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Aims

	Target 1

	Use a wider range of literature to support writing

	Target 2

	Proofread work

	Target 3

	To reference correctly






Assignment Title
Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development 



PART A
	Professional Experience Template 1
	Pedagogical Principle-
Employing a broad repertoire of teaching approaches


	Pedagogy Standard
	Blended Learning Experiences

	What did you do and why?

	As part of this experience, I had used IT as a blended learning experience to reinforce learning. As this was my first week on PTE3, I was made aware that the theme for the coming term would be 'Out and About'. This theme would normally consist of a variety of planned walks and trips around the local community, where pupils could get a feel for what goes on in their local community. However, due to ongoing restrictions, we were unable as a school to explore the community in-person. When learning about these restrictions, I was told to explore and plan an alternative approach that still gave pupils the opportunity to explore their area. 
I had decided that the best solution to give my pupils a visual of their community was through Google Earth. During this experience I had planned a literacy lesson where pupils would create a spider diagram of the different amenities in their area. During the introductory phase, I provided pupils with a step-by-step tutorial of how to use Google Earth (Moving, changing direction, zooming in). The pupils were then set with the challenge to explore the local area and use the spider diagram template to list the different amenities they could find. The lesson was concluded with a mini plenary game, where I had set pupils a challenge to find a specific area of their community to challenge their learning. 


	What have you learned?

	Throughout this experience, I have become aware of the positive impact blended learning experiences can have on my pupils learning and development. With the terms theme being 'out and about' and not being able to physically go out into the community, I became heavily reliant on these experiences such to offer pupils the best learning experience. Online Tools such as Google Maps, Google Earth and YouTube proved essential to the pupils learning of this theme. 
This experience has taught me the importance of including the cross curricular themes into my planning. In previous years, I had struggled to see the impact incorporating this into my planning had on my teaching and delivery of the lesson. 
However, due to circumstances throughout PTE3, I often became reliant on my planning to help plan the delivery of my lessons, so having these approaches available, helped refer to these in my teaching. This experience has also taught me the importance of being resilient to change and that having a backup option is crucial to planning and learning.

	What next?

	In my future practice, I will continue using blended learning experiences in my lessons to develop knowledge and understanding across a range of AoLE's. In situations such as ones that have occurred during this experience, the use of approaches such as these have a significant impact on learning and allow for learning to occur. In my future practice, I will look to include more blended learning experiences within my planning, specifically throughout the enhanced provision areas of my classroom. I will continue to note each blended learning experience used in my future planning. This will help when planning the success criteria and learning objectives, as well as planning suitable tasks for each ability group. 



	Professional Experience Template 2
	Pedagogic Principle-
Creating authentic contexts for learning

	Pedagogy Standard
	Real Life, Authentic Contexts

	What did you do and why?

	As part of this terms theme 'mini beasts', I had decided to include as much real life, authentic context as possible so that learning was provided as a natural part of the learning experience. I felt it was important as the teacher to illustrate applications of concepts and abstracts in practice. We had decided to look at worms, and where they live. This process links to the four purposes (Enterprising creative contributors) by connecting and applying the learner’s knowledge and skills to create ideas and products.
 In the first lesson, we evaluated the step-by-step process of building a wormery. Pupils were able to list the natural materials needed to make our wormery, where they might find these materials and write their own set of instructions for the wormery.  Pupils were able to then lead their own learning by using the school gardens to collect materials that could be used for their wormeries.  Once we had collected the materials, learners took part in a feedback session where they presented their findings to the class, while being asked questions relating to their findings. 
The second session was to create their wormeries, using their instructions. Learners were split into four groups, so that each pupil was able to contribute to the session. This part of the session was again learner led. However, myself and the classroom Assistant were constantly observing to ensure the correct procedure was being followed. The last step of this process was to add the earthworms to the wormery. Pupils were given the opportunity to select and place their own earthworm into their wormery to provide further real-life context to their learning. 

	What have you learned?

	This experience has been crucial to my development as a classroom practitioner. It has educated me on the importance of using real life and authentic contexts in our learning journey to ensure learning is meaningful to our development. It was clear from this experience that pupil engagement dramatically increased when participating in the practical aspects of this lesson. Also, those pupils in lower ability groups that struggled to engage with written tasks appeared highly motivated and engaged to take part in the planning and creation of the wormery. 
When evaluating my lesson outcomes, It was clear that the lesson objective and success criteria had been successfully achieved. Although not all pupils wanted to pick up a worm, all pupils contributed to the construction of the wormery.  Furthermore, pupils were able to recall the process of creating the wormery far easier, with more detail after they had physically made the wormery compared to when they had completed a sequencing card challenge during the planning phase of the experience.

	What next?

	After experiencing the impact real life, authentic contexts has had on my pupils engagement and learning, I will continue to apply this into my future planning and practice. 
In future practice, I would however look to group pupils based on their ability levels for these tasks. This would be beneficial as all learners will get an equal opportunity to take part in the task without feeling anxious to do so. This will also benefit pupil self-motivation and efficacy. This experience has motivated me as a practitioner to conduct further research into how I can apply real life, authentic contexts into my future practice to ensure my learners are meeting the four purposes. 




	Professional Experience Template 3
	Pedagogical Principle- 

Reinforce cross-curricular responsibilities

	Pedagogy Standard
	Cross Curricular themes


	What did you do and why?

	As part of this experience, I had used IT as a cross curriculum subject to enforce my lessons. As this was my first week on PTE3, I was made aware that the theme for the coming term would be 'Out and About'. This theme would normally consist of a variety of planned walks and trips around the local community, where pupils could get a feel for what goes on in their local community. However, due to ongoing restrictions, we were unable as a school to explore the community in-person. When learning about these restrictions, I was told to explore and plan an alternative approach that still gave pupils the opportunity to explore their area. 
I had decided that the best solution to give my pupils a visual of their community was through Google Earth. During this experience I had planned a literacy lesson where pupils would create a spider diagram of the different amenities in their area. During the introductory phase, I provided pupils with a step-by-step tutorial of how to use Google Earth (Moving, changing direction, zooming in). The pupils were then set with the challenge to explore the local area and use the spider diagram template to list the different amenities they could find. The lesson was concluded with a mini plenary game, where I had set pupils a challenge to find a specific area of their community to challenge their learning. 


	What have you learned?

	Throughout this experience, I have become aware of the positive impact cross curricular links can have on my pupils learning and development. With the terms theme being 'out and about' and not being able to physically go out into the community, I became heavily reliant on cross curricular subjects such as IT to offer pupils the best learning experience. Online Tools such as Google Maps, Google Earth and YouTube proved essential to the pupils learning of this theme. 
This experience has taught me the importance of including the cross curricular themes into my planning. In previous years, I had struggled to see the impact incorporating this into my planning had on my teaching and delivery of the lesson. However, due to circumstances throughout PTE3, I often became reliant on my planning to help plan the delivery of my lessons, so knowing what the cross curricular links were, helped me to refer to these in my teaching. This experience has also taught me the importance of being resilient to change and that having a backup option is crucial to planning and learning.

	What next?

	In my future practice, I will continue using cross curricular links within my lessons to develop knowledge and understanding across a range of AoLE's. In situations such as ones that have occurred during this experience, the use of cross curricular links such as IT can have a significant impact on learning and allow for learning to occur. In my future practice, I will look to include more cross curricular links within my planning, specifically throughout the enhanced provision areas of my classroom. This would allow for pupils to make their own links between two AoLE's and focus on developing numerous areas within one challenge. I will continue to note cross curricular links in my future planning. This will help when planning the success criteria and learning objectives, as well as planning suitable tasks for each ability group. 




	Professional Experience Template 4
	Pedagogical Principle-
Using Assessment for learning to accelerate progress

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of my PTE3 experience, I had decided to introduce a range of different Assessment for Learning strategies into my planning and practice. After working in a Year 6 setting in my previous teaching experience, it was important I developed a set of AfL techniques that were suitable for my Year 1 class. While observing my class mentor during my observation period of PTE3, I had noticed the use of the secret squirrel approach during the lesson introductions. It became obvious that the pupils reacted well to this AfL strategy as they all showed engagement and self-motivation to write and share their answers with the teacher and their peers'. I had decided to implement this into my lesson introductions, especially for Maths. Although I had identified this as a positive AfL strategy for my class, It was important that I did not overuse this method.  
During this specific experience, we were learning about number bonds to 10 and 20. I had presented the lesson by a presentation that provided pupils with a hook that they were scientists helping to count a variety of Mini beasts. The secret squirrel approach was used to help work out how many Mini beasts were needed to make the asked number bond e.g. (x + 12 = 20). I would then pick one pupil to explain their workings, making sure that all pupils were engaged with the task.
The second AfL strategy used in this experience was a Plenary Domino game where pupils were required to reflect on learning by matching dominos to make the correct number bond (MAT- to 20, LA- to 10). Pupils would pick a domino combination each (self-assessment) and would then ask their peers (peer assessment) to discuss the correct answer. This would often lead to effective questioning taking place to explain workings of answer. 

	What have you learned?

	Throughout this experience, I have learned that AfL methods can be made engaging and enjoyable for the learners. This experience has equipped me with the knowledge and understanding of how and when to introduce Assessment for Learning techniques in my practice. For example, I have used secret squirrel as an introductory tool to get an understanding of pupil’s prior knowledge on the area of learning. Other AfL methods such as peer and self-assessment can be completed through plenary games as a reflection in learning tool. 
This experience has also taught me the importance of effective questioning. By being in a Foundation phase setting throughout this experience, I regularly used questioning as a tool to get pupils to explain their thoughts and answers to a question. This could then be answered through conversation or by me observing them work the question out (with Maths specifically). Them being able to physically show me their workings was important due to my pupils being a young age and sometimes not having the vocabulary to explain their workings. 


	What next?

	I will continue to use secret squirrel and mini plenary games as AfL strategies in my future practice. However, I will look to implement other strategies such as the lolly pop stick method into my practice as these might have a greater impact on my pupil’s engagement and learning. After successfully using plenary games throughout my PTE3 experience, I will continue to implement a series of games/ tasks to aid the reflection on learning in my future practice, however, will look to vary these tasks to ensure high levels of pupil engagement.






PART B
Introduction 

Within this assignment, I will critically evaluate how my professional practice has been transformed in relation to my planning, preparation, and teaching. The Curriculum for Wales (2020, p51) states that ‘Pedagogy is at the heart of the curriculum’ and that school should ‘ensure that practitioners have a deep and thorough understanding of the pedagogical principles’. As part of this reflection, I will evaluate two pedagogical principles that will demonstrate my transformation and outline my next steps for development. 

The first pedagogical principle I will critically evaluate is ‘Good teaching and learning creates authentic contexts for learning’ (Donaldson, 2015, p66). This pedagogical principle was identified throughout my final Professional Teaching Experience (PTE) in a foundation phase setting. As practitioners, we had focussed on implementing real life and authentic contexts into our teaching to develop the learners’ knowledge of the real world and become Ethical, informed citizens who ‘are ready to be citizens of Wales and the world’ (Donaldson, 2015, p30). 

The second pedagogical principle I will evaluate is principle seven ‘Good teaching and learning means employing assessment for learning principles’ (Donaldson, 2015, p66). Throughout this evaluation, I will critically evaluate the impact Assessment for Learning (AfL) has had on my professional practice while also exploring how Assessment for Learning can be incorporated into different learning experiences such as those containing a real life, authentic context. I have identified this pedagogical principle as an area for evaluation as Assessment is at the heart of the new curriculum. The Curriculum for Wales guidance (2020, p32) states ‘Assessment is an integral part of the learning process’ and that it is crucial ‘Learners are at the heart of assessment and should be supported to become active participants in the learning process’. 









Critical discussion of chosen aspect
The Welsh Government (2022) states that ‘learning is most effective when learners are actively engaged in experiences that stimulate their interest, ignite imagination, inspire curiosity, and promote positive dispositions’. Throughout previous practice in Foundation phase and Key Stage 2, I had noticed this positive correlation between purposeful learning and pupil engagement and the positive impact it had on pupil progression across a variety of AoLE’s.
Professor Graham Donaldson (2015, p63) states the new curriculum for Wales will ‘reinforce the need to make learning meaningful and authentic’. As part of the Successful Futures report, Donaldson (2015, p63) also suggests that learning should be relevant to the real world so each learner can apply their learning beyond the school gate. 

Rudolf Steiner, an Austrian theorist was one of many theorists to implement real life, authentic contexts into the curriculum. Steiner’s approach to learning focusses ‘on how to educate children in a way that enables them to become their true selves, to be good citizens and to contribute to society and be a strong force for good in the world’ (Steiner Waldorf Schools Fellowship, 2022). For learning to be made authentic, Steiner felt the learning environment was essential to aid learning and progression. As part of my practice, I had looked at using the role play areas as an opportunity for my learners to engage in real life contexts. During this practice, we had specifically looked at the Post Office as part of the local community and focused more specifically on handling money, ordering parcels, sorting letters alphabetically and negotiating. All of which are skills needed for future life.

Nicol and Taplin (2012, p55) describe the Waldorf school as being often situated in a variety of purpose-built spaces such as churches and community halls that ‘enable children to be involved in everyday tasks of living’. It is important to consider that although schools throughout Wales are not often situated in these settings (churches and community halls), these purpose-built spaces are often introduced into our learning environments using Role Play and delivered through ‘themes’ involving the community. 

The Steiner Waldorf classrooms can be described as naturally resourced, full of natural colour and containing the homely sight of kitchen and DIY equipment that are used to enhance the learning experience. It is however important to consider that many educational facilities do not have access to these facilities due to circumstances such as funding. Parts of Steiner’s approaches to learning are highlighted within the new curriculum for Wales, Four purposes for learners. Learners of Steiner Waldorf schools are encouraged to become ‘ambitious, capable learners who: set themselves high standards and enjoy challenge’ (Donaldson, 2015, p29).  

Within the Steiner Waldorf schools, Assessment is recorded and stored using a variety of methods such as pupil profiles. Nicol and Taplin (2012, p136) suggest that the Waldorf practitioners ‘aim, to keep a rich record of the child’s history in the setting while also remembering that it is a history and tomorrow may be different’. However, unlike many schools, the Waldorf school has taken a slower approach to introducing summative assessment into practice. Nicol and Taplin (2021, p136) state, there has been a ‘natural reluctance’ to carry out the ‘tick box’ profile for their learners as they do not view their learners in terms of ‘outcomes’. This implies that educators at these schools assess their pupils through formative assessment such as observation and studies. Hattie (2009) also suggests that as teachers, we should pay significant attention to the effects formative assessment has on the implementation of our teaching.

Very similar to Steiner’s approach to teaching, Loris Malaguzzi also developed his philosophy based on the work of Vygotsky and Piaget.  The Reggio Emilia school plans to incorporate the outside world into their curriculum through a range of authentic and real-life contexts. It is important to consider that childhood is the first part of our lives where we can use the environment to be imaginative, it is important as educators that we encourage this. 

Wilson and Ellis (2007, p41-42) explain that teachers in Reggio Emilia schools use a range of ‘provocations’ such as ‘a pizza box in the corner, paper and pencil in the block center, or aromatic scents to tantalize the children’s noses’ as they enter the classroom. Providing learners with these realistic objects allows for the children’s curiosity and imagination to flourish. Figure 1 demonstrates my use of real life and authentic contexts during a Humanities lesson while on Professional teaching experience. Making this lesson real life, significantly improved pupil engagement and learning across my class as they were able to refer to it much easier after physically building their wormery.  

The planning of pedagogy and the curriculum within the Reggio Emilia school is carried differently to many other educational settings. Hall (2010, p66) suggest Malaguzzi believed the connection between the teachers and parents could lead to ‘a more true and reciprocal knowledge about the child and learning’. As a result, parents became involved in developing pedagogy. Hall (2010, p66) states ‘Together, teachers and parents research the ‘ways, the contents and the values of a more effective education’. Parents are seen as key stakeholders in their child’s education. In school’s today, the roles of Governors and the Parent, Teacher Association (PTA) are often in place for parents to have their say on the pedagogy within the school.

Throughout my practice, I had noticed that my learners struggled to reflect on their work when it was not made visual. As part of this experience, I had decided to implement a visual assessment tool named Class Dojo where work was frequently uploaded and could be seen by the learner and the parents/ guardians through Photographs and videos of the learner’s work. 
Assessment within the Reggio Emilia environment is also made visual so that the learner can reflect upon their learning. Pound (2006, p53) states ‘Children’s responses to activities and experiences are recorded in photographs, videos, written observations’ and also ‘drawings, models, paintings and other creative endeavours’. Unlike Steiner Waldorf schools Pound (2006, p53) suggests Reggio educators believe ‘formal assessment is only necessary if you do not believe that learning is visible’. 

Like the Reggio Emilia and Steiner Waldorf schools, Montessori believed in child centred learning. Pound (2006, p30) suggests the Montessori curriculum focuses specifically on developing living skills that are centred on care for the environment, care for oneself and care for others in the community. Within the Montessori environment, practitioners focus on developing the child’s senses using real-life objects. According to the Montessori Northwest (2022), ‘All items in the environment are scaled to the child’s size, including furniture, shelves, utensils, dishware, cleaning implements and the Montessori materials themselves’. The use of equipment such as utensils, dishware and cleaning implements allow learners’ to engage in authentic learning that is relevant to developing future life skills. 

Isaacs (2018, p25) implies that Montessori found ‘strong evidence that the effects produced by the stimulation of a given sense are continuously modified by ongoing activities in other senses’. This suggests that as practitioners, we should encourage the use of senses within our choice of learning activities and lessons. As part of my PTE3, I had engaged in a senses lesson where pupils used their sense of smell and taste to figure out the Welsh food. Within the lesson reflection, it was interesting to discover that the learners used a range of senses to identify the foods, and this was done naturally. 

The Montessori principles of learning are similar to the Curriculum for Wales guidance principles. Pound (2007, p31) claims that Montessori schools ‘aim to provide experiences of the natural world’ that include the discovery of different plants, people, events and cultures. This Montessori principle specifically links to the ‘ethically, informed citizens of Wales and the World’ (Curriculum for Wales guidance, 2020, p11) purpose for learning while additionally linking to Pedagogical Principle 6 ‘creates authentic contexts for learning’ (Curriculum for Wales guidance, 2020, p50) of the Curriculum for Wales guidance. This connection suggests the need for authentic contexts within our curriculum is essential to learning.

Observations remain a key Assessment for Learning tool in Montessori settings. Isaacs (2018, p58) states that observations are completed daily, either through brief jottings or using an Individual Learning Plan (ILP). An Individual Learning Plans is used to record the child’s learning against the activities they have completed. IDP’s are often supported with samples of work and photographs from the activities and help to analyse the progression against each activity. Like Montessori settings, IDP’s are used in schools around the world.

Isaacs (2018, p50) also suggests that Assessment of the child is recorded through a tool that Montessori named the ‘curve of work’. This tool includes a graph that records the activities each child has engaged with while also documenting the duration. According to Isaacs (2018, p59) Teachers compare the ‘curve of work’ against the Leuven scale to measure the level and length of engagement across classroom activities. According to Smidt (2015, p3), Vygotsky strongly agreed with the use of observation as he famously declared that observing a child ‘allows us to see the child ‘standing a head taller than himself’. Vygotsky is suggesting that by taking a step back and watching, the teacher can get an idea of how the child thinks for themselves and potentially help determine what their potential may be. 

Despite the significant influence the Montessori approach to learning has had within schools around the world, there are still many critics that remain sceptical of the influence her approach has. One of the biggest challenges facing the Montessori approach is ‘linked to limited knowledge of Montessori’s own writing, as well as the misuse of the Montessori approach in practice’ (Issacs, 2018, p99). Isaac (2018, p99) also states that many see the Montessori approach as being too rigid, while also having no clear structure. Despite these beliefs, a potential testimonial is often suggested of the children who have studied and benefited from Montessori education. 

There are also those that suggest the Montessori approach to learning is too loose, not accessible for all learners and that it costs too much to implement. Hannah Meinke (2019) of Rasmussen University states ‘The acquisition of so many durable and high-quality learning materials, as well as the lengthy and in-depth training’, resulting in an expensive undertaking. The costs of implementing such resources into the classroom environment will be difficult for many schools, due to lack of funding. Although some of these claims seem fair, it is important to consider that this literature is part of an opinion and lacks any evidence to back their views. 


Originating from Sweden, Forest schools was first introduced within the UK in 1955 ‘as a way of teaching children about the natural world’ (Pound, 2006, p70). ‘Our approach to risk means that learners constantly expand on their abilities by solving real-world issues, building self-belief and resilience’ (Forest School Association, 2022). This approach is evidence that the Forest School’s ethos to learning links with Pedagogical Principle 6 ‘Good teaching and learning creates authentic contexts for learning’ (Donaldson, 2015, p66) of the Curriculum for Wales. Within this document, Donaldson (2015, p67) states that schools in Wales ‘already recognise the need to go beyond their own expertise and have forged strong links with outside bodies and individuals’. Bodies such as Forest Schools have therefore developed a greater relationship with many schools throughout Wales. 

Despite this advice from the Welsh Government, many schools are yet to sign with bodies such as Forest Schools due to the steep training cost and time element that is needed to become a Forest School Leader. According to The Forest School Association (2022), courses to become a leader cost between £800- £1300 per person, which includes a 10-day workshop. The cost and timescale of this intervention can instantly become a barrier to prevent the implementation of real life and authentic contexts within a learning environment.

The Forest School approach to learning is managed using six key principles. Principle three of the forest school’s ethos states ‘Forest School aims to promote the holistic development of all those involves, fostering resilient, independent and creative learners’ (Forest School Association, 2022). This concept is also echoed within the four purposes, such as the notion of ambitious capable learners as well as developing ‘enterprising, creative contributors, that are ready to play a full part in life’ (Curriculum for Wales guidance, 2020, p11).

Like Forest Schools, Juliet Robertson’s ‘Dirty Teaching’ discusses the significant impact implementing Real life and Authentic contexts into our curriculum can have. Robertson (2014, p7) suggests that learning authentically can Increase attainment across a variety of subject areas while also helping to develop responsible citizens that are respectful of the natural world. These principles are also written throughout the Curriculum for Wales and Successful Futures reports. 


Applying Assessment throughout these Real life and authentic context sessions can sometimes become difficult, especially when outdoor learning is occurring. The Forest School Association (2022) states ‘Reflective practice is a feature of each session to ensure learners and practitioners can understand their achievements, develop emotional intelligence and plan for the future’. This method of practice is also recognised as part of Professor Graham Donaldson’s Successful Futures report. Donaldson (2015, p80) states that children must be able to reflect on their own progress if they are to learn in life. It is understood that reflective practice can provide the learner with evidence that might relate to the four purposes which will ultimately provide a greater picture of progress. 

As indicated within the literature I have engaged in, a large proportion of real life, authentic context activities use a variety of resources and tools, while being in an outdoor environment. The risk of an accident occurring significantly increases during these sessions, so the use of a risk assessment is crucial before the activity takes place. Other limitations schools might face when attempting to implement authentic contexts into their planning is the lack of funding and space. Many schools, especially those in urban areas, might struggle for the space needed, for example a garden to explore the plants and vegetation. As demonstrated within the Montessori and Forest Schools approaches, the materials to make learning authentic are sometimes too expensive for schools, resulting in a lack of these learning opportunities. 

 









Conclusion 
In summary of the approaches taken throughout my professional practice, I am satisfied with the implementation of Authentic contexts within my planning, preparing, and teaching of lessons. The use of the role play area had a great influence on the pupil’s understanding and learning of how a business within the local community runs, especially due to restrictions preventing us from experiencing these authentic contexts in real life. Furthermore, the use of the school’s outdoor environment proved crucial for our learning of the Humanities AoLE. My approach to allow pupils to gather resources for our wormery in the outdoor environment meant they were able to use their instincts to collect and build a real life wormery. 

My approach towards AFL throughout my PTE3 experience was open minded so that I could assess different strategies before identifying those which worked best for my practice. Throughout this professional experience, I had learned that assessment should be made visible to learners, where the learner could reflect upon their own work. An approach I had quickly adapted was the Class Dojo system as it shared learning experiences with parents and guardians. This was made visual by uploading videos and photographs of completed work, with the added motivational tool of earning Dojo Points to become ‘Dojo Champion of the Week’. Pupils remained very engaged with this strategy throughout my placement. Other AfL approaches included plenary games and secret squirrel. 

With the new Curriculum in Wales being introduced into classrooms from September, the first step I have identified for future practice is to ensure that I continue implementing a range of Real life and authentic contexts that are used to enhance pupil learning while and are linked to the pedagogical principles and four purposes for learners

The second step I will take towards transforming my future practice is, to continue to employ assessment for learning principles. Literature I have engaged with strongly suggests that using a range of Assessment for Learning strategies including Observation and Feedback have a significant impact on the child’s development while also supporting the practitioner when identifying where the learner is at, and their next steps for progression. 

Throughout my future teaching practice, I will look to incorporate observation as a chosen method of Assessment. Used in Montessori classrooms, I will look to develop an Individual Learning Plan (IDP) for each of my pupils that will focus on their personal progression. The IDP for my learners will be supported with samples of work and will be used to record my learners work against the activities they have completed. I can use the IDP to then help inform pupil reports and progress records. 

In my future classroom, I will make Feedback visual for learners using pictures and displays while celebrating success at a weekly rewards assembly. I will also continue to use the Class Dojo as an added Assessment for Learning tool that acts as a visual reward system for pupils.

The final action I will look to take into future practice will be to remain engaged with parents/ guardians so that they can have an influence on their child’s learning. As stated in the Donaldson’s Successful Futures report (2015, p1) ‘We have heard the views of headteachers, teachers, children and young people and parents and carers’. The Curriculum for Wales was designed by all key stakeholders, including parents and carers, so therefore it remains essential that they have an influence on their child’s learning. 
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Appendices

Figure 1- Example of Visual Assessment used on PTE3
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