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ASSESSMENT COMPONENT: A2 Written Assignment
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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















A2 Critical Reflection on Learning Through Observation
Introduction
This assignment draws on my observations of three peer microteaches on plaster of Paris casting, how crime is portrayed in the media, and rock painting. I participated in each lesson alongside a small, supportive group of trainee teachers and recorded my observations afterwards. My wish to support my peers may have influenced my participation and interpretation of their teaching. 
I will be evaluating observed teaching approaches, learner engagement, inclusion, learning environment, assessment and professional values and responsibilities. It is noted that peer observation can support teachers’ continuing professional development by introducing approaches that they can adapt to their own teaching practice (Wrexham University, 2023). Drawing upon my observations, I will critically reflect upon the implications for my own professional practice. 
Teaching approaches and engagement 
 I observed a variety of different teaching strategies; peer A (see Appendix 1) and peer C (see Appendix 3) used demonstration and practical activity to teach a skill. There were similarities and differences in their approaches; both showed us an example of the finished product that I would be making. Peer A had made a number of casts prior to the lesson that I could physically hold and examine, whilst peer C had photographs of the finished rocks on handouts. Handling Peer A's cast helped me examine imperfections and connect them with the casting process and ways of avoiding them. The handouts from peer C were useful and the photos clear. There were written step by step instructions underneath the photographs, I would have found photographs showing each stage easier to follow. 
Peer B (see Appendix 2) led a discussion based lesson on how crime is portrayed in the media. Peer B facilitated group discussions about crime and media in general, starting the lesson with a digital word cloud activity, and then introduced a paired research task. Undertaking research with a partner gave me an active role in the lesson, rather than receiving information solely through teacher explanation. There was limited time for the pairs project, the topic naturally led to discussion in pairs and left little time to gather information to present back to the class.
All peers used different methods to engage with learners; peer B maintained the focus of the discussion by responding to questions and redirecting the group when necessary. Peer A and peer C supported learners during practical activities, although their approaches differed. Peer A explained the theory and demonstrated the process before learners attempted the task. He then moved between learners, offering individual feedback and support. This reflected aspects of scaffolding, through which guidance and interaction can help learners develop understanding and move towards independent performance (McLeod, 2026). His constructive feedback helped me correct mistakes and subsequently continue with less support. Peer C provided support through a live, step-by-step demonstration, accompanied by verbal instructions and advice to the group. While this helped learners follow the process, opportunities to complete the task without ongoing guidance were less evident. Rosenshine (2012) highlights the importance of introducing new learning in small stages, supporting practice and correcting error. Both approaches used small stage, while peer A also provided individual corrective support.
Although I enjoyed participating in the lessons, learning I could identify differed. Peer A's explanation of the materials and casting process, followed by practical application, helped me connect knowledge with technique. Although the discussion in peer B's lesson developed my awareness and challenged assumptions, I found it harder to identify progress against the lesson's intended outcomes. Similarly, I enjoyed peer C's activity and retained a useful handout, although I was less clear about which painting techniques I had developed. These differences prompted me to consider how enjoyment and participation relate to learning, while recognising that my own experience did not establish what other learners had gained.
Inclusion and the learning environment
All three peers demonstrated aspects of the commitment to learners, their learning, safety and wellbeing (Welsh Government, 2023). They each displayed approachable teaching styles, offered opportunities to ask questions and individual support to learners. Peer B offered printed resources as an alternative for learners who would prefer that to reading from the screen. Providing alternative ways to access information reflects aspects of Universal Design for Learning, which encourages accessible resources and varied opportunities for participation (CAST, 2024). Peer B also managed learners well when discussing difficult content and offered content warnings multiple times during the lesson. Peer C prepared printed written instructions, gave learners the freedom to choose from the materials available and offered encouragement regardless of artistic ability. Peer A was very organised and had carefully prepared the room. He provided protective equipment, warned learners about the heat generated as plaster of Paris sets, and offered consistent practical support and advice. There were some barriers; for learners who did not have access to a device or internet, the research task in peer B's lesson would have been difficult to access. For those who did have access, this in itself may be insufficient; learners may also need guidance to use it effectively (CAST, 2024). The text on the slides was distorted and difficult to read at times and the research task was time limited, I would have preferred little extra time to discuss with my partner. Peer A obscured his PowerPoint by standing in front of it, and the text was too closely spaced. The entire lesson with peer C was conducted with the learners standing around a table, I did not observe a seated option being offered, this may pose a problem to learners with mobility issues. Learners were not offered protection against the acrylic paints for their skin or clothing. The informal atmosphere supported social interaction, although the purpose and boundaries of the task were sometimes unclear. Peer B’s content warnings acknowledged the sensitivity of the material, although I did not observe an alternative activity being offered. Research suggests that content warnings do not necessarily reduce distress when encountering difficult material (Bridgland, Jones and Bellet, 2024). This prompted me to consider how learners who choose not to engage with sensitive content could still access the intended learning.
Assessment and professional standards
In peer C's lesson, satisfaction appeared to be the main check I observed, while evidence of independent technique was less clear. The lesson offered opportunity for learners to progress and complete more complicated designs. Peer A assessed learners formatively, checking progress and offering corrective advice during practice. Feedback can support learning by explaining errors, their causes and how learners can improve future performance (Wisniewski, Ziererand Hattie, 2020).  The finished cast would not conclusively establish that the correct method had been followed, but demoulding allowed the results and visible defects to be examined. I could see air bubbles in my own cast, suggesting that air had not been adequately released before setting. Peer B required learners to present their research findings back to the class, this displays that the learner has completed the set research task and is able to recall this information immediately, my observation could not establish longer-term knowledge retention, but this does not mean that retention was absent. 
Peer A’s prepared resources and ongoing practical support provided evidence of working towards effective planning, teaching and assessment (Welsh Government, 2023; see Appendix 1). Although the finished cast was the intended outcome, his feedback also helped me identify and correct mistakes during the process.
Peer B’s paired research task created opportunities for learners to work together, reflecting the commitment to positive and collaborative relationships (Welsh Government, 2023; see Appendix 2).
Peer C’s encouragement and acceptance of different creative choices supported participation regardless of artistic ability, providing evidence of working towards inclusion (Welsh Government, 2023; see Appendix 3).
Implications for my teaching 
Observing my peers helped me identify approaches I could adapt within my own teaching. We are at similar points in our teaching careers and observing them gave me confidence in my own teaching practice. This relates to Mather and Visone’s (2024) discussion of peer observation and teacher self-efficacy.
There are three priorities that I take away from the experience and use to develop my own teaching practice. Within my own developing teaching practice, I will work to offer clear instruction and support to learners. During my observations, I got more out of the lessons when the learning outcomes were clearly defined, activities were explained and where demonstrations were delivered in stages, clearly linked to the learning outcomes and practical support was offered to scaffold my learning. When teaching, I will explain learning outcomes, explain how these will be measured at the start of lessons, and revisit these frequently. I will take care to introduce tasks and demonstrations that help learners build upon their knowledge and avoid over complicated tasks that are difficult to measure or have no clear link to learning outcomes. I will check starting knowledge using a variety of methods including digital resources, discussion and revisiting past lessons to check knowledge retention. I will break tasks down into clearly defined parts and check in frequently to ensure that learners are able to progress independently. Where learners require more support, I will offer constructive feedback and consider my teaching strategies, ensuring that I use strategies appropriate for class size, time constraints and assessment methods. I will evaluate this by checking whether learners can explain and complete each stage accurately with fewer prompts, and by using observer feedback to review the clarity of my instructions.
My second priority is to implement accessible practical activities that support learners’ progress. I observed a variety of teaching methods in relation to accessibility including offering printed as well as digital resources, sharing of resources and learners straying off topic if they finished tasks ahead of time. I will plan carefully to ensure that my lessons are accessible, considering learner comfort and the time required for practical activities. My planning will include the classroom environment, I will carefully consider seating arrangements and how this may help or hinder a lesson or tasks and activities planned. I will provide flexible support and plan ahead for provision of alternative resources and relevant extension tasks. I will carefully consider planned activities, particularly those which require specific resources or equipment; there are time and cost constraints attached to providing resources. I will need to decide whether a learning outcome can be met using a different activity whilst still demonstrating the same intended outcome. In order to evaluate the efficacy of these considerations, I need to review whether learners can access resources, participate comfortably and remain productively engaged. I will ask targeted questions such as “which resources specifically helped you follow the task?” rather than only whether they enjoyed it.
 The third priority to take away is the importance of a purposeful assessment and providing constructive feedback. During my observations I found that peer A's specific advice made my progress visible; it helped me recognise my progress and correct errors immediately. I found it harder to identify learning during other peer microteaches. This has highlighted to me the importance of meaningful and measurable forms of assessment. Moving forward in my own teaching, I will continue with formative assessment, I will give feedback that identifies what the learner has done successfully, what needs adjustment and give them an opportunity to act on the advice. Where the learning outcome of a lesson is a practical skill, I will provide individual practice and constructive feedback, then check whether learners can perform the skill accurately with reduced support. When planning lessons, I will put aside time at the start to conduct a knowledge check from prior lessons for learners who I am teaching on a regular basis. For learners who attend a one off session, I will plan individual end of session knowledge checks, but I acknowledge that this alone cannot establish longer term retention. Evaluation of my own development will take place over time; I intend to monitor my progress by regularly attending tutorials, being observed regularly, asking for feedback from learners and checking whether learners are progressing. I acknowledge that my development is unlikely to be a linear process, it will take time for me to implement different methods and strategies within my own teaching practice.
Conclusion
Upon reflection of this experience, I found that the main features that made learning more visible to me were; offering learners clear instruction and support, providing accessible practical activities and having purposeful assessment and feedback methods. I have made these my three development priorities moving forward. Observing my peers highlighted the importance of these areas as a learner participating in a lesson, I was more engaged when I was able to follow instruction independently, when the theory and method were linked, and when I understood what and how was going to be assessed. However, the short lessons and supportive peer group limited the conclusions I could draw, as my wish to encourage my peer may have influenced my judgements.
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Appendices
1. Peer Observation Form – Peer A
2. Peer Observation Form – Peer B
3. Peer Observation Form – Peer C


Appendix 1  

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Scott Roberts

	Feedback completed by: Tracey Hughes

	Date: 23.09.26

	Topic: Plaster of paris



Section Two:
Please comment on the below:
Planning and Preparation:
You had clearly put a lot of thought into the lesson this was clear from your slides, the equipment you brought along and the resources that you had prepared. The finished plaster casts were particularly useful; seeing what we were working towards made the practical task easier to follow. The slides gave clear and interesting background information and the visual aids suited the lesson topic. When some equipment was still in your car, you adapted calmly so that the activity was able to proceed.

Teaching and delivery: 
 Your calm, gentle and friendly manner helped me feel comfortable to ask for help, and to ask questions along the way. You clearly explained the task, allowed us enough time to complete the practical and you moved between all learners during the practical, giving us all an opportunity to ask questions. You checked in with me to see how I was getting along, did not rush me and gave me practical, useful advice when I needed it. The combination of background information, finished examples and hands on practice helped me to understand the process of plaster of paris casting.
Links to professional standards:
· Plan and deliver effective learning, teaching and assessment
This was displayed thorough your preparation of slides and additional resources that you brought to the lesson. The classroom was set up prior to the lesson, we had access to safety clothing and we knew that the assessment would be the finished cast.

· Demonstrate commitment to learners, their learning, safety and well-being
Your attention to protective equipment and the wider classroom environment, together with the help that you gave during the practical task demonstrated that you were committed to  keeping us safe and helping us to learn a new skill.

· Build positive and collaborative relationships
You were available to us, and both asked, and gave us plenty of opportunities to ask you questions during the lesson. You were very approachable and assisted with the practical task in a manner that was supportive.

· Understand the importance of the Welsh culture and language as a bilingual nation
You included welsh on your slides

What went well:
The finished casts gave us a helpful visual goal before we started. You stayed relaxed when you had to improvise with equipment and you made that adjustment without unsettling the group or disrupting the practical lesson. During the activity you checked in with me, answered my questions as they arose and gave me practical assistance that helped me continue with the task. Your calm and friendly approach made the lesson feel supportive and safe. 



Areas for development:
At times you stood in front of the slides, so I could not see all the information while you were explaining it. Some slides also had a lot of closely spaced text. Breaking the information into shorter points with more space between them could make it easier to read while listening to you. Reading from the slides occasionally drew attention away from your clearer practical advice.


Appendix 2  

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Mia Kellehar

	Feedback completed by: Tracey Hughes

	Date: 23.09.26

	Topic: How crime is portrayed in the media



Section Two:
Please comment on the below:
Planning and Preparation:
You had prepared a good range of resources and activities. The slide used relevant, recent images and information that gave us plenty to think about. The QR code used for the digital word cloud worked well as an opening activity, and the pairs research task gave us a chance to investigate an example ourselves. Your choice of materials made the topic feel current and relevant.

Teaching and delivery: 
You used several methods to keep us engaged and involved in the lesson; the digital word cloud, research in pairs and group discussions. You made excellent use of technology and moved naturally between the activities. You were friendly and engaging and made me feel comfortable when contributing to the discussion. I also appreciated the trigger warnings, and the addition of printed materials to aid learners who might have difficulty reading off a screen. The way you delivered the lesson made a subject that could have easily been simply delivery of information into an interactive, informative session.
Links to professional standards:
· Plan and deliver effective learning, teaching and assessment
This was displayed thorough your preparation of slides and additional resources that you brought to the lesson. You researched and used current examples and employed a range of technologies to present your lesson and the activities, you demonstrated a great deal of prior thought and planning.

· Demonstrate commitment to learners, their learning, safety and well-being
You gave the learners several trigger warnings and made it very clear that if at any time we did not feel comfortable with the subject matter, we were free to take a break from the lesson. This helps to build a safe environment and demonstrates your commitment to learner well-being

· Build positive and collaborative relationships
You were available to us, and both asked, and gave us plenty of opportunities to ask you questions during the lesson. Your use of digital, pairs and group activities gave us the opportunity to work together and learn alongside each other. You were friendly and approachable, and made me feel safe within the classroom and able to ask you questions.

· Demonstrate dignity, courtesy and respect towards others
You were very respectful of other’s views and opinions during the lesson and you respected that some learners may not wish to be present during some discussions, there was never any pressure from you to contribute if I did not feel able to.

· Value and promote diversity, equality of opportunity and inclusion
You made printed copies of some of the resources to allow those who have difficulty reading from the screen an opportunity to fully participate. You gave everyone an opportunity to speak and you  showed good control of discussions, you were able to move the lesson forward when needed. Some of the stories we discussed were of a delicate nature and you were able to keep a neutral stance at all times.

What went well:
The session was interactive and enjoyable throughout. The word cloud gave everyone an accessible way to contribute right from the start, and the pairs activity gave us something concrete to bring back to the group discussion. Your photographs and examples were interesting and up to date. You were engaging and friendly, which encouraged discussion without putting anyone on the spot. 



Areas for development:
Some of the text appeared distorted when displayed on the smart screen, even though the slides themselves were well put together. At times you spoke a little bit fast, though this was less evident towards the end of the lesson. I would have appreciated a little more time on the pairs activity. We would have been stuck if we did not have access to a smartphone or laptop to complete the tasks.


Appendix 3  

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Gaia Nichols-Oakes

	Feedback completed by: Tracey Hughes

	Date: 23.09.26

	Topic: Rock painting



Section Two:
Please comment on the below:
Planning and Preparation:
You brought a lovely selection of rocks, paints and brushes and had prepaed a handout with the written steps and a photograph of the finished rocks. Seeing the end result helped me understand what we would be making. 

Teaching and delivery: 
Your gentle, calm approach suited the activity very well. Bringing us around the table together suited the practical, creative activity and made it easy to talk as we worked. You demonstrated the painting technique, then encouraged us individually as we worked and gave supportive feedback throughout. I enjoyed the time spent alongside the group and felt very calm by the end.
Links to professional standards:
· Plan and deliver effective learning, teaching and assessment
You brought along all the necessary resources and equipment we would need to complete the task. You had prepared a printed handout and had thought about the techniques and designs we would be completing during the lesson.

· Demonstrate commitment to learners, their learning, safety and well-being
Your encouraging feedback and the calm atmosphere you created supported learners during the activity.

· Build positive and collaborative relationships
Bringing the group together from the start allowed us all to talk in a very natural way, you encouraged everyone regardless of their creative abilities and the group followed your lead, encouraging each other and celebrating each others finished work.

· Value and promote diversity, equality of opportunity and inclusion
You provided us clear, step by step instructions and checked in with everyone – going back over instructions if required. There was no prior creative talent required and you encouraged us to simply have a go, there was no right or wrong finished product, we were allowed to change colours, design as we wished.

What went well:
I particularly appreciated how encouraging you were while I painted. The finished examples gave us a clear idea of the goal, and the handout meant we had written instructions to refer back to. Your calm manner created a welcoming atmosphere, and i enjoyed the activity and felt relaxed at the end.
 
Areas for development:
A brief introduction to the task and the steps before the demonstration would have helped me understand when the lesson had started. I sometimes lost my place during your demonstration, I would have liked a visual aid of the step by step instructions alongside the written guide. The conversation was enjoyable, but occasionally moved away from the task. Aprons, gloves and the option to sit would help learners take part comfortably.
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