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	Module Learning Outcomes
(from module syllabus)

	 
·        critically evaluate the importance of adventure to individual learning, personal development, society and work;
 
·        critically analyse a range of different teaching and learning strategies appropriate to adventurous learning;
 
·        negotiate a range of learning opportunities to underpin adventure in the whole curriculum;     
 
·        critically analyse the role of adventure and the outdoors in the development of children’s physical literacy
 
 


 
	
TASK DESCRIPTION


 
Working collaboratively research relevant information and develop questions to discuss that respond to the following problem.
The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school.
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus.
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.
 
Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.
 













Problem Based Learning Assignment 
The COVID-19 pandemic has shown the need for physical activity to support a healthy immune system and to improve mental health. During quarantine it was recognized that physical activity was important for people to have access to as it improved their mental health from being cooped up inside everyday along with keeping healthy to help fight against diseases because of this people were allowed one hour to exercise outside of their homes daily. Before beginning I want to give a definition of physical activity. Misconceptions associate the activity with a vigorous form of exercise (Edmunds, 2014, P.5). However, physical activity can simply encompass all types of bodily movement. Exercise is a sub-category of this movement which refers to a plan and structured movement which is repetitive in the aims of promoting and maintaining physical fitness (Edmunds, 2014, P.5).
Throughout human history physical activity has been a requirement of our survival. Only in the last 150 years with technological advancements we are no longer intricately dependent on physical demands (Edmund, 2012, P.4). With little need for physical activity to perform important work society now must make a conscious decision to get up and exercise. This challenge to regulate exercise has had negative health consequences both physically and mentally (Edmund, 2012, P.4). In 1996 The Generals Surgeons report highlighted the main cause of death was a sedentary lifestyle. Since the publication of the report, it is estimated up to 200,00 Americans have died due to a lack of exercise.
‘Physical activity contributes to the reduction of overall cardiovascular risks, lowering both systolic and diastolic blood pressure and remodeling left ventricular hypertrophy… Therefore, one can assume that active individuals compared to sedentary people should have better control on high – risk comorbidities that increase susceptibility to severe COVID-19’ (Dwyer, Pasini, De Dominicis and Righi, 2020).
As well as promoting physical health it is responsible for playing a part in psychological health with it alleviating depression, decreasing anxiety, and improving cognitive function (Edmund, 2012, P.4). 
Heading into this new year as things slowly return to normal and children return to school it is important to continue to acknowledge the importance of physical activity in every age group and therefore consider where schools can promote physical activity to all their pupils to encourage them to keep exercising. Asides from the Covid pandemic schools in Wales must also improve their opportunities for outdoor learning and physical activity because of the Well Being of Future Generations Act 2015 and the New Curriculum for Wales Curriculum for Life which is set to be brought in from 2022. It is especially important for secondary schools as they have a wide range of ages and have to accommodate encouragement to all pupils.
The grounds of Trinity Saint David Secondary (TSD Secondary) have many areas that can be developed to help support physical activity using the outdoor spaces already on the grounds. There are four possible developments that have been put together for this paper to improve the selected areas for physical activity and outdoor learning. ‘Improving play and learning opportunities for children and young people of all ages and abilities should be a key objective for teachers and practitioners.’ (Gill, no date). 
                                             [image: ][image: ]
                                           Possible areas for first development 
[image: ]The first development would be placed on the green area by the gym (as shown above) to make use of the open space and change it into something that promotes physical activity. Firstly, the gym wall itself can be made into a bouldering wall, not a climbing wall, that way pupils can use it in their own time without constant supervision and allows them to continue to develop their physical literacy in their own time as well as gives them an activity during break times where they can make up their own games and routes on the wall. ‘It is by the application of movement capacities that movement patterns become increasingly complex.’ (Durden-Myers, Green and Whitehead, 2018) this allows them to continue to develop their skills on the wall and develop new ones as they progress. This can also be a steppingstone towards pupils getting used to the wall before moving on to the indoor climbing wall during PE class where they need supervision and assistance. ‘Encounters with certain types of risk are said to help children learn how to manage those risks’ (Gill, 2007). By allowing the pupils to experience a small of risk on the bouldering wall allows them to develop their management of risks, for example, if they all off the bouldering wall they are less likely to severely hurt themselves then if they were to fall of the climbing wall without a rope, this allows them to understand what heights are safe to fall or jump from without injury. 
[image: Traverse Walls for Schools | Playground Climbing Walls][image: ] Possible Bouldering walls  

 

‘Play is hugely important in almost every area of children’s lives… improves social skills, brain development and creativity whilst supporting emotional resilience, physical development, confidence and learning.’ (Playtime Revolution | Ltl, 2020). Allowing the pupils to play on the equipment during their free time not only helps to give their mind a break between classes but it also continues to teach them without their awareness, when students are having fun their mind is resting but they are still learning. For example, the students might be playing on the wall for fun, but they are still using communication between them and the wall helps their physical development.  
The second part of this development is to add a physical literacy gym set to the open green space by the gym. This can be used as part of PE sessions or in the break times, it will allow the students to test their physical literacy as well as improve their physical literacy. The equipment can be used on their own or as a course to go around. It can be altered for different age groups by having a different section for harder and more challenging equipment for the older pupils to continue to advance their physical literacy, ‘such structures create rich learning opportunities, in addition to the intrinsic pleasure of plating on them.’ (Gill, no date). This development also allows for affordances for all age groups, the younger years may see some parts as things to climb under whereas the older students may see the same parts as things to climb over depending on their abilities. Gibson 2015 talks about affordances in nature, how different parts of nature can be seen as different things depending on the animal that is using it, it is the same with human nature different age groups see different uses for the same objects which influences how they interact with that object. These developments allow the pupils to experience some risk without putting them in harm's way ‘without exposure to risk, children will not learn to keep themselves safe.’ (Knight, 2011).  This also helps work towards the New Curriculum goal of ‘developing healthy, confident individuals, ready to lead fulfilling lives as valued members of society.’ (Hwb.gov.wales, 2020). 
[image: ]    [image: ]  Possible Physical Literacy Gym Equipment 
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TSD Secondary campus map 
The second set of developments are campus wide developments (see map above). The first development for this set is nature sensory paths. These paths are made of different natural materials such as bark chippings, sand, gravel, and cobbles - these are just a few options - they allow the pupils to experience walking on different textures and improves their basic balancing skills, they are most effective when barefoot but also work with shoes. Having these paths around the school grounds would allow the students to have different experiences all the time as they also change with the weather. ‘Both physical activity and exposure to nature are known separately to have positive effects on physical and mental health’ (Pretty, Peacock, Sellens and Griffin, 2005) these paths also look nicer than having concrete everywhere, this may encourage more pupils to walk around the school grounds during their breaks as it is nicer to look at and can be laid out as a walk in itself which encourages physical activity and can help to improve their health. ‘Affordance is an expression for significant and important actions in the environment as seen by the individual.’ (Niklasson and Sandberg, 2020) it also allows for affordance as some pupils may only want to walk on these paths whereas others may enjoy running on them, also some may enjoy experiencing all the different types however others may only like walking on one or two types.
[image: Barefoot Walking in Switzerland. Eh? - A Passport Affair. A good idea for  the yard | Outdoor playground, Outdoor play areas, Natural playground][image: These creative sensory walk activities for kids are great for exploring the  senses. | Natural playground, Recreation therapy, Gardening for kids][image: Sensory path. | Sensory garden, Eyfs outdoor area, Natural playground][image: ] Possible Sensory Trails   


The second part to this development is an orienteering course, this can be set up all over the school grounds. The orienteering course can have different levels within it in order to have different levels of challenge for the different age groups and abilities. ‘Older learners enjoy experiencing a range of individual and group activities that involve more authentic contexts that reflect their physical culture.’ (Durden-Myers, Green and Whitehead, 2018). To make the different levels of challenge in the orienteering course there can be a range of maps with different levels of detail as well as different courses set out depending on the map they have and the level of difficulty they want. ‘Pedagogical approaches need to be adaptable, appropriate, and challenging to learners.’ (Durden-Myers, Green and Whitehead, 2018) this allows the pupils to develop their skills and challenge themselves to improve upon those skills at their own pace. This course can also be used during PE classes ‘Exercising in pleasant environments may have a greater effect than exercising alone.’ (Pretty, Peacock, Sellens and Griffin, 2005) joining the orienteering course with the sensory paths allows for a more pleasant environment and may encourage the pupils to independently take part in the activity. Possible Orienteering maps and signs

[image: Denbighshire Countryside Service - Orienteering]  [image: New to Orienteering? | South London Orienteers]  [image: Essex Stragglers Orienteering Society] [image: What is Orienteering - Orienteering USA]
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                                               Possible areas for third development 
Thirdly, another set of developments is a range of quiet places where students can go to study, relax, or have classes outside. The first is small huts which can be placed around campus on different green areas, these huts can be used as outdoor classrooms or as quiet places. ‘Learning outside the classroom helps to bring the curriculum to life.’ (HSE, 2011), using the huts as a classroom allows teachers to give a more diverse teaching to the subject for example the biology department can use the area by the pond to teach about the nature and wildlife that lives there. ‘Moving the classroom outside may lead to different and more versatile activities, as well as more cooperative play with more civil behavior.’ (Fiskum & Jacobsen, 2013) having a classroom outside can lead to having a different teaching experience which may work better for some pupils especially those with ADHD who struggle to sit still and focus for long periods of time, this encourages pupils to behave as they have different outlets and can move around when they need to. ‘Teaching content should, where possible, be selected, planned, and delivered with the learners at the center of their learning.’ (Durden-Myers, Green and Whitehead, 2018) this may be the content of the lesson, but it can also mean where the lesson takes place. If there is a class that struggles to work well inside a classroom then having these outdoor hurts may be ideal for a more productive learning environment, ‘in outdoor education many instigators for actions are not under the same demands for regulation as inside the classroom.’ (Fiskum & Jacobsen, 2013) which can lead to a more successful lesson. 
[image: ] [image: ] [image: ] [image: Outdoor Classrooms and Canopies For Schools | Pentagon Play]Possible Huts

A second feature of this development is having natural benches, these can be made out of tree stumps or boulders. This can give pupils somewhere they can go during their breaks instead of being stuck inside. ‘The last few decades have seen a decline in the time that children spend out of doors independently.’ (Gill, no date) children are spending less time outside and schools are a big part of that, students are sat inside during lessons from 9am till 4pm, by providing places students can go to sit out of doors gives them more opportunities to be outside independently doing what they want during breaks, this need encouragement especially at the moment with the covid pandemic as it is important to spend time out of doors not only for physical activity but also because ‘COVID-19 spreads more easily indoors than outdoors. Studies show that people are more likely to be exposed to COVID-19 when they are closer than 6 feet apart from others for long periods of time.’ (COVID-19 and Your Health, 2020). Another possible idea for this development is to have planters or raised beds where students can grow plants, this encourages pupils to be outside and gives them some responsibility to look after them, it is also another activity they can enjoy on their own without supervision from teachers. 
[image: ]  [image: ]  [image: ]  [image: ]  [image: ]Possible benches and planter 
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                                                    Possible areas for forth development 
Development idea four is to use the existing courts that are on the grounds and adding a running track around the edge to give the area more uses; this allows students to continue to develop their basic physical literacy skills and improve their physical fitness. ‘Understanding of physical competence is crucial in creating learning content that enables learners to develop their physical literacy and make progress on their physical literacy journey.’ (Durden-Myers, Green and Whitehead, 2018). This gives students the space to enjoy their typical activities and the area can be used in PE classes as well. ‘Not to give them the early experiences may be to deny them the opportunity to reach their potential.’ (Knight, 2011) giving the students the space to work on basic activities such as running allows them to continue to develop their basic physical literacy and allows ‘challenge by choice’ which is where the student chooses the level of challenge they are comfortable taking part in and encourages independent learning. 
The green space outside the courts could be used for loose part play, this is where there is a range of different objects such as pinecones, chalk, pebbles, a wide range of things which the students can use to make their own games and use their imagination, this helps to encourage students to think outside the box and be creative with the things around them.Possible loose parts and tracks 

[image: ]  [image: ]  [image: Loose Parts Play]  [image: Loose Parts Play]  [image: Loose Parts - What Do Children Learn From Loose Parts Play?]
These four developments for the TSD secondary school grounds are suitable for the age range of the school and allow for physical literacy, outdoor learning and physical activity. They also fit within the Williams and Wainwrights, 2015 Outdoor adventure education model of which the four main components are ‘being mainly outdoors, experiential learning, challenge by choice and managed risk.’ (Williams and Wainwright, 2015). Having these outdoor spaces where students can spend their breaks is a good way to manage risk without removing all risk within a school setting. 'Play is great for children’s well-being and development. When planning and providing play opportunity, the goal is not to eliminate risk, but to weigh up the risks and benefits. No child will learn about risk if they are wrapped in cotton wool.’ (HSE, 2009). Having some risk is needed in order for the children to learn about risk and how to manage risk themselves, it allows them to continue to develop all areas such as brain development, physical fitness, physical literacy, and social skills.
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