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Part 1 
	Activity Plan

	Activity: We’re going on a bear hunt


	Number of children: 24
	Age of children: 6-7 years old 
	Number of adults: 6

	Location: Pembrey Country Park

	Preparation time: 1 month
	Activity time: 2 days

	Resources: 
The tick list: Paper, pencil, glue, scissors. 
Fake snow: Plastic tubs, baking soda, shaving foam, spoon, measuring scale bowls. 
We’re going on a bear hunt book
The risk assessment, first aid kit, bus, lunch box, water bottle, tick list, fake snow, a bag. 
If weather is sunny: Sun cream, hat.


	Aim/s of activity: 
The aim of this activity is for the children to remember the story of ‘We’re going on a bear hunt’. The children should be able to recognize all the different elements that go on in the book. The children should be able to identify colours for each situation. Also, the children should learn the different types of textures which are used in this activity. 



	Links to outcomes:
This activity links to the children’s personal and social development as this helps the children socialize and help each other with all the different steps. Also, it helps the children’s language, literacy and communication skills, as the children will communicate with each other on different directions to find the situations. The children will have to keep count on how many different situations are left and how, many they have done. They will need to measure out how much baking soda and shaving foam is needed for the fake snow. Some will need to add more than others. By carrying out this activity the children will be hitting their mathematic development. The children will also have links to knowledge and understanding of the world, as they learn about the sea being wet and cold, and the forest being dark and gloomy. The children will be using their gross motor skills and fine motor skills as they glue and cut other the different situations that are in the book. Using their gross motor skills while walking around Pembrey Country Park. The creative development will be used when the children are taking lead in the forest and in the activity while finding all 6 situations. Also, the children will use their creative skills when they take lead in walking around the Country Park and having an adventure. 


	Differentiation:
All 24 children can participate in all activities organized. 
While making the tick list, there are 4 children that are less able to write the tick list. Therefore, the 4 children will have a tick list made for them and cut out. The children’s activity will be to connect the picture and word together and glue them on another piece of paper. 
The 16 able children will have the same tick list as the less able, but they will have to cut the pictures and words out themselves. 
The 4 most able children will have a slightly different tick list, they will have just the pictures on the 6 situations, and they will have to write the words out themselves. 
Once again, the 4 children that are less able will have the ingredients in a bowl and they will have to mix them all together until it becomes fake snow. Then they will put that into the plastic box. 
The 16 able children will have their ingredients in separate bowls and will have to put the mix together and mix. 
The 4 most able children will have to measure everything and put the ingredients in a bowl to mix together. 
When the class goes to the Pembrey Country Park they will not be separated into groups of capability, they will all be mixed so it is fair. 
This activity is assessable for everyone. 


	Health and safety:
Make sure that all the children are wearing correct clothing on the day. Make sure that all children have correct equipment for example, plenty of water, sun cream, hat. The children will be aware of all boundaries that will be given and understand that they must stay as a group and not walk off by themselves. The adults will make sure that all boundaries are clear. A full risk assessment will be done in part 2. Encourage children to put any general waste in the bin. 


	Role of adult/adults:
The role of the adults the day before and the day of the activity is to read the book to the children. The adults will supervise all children when walking around the Country Park. The adults will need to talk the children through an outline of the planned day activity. Also, this gives the children an opportunity to ask any questions or voice any worries. The adults will need to have a copy of the risk assessment and be aware of any health issues. All adults will need to know what to do in an emergency and all will have to be first aid qualified. All groups will have 1 first aid kit. 


	The activity:
The day before the children go to Pembrey Country Park the teacher will read the book ‘We’re going on a bear hunt’ to the children and they will have to remember what happens in the book. The children will make a tick list of all the places that are in the book.
The places are:
Grass,
River,
Mud,
Forest,
Snowstorm,
Cave. 
The children will have to make their own fake snow beforehand.
The day the class goes to the Country Park the class will be read the book once again. 
When the children go to the Pembrey Country Park by bus, there will be 3 groups of 8 children with 2 adults to each group. We will then be going into the 6 situations. So, the children in each group will be taking lead and will be finding the 6 situations. Each group will have to find a field of grass and will go through the grass as the that is the first part of the book, but before the children go through each situation the children will have to say, ‘we can’t go over it, we can’t go under it, oh no! we got to go through it’.
Once this is done the children can tick it off from the tick list. Then the children will go and find water so this could be the sea. The children will have to repeat all of the steps. The children will tick off the situation off the tick list. When the children have ticked off all the list, the children can have their lunch box and have a break. Once all 3 groups are back together the children can play in the park. Go for a walk through the forest for an adventure and go to the beach. 




	




Part 2 
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Pembrey Country Park/We’re going on a bear hunt
	Date:
	21st of April 2021

	Assessor:  
	Emily Petche
	Review date:  
	3rd of May 2021


	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Sea
	The children will benefit by getting to learn about the colours and texture of the water. 
	Drown.
Could get sand in their eyes or eat it. 

	Young people/adults 
	· The adult will take 2 children at the same time to the sea, as this will help the adults to keep control of the children.
· Before going on to the beach we will explain to the children the precautions and rules on the beach. 
	M

	The forest
	
The children will benefit by getting to learn about the colours and textures of the wood and leaves. 

	Get a splinter. 
Uneven grounds.
	Young people/adults
	· Before entering the forest, we would explain to the children to be aware of the floor for any sticks that are in the way. 
· The adults will make sure that all children stick together and follow the same path.
	M

	Stranger danger 
	The children will benefit by understanding not to talk to anyone that they do not know, and they should stay together as a group. 
	Go missing.
Walk off. 
	Young people
	· Put the children into pairs. 
· Give rules to who they speak to. 
	L

	Cave 
	The children will benefit by getting to learn about the colours and textures on the walls. 
	Dark 
Fall and hurt themselves.


	Young people/adults
	· One adult will walk with a torch in front of the group as it can be dark.
· Explain to the children that it will be dark and cold, and that they will have to stay close. 
	M



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Tick list 
	This will help the children keep organized and help them find what needs to be found. 
	Paper cut. 
Hurt themselves with the pencil.
	Young people
	· Before leaving the school, the adults must explain that the paper and pencil is sharp.
· The children should not run with the paper and pencil.
· The adults of the group will be carrying the pencils and will give out the pencils when the children need them. 
	L

	The park 
	The children will benefit by getting to learn about the colours and textures on the equipment in the park and the different hights.
	Could gain an injury to any part of the body.
Fall from a high hight. 

	Young people
	· The adults will make sure that all children are aware that there will be other people in the park, and they will have to take everything in turns.
· Explain all rules that will be put into place.
· All children will sanitize their hands to stop spreading germs.
	M

	Grass  
	The children will benefit by getting to learn about the colours and textures. 
	Eat the grass.
Any dog waste and general waste.
Slip on the grass.
	Young people/adults
	· An adult will scan over the grass the children will be using to make sure there is not anything there that can harm the children. 
· Give rules to the children before hand and explain not to eat the grass.
· Give the children only a certain amount of grass to play with.
· Pick up any general waste and put in the bin bag.
	L

	Fake snow
	The children will benefit by getting to learn about the colour and textures. 
	Eat the fake snow. 
Allergic reaction.
	Young people
	· Explain to the children that the fake snow is inedible.
· Not to throw any fake snow in anybody’s faces or towards the other children. 
	L


 



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Dog
	The children will benefit as they will understand not to go near any dogs 
	Could get bitten. 

	Young people
	·  Explain to the children that there might be dogs walking.
· Make sure all children understand not to go near any dogs.
· Explain that not all dogs will be on a lead.
	M

	Cyclist 
	The children will benefit as they will understand not to be in the way. 

	Get knocked off. 
Can get in the way. 
	Young people/adults
	· Explain to the children before going that there might be cyclists around. 
· Explain all rules that if they see a cyclist, they will have to move out of the way for the cyclist to have room.
	M




 




Part 3
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Leaving litter/resources 

	
Damage the natural environment.
	
Bring everything back with you.
	
Bin bag.
	
Adults and children. 

	
Damaging insects 

	
Harming or killing any insects. 
	
Be alert for living animals to limit any injury. 
	
None.
	
Adults and children.

	
Damaging sea creatures 


	
Kill or injure a sea creature.
	
Children being aware where they are standing on the beach and in the sea. 
	
None.
	
Adults and children. 





	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Damage trees
	
Break the branches and removing the leaves.
	
Explain to the children to be careful when touching the trees.
	
None.
	
Adults and children.



	
Damage flowers

	
Damage to parts of the flower or destroying it completely. 
	
Instruct children not to pick the flowers and try to avoid stepping on them
	
None.
	
Adults and children.

	
Noise 


	.
Could scare wildlife and spoil over all experience walking in a quiet natural environment.
	
Instruct the children to be quiet and respectful while walking through public areas.
	
None.
	

Adults and children.



















	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	

Damage to grass and other natural environments 


	

Pulling the grass from its roots.
	

Explain to the children not to pull or damage the grass.
	

None.
	

Adults and children.

	

Displace the mud


	

Can cause mess elsewhere.
	
Explain to the children not to pick the mud up and not to move it.

	

None.
	

Adults and children.








	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Chemicals

	
Damage the grass or any natural environment. 
	
Make the children use the fake snow on concreate and put as much of the fake snow back in the pots.
	
None.

	
Adults.

	
Damage to natural wildlife in the cave


	
Plant life could be dislodged or destroyed.
	
Make sure all children do not collect or touch any plants growing within the cave.
	
None.
	
Adults.









Part 4
In this section I will be explaining and evaluating the reason I designed the activity using theoretical knowledge and research. I will be explaining why it is important for adults to be involved, how the environment is linked to children’s well-being, health and safety. 
The activity for the children is based on the outdoor environment which provides opportunities for supporting the children’s holistic development. The Welsh Foundation Phase Framework focuses on giving each individual child an opportunity to achieve a holistic development (CBAC, 2019a).  Play Wales (2021) shows that while children play outdoors it has a big impact on their health and wellbeing as well as a big impact on their social, emotional, mental, and physical development. UNICEF (no date) article 31 states that a child has a right to leisure, play and culture which shows that every child, no matter their impairments or behaviour have the right to take part in many artistic activities. Play Wales (2021) states that adults have a duty to give children room and the freedom to play however, children also need space to play which adults need to provide. Nevertheless, CBAC (2019b) explains that creative development can be provided within indoor or outdoor activity. CBAC (2019b) states adults should provide a large range of materials for children to use, and that creative development will help the children to express ideas and problem solve whilst investigating the environment. 
Therefore, in the activity outlined in part 1, the children will be offered opportunities which encouraged problem solving, for example, express ideas together and find all 6 situations that are in the book. A creative development is encouraged as the children were given opportunities with the outdoor environment. They used many materials including, wood, sand, water, and grass. The activity was based on a holistic development hitting all 7 areas of learning for each individual child. In the activity outlined in part 1, it shows that the children have a large space to play, and the adults have given the children plenty of freedom to be able to play. It also shows that the adults have given plenty of time to plan the activity, to make sure that it is suitable for all children to be able to play and relax, which is referred to the UNICEF (no date) article 31.  
[bookmark: _Hlk72403682][bookmark: _Hlk72404102]Piaget’s (1952, cited in Shavlik, Bauer and Booth, 2020) theory on little scientists is based on children, as they have an interest in exploring the world from a young age. Also, Greif et al. (2006, cited in Shavlik, Bauer and Booth, 2020) and Alvarez and Booth, (2016, cited in Shavlik, Bauer and Booth, 2020) suggest that children will continuously and without prompts ask questions related to their surroundings. Kandola (2019) shows that Piaget has 4 stages of cognitive development, and the second stage is referred to as ‘The Preoperational Stage’, which applies to children between the ages of 2 to 7 years old. This stage mentions how children expand their language and thoughts of an abstract nature (Kandola, 2015). During this period, there are a few behaviours that a child can display including imitation, symbolic play, and verbal evocation of events. 
When planning the activity at Pembrey Country Park, I was aware of Piaget’s theory and linked this to the activity. In the activity, there are opportunities for the children to ask questions. Also, the children had many chances to explore their surroundings. However, in Piaget’s cognitive stages the children come under the second stage as they imitate the book, as they must repeat key parts of the story (Kandola, 2019).  
The children also show signs of symbolic play as they pretend to go looking for a bear around the wood (Kandola, 2019). Lastly, the children use the verbal evocation of events as they describe how all 6 situations in the book feel and they experience all textures and temperatures. Pound (2016) explains that Bruner offered responses and enhanced theories that are known to others. Bruner denied Skinner’s theory relating to language development (Pound 2016), however, when Chompsky proposed an additional language theory, Bruner again disagreed (Pound 2016). Pound (2016) states that Bruner offered suggestions for the learning language, and it evolved through a child’s carer which is known as Language Acquisition Support System (LASS). 
Pound (2016) explains how Bruner adopted theories from Vygotsky relating to scaffolding and instrument for thinking. Pound (2016) also states that Bruner suggested that when learners, including children, encounter something new they are prone to reverting to an enacting or physical way of understanding it. McLeod (2019) explains that Bruner refers to 3 modes of representation namely: enactive (0 to 1 year old), iconic (1- to 6-year-old) and symbolic (7 years onwards). 
In the activity outlined in part 1, the activity is based on 6 to 7-year-olds which means the iconic representation and the symbolic representation will be relevant to the activity planned. McLeod (2019) states that the iconic representation refers to the way in which information is retained as sensory images mainly a visual nature. The symbolic representation relates to restoring information in a symbolic or coded way for example, language. This mode is generally attained at the age of 6 or 7 years old.  Bruner’s ideas link with the activity outlined in part 1, as the 3 modes of representations are all in the activity. However, the iconic representation which are the sensory images, are linked as all the children had a tick list and the children had to understand the picture and the image in real life for example, they will see a photo of grass but will have to look for grass in real life and match the photos up. The symbolic representation is linked to the activity by the children’s language and how the children speak. The children will spoke to each other as they found out the different directions they had to go. 
Welsh Assembly Government (2008) explain that the Early Years Education and Education for Sustainable Development and Global Citizenship (ESDGC) focuses on the connections between the economy, society and the environment and the lives of the individuals in this country and around the world. ESDGC inferences locally and globally of all actions carried out by individuals and the response to any issue that arise. In the 21st century the ESDGC is assisting and preparing young people for their future lives Welsh Assembly Government (2008).
However, Cardiff Sustainable Education Network (no date) explains that there are 7 themes within the ESDGC. There are 3 themes which have specific reference to the activity planned in Pembrey Country Park. The 3 themes are:
· Consumption and Waste- Encouraging the children to be aware that resources will not last forever and that this has an impact for generations in the future and on current industries and lifestyles. 
· Climate change- Encouraging children to understand that it is important for every individual in society, to act responsibly and engage in activities that will improve the world. 
· Natural environment- Here the children learn to develop the skills necessary for respecting all living creatures and understand the important connection between the environment and human race. (Cardiff Sustainable Education Network, no date). 
The ESDGC covers the activity outlined in part 1 as the activity is based on the outdoors, which means the children will need to keep the environment clean. In the activity the children are made aware that the natural environment is an important aspect, and the children need to be careful with all living creatures. The children will also be aware that if there is any littler left behind where they have been, they will need to put it in a bin bag. The adults need to make sure that the children tidy up before leaving anywhere as it is important to keep everything clean.
Friedrich Froebel was a German educator who invented kindergarten and considered the development within the whole child (Early Education, no date). Early Education (no date) explains that Froebel emphasised that children realise the main features within the environment through experiencing direct connections with it. Froebel outlines 10 principles relating to childhood including, the importance of considering the whole child mainly physical and mental, alongside ways of thinking and their feelings (Early Education, no date).  Within the activity at the County Park, the children were given the opportunity to experience the nature and the way it can be damaged for example, damage to flowers, trees, and sea creatures.
 In the activity, which is mentioned in part 1 the children related to the natural environment by being in the forest, sea and beach. The children learned and understood that the whole environment should not be damaged and all the beautiful colours and textures the environment has. Also, the activity is thinking of the whole child physically, mentally, and emotionally. The activity hits all 7 areas of learning which is looking at the whole child. 
After reading De Bruycker (2015) “The Outdoor Curriculum in Steiner Education” the inspiration to plan the activity came about. De Bruycker (2015) states that there are many values relating to an outdoor curriculum and what it can offer. Also, after reading Spark (2021) “Why ‘cleaning up is a Valuable Learning Experience’ which is about the Montessori approach explaining that the members of communities treat and see children as members also. However, Spark (2021) states that the Montessori approach in classrooms meets the children’s needs by using the correct furniture and that the children help to keep the room clean. However, Spark (2021) shows that the activity the children did, putting rubbish in the bin, washing what needed cleaning and many more shows that the children were learning on how to be responsible and how to help the environment. 
This relates to the activity, which is outlined in part 1, as the children picked up any littler that was on the floor and cleaned up any mess, they make during the trip to the Country Park. After the fake snow was thrown for the children, the children picked up as much  snow they could as this helps keep the Country Park looking tidy and the children learned to keep the environment clean and not to damage any wildlife. The adults in the activity guided the children to clean up and carried all supplies which were needed, such as  bin bags and a brush and pan so the fake snow could be picked up. 
There are plenty of role models for children to look up to including, teachers, parents, friends, and siblings (Bandura, 1977; Corsaro, Molinari & Rosier, 2002 cited in Borg, Winberg and Vinterek, 2017). However, Bandur (1977; Corsaro, Molinari & Rosier, 2002 cited in Borg, Winberg and Vinterek, 2017) also state that although children have many role models, they also learn through doing many different activities. On the other hand, Anders et al. (2012; Grodzieska-Jurczak, Stepska, Nieszporek, & Bryda, 2006; Musser & Diamond, 1999; Webley & Nyhus, 2006 cited in Borh, Winberg and Vinterek, 2017) explain that there have been many studies to prove that children learn through doing activities and learning through their role models. Blaiklock (2013) states that the Te Whāriki curriculum is all about the holistic approach and this is within a sociocultural setting. Blaiklock (2013) explains that in New Zealand there are 5 areas of learning. However, in Wales there are 7 areas of learning which for a holistic learning approach the children’s activity must hit all 7 areas (Pacey, 2015).
The activity outlined in part 1 is all about the holistic learning for children and all the 7 areas of learning were hit during the activity. During this activity, the teachers were the role models as they helped to guide the children through what they needed to do and also left the children to do everything themselves as in this activity the children took the lead. 
First Discoverers (2020) explains that Vygotsky’s theory ‘Zone of proximal development’ is about the children having the independence to solve problems. This agrees with the activity, which is outlined in part 1, as the children were being independent and solved many problems with their pairs or groups. 
In conclusion, the activity went as planned and everything was successful. If this activity was to be repeated the following could be carried out: 
If the number of children were reduced, the activity could be carried out further by the children adding up the variety of living creatures on the land and sea. 
After the day out the children could calculate the classes favourite place in the book and compile a graph on hwb. 
When the children worked in pairs, the adult could have an ipad whereby the children would have a chance to take a photo of their pair. 
The children could be given a lesson on looking after the environment and littler picking before doing the activity.
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