagogy for children in Wales. Within the Foundation Phase it is viewed as a vital component to children’s wellbeing and development, supporting children to consolidate their learning through real life experiences (Welsh Government, 2015). Macleod-Brudenell and Kay (2008) suggests play encourages self-esteem and self-discovery within children, learning through what makes them feel confident, excited, and motivated. Learning is enriched by concrete learning experiences as children can solidify their learning with firsthand experiences and experimentation. Playing outdoors can further enhance learning through play as children broaden their senses to a stimulating environment. Children learn most with the opportunity to explore natural materials and engage in social and physical activities (Knight, 2009).  
There are many aspects from the previous work of pioneers and theorists in the delivery of the Foundation Phase. Kolb created the learning cycle in 1984 as he theorized children learnt from a concrete experience of doing something, then evaluating what went well and not well during that experience through reflective observation. Next, highlighting the key concepts or issues through abstract conceptualization and finally creating the steps for improvement and critically thinking and learning from that experience, known by Kolb as active experimentation (Thomas and Lewis, 2016). 
Practitioners seemed to welcome the enrollment of the Foundation Phase, viewing it as exciting and a positive change. Parents and carers felt the new curriculum allowed children to learn at a rate best suited to them, and the learning would be more advantageous and interesting (Welsh Government, 2015). On the contrary, Waters (2016) highlights the differences between the new curriculum and the changes needed from practitioners to adopt a structured yet child-led way of learning. From the curriculum practitioners are encouraged to be facilitators in learning, leaning towards the constructivist theory, and prepare environments for purposeful learning but children should have the freedom to learn how they want. However, there are no clear definitions of how the Foundation Phase should be implemented by practitioners. 
[bookmark: _Int_nejqyMzd]Personal and Social development, one Area of Learning, has had a positive impact since the new curriculum, as 51% of practitioners stated it has had a significant improvement (Welsh Government, 2015). The underlining idea of children’s holistic development and well-being aim appears to be achieved in line with the Foundation Phase, as well as meeting the requirements of the UNCRC. Additionally, a study in 2018 showed that most children entering school at 5 years old were performing at higher or the same level that is expected for their age group in personal and social development, with 7 in 10 children at this level. As well as mathematics, language, literacy, and communication, when assessed in line with the Foundation Phase. Moreover, 1 in 3 children were at greater stages of Welsh language development which led to the highest rates of Welsh speaking children and more enrolled into Welsh speaking schools (Welsh Government, 2018). 
[bookmark: _Int_UzGG8zbE]Although the Foundation Phase was embraced by many early years practitioners with a positive outlook, and seemingly positive feedback and impacts in practice, there are also some criticisms against the curriculum. Donaldson indicated that there was need for practitioners to plan purposefully for all seven Areas of Learning and reshape their own thinking to adhere to the values of the Foundation Phase. During that time, Donaldson felt schools were not portraying the new curriculum's vision as much of the provision was not up to date with the updated Areas of Learning. Furthermore, to Waters (2016), Donalson highlighted the lack of guidance given to practitioners to example best practice of the framework, therefore there is an evident gap between theory and practice. There needs to be clear expectations of the curriculum to best support the practitioners of early years to ensure the curriculum is applicable to all settings and being used to the best of it’s advantage, however, the Foundation Phase leaves much room for discussion and interpretation which is showing as a disadvantage in the delivery of this framework (Donaldson, 2015).  
Siraj (2017) again emphasised the unfulfilling performance of early years practitioners with the Foundation Phase, sharing similar views to Waters (2016) and Donaldson (2015). To achieve a successful implementation of the curriculum there should be great consideration of the professional development of practitioners working within the country. High quality education is needed for practitioners before the delivery of the Foundation Phase as the curriculum requires high morale, professionalism, motivation, and skilled practitioners. Educators should possess the professional skills of education and child related degrees and vocational qualifications, while furthering continual professional development by taking part in updated, relevant training and courses to best support the development of the child and use the Foundation phase to its full potential. It is important that practitioners have a good understanding of all factors contributing to education such as child development, cultural background and children’s health and well-being. Children face many disadvantages that can affect their ability to learn, practitioners should be given continuous, relevant training to ensure the holistic development of children is met. 
Fortunately, the Welsh Government highlighted some improvements needed for the implementation of the Foundation Phase during the independent Stocktake. One recommendation suggested there needed to be targets set towards practitioners to enhance their quality of teaching to build on their knowledge and receive up to date guidance and training. Specifically relating to developing professional skills using the National Literacy and Numeracy Framework. Again, the knowledge and understanding of how children develop and learn remains an equally crucial factor in learning alongside the delivery of education from teachers. Parent and teacher relationships are vital just as child and teacher relationships in best supporting children in their learning. As discussed by Waters and Donaldson, examples of good practice and pedagogy best reflecting the expectations of the Foundation Phase should be provided to practitioners (Welsh Government, 2014).   
On the contrary, there are many positive aspects of the Foundation Phase such as the increase of cultural awareness and honoring of Wales. There has been a large increase in the number of Welsh speakers, particularly among children, as the Welsh Development Area of Learning has meant the increased provision of the language in schools. Welsh is being used continually across education and has been a successful aspect of the Foundation Phase, especially as the Welsh Government's aim is to transmit the Welsh language and culture onto the young generation of learners (Donaldson, 2015). Veritably, the Welsh Government has set out an initiative to have one million Welsh speakers by 2050 and has specific aims regarding the education system to help them reach this goal. There will be a more specific provision provided to help encourage and motivate teachers to use the Welsh language themselves and transfer their skills onto children. Additionally, there will be more statutory curriculum given to schools with requirements of using Welsh speaking, writing and reading (Welsh Government, 2017). Curriculum Cymreig is also implemented in schools to motivate and encourage children to learn and celebrate their culture. The initiative provides provision examples for teachers to inspire children around the historic, cultural, environmental, linguistic and economic aspects of Wales (ACCAC, 2003).  
The Foundation reflects and encompasses many of the values and beliefs of Wales. Children's health and well-being is at the heart of the framework and is viewed as equally important as formal education. The framework emphasises the value of play to ensure children are learning in a way that is beneficial to their development as well as supporting their health and well-being. From this value of play-based learning, Wales has created many related initiatives and guidance to ensure play is being maintained in many ways across the country. The UNCRC is greatly respected throughout the Foundation Phase as they have covered many of the articles to ensure children’s rights are respected. Finally, the implementation of the Foundation Phase has seen many strengths in the feedback from practitioners and the increase of the number of Welsh speakers. 
Section 2
[bookmark: _Int_u518HuGb][bookmark: _Int_1clfwbeh]Learning cannot be defined to just one theory, process or curriculum as the needs of children are complex and compound. Each child is unique; therefore, each child’s learning process should be unique and tailored to them. Moreso, the curriculum and environment in which the child is learning and developing should be flexible to meet the unique needs of every child, a relatively complicated position. There are many different factors that contribute to children and their ability to develop, primarily being the development before they reach school. Babies prenatal development, birth to five and primary socialisation all have predominant effects on that child’s ability to develop, even through their adulthood (Pound, 2005). This can be even more complex for children with additional learning needs as sometimes they require extra support to achieve personal milestones. Around 20% of children in school in Wales require additional support during their time in education, this includes children with additional learning needs, as well as children with disabilities, medical needs, inconsistent learning/ prolonged absences for certain circumstances, language barriers and looked after children (Welsh Government, 2009). 
It is apparent that children’s holistic development is fundamental in the basis of curriculum and pedagogy in Wales. There is special mention to children’s health and well-being and individual needs within the Foundation Phase, stating that the aim is to ensure all children feel valued, listened to, express their individuality, and have every opportunity of play and leisure. These values and viewed equally as important as structured education as it support children in all aspects of their development. According to the Foundation Phase, children learn at differently at their own, individual pace and their learning will be unique to them and their abilities. This should be expressed through practice to allow children the opportunity to explore learning in a way that feels best to them. Play and child-led learning is a predominant theme throughout the framework as it is viewed as vital tools to enhance children’s learning as it can be tailored to the unique needs of every child (Welsh Government, 2015). 
Similarly, England’s curriculum framework, The Foundation Phase, has many similar aspects regarding child development. One of the four principles of the framework which sets the basis for teaching provision states that every child is unique and constantly learning to become confident and resilient. There is specific provision guidance given to practitioners to support children’s Personal, Social and Emotional Development that suggests children should make independent decisions and chose personal goals to apply to their learning and work appropriately. It is the role of the practitioners to purposefully plan with consideration of the children’s individual interests, and challenges and make their learning experiences feel personal to them, while still implementing challenges for growth. Play is again a vital factor when implementing this framework as it is seen as essential to children’s development allowing them to have positive social interactions, learn through exploration and create their own learning process which builds confidence and motivation. Teachers can use play as a tool within their planning to guide children to learn a specific outcome in a way that is child-led (Department for Education, 2021).  
[bookmark: _Int_lvGvG6DR]Despite the Foundation Phase’s philosophy suggesting that children are unique and will learn at their own rate, the assessment guide named the Foundation Phase Profile, is dependent on grouping children into age categories. The aim of the Foundation Phase Profile is to create a national baseline to assess children to determine what stage they are at in their development. In this process, there is a scoring system based upon children’s age (from 6 to 96 months old) with a correlation to a certain outcome, from bronze at 6 months to outcome 6 at 96 months. Assessments can be done through formative and summative assessments or observatons and should highlight strengths and weaknesses for that child. There should be an opportunity to highlight any additional support needed for certain children as well as awareness of additional learning needs. Overall, the guide suggests there is an expected ability for a child of that age and children should be performing at the same level as their expected outcome (Welsh Government, 2017). Donaldson critcised the Welsh Governments process of assessment as some of the outcomes expected are not relevant to the children’s learning and do not reflect well on the seven Areas of Learning. Children should be engaged in their work therefore the use of summative assessments are often not a true reflection on that child’s level of understanding (Donaldson, 2015).  
Alongside the Foundation Stage, England has a non-statutory framework used to help guide early years settings support children in achieving their goals. The basis of this framework proposes that children’s development should not be rushed, instead the child should have a deep understanding of one learnt topic before they should be pushed to move onto the next. For example, children are given goals in relation to their mathematical development such as having the skills to count to 10, however this skill will be more purposefully developed when the child has a deeper understanding of the first five numbers. The framework moves away from age grouping and the stereotypical view of low ability children. Instead, the framework focuses more on supporting communication and language as the fundamental base of learning its development. It is beneficial particularly to children who have disadvantaged learning, children who may be hindered by additional learning leads, culture and poor backgrounds (Department for Education, 2021).
Jean Piaget’s theory of cognitive development would suggest that children’s stages of development can be determined by age grouping. During the ‘Preoperational Stage’ (ages 2-7), Piaget suggests that children view the world as it appears around them, this is not usually accurate or logical. At this age, they do not have the capability to think logically and consider different outcomes in their learning. Whereas ages 7-11, children are not yet at the stage of abstract learning, however they will start to think more logically and make accurate reasoning behind decisions (Mooney, 2000). 
Briggs (et al, 2003) proposed that assessment should be considered during the time of planning and teaching and should be centered around the child’s individual needs. Formative assessment is a great tool to fully support a child in reaching the desired outcome for both child and teacher, as it allows them to fully engage and be aware of the expectations of that activity. It also encourages children to build confidence in highlighting their own strengths and weakness and set goals to achieve more in the future. With the introduction of the new Curriculum for Wales with revised values and core beliefs, the assessment guidance has had some changes. The new guidance now captures a broader range of skills that children can develop in cross-curricular activities while moving away from specific age-related goals. Rather, practitioners should provide multiple learning experiences so children can learn valuable lessons in a variety of ways instead of working towards an ‘outcome’ in the previous assessment guidance (Welsh Government, 2022). 
An alternative assessment example is learning stories. This method captures the unique personalities of each child and gives them the opportunity to express their imagination, skills and knowledge through an experience of play. Teachers can assess children through observing children play and write a narrative story from what they discovered. The story will be individual to the child and will encompass their strengths, while not putting pressure on the children in a structured assessment format. Often, children reveal more of their knowledge during learning stories as they are interested and engaged in the activity without the awareness of being assessed. Additionally, it allows children to portray their level of knowledge in many aspects of their development at one time (Lee and Carr, 2012). 
The concept of the ‘unique child’ is used widely across many early year's curriculums, again seen in New Zealand’s curriculum named Te Whariki. This framework shares a lot of similar values as discussed in the England and Wales curriculum, such as children’s individual needs and holistic development which is one of the four main principles. Te Whariki offeres an inclusive curriculum to all children and celebrates each child’s individuality and the history of them and their ancestors. Each child is encouraged to learn through positive interactions with others through play, outdoor activities and child-led learning and puts the well-being of children at the front of teaching. Children take charge of their learning identities and create self-awareness of their own capabilities and how to learn and grow for themselves. Teaching is individualized for the needs of each child (Ministry of Education, 2017). 

Section 3 
Supporting Cultural Differences for Children in Education 
The word culture has many different meanings and connotations depending on the person, situation or setting. Typically, culture often relates to the beliefs, values, norms, laws, language, customs and mannerisms of a particular location or religion (Barker and Jane, 2016). For children, as they grow and learn about their own culture, they will experience many other different cultures with their peers around them, particularly in school, activities and their hometown. Culture often means identity for a child, it is what makes them unique, sets a basis for their own personal beliefs and values and shapes how they view the world around them (Moyles, 2007). 
[bookmark: _Int_cXCvA8kE]Cultural diversity is increasing in all child settings, so it begs the questions, are current curriculums inclusive of different cultures? Are children with cultural differences being supported in their development? Practitioners face a complex predicament to ensure all children’s cultures are being considered within their planning, teaching and provision. Likewise, statutory curricula should be flexible and considerate of the cultural differences in today’s society, more importantly, how to ensure children aren't disadvantaged by their culture and still have the best support in developing. Curricula should provide guidance and provision in supporting cultural differences; however, the role of the practitioners holds great responsibility in providing the best practice and creating a classroom environment and provision that is supportive of the student’s cultures (Moyles, 2007).  
[bookmark: _Int_MoQz8qVS]Edward T. Hall created the Cultural Iceburg Model that demonstrates the deeper meaning of culture, compared to what some may view it as. There are many aspects of culture that we see such as clothes, food, language, however, there are many aspects of culture that a person outside of that culture will typically not understand, such as beliefs, values, morals and norms. According to Hall (1997), in order for a person to fully understand a culture, they need to be immersed in that culture. 
The Foundation Phase prompts practitioners to create an inclusive learning environment that celebrates many different cultures. It is important for children to explore their cultural identity and they should be allowed this opportunity through school, as well as not be discriminated against for their culture. Early years settings should strive to break social barriers and ensure the cultures within that school are being valued and respected. Amendments should be made if the provision isn't seen as applicable and beneficial to the children’s individual needs, likewise to language barriers, there should be changes made to ensure all children have the right to education. One Area of Leaning is Knowledge and Understand of the World which encourages children to develop a curiosity of the world around them and understand the different concepts, values and cultures of different countries and the history of the world (Welsh Government, 2015). 
[bookmark: _Int_YXiG1QJC]Play is a vital part of supporting every child’s culture to grow and learn. Children need social interactions to build relationships with others and share learning experiences, this can be particularly beneficial to children with cultural differences. Play would allow children to relate to others with similar cultural backgrounds, so every child feels there is a place for them in their learning environment. In turn, children have the opportunity to experience other cultures by engaging in exploration and play by seeing the world through another child’s perspective. Role play can benefit children even with language barriers as it exposes them to new words and phrases alongside the action of that word, creating a meaningful and purposeful learning experience (Beiji, 2020). Every child is able to engage in play as it can be flexible to suit the developmental and physical needs of each child. Therefore, play can encourage children to develop in lots of aspects of their learning. It is a tool that can be applied to most lesson plans so practitioners should stive to use play for many parts of their provision. Additionally, play doesn’t have to be structured so children can lead their own learning and develop in areas that they are motivated in, this closes the issue of children with learning disadvantages (Rogers, 2010).  
Wales has a statutory guidance named Wales- a Play Friendly guidance 2014, to ensure the Local Authorities in Wales are maintaining purposeful play opportunities for children. A commitment has been made to ensure children have a safe and stimulating area to engage in play, leisure or a recreational activity to support their development, in an area local to them. In addition, Wales – a Better Country (2005) aims to make sure that children and young people feel they have a valuable place in their community (Welsh Government, 2014). 
There needs to be significant chnages to the assessment process to support cultural diversity amongst children. Currently, assessment guides are not always applicable or appropriate to certain cultures. Schools need to adapt their assessment process to relate to the learning objectives they have for the individual pupils. Assessment should reflect the skills and strengths of that child, so the child has the best opportunity of achieving developmental goals (David, 1999). Children with language barriers should not be at a disadvantage in assessments if the assessment is not in their first language, arrangements should be made for assessments to be translated so children have an equal and fair assessment. Moreso, it is important for practitioners to have an accurate record of the children’s developmental stage to identify any intervention needed (Bornman et al. 2010). 
New Zealand’s early years curriculum Te Whariki celebrates and encourages children’s different cultural backgrounds. Culture is a predominant value of the curriculum as there is special mention to the multicultural society, which is a the basis of the four main principles (empowerment, holistic development, family and community and relationships). The Ministy of Education (2017) states that the children of New Zealand are living in a diverse society with the celebration of many different ethnicities and cultures. This curriculum stives for children to explore their indepedence and explore their cultural background to identify their true identiy. Parents and families are encouraged to particiape in children’s learning so that the culture of that family is values and respected in the child’s learning process which gives the best foundation for children’s development. 
[bookmark: _Int_xxLPAGx8]In today's society there are a variety of different cultures, ethnicities and languages in countries across the world. There's a responsibility for the education curricula to compensate for every child so no child is disadvantaged in education because of the beliefs they have, their background or the language they speak. Fortunately, many curriculums as discussed with Te Whariki, have embraced the cultural diversity of today’s society and welcomed the need for changes to fully support children in education. It is not an impossible task to ensure curriculum is inclusive to different cultures, although not an easy task in many aspects too. Howwver, it is essential that the right changes are made so the education system is beneficial to all children, giving them the best start in life. Culture is a complex term to clearly define, an even more complex situation to cater to every value of that culture within education. The right pedagogy tools such as play should be at the forefront of practice so that the cultural differences of children are being met. It is evident that today’s curriculums that have been discussed are actively working towards being inclusive to the variety of different cultures and supporting the cultural differences in education.  
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