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MODULE CODE: ECPT6014 

ASSESSMENT COMPONENT: A1 Microteach Session

STUDENT NAME: Amy Morgan

STUDENT NUMBER: 2319574

Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  

I acknowledge the use of Claude on 27/09/26 to help structure my assessment. I used the prompt: 
1. can you give me a structure based on the following task description.

I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 




Introduction 
This reflection critically examines my microteach, Understanding Adult Learners; Benefits and Barriers in Higher Education, delivered to a peer group as part of my Preparing for Teaching and Learning Module to complete my PCET at the University of Wales Trinity Saint David, (2026). Within this report I will be using The Edinburgh (2025) Gibbs' Reflective Cycle as a framework, I evaluate my planning, delivery, and assessment choices, drawing on tutor observation, self-evaluation, and relevant literature. 

Description 
I delivered my microteach, Understanding Adult Learners; Benefits and Barriers in Higher Education to several of my peer group while being observed by my tutor; I was allocated 30 minutes to deliver my session.
The structure of my session consisted of several components, first I opened with a question as a starter discussion, before going into some of the benefits and barriers some adult learners face in higher education. This moved smoothly into the group activity where i split my peers into two groups and gave them anomanised quotes from real participants that I had interviewed in my own dissertation research. Each group had a mixture of anatomized quotes stating the benefits and barriers the participants had faced. My peers were asked to read the quote cards and explain what they/ the institution could do to mitigate the barriers or improve the benefits. I then linked the feedback from the group activity to theorists Knowles and Mezirow.
Feelings 
Before I started, I felt underprepared, and that my non-hands on approach would seem less engaging than my peers sessions. To begin with I was nervous and feeling exposed to using my own research for my microteach, as I did not know whether my subject matter was going to be of interest to my peers. I began the session extremely nervous and forgetting to set my timer, but that soon subsided as the session progressed, my peers were engaging with the subject matter, calming my nervousness and intern transformed the session from a formally designed session into a conversational non lecture style session. I felt anxious when it came to linking my peers unpredictable group answers to theorists Knowles and Mezirow, my greatest fear was mixing the two theorists up.


Evaluation 
Planning – I built my session with three clear intended learning outcomes and mapped my activities back to them. I believe this discipline came through in my delivery.

Teaching strategy – I believe the combination of Facilitator and Socratic styles worked well with the variety of think/pair share to begin, quote card, group work and live theory linking worked well throughout but ended up feeling rushed as the 30-minute time scale was tight.

Assessment – verbal Q&A went well. I asked students directly for feedback and I asked them to follow up questions to explore their knowledge. I believe I managed to hit all three learning outcomes.

Engagement – I used real anonymized quotes as my main engagement tool; they landed as intended bringing in real life examples helped the students relate to the topic and feel encouraged to share their own opinions / experiences.

Inclusivity – I built my session around differentiation with the different ways to communicate and partake in the session i.e. open discussion, quote cards and group activity, then linking to theory, so that everyone would feel comfortable and were not limited to a particular technique which was needed to make everyone feel comfortable to partake.

Feedback Received – the feedback I received from my tutor was genuinely positive with a few points for future development being to believe in myself, to walk around and partake with the groups while they are taking part in the activity, to make sure I only use students as an example if I have their permission to do so and to make my activity cards larger so they are easily readable.

Analysis 
Planning Decisions – I did not explicitly plan my session around Knowles andragogical principle, even though my session was about adult learners, reflecting on my session I can identify how I planned and delivered my session partly based on Knowles' principles. By starting my session in a facilitator role and opening with a think-pair-share allowing me to know the level of knowledge and prior experience of the students before introducing the topic and encouraged learners to build their own understanding, self-direction and reflection. Using real anonymised quotes brought authenticity to the session. Supporting Knowles' view that adults learn best when the content is relevant. However, the plan could address Knowles' principles better by explaining why the content mattered to my peers and by offering them choice, as in which quote to explore first.


Teaching strategies – Real anonamised quotes from my own research were a deliberate andragogical choice as it made the content feel more grounded and authentic instead of relying on generic examples and focusing only on theory. This links well with Kolb's 1984 Experiential Learning Theory which consists of 4 stages Concrete experience, reflective observation, abstract conceptualisation and active experimentation. Allowing learners to gain knowledge by experiencing something, reflecting it, forming concepts from it, and then testing those ideas in practice (Morris, 2020: Hartley, 2010; McCarthy, 2016).


Assessment – verbal Q&A allowed me to gain learners understanding, by using follow up questions, this felt effective in the moment, and i believe all three learning outcomes were met. However, on reflection I have no physical evidence of all three outcomes being met by all learners. Open discussion is normally dominated by confident students suggesting that the quieter learners' understanding may have gone unchecked. (Rivera, et al. 2024) A more thorough approach would of been to combine verbal Q&A with a written exercise such as vevox so learners could anonymously answer and show understanding without having to speak in front of their peers.


Learner engagement – the opening question "think of an adult learner you may know that went back to higher education, what do you think was hardest for them" even though this question was successful in introducing learners to the topic and gaiging learners understanding, this was a risk as this question relied entirely on learners having a relevant personal example. However, this approach worked out due to the learners being mature students.

Inclusivity – my session highlighted the barriers adult learners face, such as time pressures, strict structures and institutions built around a traditional student. One strength in my session was that I did not assume learners had prior knowledge of the subject matter and theorists Knowles and Mezirow, I introduced learners to the theorists after the activity so they could link their own answers to each theoretical framework, this allowed learners to engage their own life experiences and ideas first aligning with an andragogical approach (Abedini, et al. 2024: Knapke, et al. 2024). However, with the session only being 30 minutes this created its own time pressure, more so at the end when I was given a five minute remaining cue from my observer. By trying to fit in pair-share, group activity and introducing and linking back to two theorists, may have limited the participation of quitter learners and their ability to think discuss and share inevitably causing the very barrier “time pressures” that I had identified in the session. This suggests that while I avoided one barrier (not assuming prior knowledge). My limited time may have created another. 


Feeback received – reflecting on my microteach I recognize that my own feelings shaped my perception of its effectiveness. I felt nervous and underprepared, I forgot to set a timer, and worried I did not have enough material to maintain discussion. However, learner engagement exceeded my expectations and extended the conversation beyond what I had anticipated. I was also concerned that my lack of a hands-on approach might have been less engaging than the sessions my peers had delivered. Feedback did not support this concern with peer 1 describing the activity as “motivating” and peer 3 reporting consistent engagement throughout, my anxiety about confusing Knowles and Mezirow’s theories, highlighted the value of linking theoretical concepts after the activity. Forgetting to set the timer explains the tutor’s observation that the plenary felt rushed. However, peer 2 felt that the pacing was fine identifying a gap between my own concerns and the learner’s perception.
Conclusion 
Overall, this microteach session made me realise that adult teaching comes naturally rather than being planned around theories. Even though I did not deliberately plan use Knowles’ principles of andragogy, many of my teaching choices aligned with them, for example, I choose a facilitator approach instead of lecturering, used a think pair share activity to start, and introduced theory after the learners had engaged with the topic. This highlights a gap between my understanding of the theory and my ability to intentionally apply it into practice.
The clearest lesson has been the value of triangulation comparing feedback from my tutor, peers, and my own reflection. When my tutor, peers and my own reflection all agreed on strengths such as authenticity, respect, and inclusivity, makes me feel more confident in these areas going forward. However the difference in how my timing and pace were perceived by my tutor and my peers will help me improve my lesion planning and confidence going forward.
In the future I will make a conscious effort to plan my sessions around educational principles, use anonymous feedback methods to strengthen assessment, and stay on track with my lesson plan timings.


Action Plan / Professional Development Targets 
Targets going forward firstly, I will strengthen my formative assessment design so all ILO’s are evidenced. As my ILO’s mainly relied on verbal Q & A’s and assessment of quieter learners may have gone unchecked. Going forward I will continue to use assessment of and for learning to support learner progress and applying effective teaching and assessment methods, aligning with the professional standard Maintain and update knowledge of my subject and how best to teach and assess them (Welsh Government, 2023). I will achieve this by implementing an anonymous Vevox or written answers.
Secondly, I will prepare a back up prompt with a hypothetical scenario for my starter activity, as I am aware that the opening question only worked because my peer group were mature students and may not have worked if I had a different cohort. I will ensure a safe and inclusive learning environment, while working with others to ensure that learners are fully supported, aligning with the professional standard Demonstrate commitment to learners, their learning, safety and wellbeing (Welsh Government, 2023).
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Appendices 
Tutor Observation:
PGCE/ProfGCE/PCE (PCET)
Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. 
The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. 
They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. 
However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. 
Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development or targets these should then be reflected in section 1 of the next observation.
Section 1: Trainee Teacher Notes 
	Trainee teacher: Amy Morgan
	Observer: Katie Gardener

	Date:23/09/26
	Time: 1:45

	Topic: understanding Adult learners: benefits and barriers in EH
	Group: 1

	Setting (classroom, workshop etc): classroom
	Number of learners:7



	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	
I will be drawing on real, anonymised quotes from my dissertation research rather than relying on generic examples. This is intentional, as it helps make the content feel more grounded and authentic instead of solely focusing on theory.

The teaching style I will be a combination of Facilitator and Socratic.  primarily facilitator led, using a student-centred approach allowing the learners to build understanding themselves. With elements of conversation-based, open-ended and probing questions.
I will be starting with a personal think-pair-share activity rather than going straight into the main content. This allows me to evaluate my peers existing perspectives before introducing the main content.

I will be adopting a conversational, discussion-based tone rather than a traditional lecture style, this approach allows for a more flexible pace and creates space for discussion and reactions.




	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	
I would like to receive feedback on  
Delivery style
Planning and preparation
Teaching strategy used




	Targets/areas of development from previous observations to be considered (this should be informed by students reflection and feedforward obtained in previous observation – if first observation please put N/A)

	



Section 2: Observer Feedback

	1.  Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	Your lesson outcomes are good,. These were linked to your lesson aim and were achieved within the session. Your lesson aim is somewhat measurable. If you removed ‘help’ from the aim it would be more measurable as you wanted students to identify.
It is good that you not only identified the possible difficulties but also how you would mitigate it.
Your lesson detail is good – you have set yourself up for success here. It is clear what you intend to do and when within the session.
Ppt has minimal information on which is good as it demonstrated your knowledge around the topic rather than relying on the ppt. The font size is good, consider the use of a sans serif font in the future for those students with ALN.
Handout activity – writing was very small, consider the size of font for handouts.




	2. Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	
Good use of incidental Welsh at the beginning of the session.
Although you were nervous at the start of the session once you started your session you came across confident and knowledgeable. If you continued to be nervous this was not evident.
Entry level behaviour was good – you asked students directly for feedback from this question when thy did not automatically answer your question. You were able to ask follow up questions and explore their knowledge.
Good outline of lesson outcomes, consider showing these at the end too to check they have been met.
The smaller screens of the computer stand blocked some of the large screen which meant that not all of your ppt was visible, consider the student view of what you are teaching.
Your approach is relaxed and you use your humour within the session which was appropriate when you did this. 
You are able to link your teaching with what students have mentioned previously within the teaching session which is very good, it demonstrates respect and that you were listening to what students had already feedback to you. You validate students examples very well.
When giving examples of what you are speaking about make sure that you have permission from the person to do so and mention that you have the permission, you used another classmate as an example for home pressures and education.
Group activity – set out of the activity was good, consider also having the purpose and directions of the activity on your ppt too for those who might need it. Students engaged in this well, you gave them time to consider the questions, it might have been good to then check in with the groups during this time and reduce the timing down too.
Students were happy to feedback to you after the activity showing the safe environment you had created.
You had 4 minutes left but still 9 minutes of your lesson plan, when you were shown the 5 minute sheet you started to rush, this means that you ended up with a minute remaining and the plenary being rushed, consider your timing when teaching as the plan was timed well. Pace is very good, you did not speak too quickly (your timing issues were due to your activity time being longer than you planned).
There are times you read from notes – you were note fluent when you spoke without them, trust in your knowledge. 

Your session was interesting and well planned, you were engaged and engaging throughout. Well done Amy.




	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	
Your assessment of learning was good within the entry level section and throuhgout the session.

You demonstrated excellent subject knowledge throughout the session through your use of minimal information on the slides and your ability to speak fluently and answer questions throughout.

You aligned your lesson plan to the professional standards very well, these were then also demonstrated throughout your teaching.




	4. Points for future development (no more than 3). Where possible these should be identified in negotiation with the trainee teacher.


	Consider what students can see from where they sit - Make sure everyone can see what you are showing on the screen

In your examples make sure you don’t use other students as an example without permission.

Believe in yourself – you are able to do this and you were very good.

Consider walking around the groups as they are taking part in an activity.



	5. Areas of Strengths observed in this lesson


	
Continue to link to link student feedback and discussion throughout your teaching.

Continue to demonstrate your knowledge of the topic.

Continue to use the pace and tone of talking you did.

Continue to encourage students within the session.





Section 3 :Student teacher reflections:

	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	
On reflection of my microteach session, even though I was extremely nervous at the time and feeling under prepared and also worried that my peers would find my session boring as there was no hands on activity.
The session was rather successful. The feedback from my tutor and my peers on the day really helped me see my session from a different perspective. 
What I have learned now looking back is to have more confidence in my own ability, remember to set a timer and stick to my lesson plan timings, believe in my knowledge of the subject matter, remember to state I have permission to use students as experiences as an example, check in on activities to ensure I don’t run overtime and acknowledge were the learners are at, and lastly make sure that the power point is visible to all students without obstruction.








Peer one:
PGCE PCET Microteach Peer Observation Form Guidance on this form:
 The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. Please remember to be constructive and respectful in your feedforward. These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module. 
Section One: 
Trainee Teacher Name: Amy Morgan 
Date: 23/09/2026 
Feedback completed by: Peer 1 
Topic: Benefits And Barriers in Adult Education 
Section Two: Please comment on the below:
 Planning and Preparation: Amy’s presentation was good, and the information was presented clearly. There was a good structure to the session—Amy allocated appropriate amounts of time for her presentation, learner input and the group exercise. Including some statistics on mature students’ success would have helped us better understand why the topic at hand was so important. 
Teaching and delivery:
 Amy projects her voice and commands attention really well—she is a natural teacher. She managed the room really well, building on the learners’ input and providing additional information based on what they had proposed. She was engaged with each of us during the group exercise, and especially when we presented what we had discussed. The quotes from mature students—on both their negative and positive experiences —were a brilliant way to start the group exercise and got us talking right away. We felt motivated to address what Amy’s interviewees had said. The fact that Amy herself had interviewed the people quoted made a difference too, as she was sharing her own research rather than simply quoting it—it made the information feel more real and impactful. I shared a negative experience from my previous attempt at higher education, and Amy handled my response with real empathy. I felt that my willingness to share was met with the same level of willingness to listen.
 Links to professional standards:
 Amy was well-prepared and had clearly planned out the lesson. Amy built strong, collaborative relationships not only between herself and the learners, but more specifically among the learners themselves. She was present during the group exercise while also giving us space to discuss and share our ideas. Amy treated every student with dignity and made sure that every learner was included in the session. 
What went well: 
Amy handled the room exceptionally well—it was very clear who the leader was. Her delivery was clear and straightforward, and she relayed information really well. I found the presentation easy to follow, the group exercise motivating, and Amy’s handling of learner input tactful and professional.
 Areas for development:
 I would have loved to have seen some statistics on the issues faced by mature students to help ground the more personal stories Amy shared from the people she had interviewed.

Peer two:

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Amy Morgan 

	Feedback completed by: Peer two

	Date: 23/09/26 

	Topic: Understanding Adult Learners: Benefits and barriers in higher education 



Section Two:
Please comment on the below:
Planning and Preparation:
1. Amy’s presentation was well planned and well laid out. It had the right balance of imagery and text and felt well structured. 
1. Amy planned an activity for the group which got the class talking a lot. It was good to see some examples of both barriers as well as the benefits to being an adult learner. 
Teaching and delivery:
1. Amy told the class that she was really nervous but that didn’t come through in her delivery. She seemed very confident in what she taught, and was able to bring some humour to the lesson as well which made the lesson feel really relaxed and made me feel at ease. 
1. Before starting her lesson, Amy told the group that she didn’t feel very prepared but Amy also told the class that she based her lesson on her dissertation from her previous degree. The confidence in her subject definitely came through in her teaching, probably because she had thoroughly researched her topic. 
1. The pacing was really nice, it didn’t feel too rushed or too slow, and it almost felt somewhat casual but still very professional in how you delivered it to the class. 
Links to professional standards:
1. Amy demonstrated dignity, courtesy and respect towards others really well. When Amy asked the class about the benefits and barriers that adult learners experience before the activity, she allowed plenty of time for each student to pitch in with their own answers, and didn’t rush anyone. 
1. Amy showed that she valued and promoted diversity, equality of opportunity and inclusion in her class by the very nature of her topic, showing the diversity of age amongst learners that attend university which can be sometimes overlooked, so Amy’s topic was really informative.
1. Amy was able to build positive and collaborative relationships by giving the class a chance for each student to talk directly to her during the lesson, but also then with each other in a group activity. 
What went well:
1. The aims and objectives were made very clear at the beginning which helped with learner’s expectations 
1. The mini group discussions about the 2 benefits and 2 barriers, had the groups talking pretty quickly but also naturally got the group talking about solutions to some of the barriers, which showed the task was clear and easy to follow. 
1. Amy added some theory into the lesson but it was done in a way that it didn’t feel overwhelming. 
1. The delivery of the lesson felt quite casual but remained professional and it made people feel at ease. 
Areas for development:
1. To help with differentiation, you could maybe try out a Vevox or even using a pen and paper in pairs to get students to write down some of their answers to the questions initially asked before asking the whole class, this could help students who are a little bit more introverted and less confident in speaking up by warming up by doing a task in a pair or group. 

Peer three:

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Amy

	Feedback completed by: Peer three

	Date: 23.09.26

	Topic: Understanding Adult Learners



Section Two:
Please comment on the below:
Planning and Preparation:
Amy planned her session effectively using a clear and well-structured PowerPoint to guide us through the key concepts.  The aims and outcomes were clearly displayed at the beginning of the session. The inclusion of both discussion and a hands-on activity showed thoughtful preparation and an understanding of how adults learn best. Her resources were organised prior to the session beginnng and supported the learning aims, particularly the activity exploring barriers and benefits.
Teaching and delivery:
Amy delivered the session confidently, encouraging us to share experiences in a safe space. She explained things clearly and maintained a good pace throughout the session. She encouraged discussions well and prompted us to think crticially about barriers and benefits in adult learning and linking them to our own experiences.
Links to professional standards:
Demonstrate dignity, courtesy and respect towards others -  Amy actively listened to us as we shared our opinions and experiences, showing respect while doing so. 
Understand the importance of Welsh culture and language as a bilingual nation- Amy greeted us in Welsh and said ‘diolch’ at the end of the session. The use of incidental language promotes the use of the language within the classroom.
Know how to use evidence and research to improve my practice – Amy linked the barriers and benefits to two theories and from her reference list she used very recent sources so it was relevant and up to date.
What went well:
Amy’s PowerPoint supported and helped structure the learning. I was engaged throughout the session, particularly during the discussion and hands-on activity. Amy was able to relate theory to real-life experiences made it relevant and relatable.

Areas for development:
I would have appreciated a recap or reflection at the end to reinforce the key points we learnt. Next time Amy could offer additional examples of case studies to further strengthen the link between theory and practise although as the session was only short I understand how this might not have been possible.
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