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Section 1 : Ethical Issues

Ethics form

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted
ethically. A researcher may not be covered by the University’s insurance if ethical approval
has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work
undertaken on a systematic basis in order to increase the stock of knowledge, including
knowledge of man, culture and society, and the use of this stock of knowledge to devise new
applications”. As such this covers activities undertaken by members of staff, postgraduate
research students, and both taught postgraduate and undergraduate students working on
dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies,
testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please
see Checkilist for details of process for different categories of application.

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)

Full Name: Niki Jones

Tick all boxes which apply: Member of staff: = ]Ic—éclJlg\clJvr.ary research .
Taught Postgraduate Postgraduate

JMETEEBIETS SR Student - Research Student -

Faculty/School/Centre: Childhood and Education

Campus:
Carmarthen

E-mail address: 1806951@UWTSD.student.ac.uk

Contact Telephone Number: 07398226031

For students:

Student Number: 1806951
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Programme of Study:

Ba Education studies primary

Director of Studies/Supervisor:

Lynwen Robberts
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Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate

approval process for different levels of research by different = = NO O
categories of individual)

Date
If Yes, please indicate source of Research Degrees Committee -

approval (and date where known):

Approval in principle must be | Faculty Research Committee
obtained from the relevant source

O

prior to seeking ethical approval Other (write in)
Lecturer Lynwen Robberts

X

13/12/19

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, and also any specific ethical
guidance relating to the proposed methodology). Please tick to confirm that your research proposal
adheres to these codes and guidelines.

UWTSD Research Ethics & Integrity Code of Practice X
O
UWTSD Research Data Management Policy
X
BERA guidelines
SECTION D: External Collaborative Research Activity
Dogs the research activity involve collaborators outside of the YES Ll NO =
University?

If Yes, please provide the name of the external organisation and nhame and contact details for the
main contact person and confirmation this person has consented to their personal data being
shared.as part of this collaboration.

Institution

Contact person name

Contact person e-mail address

][—|as :[)hiS individual consented to sharing their details on this YES . NO
orm~

Are you in receipt of a KESS scholarship? YES L NO
Is your research externally funded YES O NO
Are you specifically employed to Voluntary YES m NO
undertake this research in either a Empioved

paid or voluntary capacity? mpioye YES O NO
Is the research being undertaken If YES then the

within an existing U_WTSD Athrofa permission question YES 0 NO
Professional Learning Partnership below does not need

(APLP) to be answered.

Permission to undertake the (If YES attach copy)

research has been provided by the If NO the application YES L NO
partner organisation cannot continue

Where research activity is carried out in collaboration with an external organisation
May 2019 4 Ethical Approval Form
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Does this organisation have its own ethics approval system?

YES

O NO X

If Yes, please attach a copy of any final approval (or interim approval) from the organisation

SECTION E: Details of Research Activity

Indicative title: EAL

Proposed start date: 13/12/19 Proposed end date:

29/04/20

Introduction to the Research (maximum 300 words)

three points below:

Purpose of Research Activity
Proposed Research Question
Aims of Research Activity
Objectives of Research Activity

e How it addresses an area of importance.

¢ What the research activity will add to the body of knowledge

Ensure that you write for a Non-Specialist Audience when outlining your response to the

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

Purpose of Research Activity
This research will find out EAL in schools

(this box should expand as you type)

Research Question
How are children with EAL supported in the school

(this box should expand as you type)

Aims of Research Activity
How children with EAL are supported through out the school

(this box should expand as you type)

Objectives of Research Activity
How | would reach the aim

(this box should expand as you type)

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed.

And un structured observation in the classroom setting

(this box should expand as you type)

Structured interview with pre prepared interview questions
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Location of research activity
Identify all locations where research activity will take place.

A local primary school
(this box should expand as you type)

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants.

n/a

(this box should expand as you type)

Use of documentation not in the public domain: Are any documents NOT publicly NO O

i 2
available? YES O

If Yes, please provide details here of how you will gain access to specific documentation that is not
in the public domain and that this is in accordance with prevailing data protection law of the country
in question and England and Wales.

(this box should expand as you type)
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Will the research activity include:

<
Im
(0]

e
@)

Use of a questionnaire or similar research instrument?

Use of interviews?

O X

Use of diaries?

X

Participant observation with their knowledge?

Participant observation without their knowledge?

Use of video or audio recording?

X | X | O

Access to personal or confidential information without the participants’ specific
consent?

X

Administration of any questions, test stimuli, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

Performance of any acts which may cause embarrassment or affect self-esteem?

Investigation of participants involved in illegal activities?

Use of procedures that involve deception?

Administration of any substance, agent or placebo?

Working with live vertebrate animals?

O/oo0oo0o0| 0fbfdX 0O X, O

XXX X K| X

Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s)
in this box and tick the accompany box.

Details of any other primary data collection method:

(this box should expand as you type)

If NO to every question, then the research activity is (ethically) low risk and may be exempt from

some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval

has been obtained.
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SECTION G: Intended Participants

PG2/E1 FORM

Who are the intended participants:

<
Im
(0]

e
@)

Students or staff at the University?

Adults (over the age of 18 and competent to give consent)?

Vulnerable adults?

Children and Young People under the age of 18? (Consent from Parent, Carer or
Guardian will be required)

Prisoners?

Young offenders?

Those who could be considered to have a particularly dependent relationship with
the investigator or a gatekeeper?

People engaged in illegal activities?

o000 x| 0|x|d

XX XX O XK|O|KX

Others (please identify specifically any group who may be unable to give consent)
please indicate here and tick the appropriate box.

Other — please indicate here:

(this box should expand as you type)

Participant numbers and source

how will they be recruited?

Provide an estimate of the expected number of participants. How will you identify participants and

How many participants are

expected? 30

(this box should expand as you type)

Two teachers
Who will the participants be? 30 children

Head teacher
(this box should expand as you type)

Teachers and primary school teachers
How will you identify the

participants?

(this box should expand as you type)
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Information for participants:

<
m
(0)]
pzd
@)

N/A

Will you describe the main research procedures to participants in
advance, so that they are informed about what to expect?

X

Will you tell participants that their participation is voluntary?

X

Will you obtain written consent for participation?

X

Will you explain to participants that refusal to participate in the research
will not affect their treatment or education (if relevant)?

X

If the research is observational, will you ask participants for their
consent to being observed?

Will you tell participants that they may withdraw from the research at
any time and for any reason?

I I O B O

With questionnaires, will you give participants the option of omitting
guestions they do not want to answer?

X

Will you tell participants that their data will be treated with full
confidentiality and that, if published, it will not be identifiable as theirs?

X | O KX

Will you debrief participants at the end of their participation, in a way
appropriate to the type of research undertaken?

X
O oo oo o/ojo)|d

0| o

X

If NO to any of above questions, please give an explanation

(this box should expand as you type)

Information for participants:

YES NO N/A

Will participants be paid?

X

Is specialist electrical or other equipment to be used with participants?

Are there any financial or other interests to the investigator or University
arising from this study?

X | X

Will the research activity involve deliberately misleading participants in
any way, or the partial or full concealment of the specific study aims?

o | ojo|o
o | ojg|od

X

If YES to any question, please provide full details

(this box should expand as you type)
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Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Full risk assessment completed and appended? Yes [l

No X

Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive organisational information

Risk to Participant: How will you mitigate the Risk to Participant

The risk to the participants are minimal,
however their time is precious and some _ _ o _
anxiety could develop, if they have insufficient | | will explain to the participant that their

time to participate in the investigation. participation is voluntary and can withdraw at any
time.
(this box should expand as you type)

(this box should expand as you type)

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

n/a

(this box should expand as you type)

Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

Risk to Investigator: How will you mitigate the Risk to Investigator:
For personal safety and to Make sure that you familiarise yourself with them
Follow the rules of the school at all time before hand and meet with head teacher before

placement, to ensure there is no risk at all times.
Also seek advice from my lecturer as required.

(this box should expand as you type)
(this box should expand as you type)

University/institutional risks
For example: adverse publicity, financial loss, data protection

Risk to University: How will you mitigate the Risk to University:

The research is carried out in the name of the
university, if ethical guidelines are not followed, | | will ensure I will follow ethical guidelines and the

the university reputation could be at risk. advice from my lecturer at all times.
(this box should expand as you type)

(this box should expand as you type)

Disclosure and Barring Service

If the research activity involves children or vulnerable adults, a
Disclosure and Barring Service (DBS) certificate must be obtained YES NO N/A
before any contact with such participants.

Does your research require you to hold a current DBS Certificate? X ] ]
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Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

Verbal feedback will be provided at the end of the placement. The participant will be offered a copy
of the research findings.

Also head teacher and class teacher will see the interview questions before the actual interview to
give me the best reply they can.

(this box should expand as you type)

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

Consent form and information sheet provided

(this box should expand as you type)

Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

No names of participants will be used as well as the name of the setting .

(this box should expand as you type)
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SECTION J: Data Protection and Storage

PG2/E1 FORM

In completing this section refer to the University’s Research Data Management Policy and the

extensive resources on the University's Research Data Management

(http://uwtsd.ac.uk/library/research-data-management/).

web pages

Does the research activity involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018
“DPA")?

YES

NO

“Personal data” means any information relating to an identified
or identifiable natural person (‘data subject’). An identifiable
natural person is one who can be identified, directly or indirectly,
in particular by reference to an identifier such as a name, an
identification number, location data, an online identifier or to one
or more factors specific to the physical, physiological, genetic,
mental, economic, cultural or social identity of that natural person.

If YES, provide a description of the data and explain why this data needs to be collected:

(this box should expand as you type)

Does it involve special category data (as defined by the GDPR)?

YES

NO

“Special category data” means sensitive personal data consisting of
information as to the data subjects’ —

(a) racial or ethnic origin,

(b) political opinions,

(c) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade

Union and Labour Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(f) sexual life,

(9) genetics,

(h) biometric data (as used for ID purposes),

collected:

If YES, provide a description of the special category data and explain why this data needs to be

(this box should expand as you type)

Will the research activity involve storing personal data and/or special
category data on one of the following:

YES

Manual files (i.e. in paper form)?

University computers?

Private company computers?

Home or other personal computers?

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

“Cloud” storage or websites?

(0 I I

X X XK X X X

Other — specify:

O

X

pseudonymisation:

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of password protection, encryption, anonymisation and

(this box should expand as you type)
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All Data Storage

Will the research activity involve any of the following activities: YES NO
Electronic transfer of data in any form? O X

Sharing of data with others at the University? X [
Sharing of data with other organisations? [ X
Export of data outside the European Union or importing of data from outside O
the UK? =

Use of personal addresses, postcodes, faxes, emails or telephone numbers? O X
Publication of data that might allow identification of individuals? [ X
Use of data management system? [ X
Data archiving? ] X

If YES to any question, please provide full details, explaining how this will be conducted in
accordance with the GDPR and DPA (and/or any international equivalent):

The data will be only shared with the module lecturer .

(this box should expand as you type)

List all who will have access to the data generated by the research activity:

The investigator , the module lectuor

(this box should expand as you type)

List who will have control of, and act as custodian(s) for, data generated by the research activity:

The investigator

(this box should expand as you type)

Give details of data storage arrangements, including security measures in place to protect the data,
where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.

All data will be stored on a password protected computer.

(this box should expand as you type)

Please indicate if your data will be stored in the UWTSD Research Data Repository (see
https://researchdata.uwtsd.ac.uk/ ). If so please explain. (Most relevant to academic staff)

No

(this box should expand as you type)

Confirm that you have read the UWTSD guidance on data management (see YES X
https://www.uwtsd.ac.uk/library/research-data-management/) NO |
Confirm that you are aware that you need to keep all data until after your YES X
research has completed or the end of your funding NO 0
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University’s Research Ethics and Integrity Code of Practice

Date:13/12/19

Signature of applicant: Niki Jones

For STUDENT Submissions:
Director of Date:
Studies/Supervisor: Lynwen Roberts 13.12.19
Signature: L Roberts

For STAFF Submissions:
Head of School/Assistant Alison Date:
Dean: 13.12,19
Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form
according to the guidelines and attached any required documentation:

X

| have read the guidance notes supplied before completing the form.

X

| have completed ALL RELEVANT sections of the form in full.

X

| confirm that the research activity has received approval in principle

[l

| have attached a copy of final/interim approval from external organisation (where
appropriate)

[l

| have attached a full risk assessment (and have NOT completed Section H of this form)
(where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

| understand that it is my responsibility to ensure that the above named research activity will
meet the University’s Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
(including information sheets, consent forms, questionnaires, interview schedules etc.) must
be confirmed by the DoS/Supervisor, module tutor or Head of School.

| have deleted the guidance notes before submitting the PG2 for consideration
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RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check
your University and personal email accounts regularly.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit
this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages:
http://www.uwtsd.ac.uk/academic-office/

This it the ethic form that all participants
have to sign, to comply with the BERA
guideline, these guidelines are the best to
use for educational research (BERA, 2018)
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School policies on safequarding and child protection.

Safequarding
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Safeguarding Policy

The United Nations Convention on the Rights of the Child (CRC) is at the heart of our
school's planning, policies, practice and ethos. As a rights-respecting school we not only
teach about children’s rights but also model rights and respect in all relationships -
Linked to Articles 3, 19, 32, 33 (CRC)

This policy should be read in conjunction with the City & County’'s Safeguarding Guidance
for Education And Life Learning Services. A copy of this can be obtained from the school
office

B PDF Viewer | chrome-extension://oemmndcbldboiebfnladdacbdfmadadm/https://primarysite-prod-sorted.s3.amazonaws.com/terrace-road-primary-school/Uploade

Tube ¥ Maps @ News a: Translate ] Gmail I UWTSD MyDay - m... E Mail - 1806951@st... @ Dashboard un igcse biology niki @ Your A

3 2 of15 — <4  Automatic Zoom

“Every Child Matters”

When the government published “Every Child Matters” it raised 5 key issues that were
deemed essential in the complete development of each and every child:

Must be and stay safe

Must be healthy

Must be able to enjoy and achieve

Must be able to achieve economic well-being
Must make a positive contribution

e * o ° @

There was a clearly stated need that, while each area of society has an important part to
play in child development, schools must embrace the document both individually and
collaboratively.

The government has published a policy “Safeguarding Children” (DfES/027/2004) and this
school has used this in formulating its own safeguarding statement.
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Induction of Volunteers

Volunteers must also have Disclosure and Barring Service (DBS) clearance. For a brief
activity, such as a school visit, which does not involve the supervision or close contact of
children then a risk assessment will be undertaken. . For extended contact with children,
when children may be left alone with an adult, or when an adult visitor may be in and
around the school building a full DBS search will be conducted. Visitors who do not yet
have clearance will under no circumstance be left alone with a child or group of children
and a risk assessment will be completed.

Welcoming Visitors

It is assumed that visitors with a professional role e.g. social services or members of the
police already have relevant clearance but the office will endeavour to check this before
admittance is granted and a note made of anyone entering without clearance.

It is important to have safeguarding in
schools, schools have an essential role to
protect children, including volunteers and
researchers do not pose any risk at all,
making sure staff are trained in this and
that all others read and are aware of these
policies at all time and that the polices are
up to date  (Terriceroadprimary,2020)

Child protection policy
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Child Protection Policy

The designated adult for Child Protection is the Headteacher Mrs Alison Evans and the
designated governor is Chair of Governors, Mrs. Erika. Kirchner. There is a detailed Child
Protection Policy, which is available from the school office. . It is the Governing Body's duty
to ensure the policy is reviewed annually and any deficiencies within the policy addressed
immediately. Certain governors and all staff have had appropriate child protection training,
which is updated at least every three years. The Headteacher has undertaken the Level 2
Child Protection training (March 2018)

All allegations of abuse by or complaints of a teacher will be dealt with by the Headteacher.

For any complaints about the Headteacher the Chair of Govermnors or Nigel Stokes (LA
Child Protection Officer) should be contacted directly.
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Child Protection Policy

The United Nations Convention on the Rights of the Child (CRC) is at the
heart of our school’s planning, policies, practice and ethos. As a rights-
respecting school we not only teach about children's rights but also model
rights and respect in all relationships - Linked to Articles 3, 16, 19, 20, 21,
25, 27, 34, 36, 39 (CRC)

primarysite-prod-sorted.s3.amazonaws.com/terrace-road-primary-school/UploadedDocument/34aebb5b24814b6fbb 155208 1d3cdfb2/child-protection-pol
ube BY Maps @ Mews Bg Translate ™ Gmail N UWTSD MyDay - m... E Mail - 1806951@st... @ Dashboard uni igcse biology niki

« Child Protection — Notes for Staff booklet (March 2011)
« Staff Facing an Allegation of Abuse
¢ Safeguarding Children in Education (WAG Circular 005/2008)

The Statutory Basis of Child Protection

Children Act 1989

The Children Act 2004

Safeguarding Children in Education — the role of Local Authorities and Governing
Bodies under the Education Act 2002 Circular 005/2008.

Introduction

The governing body has a duty under section 175 of the Education Act 2002 to
ensure “that their functions relating to the conduct of the school are exercised with
a view to safeguarding and promoting the welfare of children....”

We believe that our school should provide a caring, supportive and safe
environment which promotes the social, physical and moral development of each
child by the provision of a curriculum and ethos which promotes self worth,
confidence and independence. No child can leamn effectively and reach their
potential unless they feel secure.

Our core safeguarding principles are:
+ the school's responsibility to safeguard and promote the welfare of children is
of paramount importance
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Terrace Road Primary School

Code of ethical practice for school staff

All school staff are valued members of the school community. Everyone is
expected to set and maintain the highest standards for their own performance, to
work as part of a team and to be an excellent role model for our pupils.

All school staff should:

* place the safety and welfare of pupils above all other considerations

+ treat all members of the school community, including pupils, parents,
colleagues and governors with consideration and respect

+ Adhere to the principles of Restorative Practise in all aspects and areas of
school life.

+ adhere to the principles and procedures contained in the policies including our
teaching and leamning policies

« treat each pupil as an individual and make adjustments to meet individual
needs

+ demonstrate a clear understanding of and commitment to non-discriminatory
practice

+ recognise the power imbalances between pupils and staff, and different levels
of seniority of staff and ensure that power and authority are never misused

« understand that school staff are in a position of trust and that sexual
relationships with a pupil, even over the age of 16, may be an offence

« be alert fo, and report appropriately, any behaviour that may indicate that a

pupil is at risk of harm

encourage all pupils to reach their full potential

never condone inappropriate behaviour by pupils or staff

take responsibility for their own continuing professional development

refrain from any action that would bring the school into disrepute

value themselves and seek appropriate support for any issue that may have an

adverse effect on their professional practice.

M PDF Viewer | chrome-extension://oemmndcbldboiebfnladdacbdfmadadm/https://primarysite-prod-sorted.s3.amazonaws.com/terrace-road-primary-school/UploadedDc
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Working in partnership with parents

It is our policy to work in partnership with parents or acers to secure the best possible
outcomes for our children. We will therefore communicate as clearly as possible the aims of
our school:

s We will use clear statements in any written communication to parents
We will liaise with agencies that are active in supporting families
We will be alert to the needs of parents who do not have English as their first
Language.

o We will ensure this policy is available to all parents on the school website and paper
copies are kept in the school office upon request.

These policies are important to government
and for schools to comply and enforce
(Terriceroadprimary,2020)
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Section 2 topic base

“Farmls” and "Farenta
REporabity”

o 2007

i K 137007

What is meant by “parental responsibility™?

5. “Farental responsiblity™ 5 defined in the Childien Act 1989 and
M FsUming il the dghts, dutks, powsrs, responsibiiies and
authority which by law a parent of a chilld has Inoelation o the
child and his property. The Chillden A 1989 siates thal I achild's
natural parents were nod mamed when the chikd was bom the
midher automaticaly has parental responsibility. The tather can,
hiiewer, acquire parental resporsiiity by vanous lagal means

It ks nive the cse following the enacdiment of the Adoption and
Children Act 2003) that a fathar who s iegiiersd a5 such in the
reqister of births and deaths also automatically attains parental
resporsibiity. in addition, It & now the cise thal *sep-parents’
(wiiich Includes civll partners) can acquine parental iesporsitiy,
fior exampie by entering Ino an agreameant with 3 parent with
parental responsiblity

. Peopie othar than 3 child rabural parsnts can aoquire perental
responsibility Ihrough:

peing granted 3 iesidence orer:

Deing appointed 3 quardin;

being mamed In an emergency protection ocder (although in this
e parental resporsibility s imited Bo taking reasonable steqs o
salequard of promole the childs wellare): or

adopling a child

7. A local authaodty, by virtue of section 33 of the Childien At 1989,
acquires parental resporsibiity if named in the care onder for 3 child,
although In this case any person who & a natural parent of quardian
retains parental responsibiity and may exerdse i uniess the authorty
s restricied thie exdent 10 whilch thy may do so. Such 3 restricion
may be placed I 1€ 5 necesany 10 0o 50 In order 10 sabeguard o
promale the childs wellans, and may relste 1o matiers such a5 a
parent’s comlact with the chikd or corsent k2 the childs meadical
treatment.

B. A local authority does not, howess!, hawe panental responsibiity
for 3 child whers that child i being “accommodated” by the
authortty under 3 [oint arangement made between the Juthonty
and the childs natwal parents. In those croumstanoes, paent
responsibility remains solely with the natural paenls

May 2019

Parent involvement is an essential part
of EAL for children to achieve their full
potential (Government, 1991)
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In addition, some data trends may indicate a breakdown in management and
governance. Such data should be treated with caution, as they may also arise
for reasons other than poor school leadership.

Data trends which might in some circumstances prompt local authorities to
investigate a school's management and governance further include:

« Declining school popularity, possibly revealed through the school roll
falling more rapidly than might reasonably be expected from demographic
changes;

High or increasing absence or truancy rates;

High rates of staff turnover, numbers of staff grievances, or capability and
disciplinary proceedings;

Feedback from parents, or significant or increasing numbers of parental
complaints; and,

Evidence of a dysfunctional governing body including non-compliance with
the school governance framework.

However, children need to be properly
safeguarded and need to be able to
access advocacy support (Holland,
2017), so that they access educational
opportunities, including language skills
and extra support needed under the
Social Services and Well-being

(Wales) Act 2014.
C @ amblesideprimaryschool.co.uk/key-information/eal 1/ * w
i Apps B YouTube 2 Maps @ News &- Translate ™ Gmail I UWTSD MyDay - m... E Mail - 1806951@st.. @ Dashboard uni igcse biology niki @ Your Account EAL
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Ambleside Primary is a large Primary School with many different languages spoken. The EAL team are lucky enough to have the pleasure of supporting the pupils with English

as an Additional Language.

The pupils have individual language plans that are very specific to their needs. Lessons can be 1-1, group or class based depending on the need of the pupil. We support from

Foundation through to Year 6

The role of the EAL Team includes: working on Anti-racism: pre-teaching topics; providing translated resources-bath auditory and visual for pupils and parents: after school

club; staff training, cultural assemblies, friendship groups and focus 1-1 reading/comprehension support

What is EAL?

The School Census asks schools ta record pupil's first’ language defined as follows

“__If a child was exposed to more than one language (which may include English) during early development the language other than English should be recorded, irrespective

of the child’s proficiency in English " DCSF (2006). Pupil Language Data: guidance for local authorities on schools’ collection of data on pupils languages

EAL training should be provided to
newly qualified teachers in Wales by
embedding it into teaching training
(Government, 2015).
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In addition to ambiguities arising from the choice of label, categorisation issues arise
from the fact that children with English as an additional language in the UK fall into a
number of different groups and will have very different needs. These groups include,
children belonging to well established ethnic minority communities in the UK,
children of refugees and asylum seekers, and children of migrants whose parents
have come to the UK to work. This research looks principally at the latter group.

Itis also likely that some children with English as an additional language will be
“invisible” and will not appear in school statistics. These may include children, those
who are outside formal education, those in immigration detention, those who have
not yet been allocated school places by local autharities, others whose parents may
migrate to different regions of the UK or globally, and children whao are trafficked into
the UK.

The needs of children from refugee communities will differ from the needs of
children of labour migrants and from those wha arrive as unaccompanied asylum
seekers. Some children may have been well-educated in their country of origin, while
1 others may have had little, or disrupted, schooling. Some children who corme from
Bell Founiation lor allowing us 12 g war-torn countries need psychaological help. At school level, all these factors bring
e e e with them specific costs and a need for a particular expertise amongst school and
local authonty staff.
The focus i
There are additional challenges for schools when pupils arrve into the latter stages
of secondary school, especially when they arrive with little or no English, as this
stage of education is examination-orientated and a high level of English proficiency
is required. This may result in pupils pursuing a course of study not suited to their
academic ability. For examnple, in a report for the British Refugee Council (2011,
Sarah Walker noted:
nglish s & loresgn
elers to the contest Evidence from SMILE has shown that in some instances, local
authorities are choosing to send young people, and particularly
those in Years 10 and 11, to alternative educational provision, outside
mainstream schooling. The reasoning for such decisions were generally
because of the young person’s limited English language skills or lack
& hierarchy of knowledge of the UK educational system, or in some cases due to no
! languages & 3 ) -
prior education’ [p.42).

access lo.

Welsh Assembly Government (WAG)
statistics show the unknown or not
stated EAL pupils ages 5 years and
over are at a high level and in danger
of not having an education for example
in south west Wales , Powys- 116,
Ceredigion- 179, Pembrokeshire- 127,
Carmarthenshire-110, Swansea- 126,
Neath, and Port Talbot-33 EAL children
are not in education (Goverment, 2017)
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Gvemment, including the MG.

The study consulted with eight EMAS and with five schools and invited comments
from other EMAS. This report pulls together the findings from consultations with
EMASs and with schools, a review of education policy documents, reports submitted
by EMAS in relation to their MEAG funding and short literature review.

The need

Around 7 percent of pupils in Welsh schools have a need for English as an additional
language (EAL) support. Of these, 60 percent are in three counties, Cardiff, Newport
and Swansea, but all counties in Wales have EAL learners. The number of pupils
needing EAL support in Wales has remained fairly constant, but the proportion that
have no, or very little, English grew from 24 percent in 2008/9 to 28 percent in
2012/13 (PLASC). In the same period the proportion of EAL pupils that are fluent in
English dropped from 44 percent to 27 percent (ibid).

Wales uses a five stage approach to measuring language acquisition from A, which
equates to ‘new to English’, to E which equates to fluent’. There is a strong
concentration of resources on pupils at stage A. EMASs and schools raised a
concern that those who were socially fluent may not have their needs recognised,
and that social fluency would be insufficient to achieve academically. In addition, the
needs of second or third generation British children who only speak English in school
can also be missed as they are not seen as being new to English.

Very important as statistics show dropping
in English (Government,2019)

1 gov.wales/sites/default/files/publications/2018-11/evaluation-report-on-capacity-building-approaches-to-support-the-delivery-of-english-as-an-addition:
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of 28,902 EAL pupils, of which 2507 (9 percent) require no support, so that 26,395

EAL pupils were provided with support through the MEAG. The allocation of MEAG

funding for 2014-2015 is based on an overall Minority Ethnic population of 40,184 to

include EAL and other minority ethnic groups.

Table 1: PLASC data*: pupils in schools in Wales

EAL pupils EAL pupils
Pupils EAL bupils fluent in Pupils needing
Year with EAL ﬂuenfiann lish English as a | needing EAL | support as
(No.) 9 % of all EAL | support % of all
pupils EAL pupils
2008- 135701 | 13,402 44% 17,209 56%
2009 ' ' '
2009-
2010 25,843 8,139 31% 17,704 69%
gg:?’ 28,038 8,409 30% 19,629 70%
2011-
2012 30,756 9,083 30% 21,673 70%
2012-
2013 31,132 8,250 27% 22,882 73%

2 Minerity ethnic achievement in Wales. Information document 132/2014. Welsh Government
3 OECD Reviews of Migrant Education - Closing the Gap for Immigrant Students: Policies, Practice
and Performance. 2010. OECD

* https://statswales.wales.gov.uk/Catalogue/Education-and-Skills/Schools-and-Teachers/Schools-

Census/Pupil-Level-Annual-School-Census/Ethnicity-National-ldentity-and-

Language/PupilsAcquiringEnglishAsAdditionalLanguage-by-Local AuthorityRegion-StageDevelopment
7
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the Ethnic Minority Grant (EMAG) used
to support EAL. In 2011 the national
figure was £203,995,29 and transferred
funding responsibility to the DFEE
instead of WAG which is difficult to
access due to the process (Curriculum,
2013).

Acquisition of English

The length of time required to achieve academic competence in a language has
been assessed as being anything between 5 and 10 years (Collier 1989°). Factors
that influence the speed of language acquisition include pre-existing competence in
the home language, including reading levels and previous education; socio-
economic factors; and age when first starting to acquire a new language. A study in
Lambeth of EAL pupils® used longitudinal statistical data collected over a twenty year
period to track back and identify how long it had taken them to acquire fluency in
English. The study found that it had taken between 6-8 years for pupils to acquire
academic proficiency in English. The study used a four point scale, where stage 1
was a beginner and stage 4 was fluent, and identified that progress was not evenly
spread over stages. Pupils tended to be at the beginner stage for a year and a half,
and remain at the second stage, building familiarity with the language, for three
years; and then take another three years to become confident in using the language.

® Collier, V. 1989. How Long? A synthesis of research on academic achievement in a second
language. TESOL Quarterly. Vol 33. No. 3. Pp: 509-531
A o= 9 - o & a maa 5w =

Acquisition English language the stags of
language (Collier,2019)
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groups supported by the MEAG compared to average Core Subject Indicator
(CSl) scores for all pupils in Wales

Local Authority CSl Scores compared to Wales average
KS2 Ks3 Ks4

Anglesey +2 +10 +4

Blaenau Gwent -6 -14 -15

Bridgend +2 ) +8

Caerphilly 0 +11 +1

Cardiff -6 +3 -6

Carmarthen -5 -16 +4

Ceredigion -3 +14 +27

Conwy +1 +5 Not available
Denbigh +10 +5 +3

Flint -7 -1 +1

Gwynedd +3 +7 +11

Merthyr Tydfil -23 -15
Monmouthshire 0 +8 -6
Neath Port Talbot +10 -10 +18
Newport -6 -4 -3
Pembroke +2 +6 -6
Powys +8 -1 -13
Rhondda Cynon Taf | +11 -7 +12
Swansea -1 +6 +15
Torfaen -1 -4 +9
Vale of Glamorgan +5 +1 +1
Wrexham -3 -6 -3

Wales +1 +1 -3

gov.wales/sites/default/files/publications/2018-11/evaluation-report-on-capacity-building-approaches-to-support-the-delivery-of-english-as-an-additional-langua
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Vale of Glamorgan +5 +1 +1
Wrexham -3 -6 -3
Wales +1 +1 -3

Support for EAL in Wales

The Welsh Government provides an annual grant to local authorities to provide
additional support to promote minority ethnic achievement in Wales. Local authority
Ethnic Minority Achievement Services (EMAS) apply for a Minority Ethnic
Achievement Grant (MEAG) to support pupils from ethnic minority groups up to the
age of 19 years. The grant is allocated on the basis of data sent by the local
authority around both the number of pupils and level of support need. Every local
authority receives funding. However, 75 percent of the funding goes to three local
authorities (with Cardiff receiving 44 percent), who between them have 60 percent of
the pupils with EAL needs in Wales (allocation for 2014/15). The Welsh Government
ministerial statement on allocations of the MEAG in 2014-2015 (January 2014)
identified that ‘Children of minority ethnic background represent 8% of the school
population in Wales. Certain of these pupils stand in need of support and fall into two
categories: firstly, children for whom English, or Welsh, is an additional language;
secondly, children from particular minority ethnic groups which consistently under
achieve’.

11

Statistics in the whole of wales different
areas (Government,2019)
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LR UEEENEL LIS Eases for statistics and data to measure the impact of the COVID-19 pandemic, we have had to change our data gathering and release practices, focussing

Catalogue

Education and skills

he data are derived from the Pupil Level Annual School Census returns supplied by schools open on Census
Schools and teachers day in January each year.

Schools census

Pupil Level Annual School

Census (PLASC) - .

Classes

Pupils in nursery, primary, middle and secondary schools acquiring English as an
ladditional language by local authority and stage of development

- . umber of pupils aged 5 or over by local authority, region and ethnicity

Ethnicity, national identity and
language

- . m.aged 5 and over with a first language other than English or Welsh by local

Provision of meals and milk authority, region and year

Pupils (i||_) % First language of pupils aged 5§ and over by language and year R
ste =

Welsh Assembly Government (WAG)
statistics show the unknown or not
stated EAL pupils ages 5 years and
over are at a high level and in danger
of not having an education for example
in south west Wales (WAG,2019)

B statista.com/statistics/331925/wales-region-english-additional-language-pupils/

*
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mber of all pupils with English as an additional language in Wales in 2017, by region
DOWNLOAD
Central South Wales 13 135% a . @ e I e I Eg PPTI
Sources

North Wales — Show sources information

— Show publisher information

Release date

August 2017
South East Wales

Region
United Kingdom (Wales)

Survey time period

1uth West and Mid Wales 2017

Age eroun
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News

Schools must report EAL data differently from
September - are you ready?

Sophie Scott
X Q| Sar9thjul 2016 500 ¥ fPoOe /%
From September, schools will need to inform the Adverts

government of each child’s country of birth,
nationality and their level of proficiency in English if BEER RGNS
it is not their first language.

Almost one in five (1.25 million) children in England are classed as having le ader S
English as an additional language, but current data about their
performance is mixed, and does not provide an accurate picture.

The government believes gathering more detailed information will help to
target resources.

Sophie Scott looks at the measures, and weighs their pros and cons.

A evretam dacianad FariATaleh erhnnle ta nccace thair momile’ el-ille in Enalich

Government are targeting resources as
there is such a low resource in wales and
England (gov,2010)

I epi.org.uk/wp-content/uploads/2018/02/EAL_Educational-Outcomes_EPI-1.pdf
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Foreword

This report entitled “Educational Outcomes of Children with English as an Additional Language”
focuses on the attainment of children with English as an additional language (EAL). It is a
comprehensive analysis of the current policy and funding regime available to support children with
English as an additional language.

Through examining current data and making robust international comparisons, the report shines a
much-needed light on the achievement of children with EAL. Perceptions that either children with
EAL are a drain on the system or that they systematically outperform other children are incorrect.
The reality is more complex and nuanced, as children with EAL as a group are extremely
heterogeneous; it includes children who are British citizens who speak another language at home, as
well as refugees and migrants. Key dimensions by which children vary include their level of English
proficiency, the age at which they arrived in the English school system, their first language, and their
prior educational and life experiences. The heterogeneity of the EAL group makes overall average
attainment figures potentially profoundly misleading.

The abolition in 2011 of dedicated resourcing and specialist support for this group of learners has
meant the absence of any national oversight or provision of professional qualifications, staff
development and specialist roles for teachers and other school staff working with children with EAL.
A positive development has been the introduction of new codes, regarding a child's proficiency in
English, which schools report on annually. This now needs to be built on to develop a

comprehensive approach to assessment and policy, for this group of learners.

May 2019 29 Ethical Approval Form



»
»
%

Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

Most EAL pupils out preform those who do
not have EAL
This shows some government statistics are
incorrect (EPI,2020)

PG2/E1 FORM

sodialsolihull.org.uk/schools/sab/wp-content/uploads/2016/07/EAL-Learner-Overview-Docx-with-DFE-Descriptors.pdf w
ibe ¥ Maps @ News a: Translate M Gmail W UWTSD MyDay - m E Mail - 1806951@st.. @ Dashboard un igcse biology niki @ Your Account E
EAL learner EAL | Listening and Speaking Reading Writing
(DFE Proficiency) Stage | Understanding
New to English Step Understands home language Silent period Minimal/no literacy in English Minimal/no literacy in English
(Code A) 1 Watches and joins in Speaks in home language Awareness of print and able to | May be able to write in first language.
v routines/activities Non-verbal gestures recognise some words e.g. Holds pen correctly — begins to form
§ Follows instructions using key | Echoes words/expressions oWn name letters, then words.
~ words/gestures. Simple naming vocabulary Starts to recognise letters and | Writes some HFW words
= Step Fallows short sequences of Basic, formulaic spoken exchanges | symbols Can draw and label diagrams
§ ol instructions Unclear pronunciation Early reading skills e.g. CVC Begin to write simple sentences
words
Early Acquisition Step Can indicate when they need Simple questions e.g where? Able to demonstrate and Handwriting legible and correctly
(Code B) 3 to hear something again Over- lisation of gr L d basic punctuation orientated
Listens attentively during rules Can read simple sentences Writes familiar words with phonic
lessons Simple positional language Refers to visual clues in texts knowledge.
Understand function of time Re-tell a simple story Re-tell main points from a text. | Uses some basic punctuation
Step connectives Can give a sequence of instructions | Identifies dialogue in texts. Uses simple present tense and some
4 Understands some teacher Past simple tense emerging Follows pronoun references in | simple past tense
questions with visual support texts Range of vocabulary including some
conjunctions.
Developing Step Follow set of oral instructions Speaks in simple every day Describes setting of a story Plurals, prepositions, pronouns and
Competence 5 Differentiates exchanges Can select relevant text to articles used with increased accuracy.
(COdB c) pastifuture/present Uses common colloguialisms answer guestions Varied verb formations used.
Begins to engage with how? Uses extended sentences Responds to howlwhy Developing wider vocabulary.
and why? questions. Uses relative clauses questions related to a text Writes competently and at length
Step Active listener asking for Can contribute to whole class Makes inferences/draws Uses structures to express higher order
6 clarification discussion conclusions thinking.
Follows gist of teacher talk with | Plurals, articles, pronouns and Identifies key features of
limited visual support prepositions different text types
Competent Step Shows understanding of the Uses the passive tense Can give/ compare own Writes competently and at length for
(Coda D) 7 detail of curriculum topics with Communicates meaning — complex opinion about a text varied purposes
g limited visuals ideas/concepts Distinguishes between Uses expressions to signal opinion
2 Understands some idioms and | Can express higher order thinking factiopinion Advanced use of connectives.
E phrasal verbs Moderates response according to Demonstrates understanding Range of tenses and use of
c Beginning to understand listener. of idioms. active/passive voice.
£ inference Demanstrates understanding Logical sequence
= Follows of literary devices. Appropriate for purposefaudience.
reasoning/discussion/argument Appropriate tone when reading
aloud

The different stages for EAL pupils
developing competency in English
(DFE,2019)

8@ assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/719226/Schools_Pupils_and_their_Characteristics_2018_Main_Text.pdf
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ﬁ? Schools, pupils and their characteristics:

Department  RELTTELPIEE:]
for Education

Statistical Publication, 28 June 2018

| There are 66,000 more pupils in the school system than in January 2017

Millions of Pupils

State-Funded Secondary Schools

472 Million

Between January 2017 and January 2018 the
number of pupils across all school types rose by
66,000.

Although some of this increase was still in
primary schools, with 26,600 more pupils in
January 2018 than in 2017, most of the rise is
now seen in secondary schools. Numbers
increased by 35,400 between 2018 and 2017
(compared to a 29,700 increase between 2016
and 2017). In addition there are 5,300 more
12 2014 ¢ pupils in special schools.

Spesial Schoals
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Statistics in wales (GOV,2019)
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CUTITUCT

— How the Welsh Government monitors the way local authorities use the
Education Improvement Grant and how the new, amalgamated grant
supports Gypsy, Roma and Traveller, and Minority Ethnic children, with
specific reference to improving educational outcomes;

- the effectiveness of other Welsh Government policies and strategies for
supporting the education of Gypsy, Roma and Traveller, and Minority
Ethnic children; and

- any key issues arising from amalgamating the other previously
separate grants into the Education Improvement Grant. “

As GEMS provides support for learners who speak English as an additional
language (EAL) across the consortium and supports Gypsy, Roma and
Traveller pupils in Newport it was decided by The Chief Schools Officer
(Newport) that the Head of GEMS was best placed to provide a response on
behalf of SEWC. In addition to this written response the Head of GEMS has
also been nominated to give oral evidence to the committee on the

Martin Dacey (Head of GEMS) 8/11/16 1

Government funding and different multi
agencies like GEMS helping families
(GOV,2019)

C 8 ealresources.bell-foundation.org.uk/eal-specialists/who-who-eal-uk
p: O YouTube BF Maps @& Mews Bl Transiate M Gmail I UWTSD MyDay-m.. [ Mail - 1806951@st.. @ Dashboard
+ Capacity building
+ Developing and evaluating models of good practice

« Thought leadership

The is an on-line teacher network to disseminate accessible talk for learning
resources. They also run training workshops all over the country.

. , the National Association for Language Development in the Curriculum, is the national subject
association for English as an Additional Language. It represents all staff working with bilingual learners. NALDIC
organise an annual conference in November every year and provide guidance and professional development to
staff all levels of the profession.

. is a not-for-profit national professional association committed to promoting good practice in language
and curriculum development for pupils learning English as an Additional Language, and fo representing the
professional interests of those working with additional language learners in Wales.

. is the Scottish Association for teaching English as an Additional Language. They hold an annual
conference in March each year and represent teachers and learners of EAL.

The different multi agencies available for
EAL families and education
(Bellfoundation,2019)
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Local Authority Teams “None
Please let us know via the if you want us to add a link to your team here.
England: There are 152 local authorities in England (2018). At the time of writing over a hundred still employ at
least one EAL professional teacher, adviser or consultant whose role is to provide support, guidance and

training for schools and EAL teachers. Some authorities still maintain teams of EAL professionals which may
include bilingual support staff. See for example:
« Hampshire

. , the Northern Association for Support Services for Equality and Achievement, is a group of local
authority services including EAL teams who provide strategic support to schools and authorities as well as
accredited training and conference and regular hub meetings.

Wales: There are 22 local authorities in Wales all of whom employ specialist staff to work with EAL learners
and their teachers. See for example:
« Gwent Ethnic Minority Service

M PDF Viewer | chrome-extension://oemmndcbldboiebfnladdacbdfmadadm/https://primarysite-prod-sorted.s3.amazonaws.com/terrace-road-primary-school/UploadedDoc... 1
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Summary

The ethos in Terrace Road Primary School is highly inclusive and caring. The school
places pupils’ wellbeing at the centre of its work. Pupils have a strong say in many
areas of the school’s provision. This is a notable feature and encourages pupils to
develop exemplary attitudes towards learning. The headteacher provides strong and
effective leadership and promotes an appropriate teamwork approach amongst all
staff. Although most pupils start school with skill below the levels expected for their
age, they respond well to the school's good quality provision. Most make at least the
expected progress in acquiring skills in literacy and numeracy, which they apply
effectively across the curriculum. Most pupils with English as an additional language
progress well. Teaching is good and the curriculum provides a broad and balanced
range of interesting learning opportunities. Nearly all pupils’ behaviour is exemplary.
They enter the school building every morning with enthusiasm and pride for their
school.

Estyn report of the primary school | was
doing my research in , (Terrace road
primary(2019)
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confidenfly to create anin’wations. They develop their multimedia and word processing
skills to a good standard, for example when presenting on a topic of their own choice.

Wellbeing and attitudes to learning: Excellent

Pupils' standards of wellbeing and their attitudes towards learning are outstanding
features of the school. Nearly all pupils take the many opportunities given to them to
influence key aspects of their learning, such as improving the ethos and creating a
positive learning environment. Nearly all pupils feel safe and valued. They are
exceptionally polite and respectful to each other and visitors.

Nearly all pupils are very skilful in improving their own and others wellbeing. For
example, the behaviour buddy group helps to create a calm environment indoors and
improve pupils’ interaction during playtimes. As a result, working relationships and

behaviour around the school are exemplary.

Nearly all pupils show enthusiasm for taking on additional responsibilities, such as
becoming part of the extensive pupil voice groups within school. The healthy schools
group, in conjunction with the sporting ambassadors, identifies key resources to help
improve physical activity during the school day. For instance, it identified the need
for more sporting clubs and that pupils needed more eguipment from which to
choose when exercising at breaktimes. These additions have improved pupils’
attitudes to keeping fit and their levels of fithess notably. Nearly all pupils understand
the importance of keeping healthy by eating and drinking sensibly. Many key stage 2
pupils participate in local athletics competitions, which contribute very positively to
the development of their fithess, self-esteem and social skills.

(&) 8@ terraceroadprimary.co.uk/read-write-inc-resources/
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We are a “Get Reading. Keep Reading. Change Everything.” school.

We use the highly successful Read Write Inc. Phonics programme to teach our children to read, write and
spell.
Ruth Miskin Training recognise us for teaching the Read Write Inc. programmes with fidelity and passion —
we know what it takes to make literacy pleasurable and rewarding for our children.

To visit the parent pages on the Ruth Miskin Training website go to:
o https://www.ruthmiskin.com/en/find-out-more/parents
To visit Oxford Owl (more help for Read Write Inc)
¢ https://home.oxfordowl.co.uk/reading/reading-schemes-oxford-levels/read-write-inc-phonics-
guide/
To watch phonics videos using Set 1, 2 & 3 sounds:
¢ https://www.youtube.com/channel/UCo7fbLgY20A cFCIg9GdxtQ

What is Read Write Inc?

Read Write Inc (RWI) is a phonics complete literacy programme which helps all children learn to read fluently and at
speed so they can focus on developing their skills in comprehension, vocabulary and spelling. The programme is
designed for children aged 4-7. However, at Terrace Road we begin the programme in Nursery and will continue
teaching RWI to children beyond the age of 7 if they still need support in their reading.

RWI was developed by Ruth Miskin and more information on this can be found at https://ruthmiskin.com/en/find-out-

Read Write Inc information all about it,
training and support for all involved with
EAL (Bell foundation,2020)
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How will RWI be taught?
All children are assessed regularly by our RWI lead teacher so they work with children at the same level. This allows

complete participation in lessons.

Nursery
When appropriate, children will be introduced to the initial sounds in short sessions. To begin with we learn a sound a
day. We use pure sounds so that your child will be able to blend the sounds into words more easily.

e.g. mmaisie mmmountain is morphed into m, t-t-t-tower is morphed into t

Reception
In Reception all children will learn how to ‘read’ and 'write' all of the sounds in Set 1 and then taught how to blend these
into words. Fred the frog helps the children to blend the sounds together which is then used to help children read. The

teachers will often use the phrase 'fred talk’ to sound out words.

@ terraceroadprimary.co.uk/read-write-inc-resources/

| YouTube B¥ Maps @& News B Translate M Gmail I UWTSD MyDay - m.. E Mail - 1806951 @st.. ® Dashboard uni igcse biology niki @ Your Account

The children take part in lessons every day progressing to reading books by the end of the Summer term. They also

learn how to spell red words (words that cannot be sounded out) and 3/4 letter words during these lessons.

Year One & Year Two
Children follow the same format as Reception but will work on complex sounds (Set 2 and 3 sounds) and read books
appropriate to their reading level. Daily sessions of RWI phonics last for one 40 minutes. Once children become fluent

speedy readers they will move onto the Language and Literacy programme.

Speed Sounds Sets 2 and 3: The long vowels:

Once your child knows all Set 1 sounds by sight and sound and uses them to blend to read words, we start teaching Set
2 initially and then Set 3 long vowel sounds. Your child will need to learn that most vowel sounds have more than one
spelling.

There are 12 Set 2 ‘speed sounds' that are made up of two or three letters which represent just one sound, e.g. ay as in
play, ee as in tree and igh as in high. It is important that your child does not pronounce these as 2 or 3 separate sounds.

When your child sees the ‘speed sound' letters together in a word, they must say just one sound for these letters.

For any resources: Go to the downloads section to download cards, resources etc

Set 1 Sounds are taught in the following order together with rhymes to help children form the letters correctly and

instantly recognise sounds ready for blending.
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Set 1
SoundRhyme
im Down Maisie then over the two mountains. Maisie, mountain, mountain.
fa Round the apple, down the leaf.
Slide around the snake
d Round the dinosaur's back, up his neck and down to his feet.
It Down the tower, across the tower,
i Down the insects body, dot for the head.
n Down Nobby and over the net.
P Down the plait, up and over the pirates face.
4 Round the girls face, down her hair and give her a curl
o All around the orange
3 Curl around the caterpillar
k Down the kangaroos body, tail and leg
u Down and under the umbrella, up to the top and down to the puddle
b Down the laces, over the toe and touch the heel
if Down the stem and draw the leaves
le Slice into the egg, go over the top, then under the egg
I Down the long leg
h Down the horse’s head to the hooves and over his back
sh Slither down the snake, then down the horse's head to the hooves and over his back
Set 2 & 3 Sounds:

The children are then taught Set 2 Sounds - the long vowels. When they are very confident with all of set 1 and 2 tt

are taught Set 3 Sounds.

Set 2 Speed Sound cards
Long vowel sound Set 3 Speed Sound cards

Teach these first
ay ay: may | play a-e: make a cake ai: snail in the rain
ee ee: what can you see ea: cup of tea e: he me we she be
igh igh: fly high i-e: nice smile
ow ow: blow the snow o-e: phone home @o: goat in a boat
oo 00: poo at the zoo u-e: huge brute lew: chew the stew
oo oo: look at a book
ar ar: start the car
or or: shut the door aw: yawn at dawn
air air: that's not fair are: share and care
ir ir: whirl and twirl ur: nurse for a purse fer: a better letter
ou ou: shout it out low: brown cow
oy oy: toy for a boy joi: spoil the boy
ire ire: fire fire!
lear ear: hear with your ear
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Colour Groups:

Books Year Group Expectations
Reception
Reception
% Reception
Pink 1-10

Reception/Year One

Year One

Year One

Year One

Year Two

Read Write Inc

Downloads
' @ terraceroadprimary.co.uk/read-write-inc-resources/
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Oxford Owl

Fantatsic Help for parents:
Link: https://home.oxfordowl.co.uk/reading/reading-schemes-oxford-levels/read-write-inc-phonics-
guide/

Oxford Owl has lots of free Read Write Inc. Phonics resources to help your child continue learning,
including eBooks, practice sheets, Ditty sheets, slideshows, and parent films.

Your teacher will give you a class log in to log in and access the books or sign up yourself!
Follow the link: https://www.oxfordowl.co.uk/

gesanl g

3

A video to show you how to log in and access Read Write Inc books
OxfordOWL

wiww. BANDICAM .com

Please note that Oxford Owl for School is for teacher use only, and
teachers can use the class login feature to share eBooks and resources
with pupils. Parents, you can find hundreds of free eBooks and activities
on Oxford Owl for Home.

.. s
-

B

trpstarfish
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The primary school | went to research EAL
, these are all the strategies they incorporate
in every day learning so children reach
their educational outcomes in school and
outside as a community from age 3 years to
age 11 years old, (Terrace road
primary,2019).
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Welsh as an additional language

Although WAL does not appear on the PLASC system, the PLASC can identify from the data
collected that the child is learning through the medium of Welsh but does not have
English/Welsh as their first language. We hope that this guidance will be equally helpful to
teachers assessing Welsh language acquisition. Therefore, although your data management
system will not have a WAL identifier, learners’ Welsh language acquisition will need to be
assessed and recorded.

The WG guidance on language put out in 2011 indicates that EAL/WAL are classed as the
same thing for data recording purposes.

2.2 ... a bilingual education system already exists in Wales and all children and young people
learn both English and Welsh. The education system also provides for pupils to receive their
education principally through the medium of English or Welsh. In addition, PLASC data on fluency
and the use of Welsh is already collected. For those reasons, ‘English and/or Welsh’ is presented
as a single option choice for first language for PLASC data entry, not as two separate options.

https://gov.wales/docs/dcells/publications/110113dataen.pdf

Currently there is no facility for recording both an EAL and WAL stage for a learner. Welsh
Govemment expect that if the main language of instruction and assessment is Welsh, then a
learners’ WAL stage may be assessed and recorded in the EAL box on the school's data
management system.

How the PLASC help with all the data of
EAL pupils and manage it with guidance
from the Welsh Assembly Government and
the purpose of it all , (Gov, 2019)
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3. Purpose of the Needs Assessment Survey (NAS)

The EAL/WAL annual Needs Assessment Survey is a data collection survey. It is to be
completed in preparation for the submission of English/Welsh as an additional language data
to the Welsh Government as part of the annual PLASC return. PLASC is mandatory for all
sectors including nursery, primary, middle, secondary and special. Refer to the WG's website
for additional information on PLASC.

The purpose of the annual Needs Assessment Survey is to identify all learners from ethnic
minority backgrounds attending both English and Welsh medium schools and to record an
up-to-date stage (A-E) of English/Welsh as an additional language acquisition. The
EAL/WAL stages are used by Local Authorities and by Welsh Government for statistical
purposes. (Refer to WG’s 5 Stage model of English as an Additional Language Acquisition —
General Descriptions & 5 Stage Model of English as an Additional Language Acquisition —
support material - Annex 1)

In order to complete the survey you will need to:

« Identify all ethnic minority pupils within your school

« |dentify all minority ethnic pupils learners who have EAL/MWAL

» Assess the EAL/WAL learners and assign an up-to-date stage of EAL/WAL (A-E)
« Enter the stage (A-E) of EALAWAL into your data management system

B PDF Viewer | chrome-extension://oemmndcbldboiebfnladdacbdfmadadm/https://hwb.gov.wales/storage/14e54da5-1255-4150-bded-556c2069d 14d/needsassessmen
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5. Assess the EAL/WAL learners and assign an up-to-date stage (A-E)

The 5 stage model of English/Welsh language acquisition has broad descriptors to be applied
on a ‘best-fit’ basis. Progression from stage A (New to English/Welsh) to stage E (Fluent)
can take up to 10 years and individuals are likely to show characteristics of more than one
‘stage’ at a time. Refer to the conversational/academic distinction commonly referred to as
BICS and CALP below for additional information.

Basic Interpersonal Communication Skills (BICS)

These are conversational language skills needed in social situations. It is the day to day language
needed to interact socially with other people. Examples of situations where pupils would use BICS
are; in the playground, dinner hall, school clubs, telephone conversations etc. Social interactions are
not demanding cognitively, tend to be context embedded and usually develop within 6 months to 2
years after arriving in the UK.

Cognitive Academic Language Proficiency (CALP)

CALP refers to formal, abstract language abilities required for academic learning. Pupils need time
and support to become proficient in academic areas. This usually takes from 5 to 7 years. Research
(Thomas and Collier, 1995) has shown that if a child has no prior schooling or has no support in home
language skills, it may take 7 to 10 years to catch up with their peers.

Academic language acquisition includes the following skills: listening, speaking, reading and writing
about subject area content matenal, companng, classifying, synthesising, evaluating and infernng.
They tend to be context reduced. The language is more cognitively demanding.

With help from CALP theories and
different skills for EAL pupils to have
academic acquisition, (CALP,2019)
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Moderation of the Needs Assessment Survey - Secondary setting
EXAMPLE: Key Points - Suggested Timeline/ Procedure

Date Person in Notes
charge
1 | September | NAS staff training (English/Welsh depariment teachers/member of Use MEALA Group Training pack
October SMT/MAS lead person/Admin or data lead)

Admin/data lead to ensure accuracy of data (sthnicity/first
language) on schocl management system e.g. SIMS

Admin/data lead/NAS lead person to make this information This can be done via an
available to the person responsible for ascribing a NAS stage. electronic database or on paper
class lists

2 | October/ Class teacher to assess language acguisition of all EALWAL
November | learners by using ‘WG 5 stage model of language acquisition’

Class teacher to ascribe NAS stage (to take into consideration all This can be done wa an

skills — oracy, reading and writing) and record on key document electronic spreadsheet or on
printed out class lists.

Class teacher to consider other data sets e.g. NC levels/National Consider gap between EAL/WAL

Tests/Teacher Assessment before ascribing a NAS stage learner & an average 15
Eng/Welsh lang. child of the
same age

Class teacher/support staff to collate samples of wntten work that Cross section of samples from

are suitable for moderation and keep as an electronic or paper file different stages to be kept

Departmental internal moderation to take place — class One hour departmental mig. to be

teachers/support staff to arrange meeting to share samples, and in school diary

agree on ascribed stages
If amendments are necessary, following moderation process,
class teacher/support staff to amend stages on recording
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Legislation education act all must comply
with in schools (GOV,1996)

@ Not secure | nassea.org.uk/eal-assessment-framewark/ P m

YouTube B¥ Maps @ Mews B Translate ™ Gmail I UWTSD MyDay - m.. E Mail - 1806951@st.. @ Dashboard uni igcse biology niki @ Your Account EAL

AL, ‘W’W
& \' g Improving teaching and learning
NASS@A forEAL Black and minority ethnic pupils

1e Northern Association of Support Services
ir Equality and Achievement

Home About¥ What we offer ¥ News Events Shop¥ Resources¥ |oinus¥ Directories ¥ Contact =My NASSEA ¥ -

9 EAL Assessment Framework e

Nassea have produced a number of resources

EAL ASSESSMENT The NASSEA EAL Assessment Framework has been made to support for your school, that can be purchased from our
FRAMEWORK practitioners and their pupils. This highly popular and effective tool is online shop. From assessment frameworks to
ot easy to use for mainstream teachers and specialist EAL staff alike. CDs to stickers and signs, take a look now!

—— Visit shop
G Even if you have no previous EAL experience, our Framework will help you
| -~ 1 track pupil progress, set appropriate targets and accelerate learning.
¥ .
i )ft \! ' -\R(\ f‘)m You can purchase the framework from our online shop.
8 dleeqySw9fvriv.cloudfront.net/app/uploads/2019/03/16105709/ITE-Executive-Summary-FV.pdf
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Teacher Educators’ Perceptions

The teacher educators we interviewed gave a clear sense that they had taken on board the message
that EAL learners were the responsibility of all members of the teaching profession and believed
that this message needed to be conveyed to their student teachers. It was noted that EAL, in their
terms, was about ‘permeation’, i.e. absorbed to become an everyday feature of their practice and
should be ‘implicit’ to all practitioners. The main thrust of their expectations concerning students’
responsibilities to address EAL learners’ needs is captured in the following guotation:

...we want our students to create an EAL-friendly learning environment, regardless of -
they might never teach a child who would be identified within the school as a child with
EAL. But if they did, if that child did arrive, that learning environment would already be set
up.

They recognised that they themselves had responsibilities in relation to EAL, but many of them
expressed a lack of confidence in their own expertise in guiding their students in EAL practice.

The Recommendations consider how teacher educators can address the issue of lack of confidence
in their expertise in their own professional development.

Student Teachers’ Perceptions

Key questions for the education of EAL pupils are where the responsibility for meeting their

needs lies; and to what extent individual teachers see themselves as having a central role to

play in ensuring that pupils’ needs are met. Accordingly, we explored in both surveys where

student teachers saw the responsibilities for meeting the needs of EAL learners as being located.
Using a five-point scale [very large responsibility, large responsibility, some responsibility, little
responsibility, no responsibility], they were asked to rate the degree of responsibility in relation to
EAL learners of: ITE providers, EAL specialist services, English teachers, class teachers of subjects
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The framework for all schools with EAL
pupils and support for all staff in the school
environment to help children with EAL
reach educational outcomes
(NASSEA,2020)

& dleeqy5w9fvriv.cloudfront.net/app/uploads/2018/10/161057 19/EAL-PIE-and-Educational-Achievement-Report-2018-FV.pdf

YouTube B® Maps @ News By Translste ™M Gmail I UWTSD MyDay - m... E Mail - 1806951@st.. @ Dashboard uni igcse biology niki

Table 2 summarises the proportion of missing data in the whole sample for each variable. Overall the
level of missing data was very low.

Table 2: Missing data in whole dataset by variables

Variable Number of Percent of
missing values whole data
EAL status 348 0.4
Ethnicity 94 0.2
FSM eligible 1 0.2
FSM eligible last 6 years 3,493 25
Gender 0 0.0
Language 212 0.2
EYFSP Point Score 9 0.0
EYFSP Achieved GLD 0 0.0
KS1 Maths Score 77 0.2
KS1 Reading Score 80 0.2
KS2 Reading Scale Score 427 13
KS2 Maths Scale Score 398 1:2
KS2 Reading Progress Score 963 28
KS2 Maths Progress Score 977 29
KS4 English Language grade® 0 0.0
KS4 English Literature grade® 0 0.0
KS4 English grade® 0 0.0
KS4 Maths grade® 0 0.0
KS4 Attainment 8 Score 3 0.0
KS4 Progress 8 Score 1,143 3.9

statistics show the unknown or not
stated EAL pupils ages 5 years and
over are at a high level and in danger
of not having an education for example
in south west Wales (Gov,2019)
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Low attainment by pupils with EAL

The following pair of heat maps displays the geographic areas with the highest concentrations of
schools with low attainment for EAL pupils. Low attainment at Key Stage 2 refers to those schools in
the bottom 10 per cent according to the percentage of their pupils with EAL attaining the expected
levels in reading, writing and maths; at Key Stage 4, it refers to schools in the bottom 10 per cent
according to the average Attainment 8 score of pupils with EAL.

At Key Stage 2, the heat map reveals clustering in urban areas:
* London
West Midlands (Birmingham & Stoke)
West and South Yorkshire (Leeds, Bradford & Sheffield)
Greater Manchester
East Midlands (Nottingham & Derby, Northampton, Kettering & Corby)

South East (Luton, Bedford & Milton Keynes)

8 bell-foundation.org.uk/research-report/english-as-an-additional-language-proficiency-in-english-and-pupils-educational-achievement-an-analysis-of-local-authority-data/ ¥ o

Tube B¥ Maps @ News By Translate ™ Gmail W UWTSD MyDay - m.. E Mail - 1806951@st.. @ Dashboard uni igcse biology niki @ Your Account EAL
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The University of Oxford, with The Bell Foundation and Unbound Philanthropy, has published a

report which finds that it is proficiency in English that is central to understanding achievement and
English as an Additional levels of need among pupils with English as an Additional Language (EAL). As the research
demonstrates, proficiency in English can explain 22% of the variation in EAL pupils’ achievement
compared to the typical 3-4% that can be statistically explained using gender, free school meal
status and ethnicity.

Language: Proficiency in
English, educational
achievement and rate of
progression in English

) The report, written by Professor Steve Strand and Annina Hessel, Department of Education
language learning

University of Oxford, analyses data from six Local Authorities on the Proficiency in English (PIE) of
pupils with English as an Additional Language (EAL) as recorded in the January 2017 School
Census. The analysis answers three questions:

English as an Additional
Language and Initial Teacher

Reports on EAL children’s proficiency
(Bellfoundation,2019)
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« 0On average, EAL pupils catch up with their peers by age 16. At age 5 only 44% of EAL pupils
have achieved a good level of development compared to 54% of other pupils. By age 16, this
gap has narrowed significantly with 58.3% achieving five A*- C GCSEs including English and
maths compared to 60.9% of other pupils.
il « Average attainment figures mask a huge range of results for different groups of EAL pupils.

Speakers of Portuguese, Somali, Lingala and Lithuanian have especially low outcomes at age
16 but Russian and Spanish speakers do particularly well.

« Pupils recorded as EAL are very unevenly distributed and concentrations of EAL students can
be very specific to a small local area. A quarter of schools (22%) have less than 1% EAL pupils
but in 8.4% of schools, EAL pupils make up over half of the school population.

« There is no evidence that pupils whose first language is English suffer from attending a school
with a high proportion of EAL pupils, an outcome that is consistent at both Key Stage 2 (age 7-
11) and Key Stage 4 (age 14-16).

Reports on evidence EAL pupils have not
suffered or lack of evidence they suffer
from high attending EAL pupils
(Bellfoundation,2019)
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Drop Filter Fields Here
= English = Maths [= Science E@Cnm Subject Indicator
‘ ‘Year E” | Stage of EAL development @ & | Percentage achieving & & | Percentage achieving & £ Percentage & & Percentage &
Cohort | the expected level (L5+) | Cohort the expected level Cohort achieving the Cohert achieving the
(L5+) expected level (L5+) o expected level
(L5+)
Mew to English 101 31.7 101 65.3 101 614 101 3.7
Early acquisition 199 57.3 199 749 199 779 199 50.8
ame Developing competence 607 87.6 607 89.5 607 83.9 607 83.5
Competent 581 98.3 581 97.1 581 99.3 581 959
Fluent 468 87.2 468 97.4 468 88.5 468 96.4
Mot applicable 29,012 922 29,012 924 29,012 951 29,012 89.2
Mew to English 73 31.5 73 67.1 73 58.9 73 301
Early acquisition 208 62.0 208 76.9 208 774 208 55.8
a0 Developing competence 670 a0.9 670 93.9 670 85.5 670 87.9
Competent 612 977 612 98.2 612 98.0 612 95.4
Fluent 434 98.6 434 97.9 434 99.3 434 97.0
Mot applicable 29,393 92.8 28,393 93.0 29,393 95.3 28,393 80.8
New to English 7 44.2 77 63.6 77 53.2 7 312
Early acquisition 192 55.2 192 66.7 192 70.8 192 50.0
e Developing competence 651 B8.0 651 90.2 651 B9.6 651 817
Competent 761 97.6 761 97.5 761 97.4 761 95.5
Fluent 522 97.9 522 98.5 522 97.9 522 97.1
Mot applicable 29,500 91.8 29,300 91.8 29,300 94,1 29,900 87.3
Matadata
statswales.gov.wales/Catalogue/Education-and-Skills/Schools-and-Teachers/Examinations-and-Assessments/Key-Stage-3-Core-5ubjects/nationallevelresults-b
be  B® Maps @ News By Translate ™ Gmail N UWTSD MyDay - m... E Mail - 1806951 @st... @ Dashboard uni igcse biclegy niki -
Title

Key Stage 3 achisvement, by stage of EAL development

Last update
30 January 2020

Next update
January 2021

Publishing organisation
Welsh Government

Source 1
Mational teacher assessment data collection, Welsh Government

Source 2
Pupil Level Annual School Census (PLASC), Welsh Government

Contact email
school stats@gov.wales

Designation
National Statistics

Lowest level of geographical disaggregation
Wales

Geographical coverage
Wales

Languages covered
English and Welsh

Data licensing

‘You may use and re-use this data free of charge in any format or medium, under the terms of the Open Govemnment License - see
http:/fwww.nationalarchives.gov.uk/doc/open-government-licence

The new EAL development in schools in
Wales (Gov,2020)
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Deescription
= English = Maths = Science E‘@Core Subject Indicator
| vear [<]|| stage of EAL development © |- | o § | Percentage achieving & & | Percentage achieving & & Percentage $| Percentage %
ort | the expected level (L4+) | Cohort the expected level Cohort achieving the Cohort achieving the
(L4+) expected level (L4+) expected level
(L4+)
Mew to English 143 25.2 143 42.0 143 33.6 143 24.5
Early acquisition 357 611 357 75.1 357 68.1 357 59.4
O 2017 Developing competence 784 92.9 784 935 784 93.6 784 a0.7
Competent 591 98.8 591 99,0 591 99.2 591 98.6
Fluent 412 99.3 412 99.3 412 99.5 412 99.3
Mot applicable 30,882 92,3 30,882 92,6 30,882 93.4 | 30,882 90.7
Mew to English 126 36.5 126 4.8 126 38.1 126 34.9
Early acquisition 353 62.9 353 75.1 353 70.0 353 60.6
O 2018 Developing competence 843 91.1 843 936 843 92.5 843 a0.4
Competent 745 99.1 745 98.9 745 99.1 745 98.7
Fluent 485 98.4 485 98.6 485 98.6 485 98.4
Mot applicable 31,367 92,2 31,367 92,7 31,367 93.2 | 31,367 90.5
Mew to English 158 33.5 158 519 158 40.5 158 32.3
Early acquisition 363 59.8 363 69.4 363 66.4 363 57.3
O 2019 Developing competence 861 88.9 861 93.3 861 90.5 861 86.9
Competent 837 98.6 837 98.3 837 98.2 837 97.5
Fluent 599 98.7 599 97.8 599 98.7 599 97.3
Mot applicable 32,636 910 32,636 918 32,636 92,2 32,636 89.2

Statistics all around wales on EAL pupils
(Gov,2020)
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Jur rerorm
ourney

5 Wales embarks on a renewed vision of success for all learners, we can reflect on our
:h heritage and proud history for promoting access to education: from Griffith Jones
1d his circulating schools in the eighteenth century; to the donations of the rural and
orking classes that helped establish our universities and colleges; through to leading
ie way in publicly funded secondary education.

Jr transformational reforms are taking place
thin a challenging environment. This includes
ntinuing UK-wide austerity, the uncertainties
sociated with Brexit, the technological
insformation of economic and working lives, and
e growing divergence in the qualification systems
ross the home nations. These are all challenges,
d opportunities, that we can and must meet.

In 2014, the previous Welsh Government
published Qualified for life: An education
improvement plan for 3 to 19-year-olds in
Wales. In the plan, we committed to building
an improved, collaborative education system
for Wales. Three years later it is now clear that
the schools’ community and their partners have
made progress in several key areas. These include

improved GCSE outcomes and a narrowing of
the performance gap between learners from
poorer backgrounds and their peers.

iough these challenges are great, they

iderline that education reform is essential to
ales’ future as a strong, prosperous and socially
hesive society. We may be a small nation but Our national mission does not stop at the

Ir innovative approach, high ambitions and school gates. Our reform journey, focused on
llingness to work and learn with the best in the  raising standards and reducing the attainment
orld is attracting attention. We can be proud gap, is further strengthened by improvements
at the international community is looking with to student support and the post-compulsory

Percentage of learners in Wales, in Year 11/aged 15 achievin
the Level 2 indusive (five A*~C GCSEs/equivalent including
Enalish/Welsh and mathematics)

c 8 gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf
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It is our intention that our learners will: [fw

Our education eormmtoniem
system in 2021

support them in becoming young adults that are:  »

— ambitious, capable learners, ready to learn
throughout their lives

— enterprising, creative contributors, .
ready to play a full part in life and work

— ethical, informed citizens of Wales
and the world

— healthy, confident individuals, ready to lead
fulfilling lives as valued members of sodety

By 2021, our transformation will be well underway. Schools will have significant experience of
working together to take the new curriculum forward, and our reforms to ITE and additional
learning needs (ALN) will be well established. Likewise, the growing contribution of the
National Academy for Educational Leadership will be generating future leadership capacity
and the culture and principles of the self<improving school system will be further embedded.

have relevant high-level digital, literacy and

The Welsh education system three-tier model

numeracy skills
To:
= be increasingly bilingual with a strong grasp (loc
of other languages.
If our learners are to be developed in these ways,
the teaching profession will be:
Four regional consortia, local authorities, diocesan authorities, Estyn, Qualifications * high-qualty, collaborative and driven by
Wales, Education Workforce Coundl (EWG), exarmination boards and higher education 2 deep understanding of pedagogy and
subject knowvl e .
* Using their knowledge of schools and research to facilitate and support the sharing of ! ¢
best practice and collaboration to improve learner outcomes, within a self-improving * research-engaged, well informed and
school system. leaming from excellence at local, national
and international levels
‘_ Cen e
The new policies and legislations in Wales
(Gov,2020)
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1.3.5 In October 2014, the Welsh Government published Qualified for life: An
education improvement plan for 3 to 19-year-olds in Wales® which sets out the
Welsh Government's reform plan to 2020 and the vision that pupils in Wales will
enjoy learning and teaching that inspires them to succeed, and where the potential of
every child and young person is actively developed. Qualified for life also builds upon
the work identified in Improving schools.

1.3.6 The principles of inclusive education underpin each of the four strategic
objectives set out in Qualified for life, with literacy and numeracy and breaking the

link between disadvantage and poor educational attainment remaining a priority and
integral to each objective.

1.3.7 Educational achievement has a crucial contribution to make to each of these
priorities. We seek to support all pupils, especially those who are disengaged or
disadvantaged, to enable them to fully access and enjoy equality of opportunity in
learning, and ultimately in each of our strategic priorities.

United Nations Convention on the Rights of the Child

1.3.8 The Welsh Government's vision is that all children have access to their rights,
as set out in the United Nations Convention on the Rights of the Child (UNCRC). The
UNCRC can be summarised into seven core aims which seek to ensure that all
children and young people:

The importance of change for EAL pupils
in Wales and the impacts of different
backgrounds outside of education like
poverty and how they affect them outside
of school and how they look at the whole
child and not just education ( GOV,2020)
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« are not disadvantaged by poverty.
The impact of poverty

1.3.9 Significantly fewer pupils from low-income households achieve expected levels
compared with their better off peers, and the difference in educational attainment
grows as they progress through their school career. The difference at the end of
Foundation Phase is 18 percentage points and this grows to 32 percentage points by
the time they are sitting their GCSEs.

* learning.wales.gov.uk/news/sitenews/gualified-for-life-an-educational-improvement-plan-for-
wales/?lang=en

8 gov.wales/sites/default/files/consultations/2018-01/151216-inclusion-and-pupil-support-draft-guidance-en.pdf
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2. Planning for inclusion

2.1 Working together for inclusion

2.1.1 Meeting the educational needs of all children and young people may at times
require collaborative working arrangements within and between the statutory
agencies. There is a need to communicate and agree policies and protocols that
ensure an effective, fully integrated, ‘seamless service’. Working supportively and in
partnership with parents/carers and the children and young people themselves will
help to ensure that everyone involved understands the responses of the
professionals concerned. This, in turn, will help to enhance inclusive practices.

Data for individual learners

2.1.2 Collecting information on individual pupils, and sharing it across services, is
key to ensuring that we have sufficient information on individuals to focus delivery of
suitable provision. Collecting information occurs through several processes
including:

« the Pupil Level Annual School Census (PLASC)
« the Lost Pupil Database
« integrated children systems.

8 gov.wales/sites/defauli/files/consultations/2018-01/151216-inclusion-and-pupil-support-draft-guidance-en.pdf
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inclusive strategies, is provided at Annex 1.

2.3 The role of schools

2.3.1 Schools, supported by local authorities and others, should actively seek to
remove the barriers that can hinder or prevent pupils with high support needs from
learning and participating. They do this in a positive and proactive way by employing
strategies that contribute to the wider school improvement agenda.

Special schools, specialist resource bases and education otherwise than at
school

2.3.2 Within an inclusive framework, the majority of children and young people will
attend their local mainstream school. However, special schools and resourced
provision attached to mainstream schools continue to play an important role for
those children and young people requiring very specialist specific support.

2.3.3 Special schools specifically have an important role to play in establishing
effective inclusive practice by:

« promoting effective partnership working between special and mainstream schools,
the wider community and across the statutory agencies

« being innovative in the development of an appropriate curriculum which matches
the needs of pupils with a variety of special educational needs (SEN), and
facilitates their inclusion into mainstream education

« having high expectations of all pupils with SEN, to raise levels of attainment and
achievement and to measure these

« effectively integrating specialist staff and SEN pupils into the wider community.

2.3.4 It will also at times be necessary to provide education outside all school
settings for those pupils who may not otherwise receive suitable education. Where
this is necessary the emphasis should be on ensuring, where possible, that pupils

ara raintanratad ae ennn ae ie nractirahla in erhanle that tha nravicinn ie ramiilardu

niki @ Your Account
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The importance of inclusive schools and
the role of the schools and the importance
of it within the current framework and
reaching out to the wider community and
the importance of this to be inclusive from
the whole child’s perspective (Gov,2020)

c # law.gov.wales/publicservices/education/school-and-other-education-for-children/?lang =en#/publicservices/education/school-and-other-education-for-children/?tab=ove... %
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Schools and other education for children

OVERVIEW

Under section 14 of the Education Act 1996 (L] (EA 1996) local authorities are under
a duty to ensure that there are sufficient primary and secondary schools in their area
to provide all pupils with the opportunity of an appropriate education

p" Schools and
other
education for
children

An appropriate education is defined in section 14 as one which offers instruction and
training which may be desirable in view of pupils’ different ages, abilities and
aptitudes, and the different periods far which they may be expected to remain at
school.

Section 14(6) requires that in carrying out their functions under section 14, local
authorities must ensure that special educational provision is made for pupils who
have special educational needs.

» Schools maintained by local
authorities

» Standards and compliance

Maintained schools are, broadly, schools which are wholly or substantially financially
maintained by a local authority.

Share this page

It is possible to establish an independent school in Wales. Independent school is
defined in section 563 of EA 1996 and means any school which is not a maintained
school and at which full-time educaticn is provided for five or more pupils of

! 8 law.gov.wales/publicservices/education/school-and-other-education-for-children/?lang=en#/publicservices/education/school-and-other-education-for-children/?tab=ove... ¥
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Dage

It is possible to establish an independent school in Wales. Independent school is
defined in section 563 of EA 1996 and means any school which is not a maintained
school and at which full-time education is provided for five or more pupils of
compulsory school age, or at least one pupil of that age for whom a statement of
special educational needs is maintained. All independent schools must be
registered with the Welsh Government and it is a criminal offence to operate an

independent school without being so registered. |In addition all registered MOI'E on:
independent schools must comply with the standards set out in the Independent . -
School Standards (Wales) Regulations 2003 (L. The main legislative requirements Education

in this respect are set out in Part 10 of the Education Act 2002 [C]
What is devolved? »

Post 16 education and
further education »

A pupil may be educated in a pupil referral unit if for reason of iliness, exclusion or
otherwise they cannot be educated at a mainstream school. Pupil referral units are
maintained by local authorities and are provided for in section 19 of, and Schedule 1
fo, EA 1996. Because of the particular nature of pupil referral units the full range of
education law does not apply to them in the way it would apply to a mainstream

Higher education )

Teachers and other

May 2019

school. Those aspects of education law which do apply are set out in Schedule 1 to
the EA 1996.

It 1s not a legal requirement that pupils be educated at a school. The legal
requirements on parents in relation to the education of their children are set out in
section 7 of EA 1996. That section provides that every parent of every child of
compulsory school age must ensure that he or she receives efficient full-time
education at a school or otherwise. Such education must be suitable to his or her
age, ability, aptitude, and to any special educational needs he or she may have.

Parents may satisfy their duty under this section by providing efficient full-time
education, suitable to the child (within the meaning of section 7), otherwise than at a

education professionals »
Qualifications »

Careers advice, training and
employment »

Education act 1996 (Gov, 2020)
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EDUCATION FOR REFUGEE AND ASYLUM SEEKING CHILDREN:
8 ACCESS AND EQUALITY IN ENGLAND, SCOTLAND AND WALES

The Welsh Government also funds Minority Ethnic Achievement Service teams in Local Authorities,
which provide additional educational support for UASC in schools (AWCPPRG 2015), and Local
Authorities are required to make counselling services available for children aged 11-18 regardless
of immigration status (Trevena and MacLaughlan 2017). In Scotland, The New Scots Refugee
Integration Strategy 2018 - 2022 (Scottish Government 2018) explicitly states that it is the right of
every child of school age, including refugees and asylum seekers, to be provided with a school
education. It is presumed that all looked-after children in Scotland will need additional support in
school, and a duty on the Local Authority to make adequate tailored provision for each child is
enshrined in the Education (Additional Support for Learning) (Scotland) Act 2004 (Scottish
Government 2004), with EAL an explicitly recognised additional support need. The establishment of
the Scottish Guardianship Service (funded by the Scottish Government and provided by the charity
Aberlour), enables UASC to access individualised support, including around access to education,
from the point of arrival. The role of the Independent Child Trafficking Guardian (ICTG) was
incorporated into law under the Human Trafficking and Exploitation (Scotland) Act 2015, placing a
duty on Local Authorities to make referrals to the service (Scottish Government 2015).

i unicef.org.uk/wp-content/uploads/2018/09/Access-to-Education-report-PDF.pdf
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TNeIr acatemic progress ana INTegration INo e SCNool envIronments. TNe Sarme review Tound that
whilst teachers have reported valuing the contribution made by Syrian children to their new
schools, some schools appear to be unaware of additional funding they can receive for accepting a
child.

Children in families - asylum seekers

The situation for asylum seeking families who arrive in the UK independently and apply for asylum
is significantly different. Local Authorities in England, Wales and Scotland have a duty to provide a
school place for all school aged children resident in their area, whether or not they have legal
status in the UK (Coram, 2017; Welsh Government 2016; Scottish Government 2000).

There is little information available on how long children who arrive in asylum seeking families wait
for a school place. Significant numbers are reported to experience difficulties obtaining school
places whilst in initial accommeodation provided by the Home Office, as they are not classed as
resident in that area (The Guardian, 2016). Other aspects of the asylum process in the UK that have
been widely cited as detrimental to children’s education include the impact of dispersal (Arnot and
Pinson 2005); cuts in EAL provision (Coram 2017); and the limited financial resources available to
asylum seekers (BBC 2016).

Some children are asylum seekers and
these are the policies and regulations the
Welsh assembly Government must follow
with each child, and the actions they will
take to ensure support and transition is
steady and smooth (Gov,2020)
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p _— Link to
Actions Organisation

Objectives

1. Ensure refugees are supported to transition from asylum Welsh Government — Prosperity for

accommodation to sustainable accommodation. Housing Division ?gg)g:sjtlr;le

Welsh Government will: Communities Division 5:10 ;

» Fund support for new refugees to transition to new accommodation and Strategic
access services during the 'Move On’ period. (The 'Refugee Well Housing’ Equality Plan
project delivered by the Welsh Refugee Council is currently funded to deliver objective
this support). ('SEP obj.)

» Seek to influence the UK Government's Asylum Accommodation and Support A7
Services Contract (AASC) and Advice, Issue Reporting and Eligibility (AIRE) Prosperity for
processes to ensure the new contracts for asylum accommodation (beyond All - Priority
2019) support new refugees in the ‘Move On’ period. Area—

» Ensure that forthcoming AIRE providers have knowledge of Welsh legislation Housing
including the Social Services and Well-being (Wales) Act 2014, the Well-being
of Future Generations (Wales) Act 2015, the Housing (Wales) Act 2014, and
the Violence Against Women, Domestic Abuse and Sexual Violence (Wales)

Act 2015.

» Work with the four dispersal areas to ensure their Homelessness Prevention
Strategies take account of the vulnerability of new refugees to homelessness.

» Explore opportunities to reduce refugee homelessness by working with
Registered Social Landlords, local authorities, credit unions and others to
identify clearer pathways into accommodation during the ‘Move On’ period.

f @ bell-foundation.org.uk/news/blog-eal-learners-five-facts-five-things-you-need-to-know-and-five-things-you-can-do-to-suppari-them/ *
) VouTube B¥ Maps @ News at Translate ™ Gmail W UWTSD MyDay - m... E Mail — 1806951@st.. (@ Dashboard uni igcse biclogy niki @ Your Account EAL

This post discusses the recent research report from the Education Policy Institute (EPI) with The

Blog: Quality Teaching for Bell Foundation and Unbound Philanthropy, ‘Educational Outcomes of Children with English as an
EAL Learners in the ITT Core Additional Language' [1] and looks at how teachers can use this research to help English as an
Content Framework Additional Language (EAL) learners to access the curriculum and fulfil their potential.

Behind the headlines of overall ‘average statistics’ about learners who have English as an
Additional Language is huge complexity, meaning that making assumptions based on averages
can be misleading to the point of being meaningless, and it fosters a lack of understanding of the
complexity of this group. This post will start by looking at five facts about this cohort which are
not widely understood, these facts will be explored in more detail in the second section and finally
practical solutions to support EAL learners will be provided in the third section.

News: New guidance for
Senior Leaders and EAL
specialists participating in
allocation of exam grades to
pupils with EAL

Blog: Working with parents to
support the learning of EAL

pupils Five facts
Blog: Expert advice on 1. Any pupil that speaks a language in addition to English at home falls into the EAL category[2]
supporting the learning of 2. There are currently over 1.5mn EAL learners in England (21.2% state funded primary and 16.6%

EAL pupils during and after

state funded secondary school pupils)[3]
school closures

3. The percentage of pupils recorded as speaking EAL has more than doubled since 1997

Blog: Prison learning in 4. EAL leamers are a truly heterogeneous group, their attainment is affected by many disparate
lockdown factors, but principally by their proficiency in English

5. All learners are different, all learners have a range of outcomes and the EAL cohort is no

A need to know discussion about EAL
pupils and the facts to consider when
involved with EAL pupils
(Bellfoundation,2020)
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Removing Barriers to Learning for EAL
Children

by 0 Tabitha Dunn

Having a diverse school can bring some wonderful benefits, but it can be a

challenge to ensure that pupils from all backgrounds have the specialist support ""
and resources they need. These challenges can stem from the lack of guidance

and funding from the government, which results in the extra added pressure on
schools to not only adjust the national curriculum to better suit the needs of EAL
children but to help learners acquire both colloquial and academic English. This

post will go through some of the challenges that teachers have told us they face
when providing the best care and learning for EAL students and most simple

ways to overcome them.

8 flashacademy.com/removing-barriers-eal-children/
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Creating an Inclusive Atmosphere for Newly-Arrived EAL Children

As educators, we should be concerned with breaking down any potential barriers
to learning. With a pupil who is experiencing their first encounter with a British
school, there are many obstacles to successful integration, above and beyond
simply learning a new language. There can be the desire to make new friends,
misunderstandings about behavioural or cultural norms, being overwhelmed by
unfamiliar settings, and in some cases there may be past traumas that contribute
to behavioural issues.

How to overcome these challenges

¢ Itis fundamental to keep EAL pupils in a class with non-EAL students as much as you
can. Targeted interventions with learners are fine, however, this should be keptto a
minimum.
¢ Playing games at the beginning of lessons to allow pupils to interact at a social level
with non-EAL children is a great way to foster friendships amongst all students.
« Start the lessons with a fun discussion to generate conversation amongst EAL learners /
and non-EAL learners. Dee Malouf (Teacher) suggest that “Instead of making it look
like a lesson, start off by asking questions and getting others to ask each other E

Statistics have shown EAL pupils can have
many barriers to education
(Flashacademy,2020)
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The Teaching of Different Sounds

15% of the English Language isn't pronounced as it’s written or written as it’s
pronounced. Often this makes it very difficult for EAL children to grasp the
concept of new letter sounds and understanding the principles of phonics.

Don't let the reputation of the English language scare you! Remember that there’s
still 85% of the letters we use in English that do represent the sounds we make "’
when speaking.

How to overcome these challenges

¢ Ensure that you are teaching basic letter and sound combinations from day one! This is
crucial in order to avoid confusion later down the line.

¢ Teaching minimal pairs is a good strategy to help pupils identify and compare sounds.
Minimal pairs are words that vary by just a single sound. For example- sleep and sip;
wet and wait; not and note and etc.

¢ Target the sounds that your pupils need to focus on by keeping an eye on

pronunciation. Support further learning without discourage pupils efforts to attempt
I flashacademy.com/removing-barriers-eal-children/
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Introducing the Mainstream Classroom

EAL learners may want to distance themselves from the class due to differences
or may choose not to participate because they are afraid of saying the wrong
thing. Whilst this is completely normal, it is a teacher’s responsibility to try and
combat this and make an extra effort to integrate the leaners into the class. This
way, they can begin to understand some concepts from a variety of curriculum
subjects to help provide a more rounded education beyond language learning.

y

How to overcome these challenges

* Include more group work into lessons. This way, EAL children would be able to
practice their pronunciation in a low-risk setting so that if mistakes are made, they
aren't discouraged from contributing.

* Do not be alarmed if EAL children appear to be quiet. This is a normal stage in the
English learning process; many English learners want to make as few mistakes as
possible when speaking, so this quiet period may mean they are not yet ready.

* Try to make learning more visual; EAL children can find it difficult to process spoken
language. This could include things like writing instructions on the board after being
read aloud to the class. This way, EAL children will still be able to understand what they
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Introducing transitions into mainstream
classroom as some children have never
been In a school environment or even had
any education at all, this allows smooth
transition and how to help with that
(Flashacadmy,2019)

c (6] naldic.org.uk/eal-advocacy/eal-news-summary/180213.htm|
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Pupil premium money filling the gaps left
by EAL funding cuts

18 February 2013

A new report from Ofsted cites case study after case study where pupil premium funding is
being used to provide EAL Ianguage teaching and EAL related literacy support. In the
report The Pupil Premium How schools are spending the funding successfully to maximise
achievement (Ofsted 2013) | the vast majority of the case studies of effective practice are
drawn from schools with high numbers of ethnic minority learners and high proportions of
bilingual learners. A number of the case studies show work with relatively newly arrived
bilingual learners, for example

A boy from Romania joined the school in 2010. He was a Year 4 pupil and spoke no
English. The schoadl recruited a mulilingual assisfant for two hours each week,
wsing funding from the Pupil Premium. In addition, the boy was given targeted
suppart by the school’s specialist ‘English as an additional language’ feaching
asaistant. This allowed the pupil fo receive one-to-one English and reading fuition
five times per week, and he made good progress. When he joined Year 5 the pupii
received four phonics sessions a week, four one-to-one reading sessions and 90
minutes of additional English support. The school recognised the boy's good
potential and sef challenging targefs. Termly targets were shared with the pupil and
also his parenis, using a fransiafor. (p20)

@ naldic.org.ukfeal-teaching-and-learning/fags/doschoolsget_extra_moneyto_support_eal_leamers/
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Do schools get extra money
to support EAL leamers?

Must EAL pupils who are new
fo English take national tesis

Is synthetic phonics teaching
helpful to gual learmers?

Is there an EAL curriculum?

Is there a nationally agreed
EAL asse

Should | be using 'P*
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stage EAL leamer:
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How do | become an EAL
teacher?

FAQ Podcasts

EAL guidance

EAL glossary

EAL Links
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[2In autumn 2012, Her
Majesty’s Inspectors
visited 68 primary and
secondary schools to see
how effectively they were
spending their Pupil
Premium funding to
maximise achievement.
This report draws together
some of the effective
practice that inspectors
saw. (Ofsted, 2013) It is
accompanied by a pupil
premium 'toolkit' to help
schools analyse gaps in
achievement and plan their
actions effectively

The Pupil Premium: how
schools are spending the
funding successfully to
maximise achievement

In aufumn 2012, Her Majesty’s
Inspectors visited 68 primary and
secondary schools o see how
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From April 2013, whether or not scheols in a local authority area get extra money to support EAL learners will be decided by the local
Schools Forum. An 'EAL' factor can be included in the local funding formulae for schools but this factor is limited to bilingual pupils who

have been enrolied in English schools for @ maximum of 3 years. Local schools fora can decide

= whether to include an EAL factor in their formula;

= whether this factor will ‘count bilingual pupils who have been enrelled in a school in England for one, two or three years

» the cash value of this factor for primary aged pupils and for secondary aged pupils.

Whether or not =chools get additional money for EAL learners will therefore vary by local area, as will the monetary value of the EAL factor
Academies in areas which have approved an EAL factor will have equivalent EAL funds included in their budgets, depending on the

number of eligible pupils they have on roll.

Until 2011, local authorities received an Ethnic Minority Achievement Grant (EMAG) and were required to use this fo support the leaming of
EAL and bilingual pupils and the achievement of efhnic minority learners . This bulk of this grant was devolved to schools based on a
lecally agreed formula, although many local authorities retained some of the money to provide a central EAL service. In April 2011, this
grant was mainstreamed into general school funding and there was no requirement for it to be spent on supporting EAL and bilingual
learners. So whilst all schools with EAL and bilingual learners on roll had some monies within their budgets for EAL, they could spend this
in a variety of ways. EAL and bilingual leamers therefore no longer had specific funds attached to meeting their particular language

leamning needs.

In 1966, Section 11 of the Local Government Act made funds available to local education authorities and other agencies "to help meet the
special needs of a significani number of people of commonwealth origin with language or customs which differ from the rest of the

community.”

In 1899, the DFEE Ethnic Minority Achievement Grant (EMAG) replaced Home Office "Section 11" funding. This grant was distributed to local
authorities on a formula basis relating to the number of EAL learners and the number of pupils from ‘underachieving’ ethnic minority groups
in local authorities, combined with a free school meals indicator. The EMA grant was intended to ‘narrow achievement gaps for those
minornty ethnic groups who are underachieving and {o meet particuiar needs of pupils for whem English is an addifional language’.

The bulk of this grant was required to be devolved to schools in a local authority area and was required to be spent only on the purposes

outlined above, whether by local authoritias or by schools.
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The government legislations and acts and
how it has changed over the years
(NALDIC,2020)

8@ bell-foundation.org.uk/eal-programme/teaching-resources/eal-assessment-framework/
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parents to show real progress.” EAL co-ordinator

Research demonstrates how proficiency in English can provide essential information about an EAL
learner’s likelihood to succeed in school and potential need for support (Strand & Demie, 2005;
Strand, Malmberg, & Hall, 2015, Strand & Hessel, 2018). To assist teachers conducting proficiency
in English language assessment, The Bell Foundation has worked with leading EAL assessment
experts at King's College London and the University of Cambridge to design straightforward, easy-
to-use EAL Assessment Framework for Schools, Support Strategies and new interactive digital
EAL Assessment Tracker, all of which are free to download.

These resources have been designed with busy teachers in mind, to support the teaching and
learning of EAL pupils and to enable teachers to generate targets to guide progress. Through this
on-going cycle of assessment, target setting and tailored support, English language skills can be
improved to enable the learner to fully access the curriculum and fulfil their academic potential.
The EAL Assessment Framework and Tracker provide teachers with the tools they need to achieve
this goal.

The Assessment Framework includes early years foundation stage, primary and secondary
support strategies and provides practical ways to support EAL learners at each stage of their
language development. The new EAL Assessment Tracker fits alongside other termly
assessments and provides reports which shows progress which can be shared with teachers,
pupils and parents and ensures accurate records of language development are maintained.
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Infants and primary statistics of all EAL
pupils attending the school in 2019 to
2020, from the researched primary school |
attended given to me by the head teacher
of, English , maths and PSD development,
this shows that all the pupils are above
average and above pupils who do not have
EAL
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Case studies with Read Write Inc
That say it is an amazing tool for EAL
pupils across the world (Maskin,2017)
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Theorist that help with understanding EAL
(Foundation,2020)
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Infants and primary statistics of all EAL
pupils attending the school in 2019 to 2020,
from the researched primary school |
attended given to me by the head teacher
of, English , maths and PSD development,
this shows that all the pupils are above
average and above pupils who do not have
EAL
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A safe guarding leaflet | was given in the
school | was doing research on EAL , this
explains everyone’s responsibility on safe
guarding
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The next four pictures ,These are the
stages a to e that the school have in place
for EAL pupils to have the same outcomes
as children without EAL

This was given to me by the school for
speaking, maths, English and reading and
viewing
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This is the schools policy given to me by
the head teacher that the whole school
follows on EAL pupil arrival to ensure a
smooth transition for everyone involved
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This is the plan they have over the next few
pictures for new commers to English

This was given to me by the class teacher

It shows stages with how the curriculum is
incorporated in to EAL teaching in the
classroom as a guide for teachers and
stages they can record on their EAL profile
for each child and see what to do next if
needed
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This is approaches to education A report
for language development and social
integration and achievement and all the key
findings that has been found in this article
(Bellfounation,2019)
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These are the list of multi agencies that on
the government website for the Welsh
assembly for schools in Wales, these can
help various people from schools to the
families and the caregivers of the EAL
pupils (NALDIC,2019)
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This is a report on language development
and school achievement different
opportunities and challenges with in
education with EAL students and how
schools should be part of a national
framework support children with EAL
(Borysiewicz,2019)
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This report shows that encouraging parental
involvement is a very important part of the
outcomes and the progression of the EA L
pupil and how the school and community
should work together and also have noted
write ink works well what is the AL pupil
(NALDIC,2019)
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This report shows policy pedagogy and
people's perceptions from their own
experiences while learning English as a
second additional language, help pressure
and different culture differences including
poverty can have a big effect on their
learning English is a second language
(NALDIC,2019)
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This is report on educational outcomes of
children with English as an additional
language and the findings of language
proficiency from children who are have
spoken English before and I've never ever
spoken English with their childhood and
how they arrive in an education system
with or without any education at all it also
includes the severe attainment penalty for
pupils and also if they arrive in school from
year 3 on, (NALDIC,2019)
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This report shows is English as an
additional language and initial teacher
education the research aims were the
extended knowledge base of teachers
educators and student teachers too and how
they meet the needs of the paper with
statistics and findings that match with the
placement | was in And stating that EAL
pupils exceed the average that is expected
of them (NALDIC,2019)
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This is research from the 1960s an earlier
of theorists but the battle foundation Have
provided everyone with to explain The
different aspects from cognitive to play of
an EAL pupil (Bellfoundation,2019)
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This show is Abraham Maslow’s hierarchy
of needs triangle shows step by step what
is needed for a child to become the best
they can be, and he looks at every aspect of
the Childs life (Maslow,2016)
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This is an article by the Bell foundation
That shows Jim Cummins theory from the
1970s onwards an how it helps children
with EAL (bellfoundation,2019)
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and what is needed (Bellfoundation,2019)
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This is another paper of research from the
1900s to 2000 and underlines the important
role of dialogue and learning as an EAL
pupil (Bell,foundation,2019)
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(Bellfoundation,2019)

89

PG2/E1 FORM

Ethical Approval Form



Y Prifysgol Cymru
M Y Drindod Dewi Sant

A" University of Wales PG2/ E1 FORM
Trinity Saint David

May 2019 Ethical Approval Form




2 Prifysgol Cymru
Y Drindod Dewi Sant
~ University of Wales PG2/E1 FORM

Trinity Saint David

This Journal article shows the nature of the
initial teacher training an education
Throughout Wales for EAL pupils
(Miskin,2020)

Search paper explains who is who an EA L
in the United Kingdom and how you can
build captivity, developing and evaluating
models of good practise throughout
leadership (Kozilun,2012)
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teacher suggested progression primary
school setting From the start and the end of
term for teachers and supporting staff

This is another research paper on parental
engagement and how important it is in all
aspects EAL this is done by two case
studies and then reported into this report
(oxford,2019)
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education improvement grant in how the
grant will help Roman gypsy families and
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improving their educational outcomes
(Government,2020)

May 2019

94

Ethical Approval Form



™ Prifysgol Cymru
Y Drindod Dewi Sant

~ University of Wales
Trinity Saint David

PG2/E1 FORM

May 2019

This is Gwent education minority ethnic
service known as GEMS structure to help
pupils and families with and schools with
translation (GEMS,2020)
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This isn't a report fart children with English
as an additional language and they are
academic achievement throughout
education And it states that papers without
English as a first language should be better
targeted and it shows the differences in
results and shows who the battle foundation
is funded by and how it all started
(Bellfoundation,2019)
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This report shows partnerships papers with
English as an additional language for
schools , centres of enterprise and it shows
the charitable partners and all the
University partners that have done research
on pupils with English as an additional
language (Bellfoundation,2019)
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The next 3 pages are there stats in Wales on
all the different regions and places in Wales
what papers is English as an additional
language papers were aged over 5 by local
authority stating their religion and ethnicity
(Statswales,2020)
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This is test sticks in Wales that the number
of papers with EA L the actual rising
(Walesstatistics,2019)

The page below shows the national levels
and results by the area of learning and view
an stage of English as an additional
language development
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working for each pupil and how accessible
it is for any stage of EAL
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Section 3: Methodology

Action plan

Action Plan for Work Placement

In work placement as part of the module, Lines of Enquiry, | researched how English as an
additional language (EAL) can benefit a child’s development within their education. | used
interviews to help gain a first-hand insight towards what interventions are in place and how
effective they are. | intend to access the person | shall interview by identifying a staff
member who works closely with EAL in the classrooms and the Head teacher within the
facility and ask their permission, as well as handing them a participants consent form and
letter as well as offering the chance to review and overlook the questions which | have
written in advance of attending the placement and meeting in person before my placement
starts. | shall make it clear they have each right to withdraw from the interview at any
stage. As well as the interview | shall also be doing a structured observation over the
course of ten days.

What bias have | got about the subject?

That the pupils will not be achieving in their language acquisition

How can | ensure that my bias will not be reflected in my research methods?

Using a triangulation method to obtain different information to give a comprehensive view.
| expect to discover that children who have EAL are gaining more confidence and
understanding towards their academic success and learn how the provision is
implemented. On the other hand, | will keep an open mind to the idea that due to EAL that
this could be limiting a child’s engagement and inclusion with mainstream peers.

May 2019 111 Ethical Approval Form



Prifysgol Cymru
» Y Drindod Dewi Sant

¥ University of Wales
Trinity Saint David

)

PG2/E1 FORM

Developing my own knowledge towards ALN students, will be
of great help towards my future career aspiration of working with children with ALN or

EBD.
Objectives
Activity Date Status
Find out who the named 19.2.20 Complete
teacher for child
protection officer is in the
school
On the first day of 19.02.20 Complete
placement show my DBS
certificate to the inclusion
officer
Tour the facility 19.02.20 Complete
Meet members of staff 19.02.20 Complete
20.02.20
21.02.20
22.02.20
23.02.20
Find out how the teacher | 19.02.20 to 27.02.20 Completed
supports a child’s
development in EAL
Collect data from the 19.02.20 to 27.02.20 Completed
classroom setting
Interview the class 19.02.20 to 27.02.20
teacher staff member who Completed
works closely with ALN
children who have EAL
Structured observation of | 19.02.20 to 27.02.20 Completed
both staff and children
within the classroom
setting
Interview the head 19.02.20 Completed

teacher about EAL
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Reflective Diary

> Please note that unfortunately, due to Welsh Government new guidelines about the
current Covid-19 | was only able to conduct 7 days in a school placement for
research.

Day 1
What Went Well Spoke with head teacher and asked her
Day 1 the ten questions about how children
with EAL are supported in schools
Interview with the head teacher was
productive and insightful on EAL in their
school.

What were the main Had to ensure that the questions were
challenges/problems /difficulties you on topic and relevant to my proposed
faced study on EAL

How did you react to the challenges? | ensured that | had thoroughly
researched the topic and the school
beforehand.

How did you feel? | felt nervous of meeting the head
teacher and yet excited at the prospect
of finding out all about what
interventions are used in the school.

What surprised you? How well-informed the Head Teacher
was. She knew all relevant legislation
and policy and was so passionate about
supporting students with EAL.

What were you familiar with? | was familiar with the Head Teacher’s
passion for the EAL support because |
found that she shared my enthusiasm
for the topic.

Have your beliefs and expectations Yes, my expectations have been
changed or been changed? changed because the figures for Wales
showed that EAL pupils’ language
acquisition was low. (Statistics,2018 )
However, the school in question was
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experiencing results which showed their
pupils were enjoying above average
success.

How well do you think you managed the
challenging situation?

Apart from being a little nervous about
meeting the Head Teacher it was not
what | would call a challenging situation.
Ensuring | was well prepared mitigated
any challenges | might have
encountered.

Has this experience changed your mind
or opinion in any way?

Yes it has taught me that not all EAL
statistics are reflective of individual
schools. They present the average for
all schools.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

| was able to ask the class teacher’s
opinion as to how the EAL students
were progressing. This was important
as she works with the students daily
and gets to know them individually.

Is there any other reading or research
you could follow up regarding the
subject matter?

Yes, | consulted case studies from
around the world in order to compare
their findings with those in Wales.

What skills do you need to develop to
address this incident more effectively in
the future?

The interview with the Head Teacher
was the first interview | had ever done
so | consider that | need to have more
self-belief and confidence in the future.
The interview went well because | had
done my homework and was well
briefed on the subject so self-belief is
what was lacking.

Given the same event would you do
anything different next time?

Instead of using a regular pen in future |
would take my recording pen with me.
This would have allowed me to focus on
the interview more without worrying
about taking copious notes

What are the key lessons learned for
future use?

Always be well briefed
Keep nerves in check
Use the recording pen
Have more self-belief
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How might your learning feed into your
assignments?

| have looked at statistics from the
school, statistics Wales wide and
statistics from other countries and
compared them to EAL frameworks to
identify what was working in schools
and what was not working in schools
with regard to different interventions.

Day 2
What Went Well All went well. Teacher lovely, pupils
Day 2 lovely. Transition for me going into the

With Class Teacher - meeting her and
meeting the class pupils - spent the day
with them

class made me feel very welcome.

What were the main
challenges/problems /difficulties you
faced

Challenge was whether the children
would accept me. Would they play up,
would they ignore me, would they carry
on with their daily activities as children
are always inquisitive.

How did you react to the challenges?

| tried to be as quiet as possible and at
the outset | asked them if they had any
guestions for me to dispel the curiosity
factor so that they could get on with
their learning.

How did you feel?

| felt at home. | felt absolutely relaxed —
it was amazing.

What surprised you?

What surprised me was how welcoming
the children were and teachers too.

What were you familiar with?

| was familiar with the classroom setting
because | had previously worked as a
teaching assistant.

Have your beliefs and expectations
changed or been changed?

Yes, my expectations have been
changed. | was surprised because |
found that in my research children with
EAL were reported as having difficulties
making friends because of the language
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barriers. When in fact | found the
opposite. The teacher had set up an
intervention called a ‘friendship buddy’
for every EAL pupil and therefore they
could scaffold off the other pupil.

How well do you think you managed the
challenging situation?

| think I handled it really well because |
tackled the inquisitiveness factor
straight away and asked if the children
wanted to ask me any questions. From
my experience as a teaching assistant |
knew it was best to take the lead from
the class teacher as she is the one who
knows her pupils the best. The class
teacher suggested the approach of
allowing the pupils to ask questions and
this turned out to be the correct choice.

Has this experience changed your mind
or opinion in any way?

Yes it has changed my opinion.
Considering the ‘friendship buddy’
intervention | noted that regardless of
the language barrier children respond to
help and friendship and do a lot of
activities together. Children adapt really
well.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

Yes, from the teacher who said that |
would make a really good teacher which
was a fantastic compliment. She also
said that | had handled the initial
meeting with the children in the best
way possible. | also had feedback from
the pupils who were excited for me to
be there and they showed me how
friends were important.

Is there any other reading or research
you could follow up regarding the
subject matter?

Yes, how do children adapt in class and
make friends despite the language
barrier. How do they overcome the
barriers?

What skills do you need to develop to
address this incident more effectively in
the future?

| think | need to read more on the
subject overcoming language barriers in
the classroom and complete more
classroom observations of children and
how they interact when there is a
language batrrier.

Given the same event would you do
anything different next time?

No, | would not do anything different
next time. | would always take advice
from the class teacher at the outset and
then engage my classroom experience.
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What are the key lessons learned for
future use?

Take advice from the class teacher
Use personal classroom experience
Ensure my background research is up
to date

How might your learning feed into your
assignments?

How EAL barriers can be overcome in
class through friendship and can
scaffolding help their English language
development from other children who
have English as their first language.

Day 3
What Went Well Before they actually did the 40 mins
Day 3 lesson she showed me the Read write

Met Teaching Assistant who is trained
in EAL and head of department with
EAL

She did my introduction to how to do
observations using the Readwrite Inc
framework

40 minutes per day are spent with each
child individually.

Inc framework (ruth.2010) beforehand,
how it is used, the importance of it and
basically how it works, the different
outcomes they were expecting each
child to get, how they get to that level
and what they use. This enabled me to
understand what | was looking for in the
pupil observation.

What were the main
challenges/problems /difficulties you
faced

The main challenges were meeting the
children, and getting them understand
why | was there, whether they minded
me observing them and gaining their
permission for me to observe them. It
was time consuming and took about 20
minutes.

How did you react to the challenges?

| tried to blend in as well as | could and
not get in the way. | followed the
Teaching Assistants lead and followed
her example so that | could understand
how she was communicating with the

pupils.

How did you feel?

| felt a bit sorry for the child because |
took time away from his learning
because of the time it took for us to
explain why | was there and to get his
permission and this made me sad.

What surprised you?

What surprised me was how amazing
the Read Write Inc Phonics Framework
programme actually was and how
adaptable it was to each individual child.
Also how quickly they understood and
improved their language skills.

What were you familiar with?

| was familiar with one to one teaching
from my experiences as a teaching
assistant.
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Have your beliefs and expectations
changed or been changed?

Yes | was looking at the Read Write Inc
research online. Loads of case studies
and research reported how fantastic it
was. | was quite sceptical because of
the Wales statistics | had found on
phonics and language development in
EAL. My experiences exceeded my
expectations.

How well do you think you managed the
challenging situation?

Not very well. | think | did not know
what to do. | felt helpless when the
member of staff was trying to explain to
the child who | was prior to the
observation. | felt uncomfortable for the
child because of the time it took to make
the explanations and get permissions.

Has this experience changed your mind
or opinion in any way?

Yes, it has changed my mind. Because
although the children are excelling at
language and vocabulary the children
were struggling with basic
intercommunication skills. As identified
by Theorist, Jim Cummings
(Cummings,2018) it takes two to four
years for a child to have basic
intercommunication sKills.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

Yes, the teaching assistant gave me
feedback. She helped explain the
results of the Read write session and
explained that if | spoke to the class
teacher, they would then explain how
the child’s language levels would be
incorporated into the lessons to help
with further development.

Is there any other reading or research
you could follow up regarding the
subject matter?

Research into how teachers help
language development through the
curriculum to make it inclusive for all in
mixed ability classes of both EAL and
non-EAL pupils.

What skills do you need to develop to
address this incident more effectively in
the future?

| think | need to have more knowledge
through conducting academic literature
research.

Given the same event would you do
anything different next time?

It is difficult to say because | did not
know what to expect. | would hopefully
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be more relaxed next time but would still
need to follow the lead of the member of

staff.

What are the key lessons learned for Take advice from the staff

future use? Use personal classroom experience
Ensure my background research is up
to date

How might your learning feed into your | How teachers integrate EAL into the
assignments? curriculum to make it an inclusive
classroom. Jim Cummings and BICS
Theory (Cummings,2019)

Day 4

What Went Well The EAL group had a lot of basic

Day 4 knowledge of English. They quickly

Met Teaching Assistant who is trained knew why | was there and gave

in EAL and head of department with permission for me to observe them.

EAL They were happy for me to be there and

Observation of a group of pupils were welcoming so that was nice.

What were the main The main challenges were getting the

challenges/problems /difficulties you children to focus on task and not on me

faced because they all wanted to sit by me.
Thankfully though it did not disrupt their
learning.

How did you react to the challenges? | said to them if they all sat together and

| could sit behind them and they could
show me their work. They appeared to
put more effort into their learning. They
were all sitting together which was nice.
How did you feel? | felt like the session was flowing and it
was natural. | felt that my increased
knowledge from the first day had
increased and | knew more about the
Read Write inc.

What surprised you? | think what surprised me was how
much the children wanted to show me
what they were doing, their progression
and their excitement about learning and
how quickly they accepted me into the
classroom.

What were you familiar with? | was familiar with the Framework itself,
the staff and the pupils. | was familiar
with how the staff made the learning

fun.
Have your beliefs and expectations Definitely yes. My beliefs have been
changed or been changed? challenged by how excited the children
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were to learn because some report
have shown that the children were not
excited by the Framework.

How well do you think you managed the
challenging situation?

| think I manged really well from the
previous day. The more | was in the
classroom situation the less challenging
it became.

Has this experience changed your mind
or opinion in any way?

Children love to learn if it is exciting and
done calmly that is what the experience
showed me.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone to give you another
perspective?

The staff told me how well | had
handled the situation of the children
wanting to sit by me. They told me that
if | wanted any further information on
EAL to go and speak to the EAL
department.

Is there any other reading or research
you could follow up regarding the
subject matter?

Yes, research on what makes children
learn better in an EAL environment.

What skills do you need to develop to
address this incident more effectively in
the future?

Researching different school settings
and what they use to encourage
learning.

Given the same event would you do
anything different next time?

Probably research more on EAL group
work in Read Write Inc in readiness.

What are the key lessons learned for
future use?

Take advice from the staff
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Trust in my personal classroom
experience

Ensure my background research is up
to date

How might your learning feed into your
assignments?

Maslow’s Hierarch of Needs
(Maslow,2010) and consider how these
fits in with EAL learning

Day 5
What Went Well It all went well. How lovely she was,
Day 5 how she took time to explain everything

Meeting with Head of Department of
EAL teaching assistants to discuss the
frameworks they use and the funding
situation

about the frameworks they used and the
funding.

What were the main
challenges/problems /difficulties you
faced

The main challenges were realising the
problems the school faces with regards
to funding. The legislation, the funding
criteria that the government has set out
for schools is complicated and
challenging. It was difficult to see the
problems the school had to overcome to
fund a programme which was effective
and producing better results that the
Wales statistics indicated.

How did you react to the challenges?

| was quite horrified and shocked at the
problems surrounding the funding.

How did you feel?

| felt powerless and sad for the children.
For a school which has 50% EAL pupils
the government do not seem to be
stepping up and helping.

What surprised you?

It surprised me how much the school
care about the EAL pupils. They spend
their own time to fundraise for
resources.

What were you familiar with?

| was familiar with the policies and the
framework but not the funding criteria.

Have your beliefs and expectations
changed or been changed?

Yes they have. They have been
challenged. | find it hard to believe that
the government do not appear to realise
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or care how much work goes into
supporting children with EAL to get the
expected outcomes. Lack of resources
and government funding are needed.
Makes me sad and upset for the
children.

How well do you think you managed the
challenging situation?

| was upset because the schools are not
being supported by the government. |
do not think | handled it very well by
getting upset.

Has this experience changed your mind
or opinion in any way?

Yes | actually think that teachers
working with EAL are superheroes — the
effort they put in to get the outcomes -
from the work in the classroom to the
fundraising they do in their own time for
the children to reach their language
outcomes despite the lack of
government funding.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

They said that the interventions they
use they get a lot of help for the charity
the Bell Foundation.

The Bell Foundation have a digital
framework for the staff to input data so
that each child’s development can be
tracked by the teacher. This can be
used when they progress to secondary
education.

Is there any other reading or research
you could follow up regarding the
subject matter?

Yes, research on Bell Foundation
(Bellfoundation,2019) case studies and
Read Write Inc case studies.

What skills do you need to develop to
address this incident more effectively in
the future?

Researching funding in schools and
how it impacts the school and the

pupils.

Given the same event would you do
anything different next time?

Probably research more and take more
notes because there was so much to
learn.
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What are the key lessons learned for That funding is difficult and time
future use? consuming to access.

The staff go above and beyond to
support the pupils.

How might your learning feed into your | Legislation is difficult to put into practice

assignments? without sufficient funding.

Day 6
What Went Well It went amazingly well. It was the most
Day 6 enjoyable day for me because all the
Culture Day class really loved and appreciated the
Parents/family invited into the day. It was linking home with school.

classroom to promote the different
cultures of the EAL pupils.

Traditional dress, traditional food, and
writing in the different languages were
some of the activities

What were the main The main challenges were just the fact
challenges/problems /difficulties you that this activity was new to me and |
faced was more of an observer. Even though

| was observing, the fun of the day
overtook the observation and | had to
put my notebook and pen down and join
in with the children and the activities.
How did you react to the challenges? | had to get involved because the
children wanted me to get involved.

How did you feel? | felt wonderful because they wanted
me to be part of their culture. | felt
really happy that everyone was
celebrating different cultures and
learning at the same time. It was such
a wonderful day for everyone pupils and
staff and | was happy to be a part of it.
What surprised you? How much they celebrated the other
cultures not just the Welsh culture and
how amazing that was for me and the
teachers.

What were you familiar with? | was not familiar with any of it as | had
never experienced anything like this
before.
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Have your beliefs and expectations
changed or been changed?

Yes, they have. My beliefs that every
child’s culture is important and should
be celebrated because it makes them
feel important and accepted.

How well do you think you managed the
challenging situation?

| think I managed it well because even
though | was there to observe | did get
involved at the request of the children.

Has this experience changed your mind
or opinion in any way?

Yes because it has reinforced the fact
that every culture that a child has
should be celebrated in school with
others not just at home.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

The class teacher and the head teacher
both told me they were grateful that |
had got involved and they mentioned
how important it was for them as a
school to have people from the outside
to come in and experience what they
were trying to achieve at the school.

Is there any other reading or research
you could follow up regarding the
subject matter?

Yes, Vygotsky’s culture theory.

How celebrating culture enhances
learning in school.

And how the ZPD (Zone of Proximal
Development is learned through
scaffolding (Vygoski,1986)

What skills do you need to develop to
address this incident more effectively in
the future?

How to understand that informal
observations are just as important as
formal observations. For example, by
engaging with the children an overview
of an event can provide useful
anecdotal observational information.

Given the same event would you do
anything different next time?

| think 1 would get involved sooner. This
would have enhanced the experience
for me and hopefully for the children.
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What are the key lessons learned for
future use?

Observations are not just about
watching they are about becoming
involved.

How might your learning feed into your
assignments?

How important culture is in a learning
environment and how it is used in the
curriculum.

Day 7
What Went Well The observation went a lot better. We
Day 7 were able to have the full session

Individual observation of Pupil from Day
2

because introductions and permissions
had been addressed at the first
observation on Day2.

| was able to note the child’s
improvement in language development
even though only a few days had
passed since | saw him the first time.

What were the main
challenges/problems /difficulties you
faced

| thought | was going to have to
introduce myself again so this was a
challenge that | thought | would have to
deal with again. However, introductions
were swift because the child
knew/remembered me.

How did you react to the challenges?

| was calm and prepared.

How did you feel?

| felt more relaxed and was happy that
introductions were quick which meant
that the pupil had a full session which
meant that | could have a full 40 min
observation.

What surprised you?

How much he had his learning had
progressed in a week.

What were you familiar with?

I was familiar with everything because |
had done an observation of this
individual pupil five days previously.

Have your beliefs and expectations
changed or been changed?

Yes, Read Write Inc Framework has
exceeded my expectations for EAL
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pupils after observing how quickly they
adapt and learn.

How well do you think you managed the
challenging situation?

| think I managed it really well due to
having already worked with/observed
the student previously.

Has this experience changed your mind
or opinion in any way?

The more observations increased my
knowledge and understanding so that |
could assess changes in pupil
development.

Were you given any feedback (formal or
informal)? Can you seek further advice
from anyone in order to give you
another perspective?

Feedback came from the staff who
showed me what they did to get time to
progress from Stage A to Stage B. The
staff also told me about the new phonics
resources they have which they children
take home to continue their learning at
home.

Is there any other reading or research
you could follow up regarding the
subject matter?

How at home learning enhances
learning in school.

What skills do you need to develop to
address this incident more effectively in
the future?

My observation skills and note taking
need to develop over time. This would
give me more confidence in my abilities.

Given the same event would you do
anything different next time?

More note taking as well as observing.

What are the key lessons learned for
future use?

Lean how to take effective notes whilst
undertaking the observations.
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How might your learning feed into your | The link between home learning and
assignments? learning in the classroom and how it
affects EAL outcomes and attainment.

Reflective diary

Reflection has enabled me to consider the placement as a whole in terms of how the
information gathered from both the interview and observations were related to the
research identified in the literature search. This was important because the findings from
the interview with the Head Teacher and the observations of the students | made did not
agree with the Welsh Government Statistics. EAL pupils’ language acquisition is complex
and according to the Welsh Government report ‘academic competence in a language can
be anything between 5 and 10 years. However, the placement school has, through its
work, improved on these expectations (Estyn,2019)

The triangulation method (trianglation,2019) | used to allow me to get a full picture. The
literature search gave a Wales perspective regarding results which was not the same as
that experienced by the placement school. If | had gone to another school, | might be
writing that the findings were in line with the Wales average. Therefore, the importance of
the triangulation method highlighted that the school was not in line with the Welsh trends.
This is important because triangulation is a way of assuring the validity of the research
throughout and provides a structural overview reference. This shows why the use of
average results is not providing a full picture and this is a limitation.

Reflection has permitted me to contemplate events in quite a different way. Using Kolb’s
model of reflection (Kolb,2018) would have enabled me to evaluate the methodology
however because of my emotional responses to some of the events | turned to Gibbs
Model of Reflection (Model,2018) because Gibbs allowed me to consider my feelings and
how | would change my emotional responses in the future. Nevertheless, when | first met
the children it required me to think on my feet and as identified by Schon (Schon,2018) this
was an important evaluation of the situation. The class teacher allowed me to choose what
| wanted to do to deal with the initial meeting. | quickly assessed the situation and
responded accordingly. | received immediate feedback from the teacher who said that my
response as identified in the Diary Day 2 report was the correct choice. | believe that my
experience of working as a teaching assistant provided me with the experience and
confidence to effectively respond to the event in situ.

| think that the Welsh Government need to look at each school individually as some
schools are below average whereas the placement school was producing results which
were above average. Furthermore, it should be made known that the staff at the
placement school were going above and beyond and were doing work which they were not
being paid for. The school sought their own funding to employ a Teaching Assistant who
had extensive experience and knowledge of EAL and who ensures that all staff are
sufficiently trained. In addition this TA researched and introduced Read Write Inc and the
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Bell Foundation which is a digital framework so that the staff
can input data to identity student progress and areas which need focus on
(Bellfoundation,2019).

The success of the school is to be commended as is the fact the they have been actively
sourcing funding however perhaps they need to promote what they have done so that the
Welsh Government can support them and support the other schools and use what funding
there is to support the work that has been identified as having the most impactful results
for the students.

The Head Teacher is the driving force but perhaps she is guilty of not promoting the
successes that the school has had. Parental engagement in the school is fantastic and
that could also account for the success and why other schools have not been as positive.
As identified in my research lack of parental engagement is a barrier to student attainment
(Government,2019).

It makes me feel upset and disappointed because these students have the teachers who
are sacrificing everything and the Welsh Government do not appear to have highlighted or
responded to the work the staff, parents and children at the placement school have been
doing. The UNCRC Rights (NALDIC,2019) are not being adhered to if other children are
not having the support and teaching and learning experience as those at the placement
school. All children have a right to education. Perhaps the Welsh government would
respond by saying that all EAL students are getting an education however it is my view
that not all EAL children are getting the best education possible.

Reflecting on the interview with Head Teacher, which was reported in the diary Report Day
1, I have now had time to reconsider this interview in the context of the whole research
project. Specifically, | have thought that | would like to have canvassed her views on

whether she was sharing the school’s successes with EAL with the Local Authority and
with other schools in the area. Perhaps | was so focussed on the fixed interview questions
that | did not think to ask her more information when she told me of the success that the
school was having. | think in future | would try and be more reactive and not just ask a list
of questions. Some of the questions | asked were not in depth enough. When | did the
additional research, | realised | could have asked more or asked to elaborate more on
areas that | subsequently identified as being important.

Turning my attention to the reflections of the before and after observations for the student
Dairy reports Days 3 and Day 7. The first session was difficult. | felt helpless and
uncomfortable because of the time it took for the staff to introduce who | was and to obtain
pupil consent for me to observe. However, the second session was a lot better. | was able
to notice an improvement in the child’s language development even though it had only
been a few days. | was calmer and more relaxed was able to get a better perspective of
how the students learn. If I had only experiences the first observation it was have been
quite unsatisfactory because | would not have been able to see Vygotsky’s scaffolding
(Vygotsky,1984) in practice, recognising my academic learning in practice begins to join up
the dots.

Different reflective practices have enabled me to appreciate and put into context my
placement research study. | am, | feel able to learn from this experience having reflected
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on it but equally important | realise that | do not need to be too
hard on myself in judging my actions. Overall, | believe that it was a successful and
positive experience that | can build on.

In order to give myself a real sense of how | can make changes in order to take into
account what happened and to take action for the future | set myself SMART Action Points
to ensure that my future goals are realistic. SMART goals should be Specific, Measurable,
Achievable, and Relevant (Osahon,2017)

The interview with the Head Teacher identified that the placement school was producing
good results with its EAL students above those of the Wales average due to an inclusive
school environment with strong parental engagement.

Taking this into account to improve my interview technique | will endeavour to practice
responding to questions. | will do this before | must do another formal interview by asking
more questions in class and reacting to the answers. | will know that | have been
successful in improving my technique when | reflect on my next formal interview.

In addition, to keep my nerves in check when working in the classroom, | will spend more
time learning about what to expect from the classroom teaching staff. When | am next on
placement, | will ensure that | spend more time with staff before going into the classroom
and explain to them my concerns. | will know that | have been successful by asking the
staff for feedback.

Interview guestions and notes from interview with Head Teacher

Q1 What are the explicit and underlying assumptions of literacy teaching activities and
materials in respect of EAL development?

Our school has adapted a technigue of combining Read Write Inc Framework and the Bell
Foundation online tracker Framework to make sure the children develop in the stages they
should be with literacy. Underlying assumptions are that EAL pupils will not achieve
language development at the same development stages as non-EAL pupils. But we have
shown that this is not the case.

Q2 What happens in practice in and out of classes with large proportions of bilingual
pupils, or indeed in classes with the isolated EAL?

What happens with large proportions of bilingual pupils is that the teacher incorporates
Read Write Inc into the curriculum so that the classroom is inclusive of that. The

EAL pupils each have 40 mins of one-to-one every day with the Teaching Assistant

(TA). They are tracked with the Bell Foundation Digital network and then every week the
teaching staff meet to see how each pupil is progressing and what needs to be put in place
for them so that the lessons can be planned around the EAL pupils and the non-EAL
pupils. To prevent isolation of individual pupils the school has put a buddy system in place
so that each child has a friend and they are not on their own. The EAL pupils and their
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buddies are on the table nearest the teacher so that they can
scaffold off the buddy and the teacher. This makes the child feel included, safe and that
they have a friend. They have TA's who will rotate from classroom to classroom so that
they spend at least part of the day with the EAL pupil whose first language they can speak.

Q3 What is the relation between what pupils bring to becoming literate and the process,
how do eal pupils use their English and their first language in learning to read and write?

The process is the Bell Foundation Framework and they have stages A-E depending on
what age they come to school. The goal of literacy is to build pupils writing skills and
communication and to allow multiple opportunities for pupils to discover these goals on
their own. The EAL pupils learn how to understand by listening, reading and viewing and
learn how to structure language by speaking, writing and creating. This is achieved by
increasing knowledge about text, grammar, words and visuals.

Q4 Does a focus on phonics have anything to contribute to EAL development? If so, how
and in what way?

With EAL pupil’s phonics have a massive contribution to development. Having displays in
the classroom for example photographs, diagrams and 3D models can assist in making
the verbal curriculum visual. Using visuals is important because they provide context and
meaning to the lessons and the interactions between the staff and the pupils. The use of
graphic organisers is important because they allow the EAL pupil to access information
which they can then put into their spoken and written language development. The school
have developed interactive and collaborative teaching.

Q5 Do parents get involved in helping with EAL and how?

Every week parents come into the school and teach the class about their culture for half a
day. Itis one of the most important aspects of EAL and their development because school
and home need to be connected. Parental support is one of the most important aspects of
pupil's successful outcomes.

Q6 What training do the staff members go on?

The Bell Foundation provide training for teachers and TA's. They complete training every
six months. This includes everything from learning how to use the Framework to
ensure the pupils achieve their educational outcomes.

Q7 What tools are given to children and resources?

The children have a range of tools from Read Write Inc packs to take home and in school
they make the verbal part of the curriculum more visual, they use graphic organisers to
enable the pupils to relate the abstract part of the curriculum to something more definite
and have pair or group discussions which create an interactive and collaborative
environment.
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Q8 What strategies work well in the school and how does the school meet the needs of the
pupil?

Read Write Inc and the Bell Foundation Frameworks together with parental engagement
and collaboration with teachers and other staff all contribute to successful outcomes. Staff
who speak different languages also play an important part in meeting the needs of the
pupils. All these elements have resulted in the school exceeding the government
expectations.

Q9 Do you have teachers and teaching assistants that have language transition in the
school, for the pupils ?

Yes, there are 17 members of staff who are bilingual in a range of languages. This
emphasises the help that we, as a school, can give our multicultural students.

Q10 Are SEN and EAL linked ?

It is difficult to distinguish if pupils have SEN. Because they are EAL pupils it usually
takes two years to establish whether or not they have SEN until their English language has
developed sufficiently to make the correct assessment. This is something that we are
aware of and that is why we monitor student progression in such a comprehensive way.
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