ECAD 6007 – Who Am I Teaching
Student Number - 1702715
A critical evaluation of a group of learners, based on an observed critical incident.
Critical incidents possess the opportunity to affect a lesson in a multitude of ways, both having an opportunity to have a positive and negative impact on a lesson or the individual. Although a critical incident can be subjective to everyone, each incident can be used to positively affect the classroom to set expectations, regulate positive behaviour, as well as enhancing the individuals learning experience.	
This evaluation will be highlighting the purposes, benefits, limitations, and effectiveness of observing an individual or class of students where critical incidents occur daily. Throughout this essay, I will be reflecting on my time observing in a year two classroom, whilst also discussing my research methodology and exploring literature surrounding my chosen critical incident in order to compare personal and professional research. In addition to this, throughout the essay I will be referring to myself as “the observer”.  Donaldsons four main purposes will be used to critically evaluate the effectiveness and outcome of the incident and I will reflect upon my observation in order to further my professional and personal development of research and practice.   
The observation process took place in a year two class in South Wales, where the school welcomed researchers to observe the everyday classroom setting. Due to the current Covid restrictions, observers were encouraged to follow their school’s individual health and safety policy, by keeping their distance from other members of staff, as well as keeping immediate contact with children to a minimal. Once becoming settled in the classroom setting, the observation period began with minimal disruption being made to ensure that the flow of the class stayed at a constant, where students would feel comfortable to learn and participate in class naturally. In order to successfully gain information from a group of students, the observer must ensure that they are “actively observing” the students in their natural learning environment, as students have previously shown that they can “respond differently in different situations”, when an additional outside staff, in this case the observer, becomes visible (Goodman & Goodman, 2014, P.198). This can be one of the main concerns for an observer, as due to the minimal time of only having a day to collect findings of critical incidents, the observer would hope to have a fair reflection how the class is run.   
In addition to this, the observation of the class has taken place on of their three sections they have designated for their different key stages. This means that learners are segregated away from other year groups depending on their age. This allows students to work alongside those within their specific year group, with stagnated breaks occurring due to the new Covid restrictions. This has influenced the learning and socialising process of the individuals, as learners are now learning and playing with the same peers daily. The schools understanding of this concept allows students to be safe when learning both within and outside of the classroom (See appendix 4). However, due to privacy and data storage legislation, the school and class that has been observed cannot be named for the safety of both pupils and the school itself (BERA Guidelines, 2018).   
Researching and interpreting information from professionals in the field of education allows educational practitioners to make shifts in the current and future curriculum and classroom. Throughout the process of identifying critical incidents in the classroom, it is increasingly important that the observer is aware of how and what they have to identify in order to understand how a critical incident has an impact on the individual or the class as a whole. As critical incidents are made based on our own “valued judgement”, the significance we add to the initial incident makes the incident become critical (Tripp, 1993). Due to this, the method that best suited my approach to gathering information in the classroom consisted of observations. Although there are many varieties of research methods such as ‘Action Research’, where the researcher will extract information from other researchers in order to develop further actions and interpretations, my favoured research methodology consisted of primary observations.  
Once identifying the positive implications that primary observations can have for my independent research, my initial thought process lead me to find a way of gaining as much quality information as possible whilst in the classroom, without having a negative effect on the daily routine of the classroom. Once I had arrived in the classroom upon the observation, I had to ensure that the students were not distracted by the task at hand, in addition to the presentation the teacher produced them with. The reasoning behind this was to measure the activity fairly within the classroom, as I wanted an accurate reading of how the children react and interact with one another. To ensure that this process allowed me to gather qualitative information, I ensured that I observed key aspects of the classroom such as the behavioural management and general interaction with one another. The importance of having a focus point going into research allows the researcher to have a vocal point to produce findings (Sharman, C., Cross, W & Vennis, D. 2007). 
However, although the use of primary observations allows the researcher to gain many benefits to accessing relevant information, the drawback of using this method surfaces through the addition of the ‘outside staff’ being added to the classroom. As the researcher is added to the classroom setting, some students may feel uncomfortable and cautious of what is going on around them, causing them to become withdrawn from the task. This can cause the research process to show an unfair reflection of the students working in their everyday environment (Alanen et al, 2005). In addition to this, it is essential for all researchers observing a class to refrain from their own bias views in the form of confirmation bias. It is essential for the researcher, in this case me, to both observe and ask questions of students that are not leading questions. This will allow researchers to allow my previous expectations to impact on my interaction with other learners, otherwise known as the Pygmalion effect (Rosenthal & Jacobson. 2003). Furthermore, the researcher must ensure that they are not narrowing their ability to discover and capture useful information when observing, as the observer bias may lead to missing out on critical incidents in the classroom that have an effect on certain pupils or whole class work retention. 
The purpose of observing and identifying critical incidents in the classroom is to reflect and improve on our practise within the classroom. By taking part in observations, researchers and practitioners in the field of education are able to adapt and make relevant changes to aid the individual’s development in line with the upcoming curriculum in Wales. From this, Graham Donaldson believes that the new curriculum for Wales aims to develop their students in four main categories, including the building of healthy, confident individuals, ethically informed citizens, creative contributors as well as ambitious capable learners (Donaldson, 2015).
All schools in Wales will be working towards developing these four main purposes of the new curriculum in 2021, with strategies already becoming embedded in the classroom setting to ease the implementation period of the new curriculum. As such, the observation period in the year 2 classroom allowed the observer to identify how teachers are contributing towards these four new purposes. Although there were many critical incidents throughout the day, the observer chose to highlight and focus on one incident in particular which they believe aligns with two of the targets of the new curriculum, by creating students who are ambitious, capable learners as well as healthy and confident individuals. Throughout the observation period, a key moment appeared in the classroom where an individual became visibly and vocally upset that they had to leave the ‘creative thinking’ area, to the desk where they would be writing up their work on ‘number bonds’ where the class sat down together and created number bonds that had added up to 10. This individual had given an answer willingly in front of the class, however when it came to writing their work in their book, it became a challenge as they lacked confidence in themselves. The teacher had recognised this as they explained to me that this was a common occurrence, before encouraging the child to complete their work with visual aid resources as mentioned in ‘Appendix 4’. 
After this occurred, the individual was able to use the resources to successfully complete their work, before being awarded for their brave efforts by having their group, ‘Coch’ (Ability group), able to get their coats and lunch ready to leave first. This was a reward for showing commitment and bravery to tackle an issue they had, as the teacher explained that other students can take inspiration from one another. By setting this example with the added incentives, the individuals in the class can gain an understanding of how they can be rewarded for their efforts and attitude towards their work. This allowed the student to gain a sense of self-confidence, therefore working towards becoming a ‘healthy, capable learner’. However, it is essential as the teacher to make the other children aware of why this incident happened, as well as stating that it is ok to be worried about work, as the key message to the children here was that they could achieve whatever they set their minds to. The teacher in charge also demonstrated signs of good practise as they gave a ‘encouraging influence’ where they ‘sincerely believed in the child’s abilities and willingness’ (Dinkmeyer & Dreikurs, 2000, P.4).   
Literature Review:
During the course of this literature review, three main areas of research will be discussed and critically analysed in order to develop a well-balanced argument around what affects a child’s overall emotional wellbeing, their attainment in addition to how they develop confidence in the classroom setting. All three topics link to the observed critical incident as they demonstrate how individuals can work effectively and confidently when they are confident and emotionally stable. All literature used within this review consists of published books, academic books, journal articles in addition to other sources of information gathered from various professionals in the field of education. In addition to this, I will be comparing and contrasting professionals views on how to achieve positive wellbeing and attainment in the classroom, further highlighting the importance of finding a well-balanced method of achieving a class who are working towards the four purposes of the new curriculum for Wales. 
[bookmark: _Hlk53583607]Firstly, an area of interest which links heavily to the critical incident surfaces in the form of the individuals social and emotional wellbeing within the classroom, which has proved to have a detrimental affect on their ability to produce work within their book. Central to the theory of Christian Berger’s case study and research states that children are able to achieve high levels of attainment through the positive enhancement and primary focus being centred around the emotional wellbeing of the students involved in the case study. Results show from Berger’s case study that students attained higher satisfaction and academic achievement when their “socio-emotional variables” and “self-esteem” were positively enhanced throughout their time in education (Berger, Alcalay, Torretti & Milicic, 2011, P334-351). This links to the highlighted critical incident as the individual was able to successfully complete their work to the best of their ability once they had received additional resources and belief from the teacher in charge, they were able to successfully work towards the lessons SMART objectives. This journal article and case study has proven what I had witnessed within my observation of the critical incident. 
However, another variable which can arise from Berger’s study which the researcher had not considered is how the implementation of a core focus on emotional wellbeing influences individual genders. As shown in Berger’s report, the social and emotional wellbeing in addition to grades were measured to increase more in females than males as the researchers found that “girls obtained higher grades” after the wellbeing programme (Berger, Alcalay, Torretti & Milicic, 2011). This opens options for further research as to why this occurred, as well as questioning whether the research methods and method of improving one’s wellbeing differs based on gender. All these aspects must be considered when improving a whole class’ wellbeing, with the hope of achieving greater academic achievement. From this, we can understand that there is not one method that positively enhances one’s academic achievement through emotional wellbeing.  




However, although the literature suggests that schools should focus more on the individuals social and emotional wellbeing in order to positively enhance their educational journey, another area of interest that literature suggests can have a positive impact on the individuals surfaces in the form of confidence and rewarding the individual. Confidence can be bred through the use of rewarding systems, to the teacher in charge giving praise and showing recognition to the individual, with some cases, such as the observers critical incident suggesting that students are able to achieve their targets and become more confident in their work after the teacher has shown belief and commitment to their learning. From this, literature and studies have progressed to further analyse the use of rewarding strategies being linked to enhancing the individual’s confidence both in themselves and their work.
Central to Andrea Reupert and Stuart Woodcock’s theory suggests that the use of prevention and reward strategies would have a positive impact and enhancement on the individuals educational experience, therefore allowing them to become a healthy, and confident individual. This also works in line with the new curriculum purposes. From the research study, Reupert and Woodcock found that the use of prevention and reward strategies had an influential impact on the individual students confidence in themselves and their work, stating that students showed “higher confidence scores” which related to “significantly higher success scores” in their test scores and their self-assessment from the previous signs shown before the programme (Reupert & Woodcock, 2010). This study heavily relates to the critical incident that the observer highlights in this essay, as the individual was initially low on confidence and belief in themselves when attempting to complete the task in their work book, however once the teacher showed belief, confidence and patience in the individual student, they were able to successfully complete the task at hand whilst meeting the success criteria of the lesson.  
Furthermore, another piece of literature that demonstrates the use of rewarding and encouraging students to build confidence in themselves surfaces using the conditioning of the students brain to understand that rewarding them can build confidence, therefore aiding their developmental thought process to seek future praise and rewards. As a teacher who aims to aid the development of each individual in the class, alongside getting positive results in the classroom, it is essential to incorporate instructional behaviours that motive all students to believe in their ability and achieve. This can be achieved by the way a course of study is structured, to a daily praise and acknowledgement of the individual’s efforts. If a student can connect a positive correlation of rewards being given as a means of good work and behaviour, they will seek to emulate that in their future work. This links again to building their confidence, as the individual will grow an understanding of their development through praise and conditioning in the classroom. However, as there are multiple students in the classroom, it is essential to keep morale and togetherness between the students. Barbara Davis believes that although confidence can be bred through aiding the students self-motivation through setting achievable tasks, it is also essential to “avoid creating intense competition among students”, as this can lead to students losing enthusiasm in their work, as well as creating unwanted rivalries and disputes in the classroom (Davis, 1999).  
In addition to this, confidence and rewarding can stem from another area which can be extracted from the observer’s critical incident, as attainment also plays a pivotal role in the individuals’ efforts to have a successful educational journey. Although Davis has identified the positive and negatives aspects of building confidence through belief and rewarding systems, it is also essential to allow the students to achieve through realistic targets during their time in school. A method which allows students to achieve and attain good work in school is using success criteria’s where the student and teacher build expectations and targets together. By setting achievable targets together, students are encouraged to focus on their own continuous improvement, instead of their work being defined by a singular grade or test score. By allowing students to realise and contribute towards their own targets, they become aware of how to critique their own work, analyse their strengths as well as understanding elements of their work and attitude that they can improve and reflect upon (Davis, 1999). From this, teachers and educators can build on the confidence of the class by rewarding their success based on their attainment, as students respond better to positive feedback. Alongside this, attainment and confidence can be built by showing students good work completed by their peers, this can recently be seen using the term (WAGOL – What A Good One Looks Like). Teachers are also able to highlight positive behaviour and attitude to work, as shown in the observer’s critical incident, the teacher highlighted the efforts of the individual who initially found the work hard and then succeeded as a “WAGOL”(See appendix 4).  I believe that the literature here shows signs of legitimacy and relevance to modern day education, as the techniques and methodology shown I the study reflects alongside the critical incident that the observer witnessed. 
Overall, I believe that the literature highlighted throughout this review has opened room for thought and improvement within the future education cycle. Working alongside the new welsh curriculum in the coming years, new techniques and areas of interest can stem from future observations. Also, although some studies and methodologies shown in the literature review seem outdated due to their original time of study, these methods and actions still hold relevancy to today’s classroom setting. This further highlights that although the curriculum and teaching techniques are adapting moving forward, we are still able to use previous research to positively impact an individual’s educational experience. 
As the observer has suggested throughout this experience, the use of observation methods, analysis and findings suggest to us that there are future steps to take as an educational practitioner, based on the evidence and results found throughout the critical incident observation period. Throughout this process, it is essential to present future suggestions without showing biased views or criticising other professionals’ methods of teaching, as this can conflict with the ethical practise of the observation itself. Here, the observer can reflect on their overall experience in the classroom, whilst being able to make further suggestions as to how they can better their practise both as a researching observer, as well as an educational practitioner as a teacher. As stated within the observers chosen critical incident (See appendix 4), highlights that the individual observed within the critical incident showed signs of overcoming their initial fear of work, by producing a finished product in their exercise book after encouragement and resources made available to them by the teacher. 
From this, we can identify the different stages of Kolb’s experiential learning cycle being used within this observation and reflective period. Once the observer had embarked on their observation journey, they had gained a new perspective of how different professionals in the field of education teach and use methods to work towards achieving competence and development of the four purposes of the upcoming curriculum. From this, observers can form an understanding of teaching methods and other components that allow the students to flourish in the classroom both academically and mentally. Based on the methods used by the teacher for the observer’s critical incident (Appendix 4), we can see that individuals are able to build on their self-confidence and approach their work with a more positive and effective mindset than they previously had. Therefore, as a future step, the observer can take on board the positive enhancement that showing belief and confidence in an individual has on their work and mindset which can be implemented into their own future classroom. This, in essence, works alongside one of the main purposes of the new curriculum of creating ambitious and capable learners. 
In addition to this, the observation period allows the observer to reflect upon their experience, allowing the researcher to understand potential differences and inconsistencies between their own experience and the theoretical understanding from others in the field of education. This can be identified and shown within Kolb’s learning cycle, as the “reflective observation” period allows the researcher to identify conflicts or differentiation of their experience with existing theory (Kolb, 1984). However, from this experience, the researcher is able to make modifications to what they have witnessed and experience from the critical incident in order to make their own mark on the education cycle, as each individual will have a different approach and method to their teaching as there is no method that will suit and be effective for every classroom environment. This concept is otherwise known as the “Abstract conceptualization” stage, as the critical incident highlighted suggests that the teacher at the time allowed the entire group of “Coch” (The individuals ability group) to prepare for their lunch early (Kolb, 1984). Although the teacher rightly recognised and rewarded the efforts and behaviour of the individual, it can be questioned whether the other members of group “Coch” were working on task and behaving as well as the individual.

From this, we can understand that modifications can be made for the observers future practise in the classroom, however it can also be argued that other factors may surface as to why the teacher made the decision for the group “Coch” to get ready first for play before others. Once modifications are made for the observers future steps in to the educational field, it can be understood that this phase aligns with Kolb’s cycle in the “active experimentation” period, where the observer applies a fresh approach to what they have already observed and researched, intending for a positive impact taking place (Kolb, 1984).      
To conclude, I believe that the observational approach taken in this research project has allowed me to gain a greater insight as to how educational practitioners aid the development of the individuals cognitive and mental wellbeing, whilst working alongside the four new purposes of the upcoming curriculum. As shown throughout this essay, the observer has been able to successfully collect relevant findings regarding the use of different teaching techniques in order to create and manage critical incidents when they surface. Throughout this experiential period of gathering primary field research, the observer has been able to identify similarities with their findings and the professional standards for teaching.
As suggested by the Welsh Government, professional standards in Wales seek to highlight and identify areas for further development, whilst also allowing the new and current educational practitioners to reflect on their own or others practise, with the intention of achieving “effective practise” in addition to affirming and celebrating success (Welsh Government, 2020). I believe that it is essential for all upcoming educational professionals to work alongside and use the new professional standards for teaching and leadership, as the new curriculum looks to work towards the four main purposes as mentioned through this essay. 
Overall, I believe that the techniques used throughout this experiential observation approach has allowed myself as the observer to gain a greater knowledge and understanding of how schools and professionals run their classes, in addition to how I can identify and show an understanding of what a critical incident is, and the benefits and limitations it can have on an individual or as a whole class. I believe this experience has enriched my knowledge and eagerness to work alongside other professionals in the field of education, with the aim of working alongside the new curriculum.        
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Appendix 1
OBSERVATION / FIELD NOTES

	Observation 1
Age Group - Year 2 
Amount of Students - 31


	Lesson details: 

· Welsh Lesson (Indoors)
· As a class, the children went through the days/ months and times of the year.
· Children are singing together and are all included in the classroom.
· Mixed ability range due to wholeclass teaching.
· SMART Objectives. 
· Ability groups ranging from “Coch”, “Glas”, “Gwyrdd” and “Melyn”


	Classroom culture:

· All-inclusive class environment.
· Students are all eager and wanting to answer questions to present in front of the class.
· Use of singing and dancing to answer the dates and weather.
· Everyone is happy to take the lead and follow the teachers order in the classroom.
· The students understand that their participation in answering can result in praise and “Dojos” (Reward points).
· Teacher explains the task and SMART objectives in welsh, before getting the children to repeat after him in order to understand what is expected of them. 


	Objectives:
· By the end of the lesson, students should be able to explain where they live, what the weather is like and what time of the year they are in. 
· The teacher and children are setting targets together for their work, allowing the children to feel involved in their own learning. 
· Teacher is openly challenging the children to “beat” their best time in asking eachg other for their name and where they live in welsh. 
· Children need to say how old they are, their name and where they live.
· Children seem to relate back to tyhe SMART objectives.
· The teacher is relating back to the SMART objectives to show children how they have progressed throughout the lesson.








	Direction:
· Students have weather, dates, ages months and emotion cards around the classroom to help them answer questions. 
· Word walls and interactive resources can be idtneified around the classroom, with children being encouraged to use the resources around them. 
· Use of asking peers nect to one another to help them answer questions.
· Whiteboard resources being used.
· Dojo reward chart visible – Points are added up throguhout the week and a certificate is given. 


	Access and challenge:

· Use of Pose, Pause, Pounce, Bounce questioning method to stimulate thought as well as allowing engagement with the task. 
· Again, the use of dance can allow students to remember what they have learnt by using their body. 
· The teacher initially allowed satudents to answer the questions on their own, however when the questions became harder, the teacher facilitated help for the children to answer the questions. 


	Assessment:

· Teacher progresses the lesson by following on from the previous lesson. 
· Children are encouraged to build on their previous answer of where they live by stating what type of house they live in. 
· Previous class displays allow students to reflect and aim to emulate their previous work.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· I can appreciate the use of singign and dancing to remember specific terms and phrases. 
· I believe that this allows studetns to remember key dates, phrases and words in a different way, therefore making it fun and inclusive.
· I will look to use a wider variety of apporaches to learning with my students as there are plenty of methods to teach the same subject as shown in this critical incident. 









	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date – 29/09/2020

Age Range – Year 2 class, childrens ages range from 6-7 years of age. 

People involved – Wholeclass teaching meaning all 31 students were involved in the critical incident, including the teaching and the Teaching Assistants. 

Foundation Phase – Year 2 class being observed, however their abiltiies range due to previous knowledge in school, as well as the impact from Covid – 19 meaning that some childrens development has been stagnanted due to the previous school closure.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Working alongside the SMART objectives stated in this appendix, all children in the class were encouraged to learn and remember how to say their name in welsh, the dates, the weather and the time of year. I believe that the use of the dancing and specific songs to remember how to answer each question allows the indiviudal to remember how to apporach each question. The teacher stated to myself that the use of songs and dance is common throguhout the entire school in all year groups, however each year group will extend their answers to become more compitent in their welsh speaking ability. The critical incident surfaced as some students appeared puzzled when asked to answer simplistic questions in welsh such as “What is the weather like today?”, before being encouraged to use the songs and actions with their hands to remember the correct welsh language to answer the questions. This was a new experience to me as an observer, however it was refreshign to see a different approach being used to teach.   








Appendix 2
OBSERVATION / FIELD NOTES

	Observation 2
Year Group – Year 2
Total students – 31 


	Lesson details: 
· Numeracy Lesson (Indoors)
· Lesson plan – Introduction to number bonds
· Children are called up to answer the number bonds in front of the class.
· Children are applauded and given recognition for their efforts whether they answer the question right or wrong.
· Mixed ability groups rangin from Coch, Glas, Gwyrdd and Melyn.


	Classroom culture:
· All inclusive, with children working as a class to find the correct number bond. 
· Children again understand the difference of when to call out and when to put their hands up. The Teacher again uses a child’s “Call out” to remember class etiquette. 
· Children seem to enjoy working and learning in different groups, as they can use the different resources to complete their work.


	Objectives:
· After wholeclass teaching, children are given an objective based on what area of learning they are in, with one group writing in their books, and another group using online recources and ipads.
· The teacher is actively marking and going through any completed work and is continuely relating back to their original objectives.


	Direction:
· Children have different designated learning areas with different resoucres being used to stimulate interest and thought in their subject, whilst also working towards their SMART objectives. 
· Ability groups go off on to their own learning areas, where they are expected to work effectively with the resources they are given. (E.G ‘Creative learning’ area).
· Tangeable number bonds are placed on each table and learning area, where students can use the resources to aid their thought process when answering basic number bonds to 10. 
· The lower ability group are sat with the teacher, who has given them whiteboards to show their workings as they engage communication back and forth with the teacher. 
· Children understand what is expected of them, as they can see the objectives set for them on the interactive whiteboard. 







	Access and challenge:
· Use of numeracy books being revisited before goin on to the days work.
· Children are also being moved from their ability groups to the floor as a wholeclass to discuss the work. 
· Sharing classroom resources such as ipads in the ‘creative area’, which allows children to share ideas and thoughts towards answering questions.
· Discussing the learning objectvie togfether in their groups, allowing children to understand expectations and targets for hte lesson. 


	Assessment:
· Children reflect on their previous work in their book and they can check back to see their progression and previous comments when their work is marked.
· Progression from ‘number bonds to 10’ have now progressed to ‘number bonds to 20’. This allows the teacher to discover who has excelled in the tasks given.
· Teacher reverts back to the previous wholeclass activity before moving on to indiviudal tasks.
· I have had a private discussion with the teacher to discuss the overall progression and ‘added value’ the class have or havent had. Due to covid, the teacher has explained how these year 2 students can still have the ability of a year 1 student in some subject areas. 

	Specifics / Critical Incidents
 
· I believe that the use of clappingto a beat has allowed the teahcer to regain the concentration and handle of the class as a whole, instead of raising their voice with the chance of creating a battle. 
· The use of rewarding those who were listening and sticking to the task as a class allows others to understand what can happen shoudl they replicate the correct behaviour that is expected of them. 















	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date – 29/09/2020

Age Range – Year 2 class, childrens ages range from 6-7 years of age. 

People involved – Wholeclass teaching meaning all 31 students were involved in the critical incident, including the teaching and the Teaching Assistants. 

Foundation Phase – Year 2 class being observed, however their abiltiies range due to previous knowledge in school, as well as the impact from Covid – 19 meaning that some childrens development has been stagnanted due to the previous school closure.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Classroom conditioning:
When working as a class during numeracy, the teacher was able to capture the attention and overall control of the classroom by clapping to a certain beat/tune. When this occured, the children repeated the same tune back, before becoming quiet with their focus going back to the task at hand. From this, the teacher was also able to continue teaching the numeracy bonds, where individuals would be able to contribute towards the lesson by standing down the front of the class where students were then applauded for their efforts, whether they were right or wrong. Again, dojos were given to those who worked well and tried their best during the task.

















Appendix 3
OBSERVATION / FIELD NOTES

	Observation 3
Year Group – Year 2
Class Size – 31
(Indiviudal Pupil observation)


	Lesson details: 
· Wholelcass extension task (Video observed).
· Session taking place in the classroom.
· Extension video from maths session. 
· 1:1 child working outside of the classroom. 
· Objectives for the lesson are set at the start of the lesson, with time given to complete tasks alongside a timer. 


	Classroom culture:
· Children seemed to understand that this specific pupil needed additional help and didn’t make remarks. 
· The specific child needed plenty of space and quiet to be able to do work and focus on the task.
· Children will usually work in their ability groups of Coch, Glas, Gwyrdd and Melyn.
· The timer had run out before the task was finished, however the child seemed excited to finish the task and saw the experience as a challenge.


	Objectives:
· The pupil had sufficient help throughout the lesson with the help of a teaching assistant. 
· The use of a timer ensured that the child understood the importance of keeping on task and work effectively. 
· An indiviudal portable whiteboard was used to display the intended outcome for the individual.
· Objectives were set for the class, however the individual student had their own objective.


	Direction:
· The child had been given their own learning space outside of the classroom to complete their task. 
· Additional ‘Number bonds’ are given to aid the learner to visually see what numbers add up to 10. These visual aids allow the child to learn in different ways. 
· Previous task for the day was re-visited to remind the children of their progression.









	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Class rules are on show at the front of the class when and if needed for the class to repeat and understand between one another. 
· Teacher also uses their own 5 rules they had previously discussed with the class.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Teacher asks the students how many of their 5 rules they can remember, before being asked to bear the rules in mind when laughing at one another or misbvehaving. 
· Students have been asked to refer back to their wall of emotions, where they each state how they are feeling at the start fo the day for the teacher to become aware of. 


	Specifics / Critical Incidents:

· I beleive that the use of Classroom rules allows the students to have a basis of what is right and wrong, this is helpful for my future practise as a teacher as it allows me to gain an understanding of how my class will behave throguhout hte school year. 
· The use of a code of conduct allows the individuals to reflect on what they have persoanlly agreed as a class, where the teacher can remind indiviudals of what they have agreed to do when in the classroom environment. 
















	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Date – 29/09/2020

Age Range – Year 2 class, childrens ages range from 6-7 years of age. 

People involved – Wholeclass teaching meaning all 31 students were involved in the critical incident, including the teaching and the Teaching Assistants. (Specific focus on an indiviudal)

Foundation Phase – Year 2 class being observed, however their abilties range due to previous knowledge in school, as well as the impact from Covid – 19 meaning that some childrens development has been stagnanted due to the previous school closure.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Child with potential ALN leaves the class due to numerous reasons including loud noises and milk being spilt during the wholeclass video extension following a maths lesson. As the child left the class visably and vocally upset, the class proceeded to laugh at the child leaving the classroom. From this, the teacher recognised the issue with laughing at others and made an example of positive behaviour by reminding the class of the ‘5 rules’ to keep whilst in and outside of the classroom including the likes of being friendly and kind to one another. Children were reminded of the possibiltiy of gaining dojos as a reward for good behaviour and work, as well as having the possibility of having dojos being taken away for negative and distruptive behaviour. The potential ALN child made a ‘pinky promise’ to complete their work upon their arrival back to class, before being rewarded with ‘ipad time’ should thye complete and forfill their promise. I had considered whether this student needs additional care alongside their 1:1, however i am not aware if there are any concrete additional needs as i was only observing.














Appendix 4 
OBSERVATION / FIELD NOTES

	Observation 4 
Year Group – Year 2
Class size – 31 children


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Ability Group Objective – Using the resources given, make number bonds adding up to 10.
· Indoor environment
· Ability Group (Melyn – Lower ability)
· Maths lesson with cross curriculuar reference to their topic of dinosaurs.
· Group of 8 children working with the teacher at work tables.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

• The specific child needed plenty of space and quiet to be able to do work and focus on the task.
• Children will usually work in their ability groups of Coch, Glas, Gwyrdd and Melyn.
• The timer had run out before the task was finished, however the child seemed excited to finish the task and saw the experience as a challenge.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Ability Group Objective – Using the resources given, make number bonds adding up to 10.
· The pupils had sufficient help throughout the lesson with the help of a teaching assistant. 
· An indiviudal portable whiteboard was used to display the intended outcome for the individual.
· Objective of making number bonds to ten was explained to the students with the purpose of a future activity including how many dinosaurs eggs were needed in order to hatch.


	Direction:
· Tangeable resources were made available to students in the form of numicons, interactive whiteboards, ipads as well as other maths games and websites that were made available to the class as a whole. 
· Displays of example work completed asa a class were on show for students to use as a base for their next task.







	Access and challenge:

During this session, the ‘dojo’ reward system was left on show in the classroom. This allowed the children to have a visual representation of how good work can be rewarded. The children seemed to understand how to earn their dojos, and this aided their drive and enthusiasm to work hard and finish the task at hand. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Students in group Melyn were asked to build on their previous knowledge and work used throughout the week and the previous week. 
· After the activity had taken place, students were reminded of what their initial objective was, before dicsussing how they have achieved their target throughout the lesson, in addition to suggestions ofhow they could use todays knowledge in the future lessons.


	Specifics / Critical Incidents:

· The use of resources such as “Numicons” allow the individuals in the lower ability group to achieve the targets set for them. 
· The use of encouragement and belief being demonstrated by the teacher to specific individuals allow the student to beleive in their own ability, therefore allowing them to push themselves to complete the task at hand. 
· The use of positive reinforcement with rewards and acknowlegement helps to instill a future mindste towards working towards the objectives, no matter how hard it may seem. 















	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes. 

	Date – 29/09/2020
Age Range – Year 2 class, childrens ages range from 6-7 years of age. 
People involved – Wholeclass teaching meaning all 31 students were involved in the critical incident, including the teaching and the Teaching Assistants. (Specific focus on an indiviudal)
Foundation Phase – Year 2 class being observed, however their abilties range due to previous knowledge in school, as well as the impact from Covid – 19 meaning that some childrens development has been stagnanted due to the previous school closure. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Exemplary behaviour was recognised and highlighted in front of the class, where a reward of dojos and other privelages were given. As children were working within their ability groups, i had recognised an indiviudal who had become visibly upset at the prospect of doing work in their own book. The hcild had seemed to lack confidence in their abiltiy to put their knowledge on to paper, however they were able to participate and contribute to a class discussion on the same topic (Number Bonds) as they voluntarily answered questions. With plenty of encouragement, as well as additional resources being provided for the individual, the child was able to successfully complete the task. 
Once this happened, it was time for lunch. Due to the staggered breaks (due to Covid-19), children were sent to prepare for their lunch based on their ability groups behaviour and efforts throughout the task. As the indiviudal had overcome their initial self doubt an had completed their work, the teacher chose for this childs group to get ready and explained how proud they were of the pupil, further stating that other children can take inspiration from this child moving forward. This sets an example of good behaviour and work ethic in the classroom, as well as setting future expectations for the class to follow. The childs family are in regular communciation with the teacher regarding a specific work plan and encouragement techniques to allow them to work.



