 “Thinking and learning across disciplinary traditions is far from a ‘progressive’ or modern idea.” (Barnes, 2015, p. 50) Barnes states how “a child centred curriculum” developed and “spread via early twentieth-century educational thinkers like John Dewey... and Rudolf Steiner” (Barnes, 2015, p. 50), however, its historical rooting does not necessarily make it a teaching style that is without its possible flaws. For example, a Tokenistic Cross-Curricular approach is only “cross-curricular in name. They do not make real connections between subjects or developed learning in more than one subject.” (Barnes, 2015, p. 272) it can however aid in the learning of one particular subject. 
At present, Key Stage 2 (KS2) learning is confined to the national curriculum framework. This framework encompasses three core subjects and eight non-core subjects as listed by the Welsh Government. These subjects are often taught independent to other subjects as little/no connections are made. ‘Cross-Curricular’ is a term used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject (Barnes, 2007). As Barnes says, “The world beyond the classroom is interlinked.” (Barnes, 2015, p. 260) therefore it makes logical sense to demonstrate the ‘interlinked’ nature of life within the ‘classroom’. However, cross-curricular approaches are not always applied across the curriculum in a way that is fruitful to learners. This is stated by Barnes within his taxonomy of cross-curricular approaches whereby his ‘Tokenistic’ approach uses cross-curricular connections in a way that merely provides a tenuous link to another subject. 
The traditional tale to be used as a stimulus to facilitate an integrated, cross curricular approach is Eirwen Jones’ ‘The Crock of Gold’. This tale has been chosen as it allows for varied areas of learning and experience (AoLE) to be used and developed in relation to the book, with the hopes that Donaldson’s ‘Four Purposes’ could then be interlinked with the learning.
 The story is a Welsh tale which will also allow for the development of the Y Cwricwlwm Cymreig (YCC), as the children will be developing their cultural knowledge and understanding of Wales and the World by “Gaining knowledge of one’s own community and its values and traditions.” (WAG, 2003, p. 4) Donaldson states how the “role of multiple language learning is particularly important in Wales” as it “may have wider cognitive benefits.” (Donaldson, 2015, p. 48) However, the inclusion of “Multiple language learning presents particular challenges for curriculum design” as there is need for “sufficient time and the investment in necessary resources” (Donaldson, 2015, p. 48) to facilitate worthwhile outcomes; this requisite for ‘sufficient time’ and ‘necessary resources’ may not be readily available in the aiding of the implementation of Welsh as priorities may be placed elsewhere. 
Barnes expresses in his taxonomy of cross curricular approaches an opportunistic cross curricular approach, whereby learning is more ‘child centred’ and focuses more on the similar theories of learning proposed by Dewey and Steiner. It would be the hopes that the Humanities AoLE could be developed in relation to the tale using an opportunistic cross curricular approach. Barnes states how “Typically children and teacher share a powerful personal experience, such as a visit” which is then developed upon by both teaching staff and pupils, with the aim “to use children’s natural curiosity and enthusiasm to motivate learning.” (Barnes, 2015, p. 273-274) In relation to the Humanities AoLE regards the visit to the Tale’s locations, perhaps themes relating to geography could be developed through “the study of their own Welsh locality” (Welsh Government, 2008, p. 10) utilising the children’s own ‘natural curiosity’ to drive learning. Through the use of their own ‘Welsh Locality’ Donaldson’s goal of “Ethical, informed citizens who are ready to be citizens of Wales and the world” could be developed as the children “are knowledgeable about their culture, community, society and the world, now and in the past” (Donaldson, 2015, p. 30) through the study and practical visit in relation to the tale. This knowledge of ‘their culture, community’ etc. could also provide the means for the children to recognise and establish their “spiritual and ethical beliefs” driving Donaldson’s ambition for “Healthy, confident individuals”. (Donaldson, 2015, p. 30)
Jones’ tale could allow for the development of the Language, Literacy and Communication AoLE as the tale “can stimulate imagination, challenge thinking and introduce new ideas” (Donaldson, 2015, p. 48) through discussion of the story with the learners. This could lead onto the child’s use of continuous provision activities such as creative writing offering the opportunity to “write for a variety of purposes... write in a range of continuous and non-continuous texts... e.g. stories” (Welsh Government, 2016, p. 9)  Here the children could write from the perspective of the child in the book who goes off with the fairies describing what they did, saw, felt etc. allowing opportunities to develop and achieve a “high level of competence in literacy in English” (Donaldson, 2015, p. 49) This activity could then contribute to  Donaldson’s goal of encouraging ‘“Ambitious, capable learners” (Donaldson, 2015, p. 29) as they understand and use “increasingly abstract language to explore and develop ideas” (Donaldson, 2015, p. 49). The tale could also provide opportunity for the children to “produce poetic writing, using imagery and poetic devices, e.g. rhyme and form” (Welsh Government, 2016, p. 9) enabling the possibility to implement ‘hierarchal cross curricular learning’ as the poetries’ “rhythms... might serve as aids to... language learning” (Barnes, 2015, p. 272). 
Following on from this, children could develop their learning within the Expressive arts AoLE through a role-play provision. Barnes states how “Creativity and cross-curricularity are linked.” (Barnes, 2015, p. 265) reinforcing the use of creative play to enhance learning. Here the children could either act out parts from the story, or use their own stories as a stimulus to work from. Through the role-play activities “teachers can encourage children and young people to develop their creative appreciation and talent and their artistic and performance skills” providing opportunities for the children to “explore thinking, refine, and communicate ideas, engaging thinking, imagination and senses creatively.” (Donaldson, 2015, p. 43) The expressive arts AoLE provides development for Oracy as the children “use appropriate vocabulary suitable for the situation or purpose” (Welsh Government, 2016, p. 3). This activity allows for the children to fulfil Donaldson’s goal of “Enterprising, creative contributors who are ready to play a full part in life and work” as the children “express ideas and emotions through different media”. (Donaldson, 2015, p. 29)
The role-play provision could also be used as a device to promote and enhance learner’s ability within the Mathematics and Numeracy AoLE. Using Barnes’ ‘Hierarchal cross-curricular learning’ approach as listed in his taxonomy of cross-curricular approaches, the role play provision could be the “subsidiary subject” to enhance learning in the “dominant subject... mathematics” (Barnes, 2015, p.272). For example the children could be within the role-play provision retelling part of the tale where there is talk of gold allowing them to “transfer mathematical skills to a variety of contexts” (Welsh Government, 2016, p. 2). Like ‘opportunistic cross-curricular learning’ the “adult role is to add challenge, new skills and knowledge” (Barnes, 2015, p. 274) to the task whilst allowing the children’s ‘natural curiosity’ to drive learning. This could result in staff adapting and guiding the task within the role-play area to cater and aid in the learning of mathematics. “Children learn through first-hand experiential activities with the serious business of ‘play’ providing the vehicle” (DCELLS, 2008, p.4) It would be the hopes that the role-play provision could provide the children this avenue of play to help enhance learning.
The Health and Well-being AoLE could be developed using ‘tokenistic’ cross-curricular approaches. The tale would provide the stimulus for the children to “engage in different kinds of physical activities” (Donaldson, 2015, p. 45) whilst the ‘tokenistic’ approach would be to utilize music to “bring some extra interest” (Barnes, 2015, p. 272) to the activity allowing the children to “respond to a range of stimuli and accompaniment” (WAG, 2008, p. 13). The children could express themselves freely in groups through music and movement “developing the skills and attributes for successful participation in work; taking part in team endeavours” (Donaldson, 2015, p. 46) fulfilling Donaldson’s want for enterprising, creative contributors as the children work together to create their pieces. Through the children’s participation in the dance activity, Donaldson’s want for “Healthy, confident individuals” is built upon as they “take part in physical activity” (Donaldson, 2015, p. 30).
Within Jones’ tale the villagers are faced with a dilemma; they need to move a boulder to find and take the treasure buried beneath. The Science and Technology AoLE could be implemented here as they children are given the same problem. They will be tasked to move an object that is too heavy for anyone of them to lift alone, so must devise their own means to move it using the materials provided. The children will have prior knowledge of levers from previous learning, but the materials, and length of the materials etc. will be for the children to decide. Health and Well-being AoLE will also be developed as the children “deal with the difficult issues and decisions” (Donaldson, 2015, p. 30) that arise from the task. The children will be asked to recognise “any hazards and risks to themselves and others” (WAG, 2008, p. 13) when undertaking the task, making clear links to the possible dangers associated with some practical tasks. This task will use Barnes ‘multidisciplinary’ cross-curricular approach as the task will “use a single stimulus for two distinct purposes” (Barnes, 2015, p. 273); to learn from the Science and Technology AoLE through the use of levers, and the Mathematics and numeracy AoLE as the children “select and construct appropriate charts, diagrams and graphs with suitable scales” in relation to the data provided in the practical testing (Welsh Government, 2016, p. 2). The pupils will need to firstly design and “investigate how existing products look and function as a source of ideas for their own products” (WAG, 2008, p. 12) and then make their product choosing “appropriate materials, ingredients, equipment, tools/utensils and techniques, from a range made available to them” (WAG, 2008, p. 12). This task allows for the children to contribute and work toward Donaldson’s “enterprising, creative contributors” as the children “connect and apply their knowledge and skills to create ideas and products”  (Donaldson, 2015, p. 29) to solve the task.
The Plowden Report states that:
“Rigid division of the curriculum into subjects tends to... hinder them from realizing the common elements in problem solving... some work, at least, should cut across subject divisions at all stages in the primary school.”
 (DES, 1967:para. 535, p. 197)
Perhaps the notion that only ‘some work’ should ‘cut across subject divisions’ gives weight to both ‘rigid’ curriculum and cross-curriculum thinking. In some ways a rigid curriculum could provide more in depth knowledge into a particular subject, but cross-curricular teaching could provide the real life reason for learning something. 

