


[bookmark: _Hlk28505698][bookmark: _Hlk28524535]Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy

ECAD6011

Bethan Marie Wright 

1700164






The first section of this essay will be discussing and utilising the European Entrepreneurship Competence Framework (Entrecomp Framework). In the concepts of how we use it as future practitioners to assess our enterprising skills, mindset and to act on how we can further develop ourselves to become better facilitators of education. We now live in the 21st century where society is changing rapidly, and it is our job to prepare children and ourselves to become adaptable; to have the capacity to make the most of opportunities and to share ideas to shape the future society. (European Commission, 2019) 

[bookmark: _Hlk30068938]Enterprising skills have been described as team working, it is the capability to establish original and initiative thoughts that can be shared and adapted if needed. They are the ability to be self-disciplined to get tasks completed by set deadlines, essentially if the attributes have identified by the employers as a priority issue. (Enterprise and entrepreneurship education, 2012) However, it is proven that everyone loves the satisfaction of the movement when coming up with a great idea, the feeling of being inspired and problem solving to tackle tasks that may seem to be difficult. It identifies that this is what creativity is all about. Believing that everyone has creativity skills and the potential to be creative. Research has illustrated that, ‘Creativity, combined with an enterprising outlook, enables our children and young people to learn, achieve and face challenges confidently throughout their lives. Schools are engaging enthusiastically with developing creativity skills.’ Murphy, J. (No Date)

The EntreComp Framework was created as a free, open and flexible resource that helps and supports training educators to assess and deliver digital skills within policy and practice. The framework has many benefits which include adaptability to individual learning needs; building blocks to learning opportunities to support understanding and development of enterprising mindset, which allows children to keep an open mind, new and different ideas and experiences to be creative. The EntreComp Framework is made up of three areas which are ideas and opportunities, resources and into action. However, within these three competencies, it splits off into fifteen competencies to create an enterprising mindset in any setting to help others financially, socially and culturally. Practitioners are then able to look at the 15 individual competencies which path off into different threads that we assess ourselves against the eight progression levels. The framework has been developed to support generations now and to help and support future generations to design career pathways, assess individual skills and creates learning opportunities. (Bacigalupo et al., 2016; McCallum E. et al., 2018) 

Researching into the benefits of utilising the EntreComp Framework has displayed the adaptability to development and fulfilment in establishing the importance of entrepreneurship. As endorsed by policy and incorporated lifelong skills that children satisfy to progress into future employment. To overcoming economics, social enterprises and cultural challenges, it was essential that the framework illustrated and showed organisations the initiative by using the competences this can be effective for the future. (Bacigalupo et al., 2016)

Demonstrating these competences for lifelong learning helps educators, business, young people etc. to inspire ideas and actions to improve the entrepreneurial capacity of European citizens and organisations. The framework appoints the understanding of the knowledge, skills and attitudes that create the entrepreneurial mindset. The frameworks work as guidance to people wanting to reflect and improve their entrepreneurial mindset as this is all developed through creativity and creative thinking.  (Hannafey, 2003; Gardener, 2009; Bacigalupo, 2018, p 9, 11 & 13; Dweck, 2017) Furthermore, using the Entrecomp Framework to assess my own creativity and enterprise skills. I need to be able to reflect on my pedagogy in practice to find out what level I am at, what is the next level I need to be aiming for and what I need to improve to reach the level. 

Firstly, I will be reflecting on the area of ‘Ideas and Opportunities’ in the Entrecomp Framework under the competence of creativity. The hint within the creativity is to ‘Develop creative and purposeful ideas.’ The descriptor of this section is to ‘Develop several ideas and opportunities to create value, including better solutions to existing and new challenges. Explore and experiment with innovative approaches. Combine knowledge and resources to achieve valuable effects.’ (Bacigalupo et al., 2016)

Reflecting on the first thread within creativity ‘Be curious and open’ I believe from my own practice that I have met level 3, where I am open to using new skills and placing myself in new situations. In support of this, evidence in Appendix 1 suggests the thread of creativity has been reflected on within a past placement. However, I believe my next step using the EntreComp Framework is to communicate and discuss new solutions with other professions of education aiming for level 4. This will help me to be more open and curious to new and creative experiences and not to be afraid of being too creative with my lessons as its all down to trial and error. (Shea and Parr, 2017; Rowling, 2008) Supporting this with the theory of divergent thinking where one of the eight elements state it develops curiosity, the importance of developing this is essential in being creative and enterprising. To elaborate on this, we can develop curiosity through the process of questioning. (Pardhan and Bhutta, 2001)

Reflecting on thread 2 within creativity ‘Develop Ideas’ I believe I have met level 2 as I am able to work as part of a team and individually to develop ideas that create value to others. Evidence supporting this is in Appendix 2. However, to improve within this thread in the EntreComp Framework, the next step will be to move and progress onto level 3. Moving forward I need to be able to discuss new ideas and techniques with my mentor and also online resources including Idea Sandbox (2020), to show and demonstrate the willingness of taking on advice. This can be done by developing an understanding of useful resources available within the next placement. In terms of developing ideas to expand and advance my own and children’s creativity and enterprising skills I can use De Bono’s (1933) six thinking hats within my creative teaching, as they have identified the importance of the green hat ‘creativity’ as it states  ‘The Green Hat focuses on creativity; the possibilities, alternatives, and new ideas. It's an opportunity to express new concepts and new perceptions.’ Using the De Bono hats, I believe it can support me to think creatively and ask question and many other aspects including thinking processes, values, feelings, benefits and many more views.

Reflecting on thread 3 within the competence creativity ‘Define problems’ I believe I have met level 3 to take in group dynamics aimed at defining open-ended problems.  Lois (No Date) states that creativity plays a huge factor in overcoming any problem that we may be faced with, as the creative act keeps the child’s mind curious to trying new ideas to overcome situations. Supporting this, within the model ECAD5003, we were asked to work and collaborate in small groups where we all researched different areas, and all came back to share our findings with another. However, to move forward, I will be aiming for level 4, where it is recommended that I need to reshape open-ended problems to fit my skills. This can be done by following up the assignment and reflecting as group to discuss on the way we had all written the essay, looking at structures, reframing problems, the vocabulary used, references and the content of the assignment, this allows us as a group to progress by taking the positives and negatives to improve. When developing ‘define problems’ I can use the theory of functional fixedness, where I need to be able to think to problem solve to overcome the mental block to find other solutions out of resources that are available to myself. As stated in the seventh habit of minds where questioning strategies we help and support children and me to support creativity and enterprising skills. (Costa and Kallick, 2008; Oelze, 2018)

Reflecting on thread 4 within creativity ‘Design value’ I believe I have met the level 3 by identifying the basic functions of a prototype shown in Appendix 3 where I have made a minibeast touchy-feely box out of recyclable materials. This resource was used within one of my lessons within the first year to encourage children to use their sense of touch, imagination and questioning skills to find out what was in the box. However, to improve within this thread, I need to be aiming to meet level 4. This can be done by following the progress steps to refine prototypes that stimulate value, to try out new ideas and to keep editing until I am happy with the final product. Using SCAMPAR a mnemonic to guide me through the process of substitute, combine, adapt, modify, put to other purpose, eliminate and rearrange when designing a product. Considering all these aspects to develop my own and using it within the class setting to develop others creativity and enterprising skills. (Eberle, 1984)

[bookmark: _Hlk30170611]Reflecting on thread 5 ‘Be innovative’ under the competence creativity, I believe I have met the level 1 progression step as I can innovate products. Evidence of this can be found in Appendix 4. As a variety of research has suggested that innovation is a tool for enterprising as they can use and take full advantage of exploiting change as an opportunity to create new ideas and products. (Lowe & Marriott, 2006; Drucker, 2007) However, to improve within this thread by meeting level 2, I need to be able to discover new products and how they transform society. Using the 16 Habits of minds, the eleventh habit of minds states ‘Creating, imagining, and innovating: Try a different way! Generating new and novel ideas, fluency, originality.’ Elaborating on this, I can use these habits of mind to equip myself and to provide others with the skills to work through and preserver with problem solving, to meet the needs of promoting creativity and enterprising skills of the future curriculum. (Costa and Kallick, 2008)

Secondly, I will be reflecting on the area of ‘Into Action’ in the EntreComp Framework under the competence of Learning through experience. The hint within the Taking the initiative is to ‘Learn by doing.’ The descriptor of this section is to ‘Use any initiative for value creation as a learning opportunity. Learn with others, including peers and mentors. Reflect and learn from both success and failure (your own and other people’s).' (Bacigalupo et al., 2016)
Reflecting on the competence learning through experience thread 3 ‘Reflect’ I believe I have met level 3 progression, where it states I need to be able to reflect on others and my own failures. Reinforcing this with evidence in Appendix 1 and 4, as both pieces of evidence are ARC's that were carried out by myself of self-reflection on where I am currently at and where my areas of development need to be improved. As Lowery (2003) and Artzt (1999) both suggest in their research, the importance of a reflective teacher, to be able to identify what went well and what could be improved. The importance of teachers being able to develop unique and transferable strategies to use within different learning environments that have been proven successful, showing positive learning outcomes to develop the teacher’s knowledge. Concurring with this is the Government Standard S1.7 that all teachers must meet and continuously carry out during their professional development:
‘S1.7 - They are able to contribute to the wider development of the school and profession and are aware of the importance of maintaining up-to-date professional knowledge, understanding and skills and are able to reflect on their own practice. They recognise their own needs and take responsibility for their continuing professional development.’ (Hutt, 2009)

To improve as a future practitioner, I need to aim to meet progression level 4, thread ‘Reflect.’ This can be done by using the 16 habits of minds where Costa and Kallick (2008) suggest we need to be persistent to work through and solve problems, to think flexibly, to be open to change and to make the most of any opportunities that may occur and lastly, to be creative, imaginative and innovative, this means for me to be unique in my teaching methods and strategies.

Reflecting on thread 3 ‘Learn from experience’ within the competence ‘Into Action’. I believe I have met the progression level 3. Freese (2006) suggest that the ability to re-frame the problem and take advice from other professionals and take action to develop my practice, as they can observe me and see the situation from another perspective. Evidence to support this will be found in Appendix 5. Moving forward focusing on progression level 4, I need to be able to gather feedback provided from other education professionals, to keep the good and to develop and improve on my limitations. To ensure I progress, I need to be able to use and acknowledge my feedback, ensuring I act upon it to ensure I show progression in my knowledge and development (Citizens advice, 2018). I may do this by reflection on this within ARC’s, end of week reviews and observations made by my tutor or mentor. Through the process of trial and error, this can help me as a future educator to reflect on my own creativity and enterprising skills, to see what works well for me and what I need to work on and adapt; learning from previous experiences.  (Hill, 2001; Ridley, 2011)

In comparison, to the benefits to the framework, it also has areas of limitations as researchers have picked apart the framework to expose areas that can be considered to be developed. Exemplified within research that the framework is too generic, as it does not give detailed progress steps, that tells members of society exactly how and what they need to do, to enable them to develop further. Bacigalupo states the largest challenge is to create effective methods of assessing creativity and enterprising learning outcomes. (Bacigalupo, 2016 and 2018, p 47) This shows that there are limitations to this model that need to be overcome. As demonstrated by a variety of research, the framework has not been adapted and tested within a real setting.  To progress, the EntreComp Framework needs to be implemented in a setting, to be trialled and evaluated. This can then provide us with the evidence for this framework to be used effectively within different practices. (OECD, 2010; Ferrari, 2013; Thematic Working Group on Entrepreneurship Education, 2014)

Using Sommer and Sommer brain test (2013), it is proven in Appendix 6 that I am more logical than creative. Concluding my thoughts on using the EntreComp Framework to develop my creativity and enterprising skills, I believe it is the best framework to use as it contains all areas of reflection I need to improve and forward myself in my creative and enterprising skills. However, I do believe that the SCAMPER creative tool created by Eberle, where the model states that the process for developing creativity is to substitute, combine, adapt, modify, put to another purpose, eliminate, rearrange. (Tidd and Bessant, No Date; Eberle, 1984) Taking and implementing this tool within my practice to develop my creativity and enterprising skills will help me to become a better practitioner. 

Within the second section of this essay, it will be discussing the importance as a future practitioner of developing the creativity and enterprising skills that children within education will need for future practices.  Donaldson supports the need for children to develop life skills that will help and support them with future experiences they will have. His four purposes state that the new curriculum will need to encourage children to be ambitious, enterprising, creative, ethical and healthy individuals. (Donaldson, 2015; Welsh Government, 2018) Additionally, Soffel (2016) states that there are sixteen skills a child requires within the 21st century to apply core skills to everyday tasks, to enable them to work through complex challenges and lastly, to be able to adapt to their surrounding environment. Clarifying in the framework, under requirement eight that children need to be creative, the framework also states the competencies communication, collaboration and critical thinking/problem solving, which is supported by Donaldson (2015) within his four purposes for the new curriculum.

The issues we face within primary schools in Wales is that there is a significant focus on standards and how we, as teachers, need to focus on closing the attainment gaps. Recognised within the Ofsted reports (2006; 2009), that the pressure of improving standards has discarded the importance for the development of creativity out of the curriculum, as it is a key aim for many schools. In a world that is rapidly changing, where technology is taking over job opportunities and employment, creativity stands out as a vital element to a member of society. As Robinson (2001;2009) illustrates that the economy needs to be knowledge-driven, using key resources, we as humans can use to be imaginative and innovative to construct a sustainable future. Therefore, Craft (2001) refers to governments and organisations over a variety of the world are more worried about the lack of creativity being promoted.

Researching a variety of constructivist theory's supporting Donaldson within his new curriculum, they all strand back to the importance of children being given the opportunity to hands-on experiences. Children need to be able to seek and enjoy new challenges where they are able to connect prior skills and knowledge and apply in different contexts. This can lead to children creating new ideas to solve and overcome problems which all come back to creativity and being a unique individual. As they believe a more constructive way of learning is for children to take measured risks to learning to be creative. (Cooper, 1993; Welsh Government, 2018; Ertmer, & Newby, 1993; Piaget, 2013; Vygotsky, 1980)

Defining the common word ‘creativity’ has been proven difficult by many researchers of education, as the one perfect definition does not exist. (Amabile, 1996; Maley, 2003) 
As there are so many elements that contribute towards creativity, Moyles (2007) and Krathwohl (2002) suggest that creativity should be a natural process that is made up of children coming up with new and unique ideas, being able to create objects using a variety of resources. Also, using transferable skills to use in new concepts to explore stimulating and enriching environments that encourage children to take managed risks. My own views on this matter consists of all children are born with the skills to be creative, curious and imaginative; to come up with original ideas to overcome problems. In contrary, my opinion also believes that not all children know how to be creative. They need to be provided with stimulating experiences and opportunities that allows them to access these skills to support their future life experiences. As a future educator this needs to be my main priority to support children in developing creative and enterprising skills using a variety of methods and approaches.

Ken Robinson (2006) defines the importance of creativity as he believes that it has the same importance as literacy in education. If children are not prepared to be wrong and to make mistakes, then they are not prepared to come up with original ideas as they are too scared to be wrong. As future educators, he believes we are setting children up to fail, educating children to lose their capacity to be creative as children are being taught that mistakes are wrong; for example, national testing where children are taught to know the right answers and anything other than that answer is wrong, personally speaking this is not allowing children to be unique to show curiosity within their education to find out answers for themselves, as their maybe more than one correct answer. Robinson (2006) and Picasso (1881-1973) states that every child is born with the skills and originality to be creative; however, children growing up into adulthood and education affects a child's creativity. Rethinking the fundamental principle which we are educating children needs to be looked over, as children's original ideas need to be valued. Children have the gift of imagination, the capacity for creativity and they have the right to express themselves whether this is through dance, drama, drawing or even divergent thinking, preparing children for the future. 

In contrast, not all researchers of education believe that creativity is the way forward for primary schools in Wales, as Astel (2018) and Leunig (2016) uses the theory of logic and application of scientific principles. They state that current knowledge can be arranged to create new solutions to recurring problems. It can be considered that creativity is not enough on its own to solve problems, but a fundamental knowledge is needed to come up with new ideas. (Astel, 2018; Leunig, 2016) Additionally, Robinson (2006) believes in creativity being a natural process, and that it is something you are born with. On the other hand, Leunig (2016) contradicts with Robinson by stating that creativity is something that needs to be taught, ‘creativity is a cognitive competence that gains form and substance within particular knowledge domains – domains to which the illiterate cannot gain access.’ (Leunig, 2016) 

As a future practitioner, my personal opinion supports creativity for the way forward believing that every child has the capability to be creative, however, it may need some encouragement and guidance from educators to promote and support the child to be a creative and enterprising in the new curriculum. Supporting Robinson and Picasso from the writers personal teaching experiences they have witnessed children from very young ages collaborating new and unique ideas to overcome problems. They have been able to express their thoughts and feelings through expressive ways, including drawings, singing, dance and drama. However, we must be able to provide appropriate, stimulating and enriching learning environments that trigger a child's curiosity into being creative.

One of the many themes within this assignment is defining the difference between teaching creatively and teaching for creativity. Outlined within the NACCCE report (1999) clearly states the difference between both definitions, where teaching creatively is teachers using imaginative approaches to support and further the facilitators own creative development. Additionally, Jeffrey & Woods (2003) discuss the importance of teaching creativity within schools; they have gathered research provided by the school where children were provided with dynamic and active experiences. The children were grateful and appreciative, as they showed the importance and relevance of their learning experience by children taking ownership of their work. In contrast, teaching for creativity has been explained as a 'form of teaching that are intended to develop young people's creative thinking or behaviour.' (NACCCE, 1999) Developing and promoting teaching for creativity, helps and encourages a child to believe in their creative identity and abilities. Also, to be curious about the capacities and sensitivities of creativity. To become informed of the process of creativity allows opportunities for a hands-on approach. (Jeffrey & Craft, 2010)

However, Jeffrey and Craft (2001) emphasised the NACCCE report, by concerns over the point that teaching creatively may be stated as 'effective teaching' and teaching for creativity referred to as 'learner empowerment'. Backing up NACCCE (1999), where Woods explains the use of the four characteristics of pedagogy and creativity: ‘relevance, ownership, control and innovation.’ (Woods, 1990) These four characteristics are an investigative tool that plays a significant role in both teaching creatively and teaching for creativity, as children need to understand the importance and relevance of the learning, why they are they taking part in the specific learning opportunity? Does it have a benefit to the development of the child? When will they need these skills and competence for future life situations? As demonstrated by Briggs (2014), relevant learning is effective learning, where if the experience is made meaningful to the learner it will engage and stimulate them emotionally and also to bond knowledge with new connections, to problems solve.

As a future practitioner, it has been made clear of the importance of promoting creativity in primary schools across Wales as it equips children with the skills and knowledge, they need to be able to adapt and be flexible for future job opportunities. (NACCCE, 1999) Furthermore, equipping children with the skills of the future to collaborate, communicate and to be able to solve problems that can be promoted by myself within schools through social and emotional learning. As tradition learning styles alone are not the way forward within the new curriculum, we as teachers need to go above and beyond to meet the needs of the new curriculum.  However, we can improve and adapt these traditional skills to meet the needs of future expectations as we evolve into a digital economy.

Preparing children for the future, we as practitioners need to create children that are creative and enterprising. To elaborate on this, Gilford (2019) created the process of divergent and convergent thinking can be used within schools, either from children working individually or during group work. In reflecting on my personal teaching experience, this process works more effectively when children are given the opportunity to think individually, first to gather their own ideas and thoughts, then given time to work in groups as they are able to collaborate and share ideas with each other. This is supported by Keltner (2009), where he believes that children need time to let their mind work freely to solve the problems for themselves first before working within a group. However, Whyte (1952) states his worries into the danger of group thinking where a child can be put out of their comfort zone and may not contribute their thought and ideas towards the group's discussion. In contrast with this, Keltner (1957,2009) counteracts the argument by stating the positives of a group discussion as it can build a child confidence as it allows them the opportunity to share their ideas when they feel ready too.  Teachers can also contribute by placing children in appropriate groups. Research has proven that placing a highly skilled learner within a group where children are more nervous about sharing their ideas, can encourage others. By showing positive progression as the confident child helps lead the discussion, asking questions to group members and responding to and developing on other ideas. (Keltner, 1957 & 2009)

[bookmark: _Hlk30240794]The process of divergent and convergent thinking is the most fundamental element of creative problem-solving. There are 8 Divergent thinking elements which are originality, complexity, curiosity, flexibility, fluency, risk taking, elaboration, imagination divergent is many ideas to brainstorm. Divergent thinking is the process of coming up with ideas, and this may be encouraged by providing new and stimulating learning environments. As the right environment can encourage learners to be creative and innovative. There are many factors that influence creativity and enterprising skills, including lighting, sounds, colours, and arrangements of the environment. (Gilford, 2019; Hat Rabbits, 2020; Manning, 2020) In comparison, convergent thinking is to take the ideas from the divergent thinking, reflect on them to see which ones they like and which ones need improving, then as a group they need to work together to discuss and communicate to make decisions. (Gilford, 2019; Manning, 2020)

However, when we are carrying out this process within my practice, I need to make each section of this process clear keeping the divergent and convergent thinking separate. Knowing the importance of divergent thinking all children must have the opportunity to share their ideas and thoughts before any of the convergent thinking is carried out. As this can affect a child's creativity, a scenario may be that the first child gives their idea and the idea is criticised straight away this can have a knock-on effect with other children no longer wanting to share their ideas. Separately allowing the processes allowed all children to discuss and share before discussing the constructive criticism, to make amendments. (Gilford, 2019; Manning, 2020)

Identifying approaches that we as future educators can use to support and promote children to use their creative and enterprising skills. According to experts the ‘Leonardo approach’ is a teaching method used by the school ‘Ynys Tawe’. Research has found that the approach allows children to be fully in control of their own learning, where each class within the school is allocated an object. An object that stimulates and is at the centre of the child’s learning. Not only are the children given no instructions, but also the teacher steps back giving less from the front teaching, giving over the teaching and planning to the children. Meaning that there are no learning objectives or assessment for learning strategies, allowing this approach to learning to be a thematic based where it is less subject specific lesson making it cross-curricular. The Leonardo approach believes that the children need to be embraced and motivated to learner, in which this approach has worked positively within the school, where the children are planning what they want to learn about the object asking questions and showing curiosity. However, the teacher role is to take the children’s planning and to facilitate them with the appropriate resources and opportunities, supporting them and enhancing their learning opportunities. It has been proven that the children are being placed at the centre of the curriculum where ‘Our creative curriculum is based on The Leonardo Effect principles and sound Foundation Phase pedagogy.’ (Ynystawe Primary School, 2013)

The ‘Leonardo approach’ supports a whole- school ethos helps to develop a strong base for developing a stimulating curriculum that raises standards and improving children’s knowledge and understanding. Creating and developing transferable skills for example, communication, thinking skills, ICT, problem solving and interpersonal skills. Surveys have suggested by using the approach it has opened up opportunities for higher literacy skills, where the children have shown a higher motivation to share work and findings by written and verbal communication. The approach motivates children to take control, share understanding, to face challenges and develops higher order thinking. (Fulton, 2012; South Wales Evening Post, 2015; Estyn, No Date) 

Weighing up both sides of the argument, research has shown that this approach to teaching creativity and enterprising skills in a cross-curricular way can emerge subjects, losing the identity of an individual subject. It has also been suggested that children can lose interest in the object or theme which can lead to knock on effects with the child losing curiosity, unmotivated and stimulation. As well as these limitations for the children it has been proven a limitation for practitioners of education suggesting it is difficult to provide the appropriate learning resources to support the children. (The Art Of Learning, 2014; Trotter, 2008)
In my own personal opinion, these limitation for educators can be overcome as Estyn (2018) suggests that practitioners need to be able to reflect on their practice, to ensure they can identify the areas that need improvement and to act on them with appropriate action to ensure they are meeting to individual need to develop a child’s creativity and enterprising skills.

All things considered, this assignment has discussed the importance of promoting creativity and enterprising skills across the curriculum, to facilitate children with the range of competencies needed to support their future education development and job prospects. In order to do this within my teaching, it is essential that my own personal development of creativity and enterprising skills is advanced, that a range of methods and strategies will be used within the classroom and outdoor environment, to enable to teach for creativity. 
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Appendix 1 
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 24th/ 1/ 2019
Digwyddiad critigol (Ffocws)/Critical incident (focus):  Human Bar Graph (Introduction)

	Profiad/ Experience


	Feelings
 “What are your feelings regarding the experience?”

	Overcome new skills and experiences.
I feel like it is a method I can use again within the classroom. 
I feel that the children found the experience of creating a human bar graph, this worked well as the children were physically able to label the axis on the floor and place themselves within the correct position to show what their favourite colour was.

	Remember and Understand
 “Can you list the aspects of the learning experience that went well?”
“What were the elements of the learning experience that were disappointing?”

	I feel that the introduction to the lesson of bar graphs was very stimulating and allowed the learners to physically place axis on the playground floor and placing themselves within the correct position showing high levels of understanding. 
I feel that my own skills have developed placing myself in new and unfamiliar experiences, that proved to myself that different and unique experiences work well in and out of the classroom.  

	Evaluate and analyse
 “What will you keep the same to ensure effective teaching and learning in the future?”
 “What was the cause of the most important disappointing element?”

	I feel like I limited my sense of creativity within this introduction lesson, so for future practice I need to make the most of the environment and new situations that open stimulating learning opportunities that meet my own and the children’s educational needs to be creative in different situations. 

	Conclusions and actions
 “What are your possible solutions to the disappointing issues identified?”

 “What will you do next?”
	Next step within my personal development, I believe that I need to actively search for new solutions that meet my creativity needs to ensure I can provide creative solutions to help children to understand new competences and skills. I may do this by research and communicating with other educational professionals.

	Y profiad newydd / Transformed experience
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Action Plan
Name of Trainee: Bethan Marie Wright             Name of School:  Parkland Primary School      Date: June 2018                                                                   Year Group: Year 5                

	
Priorities 
(what I need to do)
	
Action
(How will I achieve this?)
	
Deadline
(When?)
	
Success criteria
(How will I know?)

	To take on advice to develop new ideas and techniques, to make the most of resources that are available to myself. 


To develop the confidence to use creative and unique teaching styles that engages children within new experiences.


To develop my Welsh Vocabulary, simple commands and sentences.
	I need to talk to my tutor and the other professionals of education to discuss new ideas and techniques to develop and support my future teaching practice. 
To research and to share ideas with other educational professionals to create teaching styles that work well for my personal preference, that meet my needs. 

To use the app duel Lingo to support my own development within my teaching practice. 
	
February 2019




February 2019



February 2019
	This will be met when I am able to use different techniques to trial and error the most appropriate one to suit my own needs. 

This will be met when I am able to confidently carry out a lesson using a creative and unique teaching style that suits my own needs and the children’s. 
I will know when I have met these criteria when I am able to use Welsh Vocabulary in confidence within the classroom. 


  

Signed by Trainee: Bwright 	
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Views on touch and feel boxes have been proven a positive experience for developing a child’s creativity and enterprising skills, as a variety of research has suggested that the uses to exploring senses especially the sense of touch plays an important experience for children need within their physical development and communications skills. As this can then lead onto children feeling more confident to take part in physical activity which leads to a whole new area of opportunities for the child to grow for example language development, cognitive growth, motor skills, social interaction and problem solving which is essential for children to develop to become creative thinkers. Promoting sensory play helps support children to build connections within the developing brain’s neural pathways, allowing them to complete more complex tasks. Another essential point, children who are Kinesthetic learners are able to touch and feel objects to build up a photo in their head on what they believe is in the box, by using a variety of materials children are learning and building connections between their prior knowledge and what’s in the box. (Thorne, 2007; Sanders, 2019; Creative Play, 2020)
This lesson showed positive results in the imagination of the children promoting their creative thinking. The children were given the opportunity to feel what was in the box, they were told they can touch it and to ask questions what material it is? what shape is it? Does it feel soft or spikey? Ect. However, the children did not want to give up as they were curious to find out what was in the box, they had to use all their skills to problem solve what was in the box.














Appendix 4
Assisted Reflective Conclusions (ARC) Model
Date:  4th June 2018
Critical incident (focus): innovative products, services and solutions

	Profiad/ Experience


	Feelings
 “What are your feelings regarding the experience?”

	I can find examples of new innovations for example Hwb. I feel for my future teaching practices this can be very useful in supporting my own needs and sharing work with the children.

	Remember and Understand
 “Can you list the aspects of the learning experience that went well?”
 “What were the elements of the learning experience that were disappointing?”

	I feel by observing the lesson using Hwb within J2E where the children were using it to code, create posters, saving work, sharing work and communicating with one another and with the teacher. This product has shown to be essential in the everyday working of the school life, as teachers can also use this product to share lessons and ideas, but to also communicate and share work with the children and their guardians. 

	Evaluate and analyse
 “What will you keep the same to ensure effective teaching and learning in the future?”
 “What was the cause of the most important disappointing element?”

	However, as I have only experienced this being used within one school. I would like to further my knowledge and understanding of this product and how other schools use it in their day-to-day running of the school.

	Conclusions and actions
 “What are your possible solutions to the disappointing issues identified?”
 “What will you do next?”

	I want to be able to experiment and trial this product within my own lessons within my second teaching practice. This can support my own skills to use new ideas to interact and stimulate the children within lessons, opening new opportunities.

	 Transformed experience
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Adequate

$1- Professional values and practice

Bethan completed two placements with us, first in Year 1 and secondly in Year 2. Through out this time Bethan demonstrated a growing level of
independence and was able, at times, to accept advice from mentors and tutors to work towards clearly defined targets for improvement. In future

placements she needs to be more consistent in this and take more responsibility for her continuing professional development.

52 Knowledge and Understanding

Bethan is starting to develop an awareness of appropriate learning and teaching approaches she now needs to develop her own subject knowledge in an

appropriate way to motivate the pupils in her classes.

53.1- Planning, expectations and targets
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